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Foreword by the Director General, 
Directorate for Quality and Standards in Education

This policy invites us all to give renewed attention to the challenges surrounding the acquisition of core 
competences by all learners. There are good reasons why we consider literacy, eLiteracy and mathematics at 
the core of a quality education. These form the foundations on which a quality education is built. Although 
much debate surrounds attempts to define quality education, there is consensus that quality must be seen in 
the light of how a society defines the purpose of education. For us, the cognitive development of learners 
remains a priority within quality education. This policy attempts to address basic aspects of cognitive 
development which are essential for all learners. 

Let us remind ourselves that the journey to quality education begins with a national consensus at policy 
level and a robust long-term commitment to achieve excellence. At this point in time, when we talk of 
Malta developing as a centre of excellence in education in the context of the 2015 Vision, it is morally 
indefensible to justify that children still leave the primary cycle of compulsory education without mastery 
of these essential competences. These competences are a right in themselves, essential as tools and critically 
important for development within a knowledge society. 

I am confident that this document provides a solid basis to recommit ourselves to the mastery of the 
core competences in literacy, eLiteracy and mathematics for all our learners. I hope that it provides a 
comprehensive reference to assist the work of decision makers within the Colleges and schools and 
practitioners in their contact with learners who together shape the well-being of our community. We know 
that investment in education must be measured against how well it serves to expand access to education 
and to improve learning for all children. Let us work together to implement and refine this policy and thus 
ensure that all learners gain access to the curriculum and become lifelong learners.

This document is to be activated with immediate effect during scholastic year 2008-09. During the first 
year, the content is to be evaluated within each individual College and school and feedback from all is 
expected to reach the Directorate for Quality and Standards in Education by the end of June 2009. This 
feedback will be analysed during the summer break of 2009 and the policy and strategy will be finalized 
before the beginning of the scholastic year 2009-10. In particular, the checklists presented in Appendices A, 
B and C need to be tried and tested with learners in our schools. It is evidence collected over the scholastic 
year that will help us finalize these formative tools at this point in time. The policy in its totality will also 
need to be evaluated on a regular basis and be modified, as necessary, to meet emergent needs and realities. 
Feedback, comments and queries are to be sent to the following email address: skola@gov.mt   

Dr Grace Grima
7th January 2009
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Executive Summary

The Director General DQSE appointed a Working Group to formulate a National Policy and Strategy a)
that would ensure the universal mastery in the first years of compulsory schooling of three Core 
Competences: bilingual Literacy, eLiteracy and Numeracy.  

The aims of the Working Group were: b)
to ensure that by the end of the primary cycle of compulsory educational experience in Malta, all 
learners will have mastered the required Core Competences in fulfillment of their potential;
to this end, to develop a National Policy and Strategy for the acquisition of these Core Competences 
by the end of Year 3 and for the provision of intervention when required, to enable all learners to 
access the full curriculum and become lifelong learners.

Both the Policy and c) Strategy fall within the wider national commitment towards a lifelong learning 
orientation to all schooling and education. 

The National Core Competences Policy considers: d)
Criteria related to the role of school stakeholders: school administrators, teachers, parents, learners, 
the local community:

Colleges and schools need to recognize and celebrate best practices already in place. 

Teachers must be provided with adequate and on-going support, including continuous professional 
development.

Parents need to be trained to contribute effectively to the Policy and Plans. 
The voice of the learners needs to be present in both the Strategy and the Action Plans.
Networking between Colleges and schools (both state and non-state) is to be promoted. 
The local community needs to be involved through a process of information and feedback. 

Criteria related to the role of entities servicing schools:

providers.

providers.
Coordination is essential between community-based organizations and Colleges and schools. 

Criteria related to day-school provision:
It is the responsibility of the school to ensure that all learners master the Core Competences during 
their primary cycle of education.

The teaching and learning processes of the Core Competences need to be reviewed. 
Alternative learning programmes need to be developed. 

Individual learning plans need to be developed by the class teacher where appropriate. 
Actions need to address societal contributors of Core Competences deficit such as gender, age, 
social class, poverty, home environment and ethnicity. 

Criteria related to after-school and family-based provision
Schools need to recognize and celebrate good practice in family learning that is already in place 
from the earliest years. 
After-school provision has an important function, but it can never replace school-based learning 
and teaching. 
After-school provision is normally of a definite nature. 
Community-based provision strengthens the capacity of the local community to support families. 
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After-school and community-based provision strengthens the role of the local school as a community 
learning centre.
Actions need to address societal contributors of Core Competences deficit such as gender, age, 
social class, poverty, home environment and ethnicity. 

Criteria related to monitoring and review
A Core Competences Benchmark needs to be developed.
The Action Plans need to have inbuilt school-led assessment and evaluation procedures. 
Teachers need to be action-researchers. 
The Colleges need to develop and ensure the implementation of College-based Core Competences 
Action Plans.
In the non-State sector, schools will be invited to participate in the development and implementation  
of Core Competences Action Plans.
The DQSE will have an ongoing external support, monitoring and evaluation function. 

The Policy provides working definitions for baseline literacy, eLiteracy and numeracy for the purposes e)
of this document. In this context, eLiteracy is a learning medium for literacy and numeracy.  

The Policy then proposes Core Competences checklists for Maltese and English literacy, eLiteracy and f)
numeracy at Year 1, Year 2 and Year 3 levels, through which teachers will be able to identify learners 
who have not achieved the Core Competences Benchmark and therefore require special assistance. 

The National Core Competences Strategy takes an ADDITIVE as well as a TRANSFORMATIVE g)
approach.

The Strategy has the following priorities:h)
the prevention of attainment deficit in Core Competences through EARLY SUPPORT; 
the EARLY IDENTIFICATON of Core Competences attainment deficit;
the INTEGRATION into mainstream teaching; 
the INTERVENTION with respect to Core Competences attainment deficit in early primary. 

The Strategy has a clear parental involvement agenda. Strategies and interventions related to the four i)
priorities of the Strategy may therefore be school-based or community-based, with co-operation and 
co-ordination between stakeholders. Criteria for the identification of such strategies and examples of 
good practice are proposed. 

The Strategy implies a rationalisation of the present range of service provision available to schools and j)
Colleges, to ensure greater equity and effectiveness. It is proposed that:

the responsibility for effective teaching and learning rests with the Colleges and schools;
the DQSE becomes the entity responsible for providing support and quality assurance with respect 
to the development of Action Plans and the attainment of the Core Competences in the schools;
the relevant services of the FES1 and the Literacy Centre2 are therefore transferred to or subsumed 
by the DQSE;
the FES strengthens its role as service and technical support provider in parental lifelong learning 
and afterschool services, to the extent that these are part of the Core Competences strategy, and 
offers its services to the Colleges and schools in collaboration with the DQSE;
the Literacy Centre strengthens its role in terms of provision of research, resources development 
and training services to the DQSE;
the present SpLD3 is transformed into a National Core Competences Support Service. 

1
Foundation for Educational Services 

2
Previously the Literacy Unit, Faculty of Education, University of Malta. 

3
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The National Core Competences Policy and Strategy must help animate the dynamic balance between k)
central structures, the Colleges and individual schools.

It is proposed that the Strategy has a number of cycles. The first cycle will be implemented in five l)
phases from 2008 to 2012. Other cycles may be required according to the outcomes of the first cycle.

The Strategy is intended to serve as a basis for Action Plans developed by the individual Colleges and m)
schools. An example of a school-based Action Plan is given in Appendix E.  



10
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1.  Formation and Remit of the Working Group

On 6th March 2008 the Director General of the Directorate for Quality and Standards in Education set up a 
Working Group with the following terms of reference:  

1.1  Aims:
The Background of the setting up of this Working group was:

t
the National ICT Policy and the eLearning Strategy;
the focus on educational attainment in the National Reform Programme;
the UNESCO aim of universal literacy by 2015;

2008 being the U.N. International Year of Languages.

The aims of the Working Group were: 
to ensure that by the end of the primary cycle of compulsory educational experience in Malta, all 
learners will have mastered the required Core Competences in fulfillment of their potential; 
to this end, to develop a National Policy and Strategy for the acquisition of these Core Competences by 
the end of Year 34 and for the provision of intervention when required, so as to enable all learners to 
access the full curriculum and become lifelong learners.

numeracy, as explained in Appendices A to C. In this context, eLiteracy is a learning medium for literacy 
and numeracy. 

1.2  Objectives:
With respect to the National Policy

determining the aims and goals of the policy; 
determining the general roles and complementarities of the various stakeholders in the policy; 
proposing a working definition of basic literacy, eLiteracy and numeracy attainment from Years 1 to 3.

With respect to the National Strategy
proposing a Core Competences framework which is signposted with indispensable educational 
experiences;
proposing an ongoing methodology and related tools that give valid, reliable, timely and personalised 
information on the state of attainment and mastery of the Core Competences at the key stages of 
Maltese compulsory education;
proposing timelines for phased implementation;
proposing an integrated approach for the acquisition of the Core Competences that includes the 
following four components:

Early Support-

Early Identification-

Integration-

Intervention-

      in terms of working with the whole range of stakeholders, at school5 and College6 level.

4

5

    schools. 
6
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2. A Core Competences Policy for Colleges and Schools 

2.1 Core Competences in the National Curriculum
The need for a Core Competences policy for Colleges and schools arises from the National Curriculum7

itself. The Curriculum places the need for attainment of Core Competences in a prism of contexts; Core 
Competences are fundamental to the development of a sense of self  (p. 51), to communicate with the world 
around us as consumers (p. 57) and through the media (p. 58) and to participate fully in the world of work 
(p. 61). The development of communicative competence (p. 67) is, indeed, central to the requirement of the 
National Curriculum for schools to develop a language policy (p. 79).

Other key perspectives enshrined in the National Curriculum that are relevant to the present document 
are:

the central role of parents8 (p. 44) and the community (p. 89) in the learning process;
the importance of early identification of educational needs (p. 76);
the inclusion of all children in an effective differentiated teaching and learning environment (p. 36);
a combination of formative and summative assessment (p. 37);
the role of the school as a community learning centre (p. 89).

The need for a Core Competences policy was also highlighted in the results of the first and second National 
Literacy Surveys9 carried out by the Literacy Unit10. The Surveys indicated that certain geographical regions 
and social categories needed more support than others and that this attention needed to be in the form of 
both coordinated and focused early intervention as well as remediation. 

The proposed Core Competences policy and strategy fall within the wider national commitment towards a 
lifelong learning orientation to all schooling and education. 

2.2 Defining Core Competences, Policy, Strategy and Action Plan
The final recommendation regarding Key Competences11 and lifelong learning approved by the European 
Parliament12, whilst acknowledging that the key competences are all equally important, states that:

“Competence in the fundamental basic skills of language, literacy, numeracy and in information 
and communication technologies (ICT) is an essential foundation for learning, and learning to 
learn supports all learning activities.” (L394/14)

7 Ministry of Education (1999).
8

   includes looked-after children.
9

11

communication in the mother tongue;i.
communication in foreign languages;ii.
mathematical competence and basic competences in science and technology;iii.
digital competence;iv.
learning to learn;v.
social and civic competences;vi.
sense of initiative and entrepreneurship; andvii.
cultural awareness and expression.viii.

12
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The purpose of the present document is to focus on these “fundamental basic skills” or Core Competences, 
namely: bilingual literacy, eLiteracy and numeracy. Although science is also considered a core competence 
within the EU educational context, this area is being considered in a separate forthcoming document to be 
circulated by the DQSE. The remit of the Working Group is therefore to propose a policy and a strategy that 
give special attention to the attainment of basic English and Maltese literacy skills as well as basic eLiteracy 
and numeracy skills in the early years of primary education for all learners in fulfillment of their potential. 

In this document the Policy is a set of criteria that underpins the Strategy and which emerges from the 
principles and beliefs enshrined in the National Curriculum. The overarching criteria of the proposed Policy 
are given below in section 2.3, while the competence-specific Policy aims and objectives are given in 
Chapters 3 to 5. 

The Strategy recommends general guidelines for ways of implementing the Policy. The proposed Strategy 
is given in Chapter 6.

The Action Plans
integrated and comprehensive set of concrete actions. They are based on a situational analysis, including 
strengths and needs, of the target school/s, and are intended to reach specific audiences and goals. Action 
Plans have definite timelines and expected outcomes, which are expressed and evaluated in terms of 
performance indicators. 

An Action Plan is therefore not simply an account or conglomeration of all services and practices presently 
in place. It may critically appropriate these services and strategies both as a point of entry and of departure 
and thereby strengthen, transform, and add to them as required. An example of a school-based Action Plan 
developed on the basis of the National Strategy is given in Appendix E. 

2.3 The Core Competences Policy
The purpose of the Policy is to ensure the attainment of the specific Core Competences in mainstream 
education. To achieve this we need to look at:

the role of school stakeholders: school administrators, teachers, parents, learners, the local 
community;
the role of service providers apart from schools;
criteria related to day-school provision;
criteria related to after-school and community-based provision;
criteria related to the monitoring and review of the strategy;

2.3.1  Role of school stakeholders: school administrators, teachers, parents, learners, the local 
community:

Colleges and schools need to recognize and celebrate best practices already in placea) . Further plans 
with respect to the attainment of Core Competences need to be scaffolded on the basis of this positive 
experience.
Colleges and schools need to ‘own’ the Policy and their Action Plans.b)  Indeed the Action Plans need 
to be a concrete response to requests made by the Colleges and schools, and need to be integrated into 
the respective School Development Plans.
Teachers need to ‘own’ the Policy and Action Plans in order to implement them effectively. c) They
will only implement effectively what they understand, are willing to try and come to personally and 
professionally believe in.
Teachers require adequate andd) on-going support, including continuous professional development, 
with respect to planning, implementing and reviewing the relevant components of the Core Competences 
Action Plan.
Parents need to ‘own’ the Policy and Action Plans. e) Parents need to form part of  the development, 
implementation and review of both the Strategy and Action Plans.
Parents need to be trained to contribute effectively to the Policy and Plansf) . Parents have to be able 
to access such training.
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The voice of the learners needs to be present g) in the development, implementation and review of both 
the Strategy and Action Plans.
Networking between Colleges and schools (both state and non-state) is to be promotedh)  to pool 
resources, experience, expertise and training on Core Competences, and to jointly implement the Action 
Plans.
The local community needs to be involved through a process of information and feedback i) with
respect to the development, implementation and review of both the Strategy and Action Plans.

2.3.2  Role of entities servicing schools:
The present institutional ‘front-line’ Core Competences service provision needs to be rationalizeda) :
although in the past the present providers – the Complementary Service, the SpLD Service, the Literacy 
Unit and the FES – have done sterling work individually and at times collaboratively, the next step for 
greater equity and effectiveness in service provision is the rationalization of these services. 
Coordination is essential in both planning and provision by ‘front-line’ Core Competences b)
service providers: once this rationalization has taken place,  coordination between the providers needs 
to go beyond sharing of information, respect for boundaries and joint activities; the providers need 
to synergize and scaffold resources and expertise in terms of a unified goal-oriented programme of 
action.
Coordination is essential between the ‘front-line’ service providers and the ‘second-line’c) 13 service 
providers that impinge on Core Competences attainment such as: the Let Me Learn Programme, the 
Thinking Skills Programme, the School Psychological Service, the S.E.N.T. Team, Learning Support 
Assistants and the school/local libraries services. 
Coordination is essential with community-based organizationsd)  that are providing Core Competences 
support provision in the community.

2.3.3  Day-School provision:
a) Without prejudice to the rights and responsibilities of parents in terms of their involvement in their 

it is the responsibility of the school to ensure that all learners 
master the Core Competences during their primary cycle of education, to be able to access the full 
curriculum and become lifelong learners.

b) The teaching and learning processes of the Core Competences need to be reviewed.
c) Alternative learning programmes need to be developed for learners below the Core Competences 

Benchmark14; such programmes aim to upskill these learners to the level of the standard syllabi as 
quickly as possible.

d) Individual learning plans (ILPs15) need to be developed by the class teacher where appropriate, 
especially in mixed-ability contexts and where there is appropriate extra help, such as an LSA in the 
classroom.

e) Actions need to address societal contributors of Core Competences deficit such as gender, age, 
social class, poverty, home environment and ethnicity.

2.3.4.  After-school and family-based provision
Schools need to recognize and celebrate good practice in family learning that is already in place a)
from the earliest years. Further plans with respect to the role of family learning in the attainment of 
Core Competences need to be scaffolded on the basis of this positive experience. 

13

  Competences provision. 
14 See 2.3.5 a).
15 Individual Learning Programmes, or ILPs, are different from IEPs. IEPs are developed by LSAs in col

  laboration with the class teacher with the support of the school administration and the INCO, and relate 

  personalisation of a particular lesson plan or episode and/or its expected outcome for a particular 
  non-statemented child according to set criteria. 



16

After-school provision can never replace school-based learning and teachingb) , but if used 
appropriately it can reinforce school-based learning and teaching by providing different learning 
contexts to reach the same attainment targets. This is true both for school-based provision by state 
institutions such as the FES, as well as provision by CBOs16.
After-school provision is normally of a definite naturec)  with the explicit aim of helping the child 
and/or the family acquire the necessary competences to learn successfully in the school context, thus 
no longer requiring after-school support. However, in certain circumstances such as latch-key children 
and significantly weak parental support, after-school provision may take on a complementary role to 
school provision.
Community-based provision strengthens the capacity of the local community to support familiesd)
in family literacy, home-school links and parental lifelong learning, that lead to increased Core 
Competences attainment. 
After-school and community-based provision strengthen the role of the local school as a e)
community learning centre, or as a key node in a community learning network, in line with the 
National Curriculum.
Actions need to addressf) societal contributors of Core Competences deficit such as gender, age, 
social class, poverty, home environment and ethnicity.

2.3.5  Monitoring and review
a) A Core Competences Benchmark needs to be developed. This is the level below which eight-year 

old learners (Year 3) need personalized support in the form of Individual Learning Plans (ILPs) in order 
to ensure the attainment of such competences by the end of the primary cycle. 

b) The Action Plans need to have inbuilt school-led assessment and evaluation procedures that are 
both formative and summative, and that gather evidence to gauge perceptions of learning and real 
learning gains. 

c) Teachers need to be action-researchers on the effectiveness of the Core Competences Action Plan, 
and key stakeholders in its further elaboration on the basis of experience and results. 

d) In the State sector, Colleges need to develop and ensure the implementation  of College-based Core 
Competences Action Plans, and to support schools within the College in such implementation.

e) In the non-State sector, schools will be invited to participate in the development and implementation  
of Core Competences Action Plans.

f) The DQSE will have an ongoing external support, monitoring and evaluation function to ensure 
the development and effectiveness of the Core Competences Action Plan.

16  Community-Based Organisations
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3. The Literacy Aims of the Core Competences Policy

3.1  Defining Literacy

range of skills which are required in a variety of contexts. Definitions of literacy are various and reflect the 
changing demands of society and the consequent increases in levels of expectancy (EFA Global Monitoring 
Report17; Mifsud, 2005). The International Adult Literacy Survey (1994/99) defined literacy as: 

    
http://www.csu.nisra.gov.uk/survey.asp106.htm18

For the purposes of this document literacy is defined as the ability to express oneself confidently in Maltese 
and/or English, to read meaningfully and to use the written word for the purposes of communication so as 
to access the full curriculum and thus lead to the mastery of the key competences for lifelong learning.

This document does not critically review the issue of bilingualism or indeed multilingualism since there is 
a Curriculum Review under way. The definition of literacy is therefore provisionally limited to the basic 
competences required to ensure effective access to the full curriculum in Malta today by a Maltese native 
language speaker. 

3.2  The Literacy Aims of the Policy
The literacy aims of this policy are the following:

to ensure learners develop their ability to express themselves adequately and coherently by means of 
the spoken and  written word;
to target all learners both in terms of learning styles and levels of competence; 
to ensure that  learners are provided with up-to-date appropriate resources for the development of their 
full literacy potential;
to offer learners every opportunity to look upon reading and writing as enjoyable and pleasurable 
activities;
to reinforce the basic skills of the Core Competences by using the commonalities within each area for 
the purposes of extension and elaboration (e.g. sequencing skills in literacy, eLiteracy and numeracy); 
to offer teachers professional development and the possibility of sharing of good practice.

17 UNESCO (2005)
18 Accessed on 29.07.2008
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Figure 3a

Summary of Literacy Attainment Targets at end of Year 3

Appendices A and B present the Core Competences Checklists Maltese and English respectively for literacy 
at Year 1, Year 2 and Year 3 levels. As explained earlier, they are based on the communication needs 
of a Maltese native speaker. These checklists are further elaborations of the attainment targets summary 
given above, up to a basic competence level. Teachers may use these checklists as a tool to assist them in 
recording which learners are experiencing difficulty in the mastery of specific competences. Teachers can 
thus provide focused support. The Year 3 checklists are expected to become aligned on the basis of evidence 
from its use in the Colleges as a Core Competency Benchmark for bilingual literacy for Maltese native 
speakers.

Use appropriate
vocabulary and syntax for
the purposes of clear and

Read and understand
basic instructions and

infer meaning from text

Look positively
upon reading and enjoy the

reading and writing
adventure

Discriminate
appropriately between
Maltese and English

Write short stories
and be able to

compose short e-mails

Read and spell frequently
encountered words and
key words effortlessly

Use different strategies
to read and spell regular

and irregular words

Read
class textbooks/materials

Write clearly and
appropriately in

print/cursive
handwriting

Understand the use of
punctuation and age

appropriate grammar for
reading and writing

By the end of Year 3
of primary schooling,

a learner will:
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4. The eLiteracy Aims of the Core Competences Policy

4.1  Defining  eLiteracy
Information and communications technologies (ICTs) affect every aspect of our everyday lives. Rapid 

“…the ability to read and interpret media (text, sound, images), to reproduce data and images 
through digital manipulation, and to evaluate and apply new knowledge gained from digital 
environments.”

(Jones-Kavalier & Flannigan, 2006, p.8) 

eLiteracy, an essential element in lifelong learning, includes possessing the ability to use digital technology, 
communication tools and networks to locate, evaluate, use and create information. This enables users to 
develop new social and economic opportunities. 

For the purpose of this document eLiteracy emphasises the use of digital technologies to explore other areas 
of the curriculum. Learners will primarily develop their eSkills incidentally and indirectly, while engaged in 
curricular learning activities. This enables them to effectively access the full curriculum in order to master 
the full range of key competences for lifelong learning.

4.2  The eLiteracy Aims of the Policy
The eLiteracy aims of the policy are the following: 

to enable learners to become aware of digital resources and select appropriate technologies to carry out 
specific tasks;
to help learners develop a positive attitude towards digital technologies;
to equip learners with eCompetences so as to engage in eLearning initiatives to become lifelong 
learners;
to develop active learning opportunities through appropriate, personalized and differentiated 
activities.
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Figure 4a

Summary of eLiteracy Attainment Targets at end of Year 3

Appendix C presents the Core Competences Checklists for eLiteracy at Year 1, Year 2 and Year 3 levels. 
These checklists are further elaborations of the attainment targets summary given above, up to a basic 
competence level. Teachers may use these checklists as a tool to assist them in recording which learners are 
experiencing difficulty in the mastery of specific competences. Teachers can thus provide focused support. 
The Year 3 checklist is expected to become aligned on the basis of evidence from its use in the Colleges as 
a Core Competency Benchmark for eLiteracy.  

By the end of Year 3
of primary schooling,

a learner will:

Identify
digital resources and show

awareness of their basic
functions

Communicate
using appropriate

technologies

Engage in activities
involving mouse-handling

and keyboarding skills

Locate information
on the internet using

child-friendly
search engines

Navigate
in child-friendly

websites

Create simple products
using child-friendly

packages

Demonstrate creatively
when using

child-friendly packages

Present information
using software packages

Create, edit and save
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5. The Numeracy Aims of the Core Competences Policy

5.1  Defining Numeracy
The British National Numeracy Strategy19

number skills and relations as well as to include data handling and measurement. 

“Numeracy is a proficiency which involves confidence and competence with numbers and 
measures. It requires an understanding of the number system, a repertoire of computational 
skills and an inclination and ability to solve number problems in a variety of contexts. 
Numeracy also demands practical understanding of the ways in which information is 
gathered by counting and measuring, and is presented in graphs, diagrams, charts and 
tables.”

(National Framework for teaching Mathematics, 1999, p.4)

For the purpose of this document numeracy is understood as the ability to work through Mathematics 
so as to effectively access full compulsory education curriculum in order to master the full range of key 
competences for lifelong learning in Mathematics. 

5.2  The Numeracy Aims of the Policy
The numeracy aims of this policy are the following:

to develop a positive attitude towards mathematics so that children enjoy learning the subject in an 
interesting and attractive manner;
to enable learners to confidently use correct mathematical language and vocabulary;
to enable learners to express themselves mathematically and to converse about the subject 
meaningfully;
to enable learners to develop clear logical and sequential thinking;
to ensure that every learner acquires a strong foundation in basic mathematical skills;
to equip learners with skills that will enable them to apply problem solving 
strategies to real and unfamiliar situations both in and outside the school.

19 For the full list of texts referred to with respect to Mathematics, please refer to the References section at 
   the end of this document. 
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Figure 5a

Summary of Mathematics Attainment Targets at end of Year 3

Appendix D presents the Core Competences Checklists for numeracy at Year 1, Year 2 and Year 3 levels. 
These checklists are further elaborations of the attainment targets summary given above, up to a basic 
competence level. Teachers may use these checklists as a tool to assist them in recording which learners are 
experiencing difficulty in the mastery of specific competences. Teachers can thus provide focused support. 
The Year 3 checklist is expected to become aligned on the basis of evidence from its use in the Colleges as 
a Core Competency Benchmark for numeracy.  
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6. A Core Competences Strategy for Colleges and Schools

6.1  A Framework for the Core Competences Strategy 
The purpose of the Strategy is to build upon successful initiatives already in place in individual schools 
and Colleges, to address the lacunae in present provision and to make proposals at College and school level 
aimed at the attainment of the selected Core Competences by all learners. The Strategy then leads to the 
formulation of College- and/or school-based Action Plans. An example of a school-based Action Plan is 
given in Appendix E. 

The Strategy uses both an ADDITIVE as well as a TRANSFORMATIVE approach:
Additive approach: adding services to provision already in place; most after-school provision falls in 
this category.
Transformative approach: assisting schools and Colleges in reviewing and rethinking their schooling 
practices, with the main emphasis on teaching/learning strategies and home-school links.

Taking into consideration the indications in the National Curriculum and the Literacy Surveys as analyzed 
in section 2.1 of this document, the Core Competences Strategy has the following priorities:

and early primary levels, that includes strong school-home-community links, as well as proven 
methodologies and practices prior to and during schooling;

includes systematic screening, needs assessment and development as well as the implementation of 
individual learning plans where necessary; 
the INTEGRATION into mainstream primary level teaching and learning of strategies, methodologies 
and practices that sustain and enhance Core Competences attainment for all;

Competences in primary classes, that includes a synergetic web of proven differentiated and individual 
learning strategies and methodologies that are implemented in the classroom, the home and the 
community. 

The four priorities of the Strategy are realized not only through teacher-led actions at school, but also 
through actions within the community. Thus the four priorities of the Strategy each have a school-based and 
community-based component, which together form a framework for the Action Plans:

Table 6.1
Core Competences Action Plan Framework

School-based
Provision

Community-based
Provision

Early Support 

Integration

Intervention

6.2  A rich and varied toolkit of strategies 
It is not the intention of this Strategy to promote a particular approach in literacy, eLiteracy or numeracy to 
the exclusion of all others. The underlying principle should always be to teach the learner, not the method. 
Indeed, the preferred scenario is for teachers to have in hand a multiplicity of approaches, and to select 
their teaching/learning methods according to the learning style and needs of each individual learner in their 
classroom. This may imply levels of knowledge and upskilling in teachers as well as types of learning 
environments that may not presently be in place but are being planned. 
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The direction of this Strategy is therefore to suggest ways of proceeding to the mastery of Core Competences 
that are enlightened by the latest research and practice and therefore would be prioritized especially where 
intervention for reluctant learners is required. At the same time, the Strategy strongly recommends that such 

the appropriate time.

What makes a strategy effective? This is a contentious and highly subjective question. We need to move 

and approaches that are implemented across all levels without taking into consideration individual needs. 
It is true that experience and research indicate that particular strategies work better with particular learners 

each teacher-learner pair and unique also for the particular circumstance in which this pair is interacting, is 

and effective teacher can make work practically any strategy s/he believes in so as to achieve some degree 
of learner mastery. Added to all this, the constructivist approach to learning puts the emphasis more on the 
active construction of meaning by the learners themselves. 

This is not to imply that everything is acceptable. Current research and practice indicate that multi-sensory 
approaches, whether they are applied to literacy, eLiteracy or numeracy, tend to resonate with a wider group 
of learners than other strategies precisely because they cater for a variety of learning styles. At the same 
time it is also true that an experienced teacher needs to use as wide a variety of approaches as possible so 
as to ensure that all learners remain engaged with appropriately challenging tasks as each new skill is being 
mastered.

6.3 School-based Provision: Suggested Teaching/Learning Strategies  
Integrating all the Key Competences 
Although the present focus at this stage is on the three core competences of bilingual literacy, eLearning 
and numeracy, the softer skills of learning to learn, initiative and entrepreneurship should at all times inspire 

lifelong learners which is also one of the aims of the present document. Moreover, where possible the other 
key competences, namely science and technology, social and civic competences, and cultural awareness 
and expression should implicitly be integrated in the pedagogical material. In this way whilst focusing 

entitlement.

Literacy
The teaching of literacy particularly the teaching of reading has for long been controversial (see Adams 
1990). While one school of thought has advocated the whole word method another movement has posited 
strongly that the teaching of phonics is all effective. However, if children are exposed solely to the whole-

laborious reading which could deprive children from any pleasure in reading. Consequently, it is the 
skillful interplay of the two methods which could contribute to the development of literacy in each of 
the languages. Given that most children in Malta are exposed to Maltese and English concurrently, albeit 
in different contexts and to different degrees, it is necessary to ensure that the teaching of literacy takes 
into consideration the differences in the orthography (see Ziegler & Goswami, 2006; Firman 2007) and 
the relevance of using strategies which highlight such differences. As already discussed in section 6.2, 
multisensory teaching/learning (an approach which incorporates all sensory modalities) can be considered a 

The concept of literacy should also take into account the primary role played by the spoken language. 

and a condition to, mastery in the other components of literacy. Such development is crucially dependent 
on the kind of oral activities that they are exposed to. For this reason, pupils should be placed in various 
situations, through different occasions, where it becomes important for them to communicate. This entails 
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that learning to talk is not just a matter of learning how to construct sentences but of learning how to engage 

eLiteracy
In this document, eLiteracy is understood exclusively as a preferred medium for the teaching/learning of 
other content areas, including literacy and numeracy. The eCompetences referred to in Appendix C are 
not meant to be taught in isolation, but acquired incidentally while learners are engaged in meaningful 
curricular activities. However, it is acknowledged that a minimum amount of direct formal and/or non-
formal instruction may be required, according to the learning styles and needs of the learners. 

Numeracy
The recent reform in the teaching of mathematics through the introduction of new calculation strategies is 
already starting to reap positive results. These strategies help the learner:

make sense of number problems and select the operations required to arrive at a solution;
explain methods and reasoning through the use of correct mathematical language;
make estimations and judge whether an answer is reasonable;
make predictions from graphs, diagrams, charts and tables;
understand and develop problem solving skills.

6.4 Community-based Provision: Suggested Support Programmes 
Community-based programmes can be largely divided into two categories:

family support programmes;
wider community initiatives. 

6.4.1  Family support programmes
Research and practice20, in Malta as well as abroad, has shown clearly that:

As has been made clear in the Policy section of this document, the emphasis on parental involvement is not 

the role of parents as advocated in the National Curriculum. A number of tried-and-tested family support 
programmes are being proposed for possible inclusion in the College- or school-based Action Plans. Their 
common features are that they:

target families directly; 
are interactive;

progresses;

based;
have the potential to lead to parental empowerment and lifelong learning. 

Of course, there is a wide range of other programmes that can be utilized, adapted or developed. However 
it is recommended that any family support programme that is included in an Action Plan should have the 

20 Refer to: Basic Skills Agency (1998); Bastiani (2002); Borg and Mayo (2001); Camilleri et al. (2005); 
  Hannon (2003); Hornby (2000); Redding (1997); Spiteri and Camilleri (2007); Spiteri (2008); 

  Sultana (1994); Wolfendale and Topping (1996).
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Book Sacksa) : The mother or parents of each newborn are given a small sack or bag of 0-3 year books 
and the family members are all enrolled in the local library free of charge. In post-natal classes they 
are shown how to use these books with their newborn and how to make best use of the library once this 

effective in the UK. In Malta a limited version of this approach has been attempted by local publishers 
with kindergarten children in collaboration with Local Councils. 

Story Bagsb) : Story bags can be used with children of pre-school age right up to age 8 or 9, depending 
on circumstances. They contain a central story book which provides the theme and other reading or 
picture books and an eBook software package related to this central theme. It also has artefacts and/or 
puppets or toys from the main story which the young readers can manipulate to help them animate and 
visualize the story sequence and characters. Story Bags can be bought ready made, but are often more 
effective if made by the family for its own use. The Foundation for Educational Services (FES) has 
developed courses and resources to teach parents how to make their own Story Bags. Some schools in 
Malta have even encouraged parents to develop story bags for the school library so that the learners will 
have access to a wide range of bags to take home and go through with their parents. 

c) : This programme was developed by the FES to help parents 
appreciate the informal teaching and learning through play that takes place in kindergarten classrooms. 
The programme invites parents to observe a learning episode organized by the Kindergarten Assistants 
and to interact with their children during this time. Afterwards, participating parents discuss how they 
can best support the learning process through parallel activities at home. The programme includes the 
training and support of the Kindergarten Assistants involved. Due to this experience, some schools in 
Malta have now incorporated this approach into the learning and teaching process and have focused on 
home-school links at kindergarten level.  

d) 21 developed by the FES. A typical 
programme runs for one term, one or two sessions are organized weekly. Parental participation is 

and/or numeracy as well as parent capacity building objectives. Each session has a joint learning 
episode during which parents and children work together and practise new skills and strategies. Before 
and/or after this episode during the same session the parents and children are grouped separately to 
process the learning that has taken place throughout the session in order to strengthen the curriculum 

support strategy in many state primary schools and has been adapted for use in the non-state sector and 
in collaboration with sports entities.

Paired/Shared Readinge) : These strategies can provide parents with simple and effective ways of 
supporting young readers without overwhelming them. Paired/shared reading takes place at the preferred 

request, by the parent. This training can be given through short courses and has been provided by the 

(SpLD) has adapted this technique to include phonological awareness training and more extensive 
parental involvement and has documented very tangible progress and outcomes.22

Paired reading for dyslexic childrenf) : The SpLD Service has been innovative in the area of Paired 

enhancing the opportunities of other struggling readers.  Parents have been trained in the development 

21

  family literacy programmes can focus both on literacy and numeracy or other content as requested. For a 
  more detailed discussion on this topic please see: Camilleri et al. (2005). 

22 See Firman, Francica and Grech, 2001; Grech, 2005.
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have reacted enthusiastically to the regularity of the activity and to maintaining daily records. Tangible 
progress and outcomes23 have been recorded.

Structured multisensory teachingg) : Intensive structured multisensory teaching programmes have led 

Moreover, the monitored individual gains recorded by the SpLD team have highlighted the value of 

the training of teachers and support assistants in multisensory techniques to regularly target individual 
24

Homework Clubsh) :
help club often organised by schools, Local Councils and NGOs. Though such clubs may have elements 
of parental involvement, the homework support given is not coordinated with the school teachers who 
have assigned the homework. These clubs can provide effective support, but may lack the possibility 
of feedback to the day-school programme. Homework clubs as developed by the FES are organized in 
close collaboration with the base school. Homework club tutors effectively work on implementing the 
learning programme of the school teacher by ensuring comprehension and mastery of homework that is 

involvement to promote dissemination of such strategies at home.

Family Writing Activitiesi) : These may include one-off evening, day or weekend events, and are 
organized by the Malta Writing Programme within the FES, the St James Cavalier Centre for Creativity 
and some schools, amongst others. They can also take the form of clubs which are sometimes organized 

sessions, During these activities, both parents and children are encouraged to write about their own 
personal interests using different genres and to give and receive feedback on their writing. Participants 
learn to appreciate and make best use of the process of writing in themselves and in others whilst 
parents also learn how to best support their children as writers.

Other programmes with similar features may also be considered: 

Family eLearning Clubj) : This club aims to provide parents and children with the opportunity to 
explore eLearning facilities. Parents and children can browse the internet to explore set topics and use 
appropriate software packages to create printed and digital resources. This club will empower learners 
with eCompetences which will enable them to become ICT leaders for their peers in class. It will also 

to access the school website to keep up-to-date with current events and initiatives. Parents may be 
provided with relevant websites to access at home to consolidate learning activities carried out during 
the club.

ICT Writing Clubk) : Learners meet to engage in creative writing activities using different software 
packages. These include the creation of different genres of writing, including thematic websites, 
electronic books and electronic newsletters. These can then be uploaded on a website to provide learners 
with an opportunity to publish their work online. eLiterate parents can be involved in the running of 
this club. 

23 See Firman, Francica and Grech, 2001; Grech, 2005.
24



28

Hands-on Mathematics Activitiesl)
learners and their parents. These activities would target learners at both ends of the spectrum, i.e. both 

talented in the subject. These activities are chosen to encourage parents to help their children practise 
using mathematical calculation strategies in an innovative and fun way.

Specialised librariesm) : Three specialised reference and/or lending libraries are available with respect 
to literacy. The most established is the SpLD library which offers a range of   reading materials which 

have shorter sentences, fewer pages, larger font and initially more restricted vocabulary. Such reading 

Moreover, books of a low reading age but high interest level have often enticed parents to extend their 
own literacy skills. Books on tape/DVD are also contributing considerably to literacy development.  The 
library is also furnished with a considerable number of multisensory programmes and manipulatives 
which have been of much interest to schools and Colleges when building up their own resources. The 
FES has also developed an extensive professional reference library with a special focus on parental 
empowerment, schools as community learning centres, home school links and family literacy. Finally, 

the National Curriculum Centre by what was then the Department for Curriculum Management in 
collaboration with the Literacy Unit.

6.4.2  Wider community initiatives
Wider community activities are organized by schools and by entities within the local community, such as 
Local Councils, community-based organizations and NGOs. Although these activities cannot be considered 

of a well-structured Action Plan. Examples of such activities include:
a well-stocked and well-organised local library with reading activities and access to the internet;
accessible child minding facilities to allow parents to take part in family support programmes. For 
example, the FES offers training programmes for child minders and coordinates their services to third 
parties as one way of helping towards parental lifelong learning;
formal parental skills training through ad hoc courses on diverse issues such as literacy attainment, 
internet safety, the new calculation strategies and general educational development, which lead to greater 

interactive training for parents enables parents to better understand the needs of the child encountering 

and other activities.  Such sessions give parents the opportunity to familiarize themselves with the needs 

Moreover, the SpLD Service annually organizes a 5-day seminar which gives parents clear insights 
into the nature of support required by the child in the home environment. Such seminars contribute to 
supporting both the parent and child and enhance motivation and enthusiasm. 
non formal parental skills training

the coordination and training of parent volunteers to provide services to the school community that 
can support the Core Competences Action Plan. Such training is provided by some schools, the AKS25

provision of Id f’Id Courses: These courses are organized by the FES in collaboration with the 

session interactive course to address this topic. The FES tutor trains the team to co-lead the course and 

25
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participate, but it is also a training and lifelong learning opportunity for the organizing team. It also 
gives the hosting school the opportunity to work with this team of parents to develop further a home-
school links policy.   
the training of Parent Leaders from amongst parent volunteers and parent helpers mentioned above 
so as to effectively reach out to parents and other adults in the community. The FES runs courses for 

6.5  Assessing Learning in the Core Competences

to the Core Competences. Once such tools are implemented successfully, they will become effective 

portfolios, they need to continuously make use of informal assessments which can take a wide variety of 
formats.26 The present document is proposing a set of checklists as tools to be used from Year 1 to Year 

ongoing progress in the mastery of the Core Competences. As a result, teachers will be able to adapt their 
teaching strategies to individual needs, styles and levels of competence. Teachers may wish to develop 
and implement Individual Learning Plans (ILPs) as long as they are fully integrated into the teaching and 
learning process of the whole class. Some strategies that can be used in this context include:

use of  structured multisensory teaching programmes;
use of tactile approaches to reinforce all auditory and visual approaches;
introduction of stimulating reading materials and mathematical activities which offer learners the 
possibility of reinforcing what they have already been taught; 
software which encourages learners to reinforce what they have learnt during literacy and 
Mathematics.

This does not exclude the use of additional school-based and/or community-based support in the form of 
Early Support and Integration. Indeed Colleges and schools may wish to develop and implement Action 
Plans with some or all of the components mentioned in this document for implementation in one or all of 
Years 1, 2 and 3, so as to ensure core competence mastery by Year 3. 

Additionally, the attainment targets in the Year 3 checklists constitute the Core Competences Benchmark. 
This Benchmark does not in any way replace the statutory syllabi or indicate the expected standards for 
all learners. Rather, attainment below this level of mastery indicates that personalized support needs to 
be formalized in the form of focused ILPs that form part of a school-based or College-based Action Plan, 
in order to ensure the attainment by all of such competences by the end of the primary cycle. Therefore, 
attainment below the Year 3 core competence Benchmark triggers the compulsory development and 
implementation of Action Plans that have a strong Intervention component and that include ILPs for the 

Throughout Year 3, teachers may use the Year 3 checklists to evaluate the focused support given so far 
so as to take the necessary action. Moreover, during the third term Year 3 teachers should use the Year 
3 checklists to ascertain if those learners who they think are still lagging behind in Core Competences 
mastery are actually falling below the Benchmark. These Year 3 teachers should then undertake a handing-

accordingly before the beginning of the following scholastic year27.

26 These may range from non-participant observation of behaviour to the consideration of oral or   
  written responses.

27

  before the end of the scholastic year. 
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It goes without saying that when teachers identify early on through their own informal assessment systems 
those learners who need to be referred for more detailed assessment, they are expected to take interim steps 
to ensure that the teaching/learning is as effective and personalized as possible for the particular learner. 

Colleges and schools will be able to access the technical assistance services of the DQSE and the DES to 

section 6.6 of this document. 

6.6 National technical support framework
For the targets of the Strategy to be reached the present range of service provision available to Colleges 
and schools needs to be rationalised to ensure greater equity and effectiveness. It is to be noted that the 
proposals made below constitute the envisaged scenario at the end of a complex change process. This 
change process is discussed in section 6.7.

6.6.1 In the state school sector
The responsibility for effective teaching and learning rests with the Colleges and schools.
The DQSE becomes the entity responsible for providing support and quality assurance with respect to 
the development of Action Plans and the attainment of the Core Competences in the schools.
The relevant services of the FES and the Literacy Centre28 are therefore transferred to or subsumed by 
the DQSE.
The FES strengthens its role as service and technical support provider in parental lifelong learning and 
after-school services, to the extent that these are part of the Core Competences strategy, and offers its 
services to the Colleges in collaboration with the DQSE.
The Literacy Centre strengthens its role in terms of provision of research, resources development and 
training services to the DQSE, as requested by the DQSE.
The present SpLD Service, whilst retaining its functions that go beyond the present document, is 
transformed into a National Core Competences Support Service. 

This National Core Competences Support Service has a three-tiered structure;
At school level: The role of Complementary Teachers is re-engineered so that each state primary school 
has the services of its own Core Competences Support Teacher, each according to its needs. The role of 
this Support Teacher is primarily to work closely with classroom teachers in developing, adapting and 
implementing a range of teaching/learning strategies to ensure effective differentiated learning within 
the classroom with special reference to the Core Competences. The Support Teacher also works closely 
with classroom teachers in developing, implementing and reviewing Individual Learning Programmes 
(ILPs) with respect to Core Competences for particular learners. Another function of the Support 
Teacher is to work with particular groups of learners within or outside the classroom setting as part of 

29.

At school level: The present day LSAs are further trained to enable them to take on the added role of 
class-based Core Competence Classroom Assistants according to school exigencies.

At College level: A Core Competences Head of Department is selected for each College, and is 
accountable to the Principal. The position description of this Head of Department includes:
-

synergising coordination between Support Teachers in schools within the same College;-

providing technical support for the assessment of learners and for the development, implementation -

and review of ILPs with respect to Core Competences;
assisting in the organisation of awareness and training for parents in this area; -

-

level.

28 Previously the Literacy Unit, Faculty of Education, University of Malta. 
29  Inclusion Coordinator 
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regular professional support and training from the National Core Competences Support Service, for 
example through regular meetings.

At National level: The National Core Competences Support Service is to have a core team of appropriately 

Competences Heads of Department and, through them, the school-based Core Competences Support 
Teachers. The National Service would also advise on addressing Core Competences needs related to 
complex conditions, as well as on parental support and training. It would also develop, disseminate, test 

This proposal is illustrated by Figure 6a.

6.6.2  In the non-state school sector:
In the non-state sector, the DQSE would retain its quality assurance role. The National Core Competences 

Directorates. Non-state schools would also be encouraged to collaborate between themselves and with state 
schools within the College they are situated in so as to synergize services and maximise effectiveness. The 

by the Directorates. The Literacy Centre would retain its indirect technical support role through its services 
to the DQSE. 

This proposal is illustrated by Figure 6b.
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6.7  A dynamic balance between the central, College and school levels
As already stated, this document is being presented within the context of the national reforms in compulsory 
education. These centre on the formation of the state Colleges, and the setting up of the two Directorates 
that give support, guidance and direction to the Colleges on the basis of standards and targets. 

The National Core Competences Policy and Strategy must therefore help animate the dynamic balance that 
is being set up between central structures, the Colleges and individual schools. On the one hand as stated 

guidance of the College Principal, making best use of the synergies that the College makes possible. On 
the other hand the DQSE needs to be proactive in having services and resources in place to assist schools, 
whilst ensuring that the targets set by the schools are in line with national priorities and that they are 

expected to achieve high standards and results in terms of Core Competence mastery;
free to explore and adopt strategies and structures to achieve such standards and results;
guided and supported to achieve such standards and results;
accountable to their achievement.

The ultimate guarantor that such a dynamic balance between central structures, the Colleges and individual 
schools is achieved and sustained in terms of the Core Competence Policy and Strategy is the Director 
General for Quality and Standards in Education. 

There are a number of actions that the centre structures, such as the National Core Competences Support 
Service proposed in section 6.6.1 can execute to proactively support schools in the development and 
implementation and their Core Competences Action Plans. Such actions may include:

through in-house development and/or in collaboration with the Faculty of Education, University of a)
Malta developing and offering training for teachers of Years 1 to 3 aimed to help participants:

develop familiarity with checklists and screening procedures,

extend awareness and evaluate recent  teaching programmes/resources/software,

allocating CCSTsb) 30 to all schools according to the school needs;
c)

from impressed and/or school funds to provide each class with colourful, fresh and appropriate literacy 
and Mathematics materials and software for the further development of core competences;
meeting CCHoDsd) 31 on a monthly basis to review progress, work on the development of targets and 
undergo continuous professional development; 

e) Core Competences Support Assistants.

6.8  A multi-stage strategy
The National Core Competences Strategy needs to be implemented in cycles, so as to ensure the right 
balance between immediate action to reach as many at-risk learners as possible while giving Colleges and 

30 Core Competences Support Teachers
31 Core Competences Heads of Department
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Table 6.2
First Cycle of the National Core Competences Strategy

Phase 1 September 2008 –  March  2009: 
DQSE disseminates the National Core Competences Policy and Strategy for general 
feedback.
The Core Competences checklists are piloted in schools.
First phase of setting up of National Core Competences Service. 
DQSE assists Colleges and schools piloting the Core Competences checklists to develop 
and implement literacy-related Action Plans with integrated elearning strategies.
Colleges and schools trained in developing Core Competences Action Plans.

Phase 2 May – September 2009:
DQSE adapts and adopts Core Competences Policy and Strategy including checklists 
according to feedback received.

Phase 3 October 2009 –  September  2010: 
Core Competences Policy and Strategy becomes operational.
Second phase of setting up of National Core Competences Service. 
The Core Competences Support Teachers are trained.  
Colleges and schools present three-year Core Competences literacy-related Action 
Plans.
DQSE develops a train-the-trainers programme to increase mathematics technical support 
and to further strengthen literacy support.

Phase 4 October 2010 –  September  2011: 

DQSE develops and implements interim process evaluation to gauge progress in 
attainment due to National Strategy.
Interim process evaluation results presented to the Ministry 

Phase 5 October 2011 –  September  2012: 
Results of the three-year Core Competence Action Plans of Colleges and participating 
non-state schools presented to Government.

view of launch of second cycle based on gap analysis included in the review. 
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A
ppendix A

 – M
altese L

iteracy C
ore C

om
petence C

hecklists from
 Y

ears 1 to 3

Y
ear 1   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in M
altese L

iteracy and are expected to:

C
om

petence
E

xam
ple

M
lt Y

1.01
im

plem
ent requests 

M
lt.Y

1.02
ask questions appropriately 

M
lt Y

1.03
participate in  oral activities both in sm

all groups and in the w
hole 

class situation

M
lt .Y

1.04
relate short stories about a set of pictures or about personal interests

M
lt Y

1.05
listen and respond to short  stories and rhym

es  positively and w
ith 

interest

M
lt Y

1.06
orally identify rhym

ing w
ords in short poem

s 

M
lt Y

1.07
be aw

are  of the difference betw
een  a letter and a w

ord both visually 
and aurally

M
lt .Y

1.08
understand the im

plications of beginning, m
iddle and end through the 

sense of touch 
show

 the child pictures of  a sequenced activity – ask w
hich picture 

is at the beginning, end, m
iddle

M
lt .Y

1.09
Identify

 and last sounds in spoken w
ords 

say
 and the 

last sound

M
lt Y

1.10
orally  segm

ent and count the syllables in a w
ord

show
 the child pictures 

–
say the w

ord, can he identify  the  syllables  w
ithin the w

ord

M
lt .Y

1.11
blend the sounds in m

onosyllabic w
ords to produce target w

ords

M
lt .Y

1.12
orally  identify  and count sounds in w

ords
to identify  each sound he hears  - ie:   5 sounds 
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Y
ear 2   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in M
altese L

iteracy and are expected to:

C
om

petence
E

xam
ple

M
lt .Y

2.01
follow

 and im
plem

ent  m
ore than one  com

m
and / instruction

M
lt .Y

2.02
use  short-term

 m
em

ory to recall  pictures / sentences / poem
s

M
lt .Y

2.03
relate a  coherent story in response to a set of  pictures in sequence 

M
lt .Y

2.04
use language appropriately  to express needs  and to play and 
com

m
unicate w

ith peers in non-structured situations

M
lt .Y

2.05
orally identify  rhym

e in spoken  w
ords 

M
lt .Y

2.06
orally segm

ent bisyllabic and   polysyllabic w
ords into syllables

e.g.: can the child identify and count   the syllables in such  w
ords as  

M
lt .Y

2.07
orally identify and count  sounds w

ithin w
ords 

M
lt .Y

2.08
orally substitute and m

anipulate sounds w
ithin w

ords

blend sounds effortlessly to identify target w
ords 

M
lt .Y

2.09
 start to develop fam

iliarity  w
ith som

e  basic  rules w
hich govern

w
ord spelling and w

ord reading
e.g:.   the root w

ords

M
lt Y

2.10
read w

ith ease m
onosyllabic and  polysyllabic w

ords in isolation and 
in context

e.g.:  sw
ar,  xadina, cikkulata

M
lt Y

2.11
 read com

pound w
ords in isolation and in context

M
lt .Y

2.12
classroom

 situation 

M
lt .Y

2.13
understand that individual w

ords are contributing to a w
hole sentence

e.g: can the child m
atch a sentence to a picture indicating 

understanding of the group of w
ords

M
lt .Y

2.14
w

rite legibly using upper and low
er case

M
lt .Y

2.15
w

rite sim
ple sentences w

ith both high frequency and regular w
ords
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Y
ear 3   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in M
altese L

iteracy and are expected to:

C
om

petence
E

xam
ple

M
lt .Y

3.01
use  short-term

 m
em

ory to recall sentences, anecdotes, poem
s, songs, 

rhym
es etc

M
lt .Y

3.02
relate a story  in response to  a set of pictures or  in relation to an event 
w

hich  took place recently

M
lt .Y

3.03
use language to express him

/herself adequately to interact w
ith  others

M
lt.Y

3.04
identify and m

anipulate sounds in the various positions w
ithin a w

ord 

M
lt Y

3.05
develop strategies to decode unfam

iliar w
ords

i.e. can the child segm
ent and blend  syllables of  unfam

iliar w
ords 

M
lt Y

3.06
read,

w
ithout  hesitation regular  frequently encountered m

onosyllabic 
and polysyllabic w

ords 

M
lt Y

3.07
blend the sounds  effortlessly to decode an unfam

iliar regular w
ords so as 

to reach  target w
ord

M
lt Y

3.08
understand  the concept of ‘past actions’   through the aural /oral 
m

odalities

M
lt .Y

3.09
w

ord reading  and to be aw
are of the silent h in w

ords
G

heneb, ghalqa, hena, bieb

M
lt .Y

3.10

w
ords

M
lt .Y

3.11
be aw

are of the different w
ays to form

 the plural

M
lt .Y

3.12
read and w

rite out verbs in the past tense in a context.

M
lt .Y

3.13
ask and  respond to basic  questions in w

riting

M
lt .Y

3.14
transform

 and extend  sim
ple sentences to com

plex and com
pound 

sentences
i.e.: can the child w

rite m
ore elaborate sentences w

hich include 
conjunctions such as :  u, im

m
a, w

ara, im
baghad, w

aqt li, hekk kif
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A
ppendix B

 - E
nglish L

iteracy C
ore C

om
petence C

hecklists from
 Y

ears 1 to 3

Y
ear 1   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in E
nglish L

iteracy and are expected to:

C
om

petence
E

xam
ple

E
.Y

1.01
follow

 basic instructions 

E
.Y

1.02
understand and respond to basic questions 

E
.Y

1.03
show

 developing ability to express basic needs  in his /her  L
2

E
.Y

1.04
orally produce som

e sentences about him
/herself

E
.Y

1.05
listen and respond to short  stories and rhym

es  positively and w
ith 

interest

E
.Y

1.06
use short term

 m
em

ory to recall rhym
es and short sentences 

E
.Y

1.07
be aw

are of the difference betw
een  a letter and a w

ord both visually and 
aurally

E
.Y

1.08
understand the im

plications of beginning, m
iddle and end through the 

sense of  touch
show

 the child pictures of  a sequenced activity – ask w
hich picture is 

at the beginning, end, m
iddle

E
.Y

1.09
identify

 and last sounds in spoken w
ords 

say
 and the last

sound

E
.Y

1.10
orally  segm

ent a w
ord into syllables 

show
 the child pictures 

say the w
ord, can he identify  the  syllables  w

ithin the w
ord

E
.Y

1.11
 identify the onset and rim

e in w
ords 

E
.Y

1.12
blend the sounds in m

onosyllabic w
ords to produce target w

ords

E
.Y

1.13
orally  identify  and count sounds in w

ords
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Y
ear 1   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in E
nglish L

iteracy and are expected to:                     (cont.)

C
om

petence
E

xam
ple

E
.Y

1.24
recognise and w

rite ow
n nam

e

E
.Y

1.25
attem

pt to guess at spelling in an attem
pt to express him

self adequately. 
E

ncourage the child to w
rite freely w

ithout being restricted by spelling 
conventions

  E
.Y

1.26
unseen books of average class level

w
ithout m

aking m
ore than  5 errors

i.e.:   ask the child to read from
 a book he has never seen but w

hich 
targets the average  level of the class
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 c
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 c
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, m
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Y
ear 2   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in E
nglish L

iteracy and are expected to:                     (cont.)

C
om

petence
E

xam
ple

E
.Y

2.16
understand that individual w

ords are contributing to a w
hole sentence

i.e. can the child m
atch a sentence to a picture indicating 

understanding of the group of w
ords

E
.Y

2.17
understand the  function of  inverted com

m
as and exclam

ation m
arks in 

reading

E
.Y

2.18
w

rite legibly using upper and low
er case

E
.Y

2.19
w

rite sim
ple sentences w

ith both high frequency and regular w
ords

e.g.:  I have a black dog.

E
.Y

2. 20
association betw

een the  letter nam
es / sounds / sym

bol 

E
.Y

2.21
w

rite a few
 sentences / short paragraph in logical sequence in response 

to a picture sequence

E
.Y

2.22
understand and m

ake use of  basic punctuation w
hen w

riting a sentence
N

ote if the child uses capital letter and full stop and question m
ark 

correctly

E
.Y

2.23
use context to interpret m

eaning  and predict events  in single sentences / 
paragraphs

a present  w
ith C

hristm
as / birthdays

E
.Y

2.24
unseen

reading m
aterials of  average class level  w

ithout m
aking m

ore than  5 
errors

E
.Y

2.25
infer m

eaning from
  text  and predict outcom

es 
i.e.: can the child give his ow

n ideas as to  w
hat w

ill happen next  or 
how

 he w
ould behave in  the particular text related situation. 
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 m
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 c
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Y
ear 3   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in E
nglish L

iteracy and are expected to:                     (cont.)

C
om

petence
E

xam
ple

E
.Y

3.14
transform

 and extend sim
ple sentences to com

plex and com
pound 

sentences
e.g.:T

he m
an fell

T
he fat m

an w
ith a big pim

ple on his nose fell into the m
ud. 

E
.Y

3.15
spell correctly core sets of m

ore advanced  irregular w
ords, and know

 how
 

to tackle unfam
iliar w

ords

E
.Y

3.16
show

 com
prehension of  paragraphs via short w

ritten answ
ers

E
.Y

3.17
read and com

prehend basic rubrics and instructions
e.g.: com

plete the follow
ing,  add the follow

ing num
bers

E
.Y

3.18
w

rite a short paragraph /short story 

E
.Y

3.19
appreciate  the  role  of  punctuation both w

hen reading  sentences and 
paragraphs.

i.e. capital letter, full stop, question m
ark, exclam

ation m
ark, 

com
m

a, speech m
arks

E
.Y

3.20
e.g.: sad

ness,
faster

E
.Y

3.21
read and understand

unfam
iliar  reading books, of average  class level, 

utm
ost im

portance)

i.e.:   can the child read  passages from
 a book w

hich  is not part of 
the class reading schem

e

E
.Y

3.22
understand and elaborate  on w

hat has been read in books aim
ed at the 

average 7-year-old
i.e.: be able to respond to questions about text,  predict events and  
infer m

eaning
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Y
ear 1   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in eL
iteracy and are expected to:                                 (cont.)

C
om

petence
E

xam
ple

Select a particular area on the screen w
here to click.

http://w
w

w
.noddy.com

/funtim
e/gam

es/en/tessies_garden.htm
l

oC
lick and hold the m

ouse button pressed.
http://w

w
w

.noddy.com
/funtim

e/gam
es/en/pop_pop_baloons.htm

l
oC

lick on large objects on screen to achieve a desired output.
http://pbskids.org/teletubbies/peekaboo.htm

l
oPoint and click to achieve an outcom

e.
http://pbskids.org/teletubbies/anim

als.htm
l

o

http://w
w

w
.barney.com

/uk/festivalG
am

e.htm
l

oPoint and click on item
s as prom

pted.
http://w

eb.educastur.princast.es/proyectos/nea/nea_english
o

http://w
w

w
.bbc.co.uk/cbeebies/rolym

o/livingroom
/gam

es/counting.shtm
l

o

http://w
w

w
.bbc.co.uk/cbeebies/balam

ory/gam
es/em

bedded_gam
es/copy_spencer.shtm

l
oC

lick to select a colour and click to paint the desired area in that colour.
http://w

w
w

.barney.cim
/uk/birthdayG

am
e.htm

l
o

http://w
w

w
.coloring-page.com

/online-gam
es/

o

http://w
w

w
.thecolor.com

/
o

http://w
w

w
.m

yfreecolouringpages.com
/online_coloring.htm

o

http://w
w

w
.squiglysplayhouse.com

/A
rtsA

ndC
rafts/O

nlineC
olouring/D

ragging
oC

lick and drag objects on a screen.
http://w

w
w

.scholastic.com
/clifford/playsandcastle/gam

e.htm
o

http://w
w

w
.bbc.co.uk/cbebbies/rolym

o/livingroom
/gam

es/dressingup.shtm
l

o

M
ouse and keyboard input

U
se a com

bination of m
ouse and keyboard input. A

ssociate changes on the screen w
ith keyboard 

http://w
w

w
.bbc.co.uk/cbebbies/teletubbies/funandgam

es/sucky_slurpy/
o

http://kids.aol.com
lK

O
L

/2/K
O

L
JrG

am
es/FlashH

older/lost-letters
o
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Y
ear 2   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in eL
iteracy and are expected to:

C
om

petence
E

xam
ple

IC
T.Y

2.01
B

e aw
are of different m

eans of 
com

m
unication and select the 

appropriate device according to a 

C
om

m
unicate using technological devices such as telephones, m

obile phones and cassette recorders by 
pressing the relevant buttons carrying graphic sym

bols for basic instructions.  Show
 aw

areness that the 
m

obile phone, radio and television, com
pact discs and D

V
D

 players are all m
eans of com

m
unication in 

IC
T.Y

2.02
K

now
 that inform

ation is conveyed 
by som

e of the icons in com
puter 

softw
are.

w
hether to leave the activity or restart it, w

rite their nam
es w

hen prom
pted.

w
w

w
.bbc.co.uk/cbeebies/balam

ory/gam
es/em

bedded_gam
es/archie_gam

e.shtm
l

IC
T.Y

2.03
B

e aw
are that com

puter activities 
allow

 users to m
ake choices and that 

different decisions result in different 
outcom

es.

R
eacting to com

puter prom
pts m

ay start a particular activity, play an anim
ation, play a sound, end a 

gam
e, etc. A

ccessing different buttons/links in w
ebsites enable users to access different activities such as 

songs, stories, activities, gam
es, etc…

 

http://w
w

w
.barney.cim

/uk/birthdayG
am

e.htm
l

http://w
w

w
.bbc.co.uk/cbeebies/balam

ory/

D
ouble clicking on the desired softw

are icon to open a softw
are package.

A
ccessing drop-dow

n m
enus available in open ended softw

are packages to be able to m
ake choices such 

as saving and printing their w
ork w

hen using child-friendly softw
are packages.

IC
T.Y

2.04
T

he com
puter allow

s the user to print 
out onscreen creations.

A
re capable of using printing facilities w

hen these are represented by an icon.
http://w

w
w

.noddy.com
/funtim

e/gam
es/en/rainbow

_m
aker.htm

l
http://w

w
w

.bbc.co.uk/cbebbies/balam
ory/gam

es/em
bedded_gam

es/colour_and_stick.shtm
l
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.
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Y
ear 3   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in eL
iteracy and are expected to:

C
om

petence
E

xam
ple

IC
T.Y

3.01
D

iscuss their experience of using 
IC

T.
Talk about encounters w

ith various form
s of com

m
unications technology w

ithin the hom
e environm

ent 
and discuss the advantages of using these devices.

IC
T.Y

3.02
L

abelling.  K
ey Pieces of inform

ation 
can be used to describe objects.

Identify and label com
puter peripherals. E

xam
ple: a headphones, a m

icrophone, a scanner and a pendrive 
am

ongst others.

IC
T.Y

3.03
K

now
 that certain conventions are 

applied in presenting inform
ation.

A
lter the look of text to create an effect for a particular purpose. U

se different font types, sizes and 
colours to convey different pieces of inform

ation w
hen using open-ended softw

are packages and discuss 
the purpose of different text styles as a w

ay to convey m
eaning.

IC
T.Y

3.04
U

se IC
T

 to organise and present 
inform

ation suitable for an audience.
D

escribe how
 they use particular softw

are features to present ideas and inform
ation.  R

ealise that 

desktop publishing packages can be used to create brochures and posters.

IC
T.Y

3.05
K

now
 that inform

ation can be 
presented in a variety of form

s and 
IC

T
 can be used to com

m
unicate and 

handle inform
ation in a variety of 

w
ays.

B
e aw

are of the facilities offered by IC
T

 to record and present inform
ation graphically. L

earners can use 
paint packages to create block graphs and pictogram

s w
ith the help of the L

ine and R
ectangle tools and 

the R
ubber Stam

ps.

IC
T.Y

3.06
A

ppreciate the advantages of using 
IC

T
 to create products and review

, 
m

odify and evaluate w
ork as it 

progresses.

D
em

onstrate understanding that IC
T

 can be used to develop their w
riting by am

ending text. L
oad 

a required softw
are program

m
e and retrieve a saved docum

ent (w
hen using child-friendly softw

are 
packages). Insert, copy, cut, paste and delete text.
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Y
ear 3   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in eL
iteracy and are expected to:                                 (cont.)

C
om

petence
E

xam
ple

IC
T.Y

3.13
Show

 em
ergent aw

areness that 
eL

earning technologies such as video 
conferencing softw

are and w
ebcam

s 
enable us to com

m
unicate w

ith others 
not w

ithin our im
m

ediate surroundings 
using audio and video.

E
ngage in synchronous com

m
unication to collaborate w

ith others so as to gather, exchange and develop 
inform

ation. Participate in online quizzes or share ideas and opinions about a selected topic currently 
being discussed in class.

*O
pen-ended, child-friendly packages currently available in P

rim
ary State Schools and suitable for this particular year group are K

id P
ix Studio D

eluxe, 
TuxP

aint, P
hotoStory 3 and P

rint Shop E
ssentials 11.



57

A
pp

en
di

x 
D

 -
 N

um
er

ac
y 

C
or

e 
C

om
pe

te
nc

e 
C

he
ck

lis
ts

 f
ro

m
 Y

ea
rs

 1
 t

o 
3

Y
ea

r 
1 

  L
ea

rn
er

s 
at

 t
hi

s 
st

ag
e 

sh
ou

ld
 a

cq
ui

re
 t

he
 f

ol
lo

w
in

g 
C

or
e 

C
om

pe
te

nc
es

 in
 M

at
he

m
at

ic
s 

an
d 

ar
e 

ex
pe

ct
ed

 t
o:

M
.Y

1.
01

co
un

t f
or

w
ar

d 
up

 to
 1

0 
an

d 
ba

ck
w

ar
d 

fr
om

 1
0 

to
 z

er
o 

an
d 

co
un

t r
el

ia
bl

y 
up

 to
 1

0 
ev

er
yd

ay
 o

bj
ec

ts

M
.Y

1.
02

M
.Y

1.
03

m
ak

e 
si

m
pl

e 
es

tim
at

es

M
.Y

1.
04

co
un

t i
n 

tw
os

 f
ro

m
 0

 to
 2

0 
an

d 
in

 te
ns

 f
ro

m
 0

 to
 1

00

M
.Y

1.
05

be
gi

n 
to

 u
se

 th
e 

vo
ca

bu
la

ry
 a

ss
oc

ia
te

d 
w

ith
 a

dd
iti

on
 a

nd
 s

ub
tr

ac
tio

n 
in

 p
ra

ct
ic

al
 a

ct
iv

iti
es

M
.Y

1.
06

re
co

gn
iz

e 
th

e 
nu

m
be

rs
 f

ro
m

 0
 to

 1
0 

an
d 

th
en

 u
p 

to
 2

0

M
.Y

1.
07

sa
y 

th
e 

nu
m

be
r 

th
at

 is
 o

ne
 le

ss
/m

or
e 

th
an

 a
ny

 g
iv

en
 n

um
be

r 
(r

es
tr

ic
te

d 
to

 1
 to

 2
0)

M
.Y

1.
08

or
de

r 
a 

se
t o

f 
nu

m
be

rs
 to

 a
t l

ea
st

 1
0

M
.Y

1.
09

M
.Y

1.
10

be
gi

n 
to

 s
or

t a
nd

 n
am

e 
th

e 
fo

llo
w

in
g 

so
lid

s:
 c

ub
e,

 c
ub

oi
d,

 c
yl

in
de

r 
an

d 
sp

he
re

M
.Y

1.
11

M
.Y

1.
12

be
gi

n 
to

 u
nd

er
st

an
d 

an
d 

us
e 

th
e 

vo
ca

bu
la

ry
 o

f 
tim

e 
an

d 
le

ar
n 

to
 r

ea
d 

th
e 

tim
e 

to
 th

e 
ho

ur

M
.Y

1.
13

be
gi

n 
to

 k
no

w
 th

e 
da

ys
 o

f 
th

e 
w

ee
k 

in
 o

rd
er

M
.Y

1.
14

re
co

gn
iz

e 
an

d 
re

cr
ea

te
 s

im
pl

e 
pa

tte
rn

s

M
.Y

1.
15

be
gi

n 
to

 d
ev

el
op

 m
at

he
m

at
ic

al
 id

ea
s 

an
d 

m
et

ho
ds

 to
 s

ol
ve

 p
ra

ct
ic

al
 p

ro
bl

em
s.

 E
.g

. I
f 

I 
bu

y 
7 

or
an

ge
s 

an
d 

ea
t 5

 o
f 

th
em

, h
ow

 m
an

y 
do

 I
 h

av
e 

le
ft

? 

M
.Y

1.
16

so
rt

 c
oi

ns
, i

nc
lu

di
ng

 th
e 

€
1 

co
in

s,
 a

nd
 u

se
 th

em
 in

 r
ol

e 
pl

ay
 to

 p
ay

 w
ith



58

Y
ear 2   L

earners at this stage should acquire the follow
ing C

ore C
om

petences in M
athem

atics and are expected to:

M
.Y

2.01
count forw

ard up to 20 and backw
ard from

 20 to 0 and count reliably up to 20 everyday objects

M
.Y

2.02
count on and back in ones from

 any sm
all num

ber and in tens from
 and back to zero

M
.Y

2.03
com

pare tw
o num

bers and say w
hich is m

ore or less and also give a num
ber that lies betw

een them

M
.Y

2.04
say the num

ber that is one or 10 less/m
ore than any given num

ber (restricted to 1 to 30)

M
.Y

2.05
give a sensible estim

ate of a num
ber of objects

M
.Y

2.06
order a set of num

bers to at least 20 and position them
 on a num

ber line

M
.Y

2.07
know

 by heart all the pairs of num
bers that m

ake up 10 and the corresponding subtraction facts

M
.Y

2.08
know

 by heart all the pairs of num
bers that m

ake up 5 and the corresponding subtraction facts

M
.Y

2.09
use know

n num
ber facts and place-value to add/subtract a pair of num

bers m
entally w

ithin the range 0 to at least 20 including bridging through 10

M
.Y

2.10
begin to use and understand the vocabulary related to length, m

ass and capacity as w
ell as be able to com

pare tw
o lengths, m

asses or capacities

M
.Y

2.11
know

 the days of the w
eek and the seasons of the year in either E

nglish or M
altese

M
.Y

2.12
read the tim

e to the hour on analogue clocks

M
.Y

2.13
use everyday language to describe features, such as num

ber of faces, edges and corners of fam
iliar 3-D

 (cube, cuboid, cylinder and cone) and 
num

ber of sides and corners of 2-D
 shapes (square, rectangle, circle, triangle and pentagon)

M
.Y

2.14
solve problem

s by sorting and classifying

M
.Y

2.15
halving/doubling

M
.Y

2.16
w

ork out how
 to pay an exact sum

 using sm
aller coins
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Appendix E

An Example of a School-Based Core Competences Action Plan Framework

1.  Preamble
In line with the Strategy itself, the Action Plan example being presented here does not include all conceivable 
actions that could be undertaken by all stakeholders in the area of Core Competences. It does not, for 
example, include all the examples of strategies and programmes mentioned in Chapter 6 of this document. 
Neither does it include:

the daily classroom teaching and learning practices;
initiatives that individual schools may take such as Book Week and upgrading of the library, etc.;  
provision taken normally and independently by CBOs in the locality, such as homework help by 
volunteers.

Such a comprehensive account of all service provision would blunt the focus of this Action Plan. This is to 
highlight how the networking between stakeholders involved within a particular school would bring about 
value-added measures and concrete coordinated support that would not have otherwise been possible. 

The Action Plan has four interlocking components that correspond to the four priorities of the Strategy:
early support;

Value-added action related to early
Value-added action related to the integration of teaching and learning strategies to counter basic skills 

Value-added action related to intervention

Each component of the Plan indicates actions with respect to:
School-based provision;
Community-based provision.

intended audience and its outcomes. The possible parameters of each Action (number of sessions, number 

It is worth noting that although reference is made to voluntary parental participation in some of the actions, 
this does not in any way imply that any part of this strategy needs to rely on voluntary participation for 

community involved, care must always be taken that the quality and reliability of voluntary participation is 
underpinned by professional support. 

Section 6 gives a summary of these Actions. Section 7 gives a suggested timeline over a typical scholastic 
year. 
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Community-Based Provision
A

ction P
aram

eters
D

irect

C
ore C

om
petences attainm

ent inform
ation, training and follow

-
6.

up program
m

e for Y
rs 1,2,3 parents, in tandem

 w
ith A

ction 5. 
Includes inform

ation m
eeting, training program

m
e, provision of 

resources, follow
-up m

eetings for ongoing review
. 

A
s required

-
A

ll Y
rs 1-3 parents in 

-

C
ollege

C
hild-m

inding C
ourse for parents to enable the C

ollege and 
7.

the com
m

unity to provide child-m
inding facilities for activities 

aim
ed at parents.

24-hour program
m

e in w
eekly 2-hr sessions, and 

-

practicum
15-25 parent participants

-

Parental training and em
pow

erm
ent C

ourses in all C
ollege 

8.
com

m
unities to upskill parents w

ith respect to contributing to 

learning.

5-session course
--

1 course per year per school
-

O
ne or m

ore courses to include different learning styles 
-

com
ponent

N
om

inal fee charged to cover childcare costs
-

80-160 parent participants 
-

L
ibrary A

ssistants 
C

ourse 
held 

in 
collaboration 

w
ith 

L
ocal 

9.
C

ouncils: 
L

ibrary 
A

ssistants 
supported 

in 
providing 

fam
ily 

reading services in local libraries.

12-session course
-

R
egular inform

al m
eetings and visits 

-

8-15 library assistants
-

10. 
B

ook 
Sack

36 
donation 

to 
each 

fam
ily 

w
ith 

new
-born 

child, 
follow

ed up w
ith basic inform

ation on how
 to use books w

ith 
the new

born. T
raining provided by trained m

idw
ives or trained 

parent volunteers.

Funded in collaboration w
ith L

ocal C
ouncils and local 

-

publishers
N

ew
born children and 

-

parents

11. Pre-K
inder Parent and C

hild C
lub, run by trained parent volunteers 

in collaboration w
ith prim

ary school C
ouncils. R

egular play-
and-discuss sessions according to parental dem

and.

C
an be in short bursts of, say, three sessions, or regular 

-

w
eekly feature.

Pre-kinder parent and child 
-

pairs

36C
ontents can be literacy and/or num

eracy based.
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4.  Integration                                                                                         Table E
3

A
ctions to IN

T
E

G
R

A
T

E
 C

ore C
om

petence P
ractices

A
ction P

aram
eters

D
irect

School-based
Provision

C
om

ponents of A
ctions 1, 2, 3, 4, 5.  

15.
respect to the teaching and learning im

plications of A
ctions 1 

and 2.

R
egular inform

al m
eetings w

ith K
G

A
s, and training using 

-

appropriate slots
A

ll K
G

A
s in C

ollege
-

16.
respect to the teaching and learning im

plications of A
ction 3.

R
egular inform

al m
eetings w

ith C
C

STs, and training using 
-

appropriate slots
A

ll C
C

STs in C
ollege

-

17.
respect to the teaching and learning im

plications of A
ction 4.

R
egular inform

al m
eetings w

ith C
C

SA
s, and training using 

-

appropriate slots
A

ll C
C

SA
s in C

ollege
-

18.
w

ith respect to the teaching and learning im
plications of A

ction 
5.

R
egular inform

al m
eetings w

ith Y
ears 1-3 teachers and 

-

training using appropriate slots
A

ll Y
ears 1-3 teachers in 

-

C
ollege

Community-
Based Provision

      C
om

ponents of A
ction 10. 

Schem
e encourages teachers to visit after school learner and 
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6.  T
he School C

ore C
om

petences A
ction P

lan E
xam

ple in the Strategy F
ram

ew
ork

T
he Table below

 sum
m

arizes the actions in the School C
ore C

om
petences A

ction Plan exam
ple according to the Strategy fram

ew
ork explained in Section 2.3. 

A
ctions in italics have already been m

entioned in another sector of the fram
ew

ork but w
ould be relevant also to the second sector.

Table E
5

Early Support

School-based
A

ction
C

om
m

unity-based
A

ction

Fam
ily literacy courses in collaboration w

ith K
G

2A
s 

and K
G

1A
s

C
ore C

om
petences training course for K

G
A

s
C

ore C
om

petences training course for C
C

STs
C

ore C
om

petences training course for C
C

SA
s

C
ore C

om
petences training course for Y

rs 1,2,3 teachers

C
ore C

om
petences attainm

ent inform
ation, training and follow

-up program
m

e for Y
rs 1,2,3 parents

C
hild-m

inding C
ourse to provide child-m

inding facilities for activities aim
ed at parents

Parental training and em
pow

erm
ent C

ourses 
L

ibrary A
ssistants C

ourse
B

ook Sack donation to each fam
ily w

ith new
-born child

Pre-K
inder Parent and C

hild C
lub

Early

needs
Training for Years 1,2,3 teachers, K

G
A

s, C
C

STs, C
C

SA
s 

-

lifelong learning

com
m

unity response developed.
M

ultisensory training for Years 1,2,3  parents 
-

C
hildm

inding C
ourse

-

Integration

practitioners
F

am
ily L

iteracy C
ourses for K

G
A

s and K
G

 parents
-

Training for Years 1,2,3 teachers, K
G

A
s, C

C
STs, 

-

C
C

SA
s

Schem
e for teachers to view

 after-school student and parent support program
m

es and to im
plem

ent in 
class.
P

arent Training  courses
-

Intervention

Intensive intervention program
m

e for Y
r 4 learners 

C
om

petences attainm
ent

 Training for Years 1,2,3 teachers, K
G

A
s, C

C
STs, C

C
SA

s
-

N
w

ar C
entre catering for all C

ollege prim
ary schools 

P
arent Training  courses

-
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Appendix F

Examples of Websites with Applications across the Core Competences

eLiteracy is not a subject in itself; it is a medium for the teaching and learning of other subjects.  Digital 
technologies are to be used to explore areas of the curriculum such as literacy and numeracy.  Browsing the 

Competences.  The following are some examples of how learners can develop their eSkills incidentally and 
indirectly while interacting with digital devices and enjoying themselves in activities related to literacy and 
numeracy. All games shown are available freely in the internet. The Core Competences targeted in these 
sample activities have been referred to by making reference to the checklists of Appendices A to C. 

1. Connecting eLiteracy and Literacy Targets

Story Plant

http://www.bbc.co.uk/schools/starship/english/storyplant.shtml

Literacy

E.Y2.19 Write simple sentences with both high 
frequency and regular words.

E.Y3.18 Write a short paragraph / short story. 

eLiteracy

ICT.Y2.03 Respond to prompts that include 

(decision to view full screen or not, with/without 
sound) and making choices (read, Start new 
story, Print).

ICT.Y1.05  Clicking on particular areas on the 
screen to achieve an output and point and click 
on items as prompted.

ICT.Y1.05 Are capable of using printing facilities 
when these are represented by an icon.
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Starship

http://www.bbc.co.uk/schools/starship/english/blastrocket.shtml

eLiteracy

(decision to view full screen or not, with/without 
sound), Again button to restart activity.

ICT.Y1.05 Selecting a particular area on the 
screen and clicking on it.

ICT.Y2.03 Respond to prompts that include 

ICT.Y1.05 Are capable of using printing facilities 
when these are represented by an icon.

ICT.Y3.06 Awareness that the computer can 
retain scores for record-keeping purposes.

ICT.Y2.03 Awareness of Help facilities offered 
by ICT.

Literacy

E.Y.3.12  Read and write out verbs in the past 

in its different environments.
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Make a Word

http://www.starfall.com/n/make-a-word/an/load.htm?f

Literacy

extension of the skill)

E.Y1.19 Decoding regular words 

eLiteracy

ICT.Y1.05 Click and drag objects on the screen.

ICT.Y2.03 Respond to prompts that include 

button to continue working similar activities), 

ICT.Y1.05 Are capable of using printing facilities 
when these are represented by an icon.
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Wet, Soap, Rinse & Dry

http://www.bbc.co.uk/wales/bobinogs/games/gamespage.shtml

eLiteracy

ICT.Y1.05 Pointing at a requested area on the 
screen and clicking on it.

ICT.Y2.03 Respond to prompts that include 

ICT.Y1.05 Are capable of using printing facilities 
when these are represented by an icon.

Literacy

E.Y1.08  Building up a sequenced activity
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Blending Bowl

http://pbskids.org/lions/games/blending.html

eLiteracy

ICT.Y2.03 Respond to prompts that include 

choose a different category).

eg selecting the player will determine the 
subsequent activity.

ICT.Y1.05 Pointing at a particular area on the 
screen and clicking on it.

Literacy

E.Y1.12 Blend sounds in monosyllabic words to 
produce target words (an extension of activity).

words.
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First Sounds Game

http://www.bbc.co.uk/schools/laac/words/dg2.shtml

Literacy

extension of the activity) 

E.Y1.11 Identify and write blends both in 
isolation and in words.

eLiteracy

ICT.Y3.05 Learn to stop interacting with the 
computer and wait for it to load the activity).

selecting the activity level.

ICT.Y1.05 Selecting, pointing and clicking on a 
particular area on the screen.

ICT.Y2.03 Respond to prompts that include 

continue the activity).

ICT.Y3.06 Awareness that the computer can 
retain scores for record-keeping purposes.
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2. Connecting eLiteracy and Numeracy Targets

Count Hoot

http://www.bbc.co.uk/schools/laac/numbers/chi.shtml

Help Count Hoot in a number game by choosing from the three different levels offered Addition / Subtraction / 
Addition and Subtraction

Mathematics

M.Y1.01: Count forward up to 10 and backward 
from 10 to zero and count reliably up to 10 
everyday objects.

M.Y1.05: Begin to use the vocabulary associated 
with addition and subtraction in practical 
activities.

M.Y2.09: Use known number facts and place-
value to add/subtract a pair of numbers mentally 
within the range 0 to at least 20 including 
bridging through 10.

eLiteracy

ICT.Y2.04 Awareness that the user’s decision 
will determine the computer’s next action e.g. 
selecting which activity to carry out (addition, 
subtraction, addition and subtraction) and 
then also selecting the activity level, and once 
completing the activity deciding whether to work 
out the same level again or the next level.

ICT.Y1.05 Engage in computer activities to 
acquire basic mouse skills (Selecting, pointing 
and clicking on a particular area on the screen.)

ICT.Y3.06 Awareness that the computer can 
retain scores for record-keeping purposes.
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Number Twins

http://www.coolmath-games.com/0-numbers-twins/index.html

Click on a pair of numbers that make up 10 until you clear the entire grid.

eLiteracy

ICT.Y2.03 Respond to prompts that include 

selecting whether to play with or without sound.

ICT.Y1.05 Engage in computer activities to 
acquire basic mouse skills (Selecting, pointing 
and clicking on a particular area on the screen.)

ICT.Y3.06 Awareness that the computer can 
retain time elapsed for record-keeping purposes.

ICT.Y2.03 Awareness of Help facilities offered 
by ICT.

Mathematics

M.Y2.07: Know by heart all the pairs of 
numbers that make up 10 and the corresponding 
subtraction facts.
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Number Invaders

http://www.mathplayground.com/balloon_invaders.html

Shoot the invading balloons by recalling multiplication facts of a table of your choice.

Number Invaders - Multiplication and Division
The Number Invaders are descending upon the innocent inhabitants of a distant planet. Help Trevor keep the 

Mathematics

M.Y1.09 and MY3.09: Begin to relate the 
addition of doubles to counting on.

M.Y2.07: Know by heart for the 2 and 10 

multiplication tables.

eLiteracy

ICT.Y2.03 Respond to prompts that include 

selecting which math operation to practice 
(multiplication or division) and then also 
selecting the digit to work with.

ICT.Y1.05 Engage in computer activities to 
acquire basic mouse skills (Selecting, pointing 
and clicking on a particular area on the screen.)

ICT Y1.05 Engage in computer activities to 
acquire basic keyboard skills (use of spacebar 
and left and right navigation keys).

ICT.Y3.06 Awareness that the computer can 
retain scores for record-keeping purposes.
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Reading Time

http://www.oswego.org/ocsd-web/games/StopTheClock/sthec1.html

Drag the correct half hour (or quarter hour) time in the matching position.

Mathematics

M.Y3.14: Read, on an analogue and a 12-hour 

digital clock, the time to the: hour and half hour.

eLiteracy

ICT.Y2.03 Respond to prompts that include 

terminate the matching activity.

ICT.Y1.05 Engage in computer activities to 
acquire basic mouse skills (dragging skills). 

ICT.Y3.06 Awareness that the computer can 
retain scores for record-keeping purposes.



78

Connecting Dots

Click on the dots sequentially to build up a picture

Mathematics

M.Y1.01: Count forward forward up to 10 and 
backward from 10 to zero and count reliably up 
to 10 everyday objects.

eLiteracy

selecting which number to click next to complete 

ICT.Y1.05 Engage in computer activities to 
acquire basic mouse skills (Selecting, pointing 
and clicking on a particular area on the screen.)

ICT.Y2.03 Respond to prompts that include 
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Problem Solving: Cross the Swamp

http://www.bbc.co.uk/schools/starship/maths/crosstheswamp.shtml

Help Little Ron jumping from log to log to cross the swamp. You are given a choice of number game and level. 
Select a log to jump on and decide how to get to the number on the new log. Is it by adding or subtracting? And how 
much must I add or subtract. 

Mathematics

M.Y2.09: Use known number facts and place-
value to add/subtract a pair of numbers mentally 
within the range 0 to at least 20 including 
bridging through 10. 

M.Y3.17: Use mental strategies to solve 

measurement contexts, using counting, addition, 
subtraction, halving/doubling and be able to 

explain methods and reasoning orally.

eLiteracy

(deciding to view full screen or not,  playing the 
game with/without sound,  selecting the game
level and the math operation to practise (addition 
and subtraction or multiplication and division) 
and deciding whether to play again or print once 
the game is completed.

ICT.Y1.05 Engage in computer activities to 
acquire basic mouse skills (Selecting, pointing 
and clicking).

ICT.Y2.03 Respond to prompts that include 

ICT.Y2.03 Awareness of Help facilities offered 
by ICT.

ICT.Y3.06 Awareness that the computer can 
retain scores for record-keeping purposes.

ICT.Y1.05 Are capable of using printing facilities 
when these are represented by an icon.
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Place Value: Place the Penguin

http://www.bbc.co.uk/schools/starship/maths/placethepenguin.shtml

Help Dave drag the penguins on the tens and units place value to make up the number he show you.

eLiteracy

(decision to view full screen or not,) and then 
also selecting which level to play and once the 
activity is completed decide whether to play 
again or print results. 

ICT.Y2.03 Respond to prompts that include 

ICT.Y2.03 Awareness of Help facilities offered 
by ICT.

ICT.Y1.05 Engage in computer activities 
to acquire basic mouse skills (dragging the 
penguins).

ICT.Y3.06 Awareness that the computer can 
retain scores for record-keeping purposes.

Mathematics

M.Y3.02: Know what each digit represents 

(including 0 as a place holder).
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