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MODULE 5: ACCEPTING THE CHALLENGE

INTRODUCTION

This module concludes the development of a rationale for reorienting Education for Sustainable Development, and encourages reflection on the challenges involved. The elements of the rationale developed in the four previous modules involved:

Module 1

An investigation of the global realities that make sustainable development an imperative for the future and a discussion about the role of education as a key strategy in helping achieve sustainable development.

Module 2

An analysis of the emerging concept of sustainable development and its importance in the future of human affairs and education.

Module 3

An exploration of the importance of a futures perspective in education and key characteristics of a sustainable future.

Module 4

A synthesis of ideas about sustainable development and futures education which provides a framework for thinking about ways in which education can be reoriented for a sustainable future.

This module explores the challenges that reorienting Education for Sustainable Development brings for schools and invites you to accept the challenge of reorienting your teaching for a sustainable future.

OBJECTIVES

· To understand the scope of curriculum reforms possible in reorienting Education for Sustainable Development;

· To evaluate the ways in which a school can contribute to a sustainable future;

· To develop a strategy for enhancing the process of reform in a school and identify sources of support for the strategy;

· To explore innovative educational programmes from around the world and identify lessons and ideas that could be adapted for use in a school; and

· To reflect on the personal challenges of educating for a sustainable future.

ACTIVITIES

1. Schools for a sustainable future

2. Planning for change

3. The challenge of whole school change

4. Sources of support

5. Reflection

INTERNET SITES

Australian Sustainable Schools Initiative

Eco-Schools International. For contacts in many countries, see the EcoSchools World Map.

Eco-Schools – Scotland

Eco-Schools – South Africa

EnviroSchools – New Zealand

Green Schools – Canada

Green Schools – Fiji and the Pacific

Green Schools Initiative – USA

Green Schools Programme – India

School Development through Environmental Education – Europe

Schools Environmental Education & Development (SEED) – South Africa

Sustainable Schools – United Kingdom

Sustainable Schools – Taiwan

CREDITS

This module was written for UNESCO by John Fien with parts of Activity 1 adapted from ‘Charter for a Green School’, in G. Pike and D. Selby (eds) (1990) Greening the Staffroom, WWF-UK, Godalming.


ACTIVITY 1: PLANNING FOR CHANGE

Begin by opening your learning journal for this activity.

Module 4 concluded by asking you to reflect on the challenge of reorienting Education for Sustainable Development. It asked you to indicate whether you feel daunted or excited about the challenge, how confident you feel about it, whether you think students and parents would be supportive, and about the resources and professional development you think might be necessary.

Review your answer to Module 4 – Question 13 in your learning journal to refresh your memory about how you answered these questions.

Some activities in this module involve a similar self-assessment.

However, the module begins with a school level evaluation.

A SCHOOL AUDIT

Teachers have an important role to play in the reorientation of Education for Sustainable Development. However, it is important that their efforts be part of a whole-school plan. This involves school-wide co-operation in planning the formal curriculum, as well as the host of school policies and procedures that contribute to the learning experiences of students which constitute the hidden curriculum.

Such a whole-school approach to Education for Sustainable Development requires action in five areas:

· The lessons provided in the formal curriculum

· Policies and procedures to support social sustainability

· Policies and procedures to support economic sustainability

· Policies and procedures to support ecological sustainability

· Policies and procedures to support democratic sustainability.

Evaluate how well your school supports Education for Sustainable Development in each of these five areas.

This questionnaire is not a definitive assessment. However, the general pattern revealed by your scores is a useful diagnostic tool. It can help identify areas where your school is already making a positive contribution to a sustainable future – and to identify areas where discussions between teachers, students, administrators, parents and the community could lead to helpful new initiatives.

Q1: 
Identify three areas of strengths and three areas for further development revealed by the general pattern of results to the questionnaire.

PERSONAL INVENTORY

Q2: 
What skills do you have to help bring about the discussions that might lead to new initiatives?

Q3: 
Who would support you in these initiatives (groups or individuals)? How will you encourage them to support efforts to promote Education for Sustainable Development in your school?

Q4: 
Which teachers in the school might be willing to support your efforts?


ACTIVITY 2: THE CHALLENGE OF WHOLE SCHOOL CHANGE

Begin by opening your learning journal for this activity.

Whole-school change usually takes a long time. It occurs in small stages, one step at a time.

Nevertheless, effective and lasting change does need to be planned and co-ordinated – and a good first step in planning for change is to look at what other schools and projects are doing.

The UNESCO Information Service provides many innovative ideas. This activity invites you to examine three UNESCO programmes to identify ways in which you can learn from the experiences of others.

· Read about the UNESCO programmes that seem relevant to your school’s needs.

· Promoting basic literacy (Education for All)

· Early childhood education

· Special needs education

· HIV & AIDS education

· Human rights education

· Inclusive education

· Vocational education

· Education for a culture of peace (Associated Schools Project)

Q5: 
Analyse three UNESCO programmes relevant to your school’s needs:

· Summarise the interesting or relevant ideas you find in each programme.

· Identify the names of any related policies or programmes in your country which you could also learn from.

· Identify any actions your school might be able to copy or adapt from these ideas.

ACTIVITY 3: ACCEPTING THE CHALLENGE

Begin by opening your learning journal for this activity.

Education for Sustainable Development involves the whole curriculum and management of a school. The school sustainability audit in Activity 1 focused on these two aspects of a “sustainable school”. Module 6 provides guidelines and examples for ensuring that both the formal curriculum and hidden curriculum of a school can work together to promote and model principles of sustainable development.

Ensuring that both the formal and hidden curriculum work together in this way requires careful planning of school policies and allocation of staff responsibilities. The Qualification and Curriculum Authority in England recognises three stages for schools in meeting the challenge of becoming a “sustainable school”.

Stage 1 – Schools starting to develop Education for Sustainable Development

If your school is at this stage, it may have carried out one or two projects related to sustainability and have some elements as part of the formal curriculum. However, there is a need to also:

· consider Education for Sustainable Development as a part of whole school planning

· develop a policy on Education for Sustainable Development

· appoint a member of staff to be responsible for Education for Sustainable Development.

Stage 2 – Schools progressing towards Education for Sustainable Development

If your school is at this stage, it will have carried out several projects related to sustainability and have begun to identify wider opportunities within the curriculum. It is likely to have done one or two of the following:

· considered Education for Sustainable Development as part of whole school planning

· developed a policy on Education for Sustainable Development

· appointed a member of staff to be responsible for Education for Sustainable Development.

Stage 3 – Schools with a successful history of Education for Sustainable Development and want to take further steps

If your school is at this stage, it will probably have:

· considered Education for Sustainable Development as part of whole school planning

· developed a policy on Education for Sustainable Development

· appointed a member of staff to be responsible for Education for Sustainable Development

· developed formal planning and action teams for Education for Sustainable Development

· audited its curriculum for Education for Sustainable Development and decided to further refine and update practice.

Source: Qualifications and Curriculum Authority, England.

Analyse case studies of what some schools at Stages 1, 2 and 3 are doing to promote Education for Sustainable Development. Each case study describes how the school approaches school policy and practice, how Education for Sustainable Development in the school started and how the school has sought to make it sustainable, the problems that have been encountered and how they have been overcome, lessons learned, outcomes and future plans.

This module has highlighted the challenge of whole-school change as a way of reorienting Education for Sustainable Development.

What do you now feel about the scope of the challenges involved in doing this? You thought about this issue at the end of Module 4 and at the beginning of this module.

Q6: 
Repeat the reflection exercises in your learning journal by indicating the words and phrases that apply to how you currently feel about reorienting Education for Sustainable Development.

Q7: 
Identify and explain any ways in which your view of this challenge may have changed.


ACTIVITY 4: SOURCES OF SUPPORT

Begin by opening your learning journal for this activity.

There are many sources of support for Education for Sustainable Development. We explore several of them in this activity.

EDUCATION DEPARTMENTS/MINISTRIES

In Activity 1 you identified the range of colleagues and decision makers that could be invited to support Education for Sustainable Development in your school.

In Activity 2, you explored the work of UNESCO as well as local policies that also support this process.

Ministries or Departments of Education in some areas are now developing support services on the Internet to encourage Education for Sustainable Development. You may have identified some in your country in Question 5.

A good example is the Dorset Education for Sustainability Network in the United Kingdom.

THE INTERNET

Non-Government Organisations also offer Internet-based support for schools and teachers.

Conduct an Internet search using keywords such as “education”+“sustainable development”+“your country” to identify on-line support services for Education for Sustainable Development available in your country.

Of course the Internet is global – and so you might be able to gain ideas and resources – even lesson plans in some cases – from organisations in other countries. These can be adapted to make culturally appropriate and locally relevant materials. To begin check out some of the following:

· Centre for Environment Education – India

· Oxfam Education – United Kingdom

· Education for a Sustainable Future – USA

· ESD Toolkit – USA

· European Environmental Education – Europe

· Learning for a Sustainable Environment – International (UNESCO)

· OneWorld – United Kingdom

· Teaching for a Sustainable World – International (UNESCO – UNEP)

TEACHERS’ UNIONS

Many teachers’ unions also have policies that support Education for Sustainable Development.

Education International is the umbrella association for teachers’ unions around the world.

At its Second World Congress in 1998, Education International issued a declaration on education for ‘environmentally sustainable development’.

Q8: 
Identify the key themes in the various sections of the Education International declaration.

Q9: 
Research the policies of your teachers’ union or association. What support for Education for Sustainable Development might you be able to obtain from its policies and activities?


ACTIVITY 5: REFLECTION

Begin by opening your learning journal for this activity.

Completing the module: Look back through the activities and tasks to check that you have done them all and to change any that you think you can improve now that you have come to the end of the module.

This module has shown that the challenge of reorienting Education for Sustainable Development is best met by a whole-school approach – and that there is a lot of support for this from organisations such as UNESCO, teachers’ unions and the educational policies and support services of national and local Ministries and Departments of Education.

However, all change still depends on the commitment and skills of dedicated teachers.

Read the inspirational challenge on the role of teachers in the new millennium. It was written by Peter Garrett, who was the lead singer of the band, Midnight Oil and a Minister for the Environment in the Australian national government.

Q10: 
Would you like to be one of the rapidly growing group of teachers around the world who are accepting this challenge? Reflect on this question in your learning journal and explain why.


The Curriculum

Formal Curriculum

The formal curriculum is the planned programme of objectives, content, learning experiences, resources and assessment offered by a school. It is sometimes called the ‘official curriculum’.

Hidden Curriculum

The hidden curriculum involves all the incidental lessons that students learn at school. It is sometimes called the ‘unofficial curriculum’ – and includes the lessons about behaviour, personal relationships, the use of power and authority, competition, sources of motivation and so on that students learn at school.

These lessons can be either positive or negative in terms of promoting a sustainable future.

For example, a school with a comprehensive recycling policy and strict rules about non-violent resolution of conflict teaches students important lessons about the ecological and social dimensions of sustainable development. However, a school that over-emphasises elite academic performance at the expense of the personal, social and artistic aspects of student development is teaching some lessons about human worth that do not support an ethic of sustainability.


The Second World Congress of Education International Meeting
Washington DC (USA) from 25 to 29 July 1998:

Defines environmentally sustainable development as development that meets the needs of the present without compromising the ability of future generations to meet their needs.

Wishes to tackle environmental issues as a strategic project with a view to strengthening public education and the new role of trade unionism.

1. Whereas Education International understands the interdependence of all countries and recognises that no country can assure its future alone regardless of its economic strength or level of development;

2. Recognises that it is essential for a global partnership among nations to address effectively environmentally sustainable development;

3. Notes that substantial discussions were held at the Kyoto Conference as well as at the Global Summit in Rio de Janeiro to prevent environmental destruction on a global scale and to promote the control of carbon dioxide emissions against global warming, but that the protection of the global environment has since been deadlocked due to the ‘economy-first’ policies of many governments;

4. Deplores the lack of effective action by governments to address climate change, desertification, deforestation, unregulated industrialisation, sustainable energy policies, the global effects of pollution and the problems of population growth, especially in developing countries, as a result of the unlimited introduction of market economies;

5. Denounces the dumping of hazardous waste manufactured in industrialised countries in developing countries;

6. Deplores the rise of sea levels due to global warming that is threatening the very existence of island countries which lie at low altitude;

7. Denounces accidents caused by nuclear power plants that could bring an irrevocable danger to humanity and the environment;

8. Recognises equally that environmentally sustainable development requires that all peoples needs for food, shelter, access to clean water, healthcare, education, employment, transport and sanitation are met;

9. Deplores that many people in the world are not informed that global destruction on a global scale is rapidly reaching the limit at which human life can be sustained on this planet;

10. Notes that sustainable action on environmental concerns must take account of broader issues of economic and social development, poverty alleviation, consumption of resources, employment and quality of life;

11. Notes that environmental protection is a function of truly sustainable development and that economic policies that destroy the ecological basis of life cannot succeed in the long term;

12. Acknowledges that a safe and healthy environment for children to grow in and that safe and healthy workplaces for adults require a healthy natural environment including clean air and water;

13. Recognises that educational personnel, teachers, workers and administrators, as members of EI, an international trade union secretariat associated with the International Council for Trade Unions (ICFTU), must promote social change by making claims that are the driving force of progress and advocate environmentally sustainable development through education;

14. Notes that any change requires a change in peoples’ knowledge and awareness and that education plays a crucial role in effecting such change;

15. Notes that in order for educators to be able to fulfil their collective role and responsibility full trade union rights, which include the right to organise, to bargain collectively and to full participation, are essential;

16. Recognises that education at all levels, including education of union members, is a vital component of sound policy on environmentally sustainable development;

17. Determines that curricula must be developed that will integrate environmentally sustainable development issues into all appropriate fields of study and that this curriculum will deal with the political, social, moral, environmental and economic implications of sustainable development;

18. Equally recognises that strong legislation which includes inspection and enforcement mechanisms are essential for environmentally sustainable development; and

19. Recognises the key role of women, particularly in developing countries, and the need for their involvement in education programmes and policy development at all levels.

20. Congress determines that EI shall: 

· Work with the ICFTU and other ITSs to raise awareness among members on the issue of environmentally sustainable development;

· Prepare an inventory of the best innovative teaching practices in this area and bring it to the attention of all of the affiliates;

· Lobby governments to adopt legislation that will promote environmentally sustainable development in the broadest sense that deals with social, economic and environmental issues;

· Lobby governments to collect reliable and comparable data, statistics and indicators, methods of assessment, cost benefit analysis including the cost of action and the cost of lack of action;

· Work with the ILO to promote international core labour standards, ILO standards on occupational health and safety and the work environment particularly as it refers to education institutions;

· Work to promote the inclusion of labour and environmental rights in trade agreements;

· Work with UNESCO, UNICEF, WHO to promote environmentally sustainable development;

· Support civil organisations engaged in activities for the protection of the global environment and ask member organisations to support such domestic civil organisations;

· Promote, through representations to international organisations such as the World Bank, UNESCO, UNDP and the International Monetary Fund, these perspectives on sustainable development and an educational model that will take account of the new scientific, technological, economic and environmental reasons which require a reassessment of the traditional role of educators and trade unions as well as of the meaning of peace and justice;

· Develop education and research projects to stimulate debate on the uni-directional model that leads to social exclusion and which underlies the globalisation project currently under way and which ignores and destroys biological and cultural diversity.

21. Congress calls on EI member organisations to: 

· Lobby governments to ratify ILO Convention 139 on the prevention and control of occupational hazards caused by carcinogens, in particular with regard to the exposure to asbestos;

· Lobby governments to ratify ILO Conventions 155 and 161 as well as their accompanying recommendations 164 and 171 on occupational health and safety;

· Lobby governments to promote environmental education programmes with the help of UNESCO;

· Negotiate the terms of participation of education unions into policy development on environmental education and curriculum development on environmentally sustainable development;

· Exchange information on education for the protection of the global environment and the development of educational programs with the help of EI;

· Ensure that the conditions in schools and other education institutions meet the highest environmental standard which ensure that teachers work in healthy conditions and that children learn in optimal conditions;

· Include training for members on issues of sustainable development;

· Ensure that initial and in-service education for teachers provides high quality programmes for education personnel on issues of environmentally sustainable development;

· Ensure that development co-operation programmes organised by EI and its members include modules on environmentally sustainable development; and 

· Check whether protection of the global environment is provided in their countries and if it is part of the teaching materials and curriculum.


Looking Beyond Yesterday

The social responsibility of all people, regardless of occupation, seems a clear enough thing. It is to exercise conscience, show compassion to the less fortunate, be informed about the body politic and have due regard for the blood and bones of life that feed all the species. Living as we do at a time when the capacity of our tools and the limitation of our wisdom threaten to turn us into interstellar refuse, we should all be trying to leave the Earth in a humane, habitable state for our children.

Do teachers, then, have a special identifiable quality that affects their social responsibility? … The task for the teacher at this moment is the same as it has always been, only now it seems more urgent, more important. We seem to be in tidal wave times and the issues that bedevil and threaten us are understood but do not seem capable of being solved. So the task of helping us understand a little more about ourselves is critical. We need to glimpse how we came to be in our present state. We need to dive into the big questions about the nature of humans and their condition. And, most importantly, we need to explore the kind of common ground we might jointly seek to cultivate in order to sustain creation.

Thus, teachers face the most formidable of challenges: reconciling hope and history, making sense of the nonsense. Delving into the world of traffic jams and oxygen masks, space stations and tent cities, the teacher might offer us some signposts, or create wondrous lessons that inspire us and teach us about ourselves.

A significant hurdle is that young people, whose energy and idealism may ordinarily be relied upon to take up a struggle and display conscience, do not read. This is partly because, as willing consumers, they are bombarded and targeted with distractions of dazzling variety, but it is also because the words which are placed in front of them are often based on historical and moral assumptions which they do not share.

The pop star, the prophet of emotions, provides a facile but constantly rhythmic heartbeat for their dreams and inspirations. Family, church and community have receded as the setters of values, replaced by the dream-weavers of the new age of consumption. Implicit in the message of the day is the idea that a worthwhile life consists of nice things to have and nice people to play with. Emotions are the shallow accomplices of participation in this great quest to consume and be beautiful.

It is no longer possible to find serious expressions of ideals that might enhance the common good. Amidst the constant barrage of products flung at people are messages which court notoriety by deliberately breaching accepted norms of social conduct. This is compounded by the perversion of noble ideals with appropriate slogans that mask the real nature of the activities of the slogan owner.

The young live an existence characterised by quick images, a major portion of their early life being spent with the television as companion and teacher. The resultant perspective is remarkably barren. The argonauts have disappeared, replaced by cartoons, relative values and toy sponsorships. Now writing is sprayed on walls and railway carriages; literacy means being able to distinguish between a modem and a byte; and reading is something your mum or dad do on holidays before falling asleep.

The fast-forward generation is being shaped by audio-visual stimuli, not by literature. ‘Fast-forward’ means not only moving ahead quickly, but also skipping past things that are too complex, too depressing or too boring.

I propose nothing new, only that teachers should expose the myths of progress and prosperity that are holding up the house of cards. They must bring into focus a vision which does not gloss over the facts behind the nightmare but which manages to engender enthusiasm about the potential of the human spirit despite the bleak circumstances. At the moment the young, especially, have no faith in the future, and so are unwilling to deal with the present except to try and make it as bearable as possible. This has been the situation since 1945 and the no-future-no-hope generation is the most obvious legacy of the nuclear age.

So teachers must again wrestle with the nature of ‘man’, consoled by Hugo’s maxim that invasions can be repelled but “that no stand can be made against invasion by an idea”. They may state that wealth is not virtue for virtue means something quite different, or point out that the Earth cannot continue to offer up an endless bounty without repayment. But whatever they do there are a myriad of forms and variety of expressions which constitute their art and make it always worthwhile. Shakespeare’s pen was mightier than Napoleon’s sword and that is why we need teachers to remind us of our potential to exercise reason, make choices and sacrifices but above all, to participate in the great struggle of hope, renewal and a shared home.

Source: Adapted from Garrett, P. (1990) Toppling the house of cards, in D. Headon (ed), Looking Beyond Yesterday, Oxford University Press, Melbourne, pp. 39-43.

Peter Garrett was elected to serve in the Australian Parliament where he was appointed Minister for the Environment, Heritage and the Arts in 2007.


