
 

Internal Oversight Service 

Evaluation Section 
 

IOS/EVS/PI/144.REV.2 

Original: English 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Evaluation of the UNESCO Thematic Area 

“TVET” (Technical and Vocational 

Education and Training) 
 

 

 

Ockham IPS: 

Simon Broek 

Dr. Patrick Werquin 

Dr. Mike Coles 

Bert-Jan Buiskool 

 

UNESCO Internal Oversight Service 

Martina Rathner 

Ekaterina Sediakina-Rivière 

 

 

 

September 2015



 

ii 

 

Contents 

Executive summary ..................................................................................................................................... 1 

Management Response............................................................................................................................. 4 

List of Acronyms ........................................................................................................................................... 6 

Chapter1 Introduction .............................................................................................................................. 7 

1.1 Background: A Strategy for UNESCO’s work in TVET .................................................................. 7 

1.2 Evaluation Purpose and Scope .................................................................................................... 11 

1.3 Evaluation Methodology ............................................................................................................... 12 

1.4 Limitations and opportunities ........................................................................................................ 13 

1.5 Structure of this evaluation report ................................................................................................ 14 

Chapter 2  UNESCO’s work in TVET: Looking back at the past six years (2010-2015) and 

suggesting improvements for the future ............................................................................................... 15 

2.1 Relevance of UNESCO’s work in TVET ......................................................................................... 15 

2.2 Comparative advantage of UNESCO’s work in TVET (added value) ................................... 19 

2.3 Effectiveness of UNESCO’s work ................................................................................................... 29 

2.4 Efficiency of UNESCO’s work ......................................................................................................... 36 

2.5 Sustainability of UNESCO’s work ................................................................................................... 39 

2.6 Collaboration within UNESCO and other partners ................................................................... 41 

2.7 Suggestions to strengthen UNESCO’s work in TVET ................................................................... 44 

2.7.1 Increasing the impact of UNESCO interventions, especially at the country level ...... 44 

2.7.2 Strengthening operational linkages between organizational entities within the TVET 

community and with organizations outside the TVET community ........................................... 45 

Chapter 3 UNESCO’s Strategy for TVET: Assessment of the document and suggestions for a 

future strategy (post-2015) ....................................................................................................................... 46 

3.1 Reflections on the Strategy for TVET document ........................................................................ 46 

3.2 Emerging issues and trends in TVET to which a future UNESCO Strategy for TVET should 

respond ................................................................................................................................................... 49 

3.3 Key elements of a new strategy................................................................................................... 50 

3.3.1 A UNESCO vision for TVET ........................................................................................................ 51 

3.3.2 Operational objectives and an intervention logic ............................................................ 52 

3.3.3 Indication of types and level of interventions and the role of UNESCO ....................... 53 

3.3.4 Roles and responsibilities of the TVET community and cooperation partners ............. 54 

3.3.5 Potential future focus areas and flagship initiatives ......................................................... 55 

3.3.6 Funding and partnership framework for the Strategy ...................................................... 57 

3.3.7 Presenting the new Strategy for TVET: communication and dissemination ................. 57 

Chapter 4 Conclusions and Recommendations ............................................................................... 59 

4.1 Overall Conclusions ........................................................................................................................ 59 

4.2 Recommendations ......................................................................................................................... 60 

Annexes ....................................................................................................................................................... 66 



 

iii 

A: Evaluation Terms of Reference “TVET” (Technical and Vocational Education and 

Training) ................................................................................................................................................... 66 

Annex B: List of people interviewed ................................................................................................... 74 

Annex C: Survey of UNEVOC Centres ............................................................................................... 84 

Annex D: Survey of UNESCO Member States Representatives and Partners ............................ 90 

Annex E: Bibliography ........................................................................................................................... 95 

 



 

1 

 

Executive summary1 

Background and purpose 

UNESCO’s Strategy for TVET has aimed at guiding the Organization’s work in this field from 

2010 to 2015. The thematic area has been ranked among the top four priorities in education 

(along with literacy, teachers, and sector-wide policy and planning) by the Organization’s 

Member States, indicating their aspiration to privilege strengthening capacities for TVET. 

Given the increasing priority status of TVET in UNESCO, and the fact that the current Strategy 

for TVET will come to an end in 2015, the timing for an evaluation was opportune. The 

evaluation’s purpose is two-fold: (1) to assess progress achieved in the implementation of the 

current Strategy for TVET (relevance, effectiveness, efficiency, sustainability and cooperation 

with partners) and (2) to inform the proposal for a follow-up of the Strategy for TVET in view of 

lessons learned and of the global debate around the post-2015 sustainable development 

agenda. 

The evaluation was conducted in the first half of 2015 by a team of four external evaluators 

with senior TVET expertise and two evaluators from UNESCO’s IOS. The methodology of the 

evaluation comprised an extensive desk study, a number of site visits, three stakeholder 

surveys and semi-structured interviews with key stakeholders and partners. 

Findings 

Key achievements that result from the present evaluation include: 

(a) UNESCO’s work in TVET is highly relevant given the Organization’s mandate, global 

economic and social developments, and national needs. In the period 2010-2015 UNESCO 

established itself as an authority in the field of TVET, notably through the Third International 

Congress on TVET and the resulting Shanghai Consensus. The setup of a UNESCO TVET 

community (informal network of education specialists with portfolios in TVET at Headquarters, 

at the UNESCO-UNEVOC International Centre and in the field) has proved to be very 

beneficial and as a whole has contributed to the strong positioning of UNESCO in this field. 

(b) UNESCO’s approach to TVET extends beyond the economic goal of providing people 

with skills for work. It has shown global leadership in broadening concepts of TVET by bringing 

issues which are close to UNESCO’s mandate, such as equity, social justice, lifelong learning 

and sustainable development, into countries’ TVET reforms. This humanistic dimension clearly 

distinguishes UNESCO from other international actors working in TVET.  

(c) UNESCO not only has a global mandate in TVET and authoritative normative role that 

extends to all stages of education, but it also manages a unique global network: the 

UNEVOC Network comprised of ministries, national TVET bodies, and research and training 

institutions at the national level, coordinated by the UNESCO-UNEVOC International Centre. 

(d) Stakeholders at different levels (global, regional and national), acknowledge 

UNESCO’s convening power. The evaluation found that UNESCO has been successful in 

bringing together international organizations that are active in TVET, in particular at the global 

level (such as through the Inter-Agency Group on TVET (IAG-TVET) and respective sub working 

groups on priority thematic areas) to cooperate on key issues and to produce joint 

publications.  

(e) UNESCO’s work in all three core areas of its Strategy for TVET, as well as its approach to 

TVET are widely appreciated:  

                                                      
1 This summary is contained within 197 EX/5, Part III. 

http://unesdoc.unesco.org/images/0018/001833/183317e.pdf
http://unesdoc.unesco.org/images/0023/002340/234080e.pdf#page=52
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 UNESCO’s provision of policy advice was found to be relevant to most national 

contexts and its expertise was greatly appreciated at the national level. Capacity-

building work, policy advice and Policy Reviews are in most cases feeding into current 

policy debates and/or developments.  

 UNESCO’s conceptual and normative work is seen as very valuable in helping 

Member States in setting up and improving their TVET systems. Key publications, 

conceptual clarification and normative instruments are among the areas where 

UNESCO has a clear added value.  

 UNESCO’s clearing-house function, mainly ensured through UNESCO-UNEVOC 

International Centre, is highly appreciated by different stakeholder groups, among 

which are the UNEVOC Centres. In addition, the 2012 Third International Congress on 

TVET and the resulting Shanghai Consensus are well known among TVET policy-makers, 

and serve as a reference point for renewed policy awareness in the field. 

A number of challenges were also identified, including: 

(a) UNESCO does a lot with limited resources, but relies on too few people, instead of 

achieving results increasingly in cooperation with its extended networks and partners, 

especially in light of current and future resource constraints. This hampers the Organization’s 

effectiveness and sustainability, especially at the country and regional levels. 

(b) The potential of the UNESCO TVET community is not yet fully realized as roles and 

responsibilities are not consistently understood by all individuals and entities. Furthermore, the 

role of the regional offices and the involvement of category 1 education institutes as well as 

that of UNESCO staff working in related thematic areas in the implementation of the Strategy 

have so far not been optimized. 

(c) Managing a unique global UNEVOC Network is a key added value to extend 

UNESCO’s outreach in Member States. Despite advances in revamping the Network since 

2010, its potential is yet to be fully realized and sustained in practice. The still insufficient level 

of activity of some individual UNEVOC Centres and the limited organizational capacity to 

manage and mobilise the Centres by UNESCO entities working in TVET, especially at the 

regional level, hamper the attainment of this objective. 

(d) The effectiveness and sustainability of UNESCO’s activities at the country level are at 

times compromised by the absence of a longer-term strategic approach that envisions the 

consolidation of results on a medium/longer term, and the still limited institutional 

commitment and involvement of a wider array of actors and partners.  

(e) Despite the increasing outreach and cooperation with organizations, at the regional 

and national levels, UNESCO missed out on some opportunities to work together with other 

organizations active in TVET. In fact, these organizations are not always aware of UNESCO’s 

activity in the same regions/countries.  

(f) The UNESCO Strategy for TVET (2010-2015) has supported UNESCO in structuring and 

better organizing its work internally, but as a document it has so far been less useful as a way 

of communicating the Organization’s messages on TVET at the global, regional and national 

levels. 

Way forward 

Building on the achievements highlighted in the evaluation report and pursuing the recent 

ongoing reform processes towards improvements, the evaluation recommends that UNESCO 

continue its work by aiming at the following results.  

More details on suggested actions are provided in the evaluation report. 

(a) An organizational capacity (including adequate financial and human resources) 

further aligned with the needs for effectively implementing UNESCO’s mandate in TVET in the 

context of the post-2015 development agenda. This includes a consolidated UNESCO TVET 

community with clear responsibilities and accountabilities for its individual entities towards the 

implementation of UNESCO’s future Strategy for TVET. 
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(b) A dynamic network of active UNEVOC Centres that further contribute to enhanced 

international cooperation, capacity-building and policy development in the Member States 

and in full cooperation with relevant UNESCO entities especially at the (sub)regional level by 

seeking greater outreach and increased opportunities for knowledge exchange, capacity 

development, and policy advice. 

(c) Continued development of country- and increasingly regional-level interventions that 

are planned, designed, implemented and followed up in full alignment with the policy 

development stage in a country/region and embedded in the larger TVET policy debate to 

further strengthen the effectiveness and sustainability of UNESCO’s work. 

(d) Inspiring, well recognized and effective normative instruments that – with the help of 

UNESCO and other development partners – and following the ongoing revision are translated 

into regional and national TVET reform processes. 

(e) In addition to the partnerships already built at global, regional and national levels, 

partners and networks that are closely committed to UNESCO’s mandate and willing and 

available to jointly work with UNESCO by taking mutual ownership of countries’ TVET reforms in 

a comprehensive and sustainable way.  

(f) As already planned, develop a well communicated new Strategy for TVET that 

consolidates UNESCO’s visibility and role in the field of TVET by highlighting the Organization’s 

unique vision for TVET, in the context of the post-2015 development agenda, and specifying 

how UNESCO, together with its networks and partners, will operationalize and fund it. 
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Management Response 

Overall Management Response: 

The evaluation has identified a number of key achievements and some challenges which will 

help to inform the development of the new Strategy for TVET and its effective 

implementation. It has been timely as TVET is key for the post-2015 agenda. Some limitations 

of the evaluation methodology such as the limited evaluation field work may have restricted 

the full representativeness of the case studies presented in the report. 

Recommendation:  

Building on the achievements highlighted in 

the evaluation report and pursuing the recent 

ongoing reform processes towards 

improvements, the evaluation recommends 

that UNESCO continue its work by aiming at 

the following results.  

Details on suggested actions are contained in 

the evaluation report:  

Management response 

(accepted / partially accepted / not 

accepted; justification) 

1. An organizational capacity (including 

adequate financial and human 

resources) further aligned with the needs 

for effectively implementing UNESCO’s 

mandate in TVET in the context of the 

post-2015 development agenda. This 

includes a consolidated UNESCO TVET 

community with clear responsibilities and 

accountabilities for its individual entities 

towards the implementation of UNESCO’s 

future Strategy for TVET. 

Partially accepted 

The organization will seek to further align its 

capacity and management plans with 

priorities defined in the context of the post-

2015 agenda. Responsibilities and 

accountabilities will be defined taking into 

account the decentralised and crosscutting 

nature of UNESCO’s work. The TVET 

Community will be further enhanced as a 

community of practices. 

2. A dynamic network of active UNEVOC 

Centres that further contribute to 

enhanced international cooperation, 

capacity-building and policy 

development in the Member States and in 

full cooperation with relevant UNESCO 

entities especially at the (sub)regional 

level by seeking greater outreach and 

increased opportunities for knowledge 

exchange, capacity development, and 

policy advice. 

Accepted 

Significant improvements of UNEVOC 

Network work since 2012 have been 

acknowledged in the Evaluation report. This 

trend will be continued in line with the 

Medium Term Strategy of UNESCO-UNEVOC 

defined in 2014 and later as part of the new 

Strategy for TVET. 

3. Continued development of country- and 

increasingly regional-level interventions 

that are planned, designed, implemented 

and followed up in full alignment with the 

policy development stage in a 

country/region and embedded in the 

larger TVET policy debate to further 

strengthen the effectiveness and 

sustainability of UNESCO’s work. 

Partially accepted 

UNESCO’s policy support is demand-driven 

and recognises the ownership of countries. 

While, the TVET Strategy provides the 

programmatic framework to guide 

UNESCO’s work, country level activities take 

into-account, in flexible manner, the 

development context and specific policy 

environment of each country. Furthermore, 

efforts will be continued to be reinforced to 
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work with partners such as ILO to ensure 

sustainability of impact. 

4. Inspiring, well recognized and effective 

normative instruments that– with the help 

of UNESCO and other development 

partners – and following the ongoing 

revision are translated into regional and 

national TVET reform processes. 

Accepted 

The revision of TVET related normative 

instruments is ongoing, once accepted the 

revised normative instruments will guide 

UNESCO’s work to support reform processes 

and initiatives at national, regional and 

global levels. 

5. In addition to the partnerships already 

built up at global, regional and national 

levels, partners and networks that are 

closely committed to UNESCO’ mandate 

and willing and available to jointly work 

with UNESCO by taking mutual ownership 

of countries’ TVET reforms in a 

comprehensive and sustainable way. 

Accepted 

UNESCO will continue to reinforce 

partnerships at national, regional and global 

levels including through the Inter-Agency 

Group on TVET established since 2009. 

6. As already planned, develop a well 

communicated new Strategy for TVET that 

consolidates UNESCO’s visibility and role in 

the field of TVET by highlighting the 

Organization’s unique vision for TVET, in 

the context of the post-2015 development 

agenda, and specifying how UNESCO, 

together with its networks and partners, 

will operationalize and fund it. 

Accepted 

The Education sector is currently developing 

a New UNESCO Strategy for TVET that shall 

be informed, among others, by the findings 

and conclusions resulting from this 

evaluation and following a consultation 

process with Member States and other 

relevant stakeholders. 
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Chapter1 Introduction 

With high levels of youth unemployment, rapidly changing labour markets, demographic 

changes, technological advancement, environmental concerns, globalization, and deep 

rooted social inequalities and tensions, together with increased interdependency of all 

countries in a context of intensified economic integration the development of skills for work 

and life through technical and vocational education and training (TVET) is increasingly 

emerging a as a priority for many UNESCO Member States. Ensuring that all young women 

and men get the opportunity to develop the right knowledge, skills and attitudes through 

education and training is considered to be a pillar of sustainable economic and social, and 

environmental development.  

In this context, UNESCO’s work in TVET has called for the transformation of national TVET 

systems and aims to support Member States in the development of lifelong learning policies 

and strategies that provide individuals with the necessary knowledge, skills and attitudes to 

become responsible citizens and to access decent jobs, including through formal, non-formal 

and informal learning. 

1.1 Background: A Strategy for UNESCO’s work in TVET 

UNESCO has been working in the field of TVET for many years. As early as the 1960’s the 

Organization developed a Recommendation concerning TVET, which was followed by an 

international Convention.2 Until 2010 however, UNESCO did not have a clear written strategy 

for the thematic area TVET. With the adoption of the 2000 Education for All (EFA) goals, TVET 

was partly covered within EFA goal 3 “Ensuring that the learning needs of all young people 

and adults are met through equitable access to appropriate learning and life-skills 

programmes”. However, the co-existence of EFA and Millennium Development Goals, as well 

as the set-up of parallel funding mechanisms for education such as the Fast Track Initiative 

and Direct Budget Support Programs for Education directed the attention primarily on access 

to education, literacy and basic education. TVET and skills development beyond basic 

education were given relatively limited attention. The Recommendations3 emanating from 

the second International Congress on TVET held in Seoul in 1999, did therefore at that time not 

lead to the development of an explicit UNESCO strategy in the field of TVET. The recent 

Education for All Global Monitoring Report 2013/14, now states that the third EFA goal has 

indeed been one of the most neglected, not least due to the fact that no targets or 

indicators were set to monitor its progress.  

With TVET now being widely recognised as a driver for economic and social development, 

global interest in TVET and Member States began indicating that support from UNESCO in the 

field was becoming important to them. Increasingly, an explicit mandate for UNESCO to work 

on TVET was considered necessary. Therefore, in order to better position UNESCO in the field, it 

was deemed essential to establish a single Strategy for TVET that would clarify the 

Organization’s role and structure its various activities in the thematic area. At the 179th session 

of UNESCO’s Executive Board (April 2008), requested by Germany and supported by many 

Member States, a decision was taken to develop a UNESCO Strategy for TVET for the period 

2010-2015. Following an extensive consultation process with Member States and international 

partners, the Strategy was approved by the Executive Board in April 2009. 

Strategy for TVET 

The Strategy for TVET indicates that within that context and with the 34 C/4 overarching 

objective “attaining quality education for all and lifelong learning” UNESCO will strengthen 

assistance to Member States to improve their TVET systems and practices, in line with EFA goal 

                                                      
2 Recommendation concerning Technical and Vocational Education 1962 (revised in 1974 and 2001), Convention on 

Technical and Vocational Education 1989 
3 The Second World TVET Congress resulted in the “Technical and Vocational Education and Training: A Vision for the 

21st Century” which called for raising the status and the broadening of the traditional vision of TVE in view of 

launching new global strategy for TVE by UNESCO and ILO.  

http://www.unevoc.unesco.org/fileadmin/user_upload/pubs/reco-e.pdf
http://unesdoc.unesco.org/images/0018/001833/183317e.pdf
http://portal.unesco.org/en/ev.php-URL_ID=13145&URL_DO=DO_TOPIC&URL_SECTION=201.html
http://portal.unesco.org/en/ev.php-URL_ID=13059&URL_DO=DO_TOPIC&URL_SECTION=201.html
http://portal.unesco.org/en/ev.php-URL_ID=13059&URL_DO=DO_TOPIC&URL_SECTION=201.html
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3 “ensuring that the learning needs of all young people and adults are met through equitable 

access and appropriate learning and life skills programmes”. In this way UNESCO’s Strategy 

for TVET aimed to directly contribute to the international education agenda. The Strategy for 

TVET divides UNESCO’s work in three core areas. 

Core area 1 “Provision of upstream policy advice4 and related capacity development” aims 

to develop and review comprehensive national TVET policies and to establish coherent and 

cooperative multilateral approaches. Responding to requests from Member States, UNESCO 

conducts “TVET Policy Reviews” which are taking stock of the status of countries’ TVET systems 

that intend to identify concrete options and strategies for improving their national TVET 

policies and systems. Furthermore, they aim to build national capacities to undertake 

strategic policy analysis and planning in TVET aligned with socio-economic priorities. In 

addition, UNESCO also provides TVET policy advice and technical support for countries that 

wish to develop or update their national TVET policies. Furthermore, UNESCO runs a number of 

capacity development programmes in countries through extrabudgetary projects such as 

Better Education for Africa’s Rise (BEAR) Project and the TVET component of the Capacity 

Building for Education for All (CapEFA) programme. These cover inter-ministerial coordination, 

curricula reform, entrepreneurship, qualifications frameworks and quality assurance, 

information systems, labour market analysis, and monitoring and evaluation of TVET. To 

undertake its work UNESCO promotes a multilateral approach of working with all in-country 

partners such as ministries in charge of TVET, teacher and trainer organizations, unions, and to 

some extent the private sector and civil society. 

Core area 2 “Conceptual clarification of skills development and improvement of monitoring” 

aims to develop a joint definition of “skills”, to identify TVET indicators and to assess and 

monitor the normative instruments. Following a decision by the 37th General Conference, 

UNESCO suspended the monitoring of its normative instruments in TVET and has been working 

on revising the 2001 Recommendation in order to reflect new trends and issues in TVET. 

Following an extensive consultation process, the new instrument is expected to be presented 

to the 38th General Conference in November 2015. In addition to global-level standard-

setting work, UNESCO has also been involved in a number of regional normative initiatives, 

such as in the SADC in Africa5, ASEAN6 in South-East Asia, and in the Caribbean7. Furthermore, 

through the Inter-Agency Group on TVET (IAG-TVET) 8  UNESCO brings together the main 

international players in TVET for exchange and joint work, such as on the development of 

global indicators for measuring TVET systems. UNESCO also provides technical assistance to 

Member States on collecting information and building TVET management information 

systems. UNESCO assists countries in understanding TVET and associated terminologies in 

different country contexts, such as through databases on World TVET, a glossary of 

terminologies (UNEVOC’s TVETipedia). 

Through Core area 3 “Acting as a clearinghouse and informing the global TVET debate”, 

UNESCO promotes global awareness of the importance of TVET. In 2012 UNESCO successfully 

organized the Third International Congress on TVET in Shanghai, which resulted in the 

adoption of the Shanghai Consensus, containing recommendations as a roadmap for the 

transformation of countries’ TVET systems for the years to come. UNESCO also works to 

strengthen South-South and North-South-South cooperation in TVET through its global network 

of UNEVOC Centres (TVET institutions) which is coordinated by the UNESCO-UNEVOC 

                                                      
4 Upstream policy advice is to be understood as a broad concept that can cover a wide range of interventions that 

were not necessarily detailed in the Strategy document. 
5  Strategic Framework and Programme of Action for Technical and Vocational Education and Training in the 

Southern African Region, 2011 
6 Establishment of an ASEAN qualifications reference framework (AQRF) in line with the recommendations of the Third 

International TVET Congress (Shanghai 2012) in regard to international guidelines and quality assurance for the 

recognition of qualifications.  
7 Montego Bay Declaration on Technical and Vocational Education and Training (TVET) in the Caribbean, March 

2012 
8  Members of the IAG-TVET include the International Labour Organization (ILO), the World Bank (WB), the 

Organization for Economic Cooperation and Development (OECD), European Commission (EC) and the European 

Training Foundation (ETF) among others. 

http://www.unesco.org/new/en/education/themes/education-building-blocks/technical-vocational-education-and-training-tvet/the-bear-project/
http://unesdoc.unesco.org/images/0021/002122/212262e.pdf# page= 98
http://unesdoc.unesco.org/images/0021/002122/212262e.pdf# page= 98
http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/ED/pdf/concensus-en.pdf
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International Centre with the aim to develop platforms for cooperation, peer-learning and 

information and knowledge-sharing. Last but not least, UNESCO produces research and 

publications on specific issues related to TVET in the context of UNESCO’s mandate. 

The Strategy also provides some indication on administrative and financial implications for 

organizing UNESCO’s work in TVET.  

Resources for TVET 

For the past six years UNESCO’s Strategy for TVET has been implemented by several entities 

that have become part of the ‘TVET community’ of the Organization. This TVET community 

consists of representatives from:  

 UNESCO Headquarters: Section for Youth, Literacy and Skills Development (YLS) (as of 

May 2014), which was a section dedicated exclusively to TVET before then; the 

Executive Office of the Education Sector for the implementation of the TVET 

component of the Capacity-building for Education for all (CapEFA) programme; and 

the Social and Human Sciences sector that oversees the implementation of UNESCO 

Operational Strategy for Youth as well as related extrabudgetary projects such as the 

Networks of Mediterranean Youth (NET-MED Youth);  

 UNESCO-UNEVOC International Centre in Bonn, which as a specialised Centre of the 

Education Sector9 has the status of a Section and is under the Division for Policies and 

Lifelong Learning Systems just like the YLS Section at Headquarters; 

 UNESCO Category I Institutes: UNESCO Institute for Lifelong Learning (UIL), UNESCO 

Institute for Statistics (UIS), UNESCO International Institute for Educational Planning 

(IIEP), International Bureau of Education (IBE);  

 Education Sector programme staff in UNESCO regional and national field offices with 

a mandate in TVET as well as TVET related project offices in other countries.  

Furthermore, UNESCO disposes of a variety of networks and partners to implement its work: 

 UNEVOC Network: a global network of 193 TVET institutions at country-level; 

 UNESCO-UNEVOC e-forum: an online TVET experts community with nearly 4,000 

members from 180 countries; 

 Inter-Agency Group on TVET (IAG-TVET): group of international organizations working 

in TVET which include UNESCO, International Labour Organization (ILO), World Bank, 

European Training Foundation (ETF), the Organization for Economic Cooperation and 

Development (OECD), African Development Bank (AfDB), European Commission; and 

the respective Inter-Agency Working groups (IAWGs) on specific topics (such as on 

greening TVET or skills) represented by the same organizations. UNESCO Chairs: 

academic and research institutions and networks working on TVET. 

Financial resources dedicated to TVET have fluctuated significantly over the six years of 

implementation of the current Strategy for TVET, including a serous budget shortfall affecting 

UNESCO’s regular Programme since November 201110. During the six years of implementation 

of the Strategy (2010-2015), TVET has received 5-7%11  of the Education Sector’s Regular 

Programme activity budget.  

                                                      
9 UNESCO-UNEVOC is currently the only specialised International Centre of the ED sector. There are 7 Education 

sector Category I Institutes with a specific global or regional mandate in one of the ED priority areas of the 

Organization. Different from the UNESCO-UNEVOC International Centre these have a more diversified funding base 

with contributions from different donors and Member States and a separate governing body.  
10 Following the admission of Palestine as a UNESCO Member State in 2011, funding for the Organization from the 

United States and Israel corresponding to about 22% of its Operating Budget was withheld. Consequently the 

Organization underwent a phase of severe budgetary reductions and efficiency measures. The response to the 

financial crisis included the identification of priority focus areas. (see 5 X/EX/Decisions)  
11 The Education Sector’s regular programme operational (activity) budget for 2011-2010 was 57,424,454 USD, for 

2012-2013 it was 29,914,426 USD and for 2014-2015 is 36,276,679 USD. (Source: SISTER) 
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Table 1 Evolution of operational budget for TVET during 2010-2015 (USD) 

 
2010-2011 2012-2013 2014-2015 

RP XB* RP XB* RP XB** 

Budget 3,776,465 17,702,690*** 1,540,178 9,052,885 1,812,341 19,788,683 

% of 

Education 

Sector’s 

activity 

budget 

7% 10% 5% 5% 5% 10% 

Source: SISTER, accessed 10 July 2015; * XB expenditure per biennium; ** XB allotment for biennium; *** excludes 

CapEFA; includes UNESCO-UNEVOC 

In the framework of the prioritisation exercise which was part of the financial crisis 

management measures of the Organization, in 2013 UNESCO’s work in TVET was ranked 

among the top four priorities in education12 by Member States, indicating their aspiration to 

privilege strengthening capacities in TVET. During 2014-2015, TVET received 5% of the 

Education Sector’s Regular Programme activity budget and 10% of Extrabudgetary Funding 

for 2014-2015 (the figure is at 9% for Regular Programme and Extrabudgetary Funding 

combined and with the staff establishment it is at 10%). However, according to ‎Table 1 

above, during 2010-2011 TVET received a larger share of the Education Sector’s Regular 

Programme budget (7%) and that without being explicitly ranked as a priority area at the 

time. According to ‎Table 2 below, despite the ranking TVET still receives the smallest amount 

of Regular Programme activity budget of the four priority areas in education. Both ‎Table 1 

and ‎Table 2 show that the prioritization of TVET by Member States has not been reflected in 

the activity budgets for this thematic area. 

Table 2 Education Sector budget allocation for top four priority areas (2014-2015) 

Thematic area 

RP 

Allocation 

(2014 

&2015) 

Extrabudget

ary 

Allotment 

2014&20015 

Total 

Activity 

budget 

% of Total 

ED Activity 

Budget 

37C/5 Staff 

Establishment 

% of Total ED 

budget 

(activities + 

staff) 

Sector wide policy 

and planning 
3,572,970 32,135,801 35,708,771 15% 9,251,345 15% 

Literacy 2,369,867 28,580,415 30,950,282 13% 7,500,649 13% 

Teachers 3,199,261 19,604,592 22,803,853 10% 8,592,232 11% 

TVET 1,812,341 19,788,68313 21,601,024 9% 7,016,762 10% 

Total for top four 

priority areas 
10,954,439 100,109,491 111,063,930 47% 30,161,841 48% 

Total for Education 

Sector 
36,276,679 201,833,106 238,109,785 100% 53,980,498 100% 

Source: SISTER, accessed 10 July 2015, and BSP Draft 37 C/5 Staff Establishment 

The UNESCO-UNEVOC International Centre as a specialised International Centre of the 

Education Sector has received on average less than 10% of its funding from UNESCO during 

the past six years, while 90% has come from German stakeholders (BMBF, BIBB, BMZ, and 

GIZ14). The biennial funding of UNESCO-UNEVOC during the period of the Strategy for TVET 

(2010-2015) has ranged from 2,423,569 USD in 2010-2011, to 1,678,454 USD in 2012-2013 and to 

2,963,312 USD in 2014-2015. This budget does not include the two fixed-term staffing positions 

                                                      
12 The budgetary priorities for the Education Sector as decided by the Special Session of the Executive Board in July 

2013 are policies and planning, literacy, teachers and TVET. (See 5 X/EX/Decisions) 
13 Additional 6 million euros were allocated in June 2015 for the implementation of an extrabudgetary project 

Plateforme d’expertise en Formation Professionnelle in Sub-Saharan Africa (PEFOP) which is managed by Pôle de 

Dakar (UNESCO/IIEP) for 4.5 years are not included in this figure. PEFOP aims at setting up a multi-country platform of 

expertise to support vocational training reform in African countries as a contribution to implementing renewed TVET 

policies. 
14 BMBF: Bundesministeriums für Bildung und Forschung; BIBB: Bundesinstitut für Berufsbildung; BMZ: Bundesministerium 

für wirtschaftliche Zusammenarbeit und Entwicklung; GIZ: Deutsche Gesellschaft für Internationale Zusammenarbeit 

http://unesdoc.unesco.org/images/0022/002215/221595e.pdf
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financed by UNESCO or the additional funding (and seconded experts) coming from the 

BMBF, BMZ and other donors (Australian UNEVOC Centre).15 

1.2 Evaluation Purpose and Scope 

Given the increasing priority status of TVET in UNESCO; and the fact that the current Strategy 

for TVET will come to an end in 2015, the timing for the present evaluation is opportune, as it 

aims to inform the future direction of UNESCO’s work in TVET in light of lessons learned from the 

past six years as well as the evolving post-2015 global sustainable development agenda. 

The evaluation of UNESCO’s work in TVET and its Strategy has a dual purpose as outlined in 

Box 1 below. For a detailed list of evaluation questions please see the Evaluation Terms of 

Reference in Annex A. 

Box 1 Purpose of evaluation 

1. To assess progress achieved in the implementation of UNESCO’s work in TVET during the 

period of its Strategy (2010-2015), providing insights as to the relevance, efficiency, and 

effectiveness, the different implementation modalities including the distribution of roles 

and responsibilities, as well as the sustainability of the results achieved so far (Summative 

components): 

 1a: To assess the achievements and challenges during the implementation of 

UNESCO’s Strategy for TVET with respect to its three Core Areas; i.e. the progress in 

achieving its overall objectives and expected results as well as its relevance/added 

value, the efficiency and effectiveness of its implementation modalities and the 

sustainability of the results achieved. 

 1b: To assess the quality of collaboration and effective coordination of the different 

entities within the UNESCO TVET community, including with the UNESCO-UNEVOC and 

the UNEVOC Network as well as UNESCO’s coordination role and cooperation with 

external partners (reviewing good practices, capacities, distribution of resources, and 

accountability mechanisms).  

2. To inform the proposal for a follow-up of the Strategy for TVET in view of lessons learned 

and of the global debate around the post-2015 development agenda (Formative 

components): 

 2a: To identify lessons learned, the potential future focus areas, and the most 

appropriate implementation mechanisms for the follow-up to the current Strategy. 

 2b: To identify opportunities for improved cooperation within the UNESCO TVET 

community, as well as opportunities for cooperation and fundraising with external 

partners. 

 2c: To identify options for strengthening the functioning and mandate of UNESCO-

UNEVOC. 

 

The evaluation is therefore expected to inform UNESCO’s management and Member States 

on the most appropriate way forward for a follow-up to the current Strategy for TVET and the 

capacities and organizational arrangements required to lead the work under it.  

The evaluation covers UNESCO’s work in the implementation of the Strategy for TVET by 

UNESCO’s TVET community, that is the work done by the HQ Section for Youth, Literacy and 

Skills Development as well as extrabudgetary project teams (BEAR, CapEFA and NET-MED 

Youth), by UNESCO-UNEVOC in Bonn; UNESCO Category I education institutes (UIL, UIS, IIEP, 

IBE), and its regional and national field offices.16 Furthermore, the evaluation also considered 

the work undertaken within the Inter-Agency Group for TVET (IAG-TVET) and its thematic 

working groups, and the UNEVOC Network. 

                                                      
15 UNESCO-UNEVOC Financial Information provided to the evaluators. 
16 Including the implementation through UNESCO’s networks (including UNEVOC Centres) and partners. 



 

12 

The focus of the evaluation was on activities carried out and results achieved during the 

period of the current Strategy for TVET, that is during the 2010-2011, 2012-13 biennia as well as 

work done to date (in 2014-2015). 

Finally, the evaluation is intended to serve as an important learning exercise for managers 

and staff in UNESCO working in the field of TVET. 

1.3 Evaluation Methodology 

This evaluation was informed by an evaluability study17 of UNESCO’s work in TVET and a 

(re)construction of a theory of change model for the Organization’s Strategy for TVET. The aim 

of the theory of change was to help the evaluators and UNESCO staff to map out and 

understand the causal relationships behind the interventions in the area of TVET, with a focus 

on the three core areas of its Strategy for TVET. This exercise helped identify key inputs, causal 

assumptions as well as intended objectives of UNESCO’s work to further guide this evaluation. 

The evaluation was undertaken by a team of four external evaluators with senior TVET 

expertise and two evaluators from UNESCO’s Internal Oversight Service (IOS). It was 

conducted in a participatory manner to encourage input and learning by all participants 

along the way. Its aim was both to assess achievements and challenges with a focus on 

outcomes and on potential impacts and to identify what works and why, where and under 

what circumstances. The evaluators have paid special attention to gender equality, priority 

Africa and human rights issues in the evaluation methodology, both in the development of 

evaluation questions, criteria and tools, as well as in the conduct of this exercise. 

Data was collected for this evaluation using the following methodology: 

 Desk review and analysis of relevant internal documents and online resources on 

UNESCO’s work in TVET as well as key strategic documents and those of other entities 

and partners working in the area, including: 

o UNESCO Strategy for TVET in 2010-2015, the mid-term review of its 

implementation, and its indicative logframe; 

o UNESCO Medium-Term Strategy (C/4), Programme and Budget (C/5), 

Operational Strategy on Youth, Operational Strategy for Priority Africa, Gender 

Equality Action Plan, Education Sector Strategy; 

o Global and regional normative instruments in the field of TVET; 

o Shanghai Consensus 2012 and related follow-up documents; 

o EFA-Global Monitoring Report (EFA-GMR) and Documents related to the post-

2015 education and development agenda; 

o TVET Policy Reviews and related Guidelines; 

o CapEFA country projects documents; 

o Project documents for BEAR, NET-MED Youth, etc.; 

o UNESCO-UNEVOC Publications and online tools/resources; 

o Previous evaluations of UNESCO-UNEVOC and the CapEFA Programme; 

o SISTER and EX/4 activity monitoring reports and related workplans;  

o TVET Strategies and related project documents of other organizations working 

in the field; 

o Outputs of the IAG-TVET including the Proposed Indicators for Assessing TVET; 

o Documents and reports from UNESCO (regional, cluster, national) field offices; 

o UNEVOC-Medium-Term Strategy document (2015-17); 

 Country visits18 to Benin, Botswana, Lao PDR, Lebanon, Malawi and St. Kitts and Nevis, 

to assess UNESCO’s contribution to the development of each country’s TVET system 

                                                      
17 The evaluability study was based on an initial document review as well as several preliminary interviews with key 

stakeholders. 
18 Countries were selected according to the following criteria: geographical balance with special attention to Africa; 

groups of countries (least developed, middle income, small island developing states, post-conflict post-disaster, land-

locked); countries that have seen a full cycle of UNESCO activities in TVET; UNESCO presence (field office, UNEVOC 

Centre); countries involved in activities through regional economic communities; countries with private sector 

partnerships; countries not selected for field visits by the Evaluation of the CapEFA programme. 
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and a stop-over at the UNESCO Bangkok Office to collect information on regional 

perspectives; 

 Two visits19 to UNESCO-UNEVOC in Bonn, Germany; 

 Attendance of the World Education Forum in Incheon, Republic of Korea in May 2015; 

 In-person and telephone/Skype interviews with over 300 people including: 

o UNESCO staff (fixed-term and temporary), members of the TVET community, 

working on TVET at Headquarters, at UNESCO-UNEVOC and in the field, in 

particular regional Education offices; 

o Other UNESCO staff working in the Education Sector, Category I institutes, and 

UIS; 

o Representatives of the IAG-TVET and other regional and international 

organizations working in TVET; 

o UNEVOC Centres’ cluster coordinators and staff; 

o Representatives of Permanent Delegations to UNESCO, including the “Friends 

of TVET20”; 

o Country-level partners and beneficiaries; 

o TVET institutions; and, 

o Representatives of the private sector. 

 Self-assessment questionnaire for UNESCO field offices working in TVET (21) – response 

rate: 67%; 

 Online survey of UNEVOC Centres (193) – response rate: 32% (See Annex X for 

summary of results); 

 Online survey of UNESCO Member States representatives and partners (626) – 

response rate: 15% (See Annex X for summary of results); 

 Participatory workshops to reflect on findings and the way forward for UNESCO’s work 

in TVET; 

 Regular meetings and exchange with the Evaluation Reference group in order to 

provide additional quality assurance of the process and the deliverables. 

1.4 Limitations and opportunities 

The evaluation faced the following limitations, some of which resulted in opportunities: 

 The lack of a clear previously defined intervention logic / theory of change underlying 

the interventions under the umbrella of the Strategy for TVET made it challenging to 

measure the achievement of results. At the same time, this provided the opportunity 

to use the evaluation exercise for joint reflection, testing and assessing the presumed 

and actual causal linkages and the underlying assumptions responsible for the 

success/or non-success of UNESCO’s interventions in TVET. The evaluation raised 

awareness of the usefulness of this tool throughout the evaluation process, which can 

feed into the development of a Theory of Change as a basis for the new Strategy for 

TVET. 

 Information contained in most official monitoring (EX/4 and project) documents is 

more activity- and output- than results-oriented, which made assessing longer-term 

outcomes and results challenging. The evaluation tried to compensate for this by 

collecting data on results information through interviews and during the field missions. 

 Most of the country-level projects (CapEFA, BEAR, and NET-MED Youth) were still 

ongoing at the time of the evaluation; therefore, the evaluation was only able to 

assess intermediate results. The outcomes of the evaluation may be used for 

corrective measures for the remaining time of the programmes. 

 UNESCO’s monitoring systems did not fully capture information on the mainstreaming 

of gender equality into TVET programmes. The evaluation tried to compensate for this 

                                                      
19 The evaluators attended the Global Forum on Skills for Work and Life in October 2014 at UNESCO-UNEVOC and 

later went back to the Centre to conduct additional interviews with its staff and partners. 
20 An informal group of 14 Member States from around the globe with the aim of contributing to UNESCO’s work on 

TVET issues in general and in particular to the elaboration of a new UNESCO Strategy for TVET.  
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by collecting information on this aspect through analysis of programme documents 

and interviews. 

 A number of field offices did not complete the self-assessment questionnaire; 

therefore making it difficult to map the full extent of TVET activities world-wide as well 

as to get the full pictures of the resources being dedicated to this thematic area by all 

entities of the Organization.  

 Fifteen out of the 193 UNEVOC Centres could not be reached by email; therefore, 

they may have not received the evaluation survey addressed to them. The UNESCO-

UNEVOC made efforts to send the survey to these Centres by fax. 

 Response rates for both surveys were relatively low. At the same time, the low 

response rate for UNEVOC Centres was a key indication of the limited responsiveness 

of a part of the UNEVOC Network and constitutes an important finding for this 

evaluation. 

 The resources dedicated to this evaluation allowed for only a limited number of on-site 

field visits. Therefore, the findings from the field work are not fully representative of all 

the work conducted in the field of TVET, but these case studies were used to identify 

what works (or not), where, why and under what circumstances. There are many 

other relevant examples of UNESCO’s work in TVET in countries which have not been 

visited and which therefore feature less in this evaluation report. 

1.5 Structure of this evaluation report 

This report is structured in three parts. Chapter 2 presents UNESCO’s work in TVET during the 

past six years of the Organization’s Strategy for TVET (2010-2015), using standard evaluation 

criteria, as well as an analysis of how the Organization works with its partners. Chapter 3 

provides reflections on the current Strategy for TVET document itself as well as forward-looking 

perspectives for a future organizational Strategy for TVET in light of lessons learned. Finally, 

Chapter 4 presents overall conclusions and recommendations for the future. 
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Chapter 2  UNESCO’s work in TVET: Looking back at the 

past six years (2010-2015) and suggesting improvements 

for the future 

This chapter presents UNESCO’s work in the field of TVET during 2010-2015, using evaluation 

criteria: relevance (Section 2.1), added value (Section 2.2), effectiveness (Section 2.3), 

efficiency (Section 2.4), sustainability (Section 2.5) and collaboration within UNESCO and with 

other organizations (Section 2.6). The last section (2.7) presents suggestions to improve 

UNESCO’s work in TVET.  

2.1 Relevance of UNESCO’s work in TVET 

This section assesses whether UNESCO’s work in TVET is relevant in the context of the 

Organization’s mandate, given global developments, as well as regional and national needs. 

 

1) UNESCO brings issues related to its mandate (such as lifelong learning, peace and 

sustainable development, and equity) on the agenda and promotes TVET in a lifelong 

learning path (covering all education levels and non/informal learning environments) 

UNESCO’s work in TVET responds to many of the objectives and priorities agreed by its 

Member States in key strategic documents (C/4 and C/5 documents). In addition to the 

socio-economic and world-of-work orientation of TVET it integrates and takes important issues 

and principles such as equitable access, sustainable development and youth issues into 

account. In addition, UNESCO emphasises the lifelong learning dimension of TVET (and the 

TVET dimension in lifelong learning). Going further than other organizations, UNESCO brings a 

humanistic and social justice perspective on TVET. This point is put forward by Professor Leon 

Tikly21: “In the case of financial institutions such as the World Bank, for example, policies to 

promote TVET are principally seen as an investment in human capital and as a means for 

supporting economic growth. The underlying view of development in operation is an 

economic one in which ‘progress’ is measured in relation to levels of economic growth and 

prosperity. UNESCO’s long standing interest in TVET on the other hand has been linked to a 

more human-centred view of TVET as a means for supporting sustainable development.”22 

Representatives of international organizations and stakeholders at national and regional level 

that were interviewed acknowledge the importance of a broad TVET concept going beyond 

an economic focus; not only being confined to a specific education sector or a specific 

stage in life.23 

                                                      
21 Professor Tikly’s practical orientation has been impactful on policy and practice and is underpinned by theoretical 

questions, including how to conceptualise education as an aspect of the 'postcolonial condition', the impact of 

globalisation on the low income world and how to understand the relationship between education, inequality and 

social justice. 
22 Tikly, Leon (2011), Reconceptualising TVET and Development: a human capabilities and social justice approach: 

Background paper for the World Report on TVET, p. 1. Tikly also points to the issue about funding of TVET: “There was a 

disjuncture between the needs dictated by manpower planning and the realities of labour markets. Economists 

working within the World Bank also began to question the cost-effectiveness of vocational education and the rate of 

return to investments in TVET (Psacharopoulos, 1991, Psacharopoulos & Woodhall, 1985). It was argued that unless the 

policy environment for TVET was reformed further investment would be an inefficient use of scarce resources 

(Middleton et al., 1991). It was argued that investment in basic education provided a much higher rate of return than 

did investment in secondary (including vocational) and post-basic education and this shift in emphasis provided an 

economic rationale for emphasising primary education within the MDGs. As a consequence of these criticisms 

funding for TVET dried up with TVET now accounting for just 8-9% of World Bank educational spending (Mclean, 

2011).” 
23 This is also expressed in how international and regional organizations see TVET: See for instance ETF (2015), 

Declaration: Moving skills forward together; emphasising the strong link between VET and social cohesion; and 

creating opportunities for individuals to transform their lives.  
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This broader vision has been the point of departure for UNESCO’s work in TVET and inspires the 

Policy Reviews, policy advice, publications, discussions on normative instruments and the 

themes and topics that UNESCO puts on the agenda (for instance equity, lifelong learning, 

and World Reference levels of learning outcomes). It is also expressed in the close 

collaboration between the UNESCO TVET community and UIL on the validation, certification 

and recognition of lifelong learning. 

The above-mentioned themes are not only part of UNESCO’s conceptual work at the global 

level, but are also fully integrated in Policy Reviews, policy advice and policy implementation. 

The box below provides examples of where UNESCO interventions in TVET stimulated 

development on specific UNESCO-topics. 

Box 2 Gender Equality in TVET 

 Malawi: UNESCO has succeeded in bringing issues of access and equity to the 

national TVET agenda and these are key pillars of the country’s new TVET Policy. A 

gender focal point network has been set up to ensure that these issues are included in 

the ongoing TVET reforms.  

 St Kitts and Nevis: UNESCO Policy Review raised issues such as gender equality and 

targeting disadvantaged groups, as well as the importance of integrating TVET into 

general education. These issues have also been integrated into the country’s recently-

developed TVET Policy. 

 Laos: Policy Review raised key concerns about access to TVET by female students. 

 UNESCO-UNEVOC hosted a moderated virtual conference on Women in TVET with 

over fifty TVET experts from around the world. The conference report reflected the 

gender bias in TVET and provided recommendations to eliminate gender barriers.24 

 

Specific topics are also explicitly addressed by the work of UNESCO-UNEVOC where greening 

TVET, Youth Skills and Employability and ICTs in TVET are among the key topics. This was made 

visible during the global forum and in UNEVOC publications, virtual conferences and 

discussions in the e-Forum. The survey of UNEVOC Centres results also show that UNEVOC 

Centres consider greening TVET as high on the agenda.25 

The evaluation fieldwork and the interviews with national and global level stakeholders show 

that UNESCO is able to bring issues related to its mandate on the global agenda: such as 

lifelong learning, sustainable development, and equity. Furthermore, it supports the 

integration of these issues at the country level. In addition, UNESCO advocates for TVET as an 

area that transverses different sub-sectors of education throughout different stages of life, as 

well as offering opportunities for strategic inter-sectoral approaches in the areas of UNESCO’s 

mandate, while being an important sub-sector itself. 

2) UNESCO’s work is timely and relevant given global development needs 

Over the last decade, the world has seen a number of rapid changes that influence and 

impact education in general, and that have a particular impact on TVET. These concern for 

instance the effects of globalisation and related changing modes of work; migration of 

workforce; which were further accentuated by the financial and economic crisis from 2008 

onwards. These developments called for a more flexible and interchangeable workforce.  

In the last six years TVET has become increasingly prioritised by international organizations and 

governments across the globe and is now significantly more in the centre of attention than it 

was before 2008. Interviewed stakeholders indicate that after the economic downturn in 2008 

something changed in the TVET policy discourse: TVET was reconsidered as a model that 

could support countries in their economic recovery. Awareness grew that firstly, young 

                                                      
24 http://www.unevoc.unesco.org/fileadmin/user_upload/pubs/e-Forum_WomenAndTVET_2012.pdf 
25 31% of the UNEVOC Centres selected Sustainable development and greening TVET as one of the most important 

areas addressed while sharing knowledge and experience, and /or cooperating with other UNEVOC Centres (Survey 

of UNEVOC Centres (Q: Please indicate the four most important thematic areas addressed while sharing knowledge 

and experience, and /or cooperating with other UNEVOC Centres). 

http://www.unevoc.unesco.org/fileadmin/user_upload/pubs/e-Forum_WomenAndTVET_2012.pdf
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people can be educated, but may not be sufficiently prepared for employment; and 

secondly, that older people lack the capacity and flexibility to change career paths in order 

to stay in the labour force. For both groups, young and old, TVET provides, at least the start of 

a solution, independent of the economic positions of countries (in down-turn economies TVET 

re-trains people for different jobs; in up-turn economies, TVET contributes to mobility and 

innovation). Many governments and organizations acknowledge the role TVET can play in 

combatting issues such as youth unemployment, social exclusion, skills mismatches, lack of 

diversification of the economy, slow advancement on the value chain, and stagnating 

economies.  

While not based on explicit causal relationships, the discussions about UNESCO’s work on TVET 

and the adoption of the Strategy for TVET in 2009, has been timely and has certainly 

increased attention to TVET globally in the years since. Many stakeholders, mainly at the 

country level, refer to the Shanghai Congress and resulting Consensus as a renewed impetus 

for working on TVET. This is also voiced by the fact that more than half of the UNEVOC Centres 

participating in the survey are aware of the Shanghai Consensus. 

In many countries, UNESCO has succeeded in increasing national attention to TVET. For 

instance in Malawi, UNESCO was one of the few international organizations to support the 

country in the field of TVET and helped start a series of much needed reforms. The Policy 

Review conducted in St. Kitts and Nevis resulted in the development of a national TVET policy 

and has spurred the development of TVET policies in other countries in the region (e.g. St. 

Lucia). In many Member States, TVET has become a high priority on the Education agenda; 

for example, in Benin’s ED sector development plan it is the second highest priority after 

primary education. 

3) UNESCO provides an important knowledge base and exchange platform for professionals 

and organizations working in TVET (especially through the UNEVOC Network, the IAG-TVET, 

and the related Inter-Agency Working Groups (IAWGs)) 

The exchange of knowledge is essential for all those involved in the development of TVET 

systems and programmes; for example, TVET authorities developing evidence-based policies 

at member state level; and, donors and implementing agencies that are designing and 

implementing interventions and projects. There is a need for information on different contexts 

in which TVET is provided; different systems which are in place; good practices which are 

available; and information on what other stakeholders are doing. For effective information 

exchange, it is beneficial to have a shared language, and have a common understanding of 

key concepts. This relies on conceptual clarification in the field of TVET. 

UNESCO provides opportunities for knowledge sharing to different stakeholder groups through 

many of its activities, most notably the information exchange in the Inter-Agency Group on 

TVET (IAG-TVET), and its related Inter-Agency Working Groups 26 as well as the exchange 

platforms facilitated by the UNESCO-UNEVOC. The IAG-TVET is valued by all its members as 

being a necessary and effective exchange platform, not only to know what others are doing 

in the field, but also to come to a joint understanding on issues or to further deepen the 

understanding of member organizations’ perspectives. In addition to the work of the IAG-TVET 

and UNESCO-UNEVOC, studies, reports, e-fora and conferences also contribute to knowledge 

exchange. 

Networks can be established between organizations, but in many cases they are maintained 

by individuals. UNESCO’s work in TVET is generally based on this reality and so is the e-Forum. 

Where the institutional activity level of the UNEVOC Network is relatively passive (see later on 

in this report), the exchange between individuals in the professional e-Forum is very rich, and 

continuously increasing, critically animated by committed members.27 Through its networks, 

                                                      
26 E.g. in 2013, the IAWG on greening TVET and skills development submitted to G20 policy recommendation to meet 

the skills demand in green jobs 

 http://www.unevoc.unesco.org/go.php?q=Online+library&lang=en&akt=id&st=adv&qs=5542&unevoc=0 
27 Currently, 12% of the total 4,000+ e-Forum members are associated with the UNEVOC Centres. 

http://www.unevoc.unesco.org/go.php?q=Online+library&lang=en&akt=id&st=adv&qs=5542&unevoc=0
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UNESCO therefore provides an important knowledge base and exchange platform for 

professionals and organizations working in TVET. 

4) Country level interventions (capacity building, Policy Reviews) are mainly relevant  

UNESCO’s country level interventions are confirmed to be relevant to national contexts. With 

no exception, all stakeholders consulted in the evaluation agree that the capacity building 

work, policy advice and Policy Reviews are relevant and needed. 

TVET Policy Reviews were considered to be important starting points in countries’ TVET reforms. 

TVET is becoming a major priority of the government of Sudan, which created a National 

Council for Technical and Technological Education (NCTTE) under the vice-presidency. The 

Council requested UNESCO to undertake a TVET Policy Review as well as a market survey in 

order to determine national labour market and corresponding education and training needs. 

UNESCO hired two experts who visited five of the country’s states to interview stakeholders 

and gain an understanding of its TVET system and future needs. It is hoped that the review will 

constitute an important step in preparing the ground work towards the development of a 

national TVET policy. 

The Networks of Mediterranean youth (NET-MED Youth) Project, a 3-year (2014-2017) inter-

sectoral extrabudgetary project is being implemented in nine Mediterranean countries. The 

YLS section at Headquarters is coordinating the implementation of the Youth Employment 

Component through UNESCO Field Offices in the region. The project aims to reinforce 

capacities of national institutions in better anticipating future skills needs and aims to increase 

youth organizations’ role in national policy dialogue on youth employment and skills 

development. Through its Beirut Office, UNESCO is implementing the Networks of 

Mediterranean Youth (NET-MED Youth) Project for Lebanon and Syria.28 One of its aims is 

empowering youth organizations in their role of designing and implementing policies, 

strategies and programmes that address youth skills development needs and transitions that 

are geared towards employment and business creation. The project also directly supports the 

implementation of the Lebanese National Youth Policy that identifies Labour and Economic 

Participation as the second priority area of focus for the country’s youth. By addressing youth 

employment, the Project is therefore targeting key national priorities. 

The BEAR project offers five African countries the possibility to improve TVET curricula and 

programme delivery in important economic sectors on the basis of labour market analysis 

and a fast-track curricula development. In Botswana for instance, the focus is on tourism (key 

economic sector); in Malawi on agro-processing; an important new skill in a largely 

agricultural economy.  

The CapEFA programme implemented activities at country level in the field of TVET in Liberia, 

Madagascar, Afghanistan, Malawi, Benin, and formerly Cote d’Ivoire), in particular with the 

aim to support and build capacities for developing nationally agreed TVET strategies, to build 

data collection and information systems, as well as to enhance inter-ministerial cooperation, 

coordination, dialogue among key stakeholders in TVET.29  

Nonetheless, some of the interviewees from international organizations voiced the concern 

that other organizations are better positioned and equipped to conduct country level work 

on a larger scale and questioned whether UNESCO, given its limited resources should be 

involved in country level interventions in the first place. Then again, other interviewees from 

international organizations, national partners and UNESCO staff highlight the need for 

UNESCO’s country level work as it legitimizes UNESCO’s position in TVET and enables UNESCO 

to bring unique perspectives on TVET to countries. Therefore, relevance of UNESCO’s country 

level work needs to be also assessed by considering what UNESCO’s comparative advantage 

is.  

                                                      
28 For further information, see: http://www.unesco.org/new/en/social-and-human-

sciences/themes/youth/sv13/news/youth_employment_in_the_mediterranean_towards_a_better_skills_needs_foreca

st/#.VbYUBaTtlBc  
29 An in-depth evaluation of the CapEFA programme was conducted in 2015.  

http://www.unesco.org/new/en/social-and-human-sciences/themes/youth/sv13/news/youth_employment_in_the_mediterranean_towards_a_better_skills_needs_forecast/#.VbYUBaTtlBc
http://www.unesco.org/new/en/social-and-human-sciences/themes/youth/sv13/news/youth_employment_in_the_mediterranean_towards_a_better_skills_needs_forecast/#.VbYUBaTtlBc
http://www.unesco.org/new/en/social-and-human-sciences/themes/youth/sv13/news/youth_employment_in_the_mediterranean_towards_a_better_skills_needs_forecast/#.VbYUBaTtlBc
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2.2 Comparative advantage of UNESCO’s work in TVET (added 

value) 

For the analysis in this evaluation, comparative advantage is defined by different dimensions. 

It refers to an Organization fulfilling a ‘unique need (or set of needs/priorities), defined as its 

niche, backed up by positive and meaningful results and the necessary capacities and scale 

to make a difference.’ This section presents how outside stakeholders perceive UNESCO’s 

comparative advantage; how UNESCO’s role compares to that of other organizations; the 

added value of the Organization’s normative instruments; and what makes UNESCO’s work in 

TVET unique.30  Aspects of capacities, scale and where UNESCO is achieving meaningful 

results are also covered in the respective sections on relevance and effectiveness.  

 

1) Stakeholders acknowledge UNESCO’s convening power 

Stakeholder interviews and country studies clearly show that UNESCO is regarded as being a 

neutral support partner, referring to the perception that UNESCO is there to support countries 

and does not follow someone else’s agenda. Furthermore, UNESCO has established a strong 

brand name and authoritative voice and its actions and opinions are taken seriously both at 

global and national levels. Based on its global mandate and brand name, stakeholders 

acknowledge UNESCO’s convening power: they generally respond positively to a call from 

UNESCO to come together, even when there are no expectations of funding. Examples are 

the exchanges among the IAG-TVET when convened by UNESCO, the high level 

representation at the 2012 Shanghai conference and the development of the SADC Regional 

Framework for Action, as well as the aspiration of institutions to become UNEVOC Centres. At 

the national level, in Malawi UNESCO has helped harmonize the TVET system and clarify roles 

and responsibilities by bringing key actors together to engage in policy discussions. In Benin 

the Cap-EFA programme has managed to bring relevant stakeholders from the agriculture 

and construction sectors to the table; and, in Laos UNESCO is seen as an organization that 

could potentially bring donors together with national stakeholders in order to better 

coordinate their action. 

Besides the convening power on which most if not all stakeholders agree, many other roles 

are also attributed to UNESCO’s work in TVET. The following figure indicates what Member 

States representatives and partners see as the most and least important roles UNESCO plays in 

the field of TVET. 

                                                      
30 The evaluation acknowledges that there is a high potential of complementarity and synergy among interventions 

from different organizations working in the field of TVET. 
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Figure 1 What do you see as the most and least important roles of UNESCO in the field of 

TVET? Please select up to three for each. 

 

Source: Survey of UNESCO Member States representatives and partners  

The roles of knowledge developer and policy advisor are selected most frequently as the 

most important for UNESCO (respectively 62% and 59%). Agenda setter follows as the third 

most important role mentioned. Although most external stakeholders agree on the most 

important roles and those that are clearly not associated with UNESCO’s work in TVET (donor, 

or donor coordination), there are a number of areas (such as capacity building, clearing 

house and advocacy) on which stakeholders disagree: some see them as the most important 

roles, others as the least important roles.  

The survey results are confirmed by interviews that indicate that stakeholders, depending on 

the type of their involvement in TVET, all have their own specific perspectives regarding the 

set of roles and positive associations attributed to UNESCO. UNEVOC Centres see the role of 

UNESCO in capacity building more so than members of the IAG-TVET. Donor organizations see 

UNESCO as a cooperation partner, whereas Ministries of Education regard UNESCO primarily 

as a clearinghouse.  

There is a downside to this overall positive perspective on UNESCO. Stakeholders from other 

regional and international organizations indicate that UNESCO takes up too many roles and 

responsibilities, with the risk of not actually being able to clearly distinguish itself from other 

organizations and finally not to live up to the expectation of each stakeholder in delivering 

results.  

2) UNESCO plays a leading, and much valued, role in conceptualising TVET  

TVET is a challenging field to define and conceptualise. It is directly concerned with both the 

direction and content of courses, and the delivery and governance of programmes and 

certificates. Furthermore, the orientation of TVET towards the world of work together with 

further learning opportunities and pathways cuts across various parts of the education system 

as well as stages of life: a technical/vocational orientation can be provided in secondary, 

higher and adult education; and, learning a vocation can take place, both in the classroom 
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and in the workplace. Finally, countries have rather different traditions when it comes to TVET. 

For these reasons, conceptualising TVET at a global level remains a constant challenge, 

which is recognized by UNESCO and is constantly reflected in its work. Stakeholders 

acknowledge that UNESCO is best placed to play a leading role in conceptualising TVET at 

the global level (see ‎Table 3).  

In the field of TVET, UNESCO is not operating alone. There are other organizations working on 

developing knowledge on TVET and on supporting TVET development, including some with 

very different constituencies determining their perspectives and agendas.31 These comprise 

the others members of the IAG-TVET as well as bilateral and intergovernmental 

organizations.32 Many of these have a long history in working in the field. For some, similar to 

UNESCO, TVET has not always remained at a high priority level, but it re-gained attention in 

the last five to eight years (this is for instance the case for the OECD and World Bank). The 

section below presents a selection of relevant organizations with specialized mandates or 

focus on TVET. These are discussed in terms of their scope and scale of work in the area. These 

include international organizations, network organizations, and donor organizations (as a 

proxy for donor organizations, GIZ and European Commission (DG DEVCO) were selected; for 

the financial institutions, the World Bank was selected).  

 The Organization for Economic Cooperation and Development (OECD) covers its 34 

member countries33 but occasionally conducts analysis in non-member countries as 

well. It covers a broad range of topics, including education and employment in 

different directorates. The main focus of OECD’s work in TVET is on work-based 

learning and adult learning and skills (PIAAC)34. Its work on TVET is enforced by two 

strategic documents: The OECD Skills Strategy (2011) and the report on Better Skills, 

Better Jobs, Better Lives: A strategic approach to skills policies (2012). The OECD VET 

team (responsible for the Policy Reviews of VET) consists of 8 staff members35. 

 The European Centre for the Development of Vocational Training (CEDEFOP) is the EU’s 

decentralised agency that supports the development of European vocational 

education and training (VET) policies and contributes to their implementation. It 

focuses on analytical and conceptual work, but is shifting more and more to 

(analytical) support for the implementation of VET policies. CEDEFOP covers a broad 

range of topics including governance and financing of TVET, lifelong learning, skills 

mismatch, and qualifications (learning outcomes and qualifications frameworks). 

CEDEFOP has an annual budget of approximately 18 million Euros including around 55 

staff members working in specific thematic teams. 

 The European Training Foundation (ETF) is a decentralised agency of the EU, 

contributing to the development of education and training systems of EU partner 

countries. 36  Its main focus areas are TVET governance, quality assurance, 

qualifications systems and frameworks, VET system assessment, entrepreneurship, 

employment, skills and migration, learning and teaching. In 2010, ETF launched the 

Torino process, a biannual participatory analytical review of the status and progress of 

vocational education and training in ETF partner countries. The results of the second 

                                                      
31 For example the International Labour Organization (ILO) has a tripartite constituency (government, employer, and 

worker representatives) with a strong social partnership approach and a more labour market oriented perspective 

on TVET.  
32  Bilateral organizations include Deutsche Gesellschaft für Internationale Zusammenarbeit (GIZ), the Agence 

française de développement (AFD), and the Luxemburg Development Cooperation (LuxDev). Intergovernmental 

and regional organizations include the African Union, Association for the Development of Education in Africa (ADEA), 

Association of South-East Asian Nations (ASEAN), and the Caribbean Community (CARICOM). 
33 Australia, Austria, Belgium, Canada, Chile, Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, 

Hungary, Iceland, Ireland, Israel, Italy, Japan, Luxembourg, Mexico, Netherlands, New Zealand, Norway, Poland, 

Portugal, Slovakia, Slovenia, South Korea, Spain, Sweden, Switzerland, Turkey, United Kingdom, and United States.  
34 PIAAC: Programme for the International Assessment of Adult Competencies 
35 See: http://www.oecd.org/edu/skills-beyond-school/theoecdvetteam.htm 
36 The ETF currently works with 30 partner countries: Albania, Algeria, Armenia, Azerbaijan, Belarus, Bosnia And 

Herzegovina, Egypt, Former Yugoslav Republic of Macedonia, Georgia, Iceland, Israel, Jordan, Kazakhstan, Kosovo, 

Kyrgyzstan, Lebanon, Libya, Moldova, Montenegro, Morocco, Palestine, Russia, Serbia, Syria, Tajikistan, Tunisia, Turkey, 

Turkmenistan, Ukraine, and Uzbekistan. 

http://www.oecd.org/edu/skills-beyond-school/theoecdvetteam.htm
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round of reviews were presented in June 2015.37 ETF has an annual budget of 18 

million Euros, including a staff of 75 experts in its operations departments, divided in 

systems/ policy, county analysis and thematic policy units. 

 For DG DEVCO (European Commission), TVET is one of the main sectors in supporting 

developing countries. In 2014-2015, 30 countries benefitted from projects in the field of 

education, focussing on TVET having a total value of 328 million Euros. The EC supports 

reforms and modernisation by focussing on technical assistance in quality assurance, 

relevant education, teacher training, institutional frameworks and governance. Work 

in the field of TVET is often linked to economic sectors (such as agriculture). In 2014 a 

concept note was published setting out the concepts that underlie the preparation of 

VET reforms and other VET-related projects by EU Delegations or teams within the EC.38 

 The World Bank is active around the world (operations in 71 countries) focussing on 

increasing labour market productivity by examining how education can play a role in 

addressing the skills mismatch. One of the focus areas of the World Bank Group 

Education Strategy 202039 is fixing the wide disconnect between skills development, 

higher education and the labour market. The World Bank provides support on 

improving educational infrastructures (for instance building schools). In the fiscal year 

2014, the World Bank’s support for education totalled $3.6 billion, which is $0.7 billion 

more compared to 2013. 

 The ILO, among many employment-related topics is focused on skills, knowledge and 

employability. TVET and especially apprenticeships have been gaining importance in 

recent years. Currently, there are 6 staff members working at HQ and 12 staff 

members in the field on TVET. Despite regaining importance, the capacity is far from 

what it used to be in the 1990’s when 70 people were working on TVET. 

 IVETA (International Vocational Education and Training Association) is a network of 

vocational educators which includes vocational skills training organizations, business 

and industrial firms, and other individuals and groups interested or involved in 

vocational education and training worldwide. IVETA is a network organization with a 

small executive secretariat. 

 GIZ (Deutsche Gesellschaft für Internationale Zusammenarbeit) operates on many 

different topics in developing countries, funded by the German Federal Ministry for 

Economic Cooperation and Development (BMZ). GIZ operates in Germany and in 

more than 130 countries and has 16,410 staff worldwide. In the field of TVET GIZ runs 

between 60/80 projects per year focussing on cooperation between governments 

and companies; learning processes (work-based learning); staff (teacher/trainer) 

development; recognition of standards; and labour market research. 

Some of the above organizations have regionally or otherwise geographical limited 

mandates: CEDEFOP works within the EU, the ETF in roughly 30 EU partner countries, and the 

OECD mainly in its member countries, whereas the other organizations can work world-wide. 

With regard to topics covered by the different organizations, some such as work-based 

learning, labour market research/skills mismatch, quality and, teachers are key themes that 

are covered by a number of them, including UNESCO. Other topics such as sustainable 

development and greening TVET, equity, and lifelong learning, among the key priorities of 

UNESCO, are covered by a more restricted circle of organizations. In addition, interviews with 

stakeholders and the survey of government representative and partners confirm that 

together with the other organizations, UNESCO is well positioned to work on key issues such as 

improving the image and attractiveness of TVET, informal apprenticeships, international 

recognition of TVET qualifications, and cooperation between the world of work and the world 

of education, among others. 

                                                      
37 ETF (2015), Torino process 2014 a cross-country report moving skills forward together, trends, challenges and 

successes in vocational education and training in the ETF partner countries. 
38 European Commission; DG Development and Cooperation (2014), Concept note: Vocational Education and 

Training in Development Cooperation: https://ec.europa.eu/europeaid/sites/devco/files/concept-note-tvet_en.pdf  
39 World Bank (2011), World Bank Group Education Strategy “Learning for All, Investing in People’s Knowledge and 

Skills to Promote Development” 

https://ec.europa.eu/europeaid/sites/devco/files/concept-note-tvet_en.pdf
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The following ‎Table 3 maps organizations according to their key roles in TVET and compares 

UNESCO’s work to theirs. 

Table 3 Mapping of roles of UNESCO and of other organizations active in the field 

of TVET (√ = limited role; √√√ = important role).  

 UNESCO TVET 

OECD 

European Union 

World 

Bank 
ILO IVETA GIZ 

Indication on 

whether UNESCO or 

other organizations 

are best positioned 

to take up the 

role40 

CEDEFOP41 ETF 
DG 

DEVCO 

Knowledge developer 

(conceptualising, 

researching, evaluating 

and monitoring TVET) 

√√√ 

UNESCO 

best: 63% 

Others best: 

18% 

√√√ √√√ √√√ √ √ √√ √ √ 

Policy advice and support 

(pointing to particular 

policy solutions or options 

to respond to particular 

issues) 

√√√ 

UNESCO 

best: 65% 

Others best: 

11% 

√√ √√ √√√ √√ √√ √√ √ √√ 

Provider of a platform for 

networking (connecting 

organizations in the field 

of TVET) 

√√√ 

UNESCO 

best: 63% 

Others best: 

15% 

√ √√ √√ √ √ √√ √√ √ 

Agenda setting 

organization (e.g. for the 

post-2015 agenda) 

√√√ 

UNESCO 

best: 61% 

Others best: 

11% 

√√√ √√ √√ √ √ √√ √ √ 

Clearing house and 

Knowledge management 

(gathering, transferring, 

disseminating and sharing 

available information, 

knowledge and best 

practices) 

√√√ 

UNESCO 

best: 66% 

Others best: 

6% √√ √√√ √√√ √ √ √√ √ √ 

Advocacy organization 

for TVET 
√√√ 

UNESCO 

best: 55% 

Others best: 

16% 

√√ √√√ √√√ √ √ √√√ √√ √ 

Capacity builder 

(institution-building and 

training TVET stakeholders 

) 

√√ 

UNESCO 

best: 47% 

Others best: 

27% 

√ √ √√ √√√ √√ √√√ √ √√√ 

Cooperation partner 

(starting up cooperation 

projects with mutual 

ownership) 

√√ 

UNESCO 

best: 50% 

Others best: 

26% 

√ √ √√ √√√ √√ √√√ √ √√√ 

Coordinator of 

donors/other 

organizations working in 

TVET 

√√ 

UNESCO 

best: 40% 

Others best: 

31% 

√ √ √√ √ √ √√ √ √ 

Donor organization √ 

UNESCO 

best: 29% 

Others best: 

44% 

√ √ √ √√√ √√√ √√ √ √√√ 

Source: Interviews with national and global stakeholders; assessment by authors; Survey of UNESCO Member States 

representatives and partners. 

As shown by the mapping above and by their mandates, there is clearly overlap in the roles 

of these organizations. There is however a distinction between three types of organizations. 

Firstly, there are organizations that primarily develop TVET systems by providing analysis and 

                                                      
40 Based on the Survey of UNESCO Member States representatives and partners (Q: In your view, is UNESCO best 

positioned to take up the following roles, or are other organizations better positioned?) 
41 Both CEDEFOP and ETF are decentral agencies governed by Directorate General Employment, Social Affairs & 

Inclusion. Their priority areas are in line with the priority areas of the DG. 
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conceptual clarification. Secondly, there are organizations that rather develop TVET systems 

by implementing projects and providing direct support. Thirdly, there are organizations that 

do both. Examples of the first are the OECD and CEDEFOP. Although both organizations 

conduct country studies and reviews, they impact systems by benchmarking countries with 

peers. Examples of the second type are the financial and donor organizations (DG DEVCO, 

World Bank and GIZ). ILO, ETF and UNESCO all have a more hybrid approach. They are both 

involved in conceptualisation and knowledge development on the one hand, and national 

project implementation on the other. Some roles are not taken up sufficiently by any of the 

organizations. This concerns for instance the coordination of donor and other organizations 

working in TVET.  

External stakeholders associate many roles with the broad mandate of UNESCO, but there 

are some roles that, according to the Survey of UNESCO Member States representatives and 

partners, more than 60% of respondents consider UNESCO is best positioned to take up, when 

compared to others. These include: conceptual and analytical work, clearing house and 

knowledge exchange, policy advice, networking platform, and agenda-setting. The roles 

which external stakeholders feel other organizations are better positioned to take up include 

being a donor organization; being a coordinator of donors; and being a cooperation partner 

(starting up projects with mutual ownership). 

3) UNESCO’s normative work concerning TVET is well known by stakeholders at the global 

level, but less known and used as a reference at the national level 

UNESCO’s global normative instruments (1989 Convention and 2001 Revised 

Recommendation) and the regional frameworks (such as the SADC Framework for Action) 

are considered by many stakeholders as important to guide Member States in TVET policy 

development. 

According to the surveys, UNESCO’s normative instruments concerning TVET provide a 

reference for agenda setting and prioritising specific issues. Generally, stakeholders are 

aware of the normative instruments: only 14% of the respondents of the Survey of UNESCO 

Member States representatives and partners indicate that they are not at all aware of them; 

among UNEVOC Centres the number is 23%. Most respondents are either somewhat, or very 

much aware, or even participated in the revision process of the 2001 Revised 

Recommendation. The external stakeholders’ and UNEVOC Centres’ responses slightly differ 

with regard to the main added value of an up-to-date UNESCO normative instrument 

(see ‎Figure 2 below). 

Figure 2 What do you see as the main added value of an up-to-date UNESCO normative 

instrument concerning TVET? Please check all that apply 

 

Source: Survey of UNESCO Member States representatives and partners / Survey of UNEVOC Centres 

A large share of UNEVOC Centres (73%) see the main added value of an up-to-date UNESCO 

normative instrument in raising the status of TVET within the education agenda, which is 

confirmed by 63% of the external stakeholders. The majority of external partners (72%) 

indicate that the added value of the normative work is ‘Increased attention of national 

authorities on issues of concern in the current global TVET debate’. Of the UNEVOC Centres, 

only 60% indicate the same. Both types of stakeholders agree on the added value of 
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providing a global reference framework and setting the international agenda in TVET 

(external: 61%, UNEVOC Centres: 63%). 

Despite the awareness of the normative instruments, the evaluation found that the normative 

work has not made much of a difference at the national level. Considering first of all, that 

only 17 Member States have ratified the 1989 Convention on Technical and Vocational 

Education and that its monitoring was suspended pending the revision of the 2001 Revised 

Recommendation, the country visits confirm that neither the 1989 Convention nor the 2001 

Revised Recommendation serve as a principal reference point for policy development. The 

evaluation found that stakeholders at the national level face difficulties using the normative 

instruments for their reforms, not knowing how to translate their provisions into their national 

contexts, what messages to extract from them and how to apply them.42  

In contrast, interviews with stakeholders involved in regional initiatives such as the creation of 

sub/regional economic communities (ASEAN, ECOWAS, CARICOM, etc.), indicate what was 

already confirmed by many other stakeholders: that standard-setting work at regional level is 

considered increasingly important. While seeking global reference points, countries or 

regional bodies primarily look for comparison with counterparts within the region on issues 

such as the development of regional/national qualifications frameworks, mobility of workers 

at the regional level, and comparability of systems that allow cross-border comparisons. 

4) UNESCO has a global network and outreach 

UNESCO is acknowledged by stakeholders at the global level to credibly guide policy 

debates through its normative work, conferences, studies and reports. The external 

stakeholders generally agree on the fact that UNESCO is a global player in the field of TVET; 

that it is setting the global agenda and that it is an authority in TVET (see ‎Figure 3 below). 

Figure 3 Agreement with statements on UNESCO’s global role 

 

Source: Survey of UNESCO Member States representatives and partners 

Almost all surveyed external stakeholders agree that UNESCO is a global player and almost 

80% agree that UNESCO is setting the global agenda. The authoritative position of UNESCO is 

still highly acknowledged (71% either agree or strongly agree), but is less supported by the 

survey than the other statements: only 15% strongly agree and 27% even disagree with this 

statement. These findings are for the most part confirmed in the interviews with national and 

global level stakeholders: In the field of TVET UNESCO has a strong voice that is heard. 

Conferences jointly organized by UNESCO, supported creating momentum on TVET globally: 

the Shanghai Congress and resulting Consensus is known by many and is seen as a major 

driver of the global TVET agenda. At national level, key stakeholders refer more often to the 

Shanghai Congress and Consensus than to UNESCO’s normative instruments in the field of 

TVET. 

                                                      
42 In view of improving the visibility and application of normative instruments, enhancing cooperation, supporting 
capacity‐building and making better use of normative instruments as tools, UNESCO’s Education Sector has 

developed a new Strategy on standard-setting instruments in the field of education (2015-2021) which is to be 

presented to the 197th session of the Executive Board. 

http://unesdoc.unesco.org/images/0023/002338/233816e.pdf
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In many aspects, as indicated earlier, the work of UNESCO interrelates with that of other 

organizations. For instance, the OECD, World Bank, ETF, ILO and CEDEFOP are all involved in 

conceptual clarification work; the World Bank, other financial institutions and bilateral donor 

organizations conduct country level interventions; and some organizations have different 

constituencies, outreach and mandate. While acknowledging other organizations’ different 

perspectives and mandates, the challenge for UNESCO is to mobilize them as partners to 

complement and advance its agenda, particularly in the dimensions that extend beyond 

initial TVET within education such as continuing training and professional development. 

Few organizations combine their roles and functions with a global mandate and network. 

Except for ILO (and to some extent the World Bank), no other organization than UNESCO has 

a global mandate in TVET, but UNESCO is the only one that also has a unique global network: 

the UNEVOC Network of TVET member institutions, connecting practitioners, policy makers 

and experts working in TVET. This global Network is recognised as a key added value of 

UNESCO, though its potential is not yet fully realized in practice. The analysis of the self-

assessment shows a varying level of active mobilisation of the individual UNEVOC Centres, 

and limited organizational capacity to manage, mobilise and monitor the UNEVOC Network, 

especially at the regional level has been found to be another reason for the still unused 

potential of the UNEVOC Network. The evaluation acknowledges however, that major efforts 

to revamp and mobilize the Network have led to significant improvements since 2009. 

(See ‎Box 3 below.) Furthermore, UNESCO-UNEVOC is currently developing monitoring tools to 

measure how UNEVOC Centres cooperate and engage with each other and how they are 

translating global-level initiatives at the national level. 43 

Box 3 UNEVOC Network: activity rates and cooperation 

The UNEVOC Network is one of UNESCO’s flagship initiatives in TVET. The network is 

coordinated by the UNESCO-UNEVOC International Centre in Bonn and links institutions 

working in the area of TVET throughout the world with the aim to further mainstream South-

South and North-South-South cooperation. The Network is made up of national UNEVOC 

Centres, some of which are designated UNESCO Centres of Excellence in TVET. The UNEVOC 

Centres are established in TVET institutions in UNESCO Member States through an application 

process, which includes official endorsement by the UNESCO National Commission in the 

respective countries. They are aimed to be focal points in the provision of services and 

platforms at the national, regional and international levels. 

The Survey of UNEVOC Centres shows that most Centres consider themselves as 

predominantly active members, participating in joint work with other Centres. However, an 

analysis of the survey’s responses demonstrates that almost half (47%) of respondents are 

primarily passive, indicating that they are simply recipients of information on Network activities 

and occasionally sending their representatives to UNEVOC workshops.44 

This is further supported by the answer to how many UNEVOC Centres the respondent has 

been in contact with over the last two years on a regular basis: 22% of the respondents 

indicate having no contact with other UNEVOC Centres on a regular basis, 20% only with one 

Centre, 33% with between two and five Centres, 16% with between five and ten centres; and, 

10% had regular contact with ten or more UNEVOC Centres.45 The analysis on reported 

                                                      
43 In order monitor and evaluate the activity levels of UNEVOC Centres within their national context, and in terms of 

their global/regional/cluster engagement, the UNEVOC-International Centre is currently developing monitoring tools 

on two dimensions: a) on how UNEVOC Centres are translating learning outcomes from their global engagement 

into their national level interventions, and b) on how UNEVOC Centres are demonstrating their cooperation and 

engagement to the global/regional/cluster level network.  
44 Survey of UNEVOC Centres (Q: Please select the statement(s) which best represent your involvement in the 

UNEVOC Network). 
45 Survey of UNEVOC Centres (Q: With approximately how many UNEVOC Centres have you been in contact over 

the last two years on a regular basis?). On the basis of this, a distinction can be made between two groups of 

UNEVOC Centres: those that participate actively in the network and cooperate with a large group of Centres 

(category Between 2-5, between 5-10 and 10 and more) and the Centres being involved in network activities on a 
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cooperation partners in the Survey of UNEVOC Centres shows that most Centres cooperate 

with other Centres in their region.46  For instance, African UNEVOC Centres’ partners are 

almost exclusively (96%) based in Africa; the same is true for Central and Latin America 

/Caribbean States UNEVOC Centres (85%) and the Mashreq States / North Africa / Arab 

States (75%). Furthermore, the analysis shows that cooperation is often happening on a 

bilateral basis between institutions that traditionally work with each other. According to the 

Survey of UNEVOC Centres, the main reason for having contact with other Centres is sharing 

good practices on TVET policies (almost 70% of respondents). Mutual participation in events is 

also mentioned often (65%), while staff exchange and mobility is only indicated by less than 

20% of the Centres. A rough estimation is that one-third of the UNEVOC Centres can be 

considered to be actively involved; one third as increasing its activity rate; and again one 

third as predominantly passively involved. 

Membership to the UNEVOC Network in the decade until 2013 had been based on 

expanding the quantity of Centres rather than scaling up the quality and level of 

engagement.47 In 2014 and 2015 steps have been taken to stimulate an increase in the level 

of activity and quality of engagement amongst UNEVOC Centres. For new members, efforts 

were made to clarify what is expected from UNEVOC Centres from the time of induction. The 

same has been conveyed to existing Members through the revised ‘Manual of Operating 

Procedures’. Among the criteria for becoming a UNEVOC Centre it is indicated that the 

“institution must be a TVET institution of national importance in a Member State of UNESCO. It 

should play a key role in the development of TVET in the country, and have the potential to 

serve as a national hub in an international and regional context.”48 In addition, the Manual 

introduces sunset clauses for Centres that are not sufficiently contributing to the Network. 

Although the modified procedures and guidelines have been frequently communicated, 

their full adoption and implementation by the individual UNEVOC Centres still requires 

support. With the aim of improving coordination and Network structure, in 2013 UNEVOC 

introduced the UNEVOC Network cluster 49  with active Cluster Coordination functions to 

promote collective working and share responsibilities. The UNEVOC International Centre 

continues acting as a hub coordinating all regional sub-clusters. This reflects better how the 

UNEVOC Centres cooperate within the network. 

There is consensus amongst the respondents, both inside and outside the UNEVOC Network, 

on the fact that the incentives for cooperation and collaboration between UNEVOC Centres 

should be enhanced50 (see confirmed in figure below). The UNEVOC Network should also be 

better positioned and more actively involved in the implementation of UNESCO’s work on 

TVET, especially at the regional and national levels. UNEVOC Centres agree on the issue that 

the heterogeneity of the Network is an asset (this is more pronounced for the passive 

members; and even contested by UNESCO internal staff and global level stakeholders). There 

is less agreement among the UNEVOC Centres, however, on the clarity of roles and 

responsibilities of members, although this is explicitly outlined in the ‘Manual of Operating 

Procedures’. The same is true for conditions for membership: whether it should be conditional, 

based on stricter entry requirements and whether the capacity of the Network is well utilised 

                                                                                                                                                                      
limited basis (category none and 1). Thirty Centres fall in the first group, twenty-one in the second (approximately ten 

Centres did not answer this question). This distinction is taken into account in discussing some of the survey findings. 
46 See Survey of UNEVOC Centres (Q: With approximately how many UNEVOC Centres have you been in contact 

over the last two years on a regular basis?). 
47 The most prominent purpose of the UNEVOC Network was then to gain international branding, With the adoption 

of the UNESCO Comprehensive Partnership Strategy by the 192nd Executive Board in 2013, the role of the UNEVOC 

Network was defined as ‘to foster further development and improvement of TVET in the Member States and 

strengthen their capacities to develop comprehensive and evidence-based policies and support the development 

of sustainable societies.’ 
48 UNESCO-UNEVOC (2015), The UNEVOC Network: Manual of Operating Procedures, p. 17: 

http://www.unevoc.unesco.org/fileadmin/user_upload/pubs/UNEVOC-Network-Manual_en.pdf  
49 Currently, the UNEVOC Network regions are coordinated with 13 clusters: Arab States (3), Africa (2), Asia-Pacific (3), 

LAC (2) and Europe, North America and CIS (3)_ 
50 The UNEVOC Medium Term Strategy (2015-2017) proposes some measures to enhance incentives for cooperation 

and collaboration. 

http://www.unevoc.unesco.org/fileadmin/user_upload/pubs/UNEVOC-Network-Manual_en.pdf
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(active members tend to disagree more often on the last statement than passive members). 

The Centres disagree on the statement that their Centre contributes more to the Network 

than it receives; providing an indication that most Centres expect primarily to benefit from 

their membership, and more than to contribute. 

Figure 4 Agree or disagree on statements concerning the UNEVOC Network 

 

Source: Survey of UNEVOC Centres 

 

5) Upstream policy advice is based on expertise and best practices from around the world 

When delivering policy advice to Member States, UNESCO does not impose a particular 

model or approach, but provides the opportunity to learn from best practices from around 

the globe. Donor organizations often have their preferences on what type of TVET model to 

work towards, while UNESCO is seen to have a more neutral and diversified stance towards 

different models working in different contexts while insisting on specific core values and 

principles for TVET systems (equity, sustainable development, governance, lifelong learning). 

This is considered to be a key added value of UNESCO by many stakeholders interviewed for 

this evaluation; it is mentioned by national stakeholders and confirmed by respondents from 

international organizations. 

National stakeholders interviewed for this evaluation also indicated that UNESCO staff and 

consultants are seen as highly qualified and capable of providing expertise and experience 

from around the globe: national stakeholders confirm that they benefit from these global and 

regional experiences and knowledge of best practices. 
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2.3 Effectiveness of UNESCO’s work  

This section assesses whether interventions, both at global and national level, yield results; 

whether UNESCO is able to reach out equally to all parts of the world; and what was 

achieved in the countries where UNESCO was active. 

 

1) Global level interventions have a limited effect at the country level 

UNESCO plays an important role in conceptualising TVET, but also in shaping and steering the 

global TVET debate. Through conferences, particularly the Shanghai Congress, contributions 

to publications, and key notes, UNESCO is able to steer and guide debates on TVET and 

introduce new topics for general consideration such as World Reference levels of learning 

outcomes and greening TVET51. Stakeholders indicate that UNESCO is able to serve as “a 

barometer for indicating what is really important in TVET”. The only recently published 

publication ‘Unleashing the Potential: Transforming Technical and Vocational Education and 

Training’’ in the form of background papers and case studies is aimed at becoming a 

landmark report in the field of TVET. As the ‘result of a sustained collaboration between 

leading specialists and scholars around the world’ who provided contributions, it 

demonstrates that UNESCO has the convening power in bringing the voices of global experts 

and senior TVET specialists and researchers together to inform a global report that is gaining 

high credibility and is expected to be authoritative in the global debate on TVET. 52 

On the other hand, the evaluation found that the global level interventions generally do not 

trickle down to the country level. According to the stakeholders interviewed during the 

country visits, the normative instruments and high level publications are barely known nor 

read by national TVET authorities and stakeholders. Furthermore, stakeholders at the national 

level often appear not to have the knowledge how to apply them. Of all UNESCO 

documents, the Shanghai Consensus seems to be the best known document to national 

stakeholders, understood as the key reference document for TVET policy development. From 

a national stakeholder perspective there is often confusion between the UNESCO Strategy for 

TVET, the 2001 Revised Recommendation and the Shanghai Consensus, and stakeholders are 

unaware of the different purposes of these documents.  

As indicated above, UNESCO is the only international organization having both a global 

mandate and network (UNEVOC Network). This is a key added value, however, in terms of 

effectiveness, despite major improvements over the years the evaluation found that there are 

still challenges for the effective functioning of the UNEVOC Network. The evaluation 

acknowledges that the recently published new operating guidelines are aiming to address a 

number of these challenges, but given the short timeframe the results of their implementation 

could not be observed and documented during data collection:  

 The network does not yet sufficiently take advantage of its heterogeneity and a 

significant number of members are largely passive recipients of the network’s services 

(see ‎Box 3 above);  

 There is a lack of an institutional approach: country case studies revealed that at 

country level, key staff are sometimes not aware of their institution being a UNEVOC 

member, and/or ignorant of the potential services and benefits of the network; a sign 

that the involvement is not mainstreamed into the institutional approach and that the 

exchange, to a great extent, is happening between individuals rather than institutions. 

The evaluation came across several cases where individuals discontinued the network 

                                                      
51 See: Chakroun, B.; Daelman, K. (2015). Developing world reference levels of learning outcomes: potential and 

challenges. In: UNESCO (ed., 2015). Global Inventory of Regional and National Qualifications Frameworks Volume I: 

Thematic Chapters, pp. 55-60: 

http://uil.unesco.org/fileadmin/keydocuments/LifelongLearning/en/Global%20Inventory%20of%20Regional%20and%

20National%20Qualifications_v1.pdf  
52 See: UNESCO (2015), Unleashing the Potential: Transforming Technical and Vocational Education and Training. As 

the report was only recently published it was not possible to fully assess the appreciation, perception and 

consideration of its stakeholders. 

http://uil.unesco.org/fileadmin/keydocuments/LifelongLearning/en/Global%20Inventory%20of%20Regional%20and%20National%20Qualifications_v1.pdf
http://uil.unesco.org/fileadmin/keydocuments/LifelongLearning/en/Global%20Inventory%20of%20Regional%20and%20National%20Qualifications_v1.pdf
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activity with no report or handover within the institution (e.g. the only UNEVOC Centre 

in Benin was disconnected from the network since the retirement of the focal person, 

and most representatives of the TVET authority were not knowledgeable about the 

network and its activities).  

 Some of the services and resources provided by UNESCO-UNEVOC are not sufficiently 

well known and thus not effectively utilised. A number of UNEVOC Centres’ staff 

interviewed for this evaluation expressed need and interest in services such as a 

database of good practices and information on TVET systems in other countries 

without knowing that these already exist in the UNESCO-UNEVOC website portal. This 

demonstrates a need for a more targeted dissemination of resources and stronger 

incentives to access the UNEVOC website resources.  

2) Despite being global, UNESCO’s outreach does not extend equally to all regions 

An important aspect of UNESCO’s work that was appraised throughout the evaluation 

positively both in terms of relevance and added value is UNESCO’s global mandate in terms 

of network and outreach. In practice however, the evaluation found that UNESCO’s 

outreach does not equally extend and speak to all regions. This relates in particular to the 

outreach of the UNEVOC Network, and to the fact, to what extent countries see UNESCO as 

a global centre of expertise in TVET, or an organization supporting less developed countries.  

In the UNEVOC Network activities, it became evident that Latin America and Africa are less 

represented, while Asia is significantly more active. To some extent the image of TVET in a 

country/region and the level of priority granted and resources dedicated to TVET at the 

national level have been found to be among the reasons for the variation in activity level. 

Despite some efforts to increase multi-lingual resources the evaluation found that UNEVOC 

activities, resources and services are still available mainly in English only and thus have a very 

limited or no reach in Latin America and Francophone Africa. UNEVOC Cluster coordinators 

confirmed this as being the main reason for the low Network activity in these regions. Previous 

attempts to establish Spanish and French information and exchange platforms had not been 

successful and were consequently abandoned to make better use of the already limited 

resources. Although this decision is justifiable from an efficiency perspective, it runs counter to 

the ambition of representing a truly global network: without diversified language coverage, 

the Network will not be able to appeal to and serve its members equally. Furthermore, the 

UNEVOC Centres in Europe and Asia make use of the Network by cooperating mostly with 

Centres from their own or other regions in English. UNEVOC Centres in Africa and Latin 

America tend to cooperate more with Centres in their country or region that share a 

common language.53 

Furthermore, the current status of UNESCO-UNEVOC International Centre to some extent limits 

its ambition of becoming a truly global institution that manages a world-wide Network of 

National UNEVOC Centres. The UNESCO-UNEVOC International Centre, the only such 

specialised centre of the Education sector, in terms of reporting lines holds the same status as 

a section of UNESCO’s Education Sector at Headquarters. Funded 90% from Germany and 

located in Bonn with a strong support from the host government, the evaluation found that 

UNESCO-UNEVOC International Centre still lacks a reputation as a truly international 

specialised institution with a global mandate and outreach, especially compared with other 

UNESCO Institutes of the Education sector with a specialised mandate that have separate 

Governing Bodies representing their different constituencies, and holding a diversified funding 

base.54 A challenge for UNESCO-UNEVOC is to engage with the ILO and other constituencies 

important for TVET, such as international employers and unions. 

                                                      
53 See Survey of UNEVOC Centres (Q: With approximately how many UNEVOC Centres have you been in contact 

over the last two years on a regular basis?). 
54 UNESCO has currently 7 Category I Education Institutes (see: Review of Education sector Category I Institutes ) with 

a specialised global or regional mandate in one of the education related priority areas of the Organization. As such 

these are integral part of UNESCO, but enjoy a large amount of functional autonomy. The Education sector 

Category I Institutes are governed by separate governing bodies that include representatives from different subject –

related constituencies and a diversified funding base.  

http://unesdoc.unesco.org/images/0022/002200/220007E.pdf


 

31 

With regard to countries’ perspectives on UNESCO, the evaluation observed that a distinction 

can be made between the developed and the developing world. For the developed world, 

UNESCO often is seen as a development/aid organization and therefore it is the Ministries of 

Foreign Affairs (responsible for aid-programmes) that relate to UNESCO’s work. On the other 

hand, developing countries see UNESCO as a knowledge hub and expertise organization in 

TVET providing guidance in improving TVET systems. Here, it is Ministries of Education or Labour, 

responsible for TVET, that relate to UNESCO’s work. As different ministries responsible for 

different topics (respectively aid programmes and TVET) are involved, content-related North-

South-South knowledge exchange on TVET organized by UNESCO remains a major challenge.  

 

Furthermore, developed countries are often very active on a bilateral basis; they also work 

directly with organizations such as the OECD, the agencies of the European Commission 

(CEDEFOP, ETF), and their regional TVET centres of expertise, and feel less of a need to have 

their TVET policies being inspired by UNESCO; which may also be holding back the global 

outreach of UNESCO’s global policy development initiatives. Recently, some UNESCO 

Member States countries launched the initiative ‘Friends of TVET’ 55  acknowledging the 

potential for North-South-South mutual learning and with the aim of utilizing UNESCO as a 

platform for peer learning of policies that have proven successful. 

3) UNESCO has provided expert policy advice and support in the countries where it has been 

active; through UNESCO-UNEVOC, a larger set of countries is also supported. The 

effectiveness of country level interventions is hindered by a number of factors. 

The Strategy for TVET indicates that in 2010-2011, Policy Reviews and advice on TVET would be 

provided to some 15 to 20 countries around the world. In the biennia 2012-2013, 2014-2015, 

these interventions were to be scaled up to include a greater number of countries. In total, in 

the three biennia of the Strategy for TVET, close to 40 countries have received direct support 

from UNESCO in the form of Policy Reviews, capacity building activities, policy advice, and 

cross-national projects.56 Priority Africa is clearly taken into account as Africa is represented 

by 15 countries. In total 16 of the countries are labelled as least-developed countries (LDC); 4 

as small island developing states (SIDS); 13 as middle-income countries (MIC); 2 as developed 

countries; 10 as post-conflict/post-disaster countries (PCPD); and 9 are landlocked countries. 

UNESCO’s expertise and assistance was highly appreciated by national stakeholders in all the 

countries visited for the present evaluation. The main outcome of all Policy Reviews was a rich 

policy dialogue among national stakeholder and partners, resulting in a number of cases in 

TVET policy development. For instance, a TVET policy has been developed with UNESCO’s 

assistance in Malawi (see box below); another example is St. Kitts and Nevis where the Policy 

Review set in motion the development of a TVET policy and inspired neighbouring countries 

to follow the same path. In other countries, such as Lao PDR, the Policy Review 

recommendations have not been further implemented and the subsequent CapEFA 

interventions that primarily supported the collaborative development of a Quality Assurance 

Manual with stakeholders, also remained at the stage of pilot use of the manual, while the 

rollout has not materialised. Among the reasons for the lack of implementation and follow-up 

in Laos the evaluation found the still limited capacities at the level of national authorities, and 

a decreasing level of ownership once the activities provided by UNESCO were completed. 

Furthermore, in some countries the activities were not embedded as part of a broader policy 

process and UNESCO did not engage with or facilitate engagement with other organizations 

                                                      
55 To manifest the priority given to TVET by UNESCO, and at the initiative of the Swedish Delegation of UNESCO in 

January 2015, 14 Member States from around the globe created an informal network, ‘Friends of TVET’, with the aim 

to contribute to UNESCO’s work on TVET issues in general and in particular to the elaboration of a new UNESCO 

Strategy for TVET, in view of the lessons learned and of the global discussion on the Post-2015 Development Agenda 

and to the revision of the UNESCO recommendation for Technical and Vocational Education (2001). 
56 Africa: Benin, Botswana, Chad, Côte d’Ivoire, Democratic Republic of the Congo, Djibouti, Liberia, Madagascar, 

Malawi, Namibia, Senegal, Zambia, Zanzibar; Arab states: Bahrain, Jordan, Lebanon, Morocco, Palestine, Sudan; 

Asia and the Pacific: Afghanistan, Bangladesh, Cambodia, China, India, Lao PDR, Malaysia, Mongolia, Myanmar, 

Pakistan, Thailand, Timor-Leste; Europe and North America: Israel, Kazakhstan; Latin America and the Caribbean: El 

Salvador, Haiti, St Kitts and Nevis, St Lucia, Suriname. 
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that are active in TVET, and who could potentially have complemented or followed the 

process that was initiated with the help of UNESCO. National stakeholders were expecting 

continuation of backstopping and advice from UNESCO which could have helped them to 

keep the process ongoing. 

Box 4 TVET policy development in Malawi  

In 2013, with assistance from UNESCO, Malawi developed a new Technical, Entrepreneurial 

and Vocational Education and Training (TEVET) Policy. Responding to recommendations of 

the UNESCO Policy Review from 2010, the new TEVET Policy focuses on four priority areas: 

access and equity, quality and relevance, research and development, and governance and 

management. The Policy also links TEVET with the country’s second Malawi Growth and 

Development Strategy (MDGS) and stresses the importance of integrating and 

mainstreaming of TEVET in other policies. Finally, the document outlines institutional 

arrangements for the implementation of the policy and defines the roles of a number of 

national stakeholders involved in TEVET. A detailed implementation plan with responsibilities 

and timelines is annexed to the Policy. 

The main outcome of the new TEVET Policy was the clarification of the roles and 

responsibilities among the main national stakeholders working on TEVET. Stakeholders 

interviewed for this evaluation indicated that these needed to be spelled out once and for all 

and praised UNESCO for bringing different parties together to reach an agreement. A 

number of stakeholders, however, also indicated the need to revise the TEVET Act of 1999 so 

as to avoid any conflict between the Act and the new TEVET Policy. Another important 

outcome of the Policy is the provision for the establishment of new body responsible for 

quality assurance, assessment and awards in TEVET. While the Policy does not specify further, 

it officially launches the process for the establishment of such a body. UNESCO is providing 

assistance to national stakeholders for the implementation of this policy recommendation 

under the second phase of its CapEFA programme. 

Despite the successful adoption of the new TEVET Policy, its formal acceptance by Cabinet 

took over a year and the Policy was officially approved at the end of 2014. Implementation 

of its four areas of focus has therefore only just begun and is already behind the schedule. 

Malawi is facing a number of challenges in implementing this Policy, one of which is 

important resource constraints. Other factors include the perception of TEVET by national 

stakeholders, weak teacher capacities (due to the absence of national teacher training 

institutions as mentioned earlier), a lack of data on TEVET, and the need for more research to 

inform policy implementation. Malawi will require assistance for the implementation of this 

Policy for many years to come. UNESCO has started providing support with the second phase 

of its CapEFA programme and other international donors/cooperation partners are also 

stepping in (most notably the European Commission). 

 

In countries where UNESCO is not resident or active at the national level, it remains difficult to 

see whether it has an impact (for instance through its global services, global initiatives such as 

the UNEVOC Network or its normative work). Despite this, stakeholders generally appreciate 

UNESCO’s products and services and find UNESCO’s services very useful (see figure below). 

From an organizational perspective (the external stakeholders are mostly ministries), the 

publications on trends and issues, regional studies and work on monitoring are considered 

most useful. The UNESCO reports are considered to be of high quality, bringing together views 

and analysis of specialists in the field, and providing useful perspectives on how to further 

develop TVET in the countries.57 The online UNEVOC community is considered useful as well; 

however, it is considered the least useful from the list provided in the survey.  

                                                      
57 See for instance: UNESCO (2015), Unleashing the Potential: Transforming Technical and Vocational Education and 

Training.  
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Figure 5 Please assess how useful each one of the following UNESCO activities is for the 

work of your organization 

 

Source: Survey of UNESCO Member States representatives and partners. 

The UNEVOC Centres find the UNEVOC Network to be very useful, first of all, as knowledge 

exchange platform on global TVET related issues, and, secondly, as a way to access 

international expertise on TVET, providing an indication that in countries where there are no 

specific UNESCO activities, the broader TVET community has an influence on TVET policy 

debate.58 Further findings on UNESCO-UNEVOC services are provided in the box below. 

                                                      
58 See Survey of UNEVOC Centres (Q: What do you consider to be the three most and three least important value 

added / main benefits of being a UNEVOC Network member?). 
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Box 5 UNESCO-UNEVOC Services 

In general, UNESCO-UNEVOC services are highly valued by most UNEVOC Centres. 

Conferences, seminars and workshops are considered to be very useful (91%). The UNEVOC 

Network portal, the publications and the e-Forum are amongst the highest valued services 

(respectively 77%, 72% and 63%). In the evaluation survey, only a few Centres indicate ‘not 

very useful’ in relation to some services (such as virtual conferences). A larger share indicates, 

not being familiar with the services. 

 

Figure 6 How useful are the following services for UNEVOC Centres? 

 
Source: Survey of UNEVOC Centres 

 

The e-Forum is a unique TVET experts’ and practitioners’ community in its kind as it has 

facilitated a lively discussion on TVET issues between professionals world-wide. On average, 

about 100 messages are shared every month - each of them reaches more close to 4000 e-

Forum members from more than 180 countries. 

 

The different country-level interventions (Policy Reviews, policy advice, and extrabudgetary 

projects such as BEAR, CapEFA) show varying levels of success. The evaluation found specific 

circumstances/factors that can limit the effectiveness:  

 A lack of analysis of countries’ readiness for interventions, makes UNESCO’s approach 

not always sufficiently tailored to countries’ development contexts: the evaluation 

found that despite attempts to strengthen relevance, interventions – in practice- do 

not sufficiently embrace the stage of development and the level of capacities 

(individual/organizational/ institutional) and institutional culture at the national level. 

Therefore, an approach that may work within a specific national context, may not 

work in another, where necessary enabling factors linked to the institutional 

arrangements, national capacities and the local donor environment are not equally 

in place. For instance the BEAR Project approach, applying the same design in five 

countries, was found to work well in Botswana, but not so well in Malawi. In Botswana, 

the infrastructure was in place to absorb the lessons from project experts (sufficient 

expertise in curriculum development, labour market analysis, learning materials and 

facilities to train the students). In Malawi, on the other hand, this infrastructure is not 

(yet) in place: limited experience with curriculum development and labour market 

analysis; and, poor in-college facilities. The BEAR approach could therefore not be 

applied and grasped in Malawi in the same way as in Botswana. At the design stage, 

the CapEFA programme in Benin was clearly tailored to country and stakeholders’ 

needs during several days of workshops and consultations with a wide range of 

national stakeholders, and developed as a follow-up of the TVET Policy Review’s 

recommendations that had been validated during the Policy Review process. 

However, at the time of the current evaluation, few years after finalisation of the 
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Policy Review, its analysis was still appreciated, but its recommendations were now 

considered too ambitious, and although theoretically still valid, and to some extent 

not demonstrating sufficient consideration of the practical implications and context 

specific challenges. Local stakeholders from the national authorities and 

development partners found that the recommendations would have required better 

consideration of the administrative and political constraints within the local 

circumstances. Unless additional resources are secured, further implementation is 

unlikely. (The same applies to Lao PDR). The Policy Review approach, although 

considered successful in the initial analysis phase, would have benefited from a 

phased follow-up approach, allowing for implementation at a pace that is realistic in 

a specific country. More closely differentiating the country specific context and 

securing capacities and resources necessary for its follow-up are therefore a pre-

condition to secure a level of sustainability.  

 A lack of ownership and accountability by national stakeholders may hinder the 

process and outcomes of UNESCO interventions feeding into the national policy cycle: 

Some interventions have not succeeded in their intentions of creating ownership, 

commitment and accountability among national stakeholders. For instance, Policy 

Reviews take place upon request from the countries, and In line with the expectations 

by the Government for an independent review of the sector, in several cases the 

Policy Reviews were primarily conducted by external and UNESCO experts. Even 

though these consulted with national stakeholders, the evaluation found that the 

latter saw themselves as recipients of a service and not owners of the process and the 

final result was seen as a UNESCO product, instead of a product of the country itself. 

The Policy Review reports remained, in a sense, external publications and, although 

considered highly relevant and valuable for initiating policy debates, did in many 

cases not create sufficient institutional and country level commitment by national 

stakeholders to put in place (formal) mechanisms for the implementation and 

monitoring of recommendations contained within.  

 Limited guidance for implementation (next steps) and follow-up support can be an 

obstacle to lasting change: Some interventions are one-off and not strategically 

placed within a longer-term perspective (what are next steps?). Capacities of 

national stakeholders may be built, but it is not always clear for what purposes. For 

example, in Malawi, several manuals and handbooks (for instance Manual on 

entrepreneurship education and TVET college governance, supported by the CapEFA 

programme) were developed with UNESCO’s support without key stakeholders even 

being aware of their existence. In Lebanon, a number of training programmes have 

taken place in entrepreneurship of Lebanese and Syrian youth and community 

leaders. However, there is no guidance or follow-up with these stakeholders to ensure 

that the skills gained are put to use over the medium and longer term. In Benin, the 

support to developing and reinforcing TVET statistical information systems and 

management information systems has been found to be a very important 

achievement,59 and a notable example of close collaboration with UIS on both fine-

tuning of the methodology (to better customize) and technical support in a particular 

field of UNESCO expertise. The CapEFA activities clearly helped to install up-to-date 

TVET statistics software, and to train the operators at the national level, but, without 

additional technical support, necessary capacities for regular maintenance and 

additional resources and equipment to rolling the system out at provincial level (i.e. so 

far unresolved challenges), the likelihood for the sustainability of these results is very 

limited. Furthermore, the Lao PDR Policy Review did not receive any follow-up to 

encourage the implementation of recommendations contained within. In a number 

of countries, UNESCO has been seeking for opportunities to continue or complement 

its intervention by linking its interventions with other complementary extrabudgetary 

programmes (such as BEAR and CapEFA). For example, in Malawi the Policy Review 

                                                      
59 Similar activities are implemented in other CapEFA countries (Cote d’Ivoire, Madagascar, Afghanistan, and soon 

Liberia), 
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was conducted in 2010 and some of its recommendations have been implemented 

through these extrabudgetary projects, resulting in the development of a national 

TVET policy and in further reforms (see ‎Box 4 above). In St. Kitts and Nevis, the Policy 

Review was followed by technical assistance for policy development, which resulted 

in the drafting and adoption of a national TVET policy. In Benin, the CapEFA 

programme was designed to bring key stakeholders together by establishing the 

steering committees in key sectors of the economy, as a forum for policy discussion to 

take place. Still, the follow-up interventions were a result of subsequent additional 

requests rather than part of a longer term strategically planned country-approach 

transcending an individual intervention and indicating longer term objectives 

Overall, the evaluation concludes that the better the design and implementation of 

interventions are based on sound reflection and in-depth analysis on what works and what 

doesn’t, under what circumstances (in the country or elsewhere) and built on lessons learned 

from previous experiences, the more likely an intervention can contribute to lasting change 

and longer term development of the TVET systems. Regular exchange on lessons learned, 

results achieved and good practice within the TVET community, and between the different 

CapEFA and BEAR country-level interventions is a vital precondition for such reflection and 

learning. An example of good practice identified during the evaluation is the approach 

applied for the Policy Review in Saint Lucia which demonstrates the lasting effects of a longer 

term perspective, national ownership and continued support in the follow-up to the Policy 

Review. The TVET Policy Review process was primarily country-led and drafting of the 

document owned by the national team, with relevant technical advice and comments 

provided from the UNESCO experts. Following the Policy Review, the country was awarded 

Participation Programme funding 60  for TVET Policy Development and UNESCO provided 

additional technical expertise for the development of the National TVET policy.  

2.4 Efficiency of UNESCO’s work  

This section assesses UNESCO’s resources for the implementation of the Strategy for TVET; as 

well as the levels of the interventions. (see Chapter 1, Tables 1 and 2 on financial resources 

overview)  

 

1) Despite limited human resources, UNESCO’s work is generally well-known and appreciated 

The amount of work done by the TVET community (HQ, UNESCO-UNEVOC and field offices) is 

huge and includes conducting conceptual clarification work, developing normative 

instruments, holding key note presentations, informing the global debate and stimulating 

country agenda attending conferences, conducting missions, providing policy advice, 

running extrabudgetary projects and capacity-building programmes, and managing 

UNEVOC activities, including the coordination of a global network of TVET institutions.  

                                                      
60  The Participation Programme functions as a vital complement to UNESCO’s regular activities by analysing, 

evaluating and facilitating the implementation of national, sub-regional, inter-regional and regional projects 

submitted by Member States and NGOs directly related to the activities of the Organization. 

http://www.unesco.org/new/en/member-states/mscontent/participation-programme/


 

37 

Given all that UNESCO accomplishes, its TVET community61 is perceived by external partners 

to be a much bigger and better resourced organizational structure than it actually is. Human 

resources for TVET-related activities have varied over the six-year period of the Strategy. At 

the time of the present evaluation, the TVET community formally had ten staff members on 

fixed-term posts (including a secondment and two project appointments supported by 

extrabudgetary funds in the YLS section at Headquarters). 62  However, it is important to 

mention that with the recent restructuring in the ED sector and the field reform in Africa, the 

staff members who were previously working exclusively in TVET are now also in charge of 

additional education portfolios and TVET represents only a fraction of their time.  

With its limited resources, UNESCO’s TVET community is however able to attract significant 

attention to its work in TVET. Respondents to the Survey of UNESCO Member States 

representatives and partners indicate that more than 75% are aware of UNESCO Global 

Conferences such as the Third International Congress on TVET in Shanghai (May 2012); almost 

74% are aware of the normative instruments on TVET (such as the 2001 Revised 

Recommendation); and, 63% of the respondents are aware of UNESCO publications and 

research on trends and issues in TVET. As for UNEVOC Centres, 77% are aware of the 

normative instruments, 57% of the Shanghai Congress and 28% of studies and reports.63  

The surveys and interviews point to the fact that stakeholders acknowledge that despite the 

limited resources, the UNESCO TVET community is able to provide a variety of high quality 

services to stakeholders. Many stakeholders also agree that UNESCO’s global mandate and 

increasing expectations from Member States in the field of TVET may be disproportionate to 

the technical and financial resources allocated at the HQ, UNEVOC and field offices. 

Concerns are expressed both by UNESCO staff members as well as external global level 

stakeholders that UNESCO may be doing too much with too limited resources, thus diluting 

the effectiveness and hampering the sustainability of its interventions. This applies in particular 

to the country level interventions, more so than the regional and global level activities. Of the 

external stakeholders responding to the survey64, 69% agree with the fact that UNESCO has 

the resources and human capacities to ensure an impact at the global level; 63% agree that 

the resources are sufficient to have an impact at regional level and less than half (48%) agree 

with that UNESCO’s resources are sufficient for achieving an impact at the national level.  

2) Activities are not always taking place at the most appropriate level (national, regional, 

global), and consequently, UNESCO may be missing out on opportunities, in particular at the 

regional level.  

UNESCO’s work on TVET tends to focus on the global level (normative work, conferences, 

reports etc.), with a global scope; or at the national level (Policy Reviews, extrabudgetary 

projects such as CapEFA, BEAR, etc.), with a national scope. Despite the efforts and relevant 

examples of work at the regional level (such as within the Interagency Task team on TVET in 

the ECOWAS sub-region, the collaboration with the SADC secretariat, or the cooperation with 

the Regional Centre for Vocational and Technical Training (SEAMEO-VOCTEC) and the 

Regional Cooperation Platform (RCP) in Asia), the evaluation found that the potential for 

UNESCO’s involvement at the regional level is still to explore. 

Stakeholders indicate, however, that countries’ interest in knowledge exchange lies first and 

foremost at the regional level. Comparing TVET systems with neighbouring countries sharing 

similar backgrounds (history of TVET systems), developments (such as regional qualifications 

frameworks, mobility of workers) is key to many stakeholders interviewed at the national level. 

                                                      
61 As a reminder, with TVET community the following organizational units are referred to: UNESCO HQ: Section for 

Youth, Literacy and Skills Development; UNESCO HQ: Extrabudgetary project teams (BEAR, CapEFA and NET-MED 

Youth); UNESCO-UNEVOC in Bonn; UNESCO institutes (UIL, UIS, IIEP, and IBE); regional and national field offices. 
62 One P4 post in YLS was under recruitment at the time of the present evaluation. 
63 Survey of UNESCO Member States representatives and partners (Q: Please select the aspects of UNESCO's work in 

TVET that you are aware of); Survey of UNEVOC Centres (Q: Aspects of UNESCO's work in TVET that you are aware of / 

Awareness of normative instruments). 
64 Survey of UNESCO Member States representatives and partners (Q: Please indicate whether you agree or disagree 

with the following statements on UNESCO resources). 
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The Survey of UNEVOC Centres also clearly shows that the Centres’ interests are foremost 

regionally oriented regarding their knowledge exchange and cooperation. This demonstrates 

there is a need for capacity development and exchange at regional level for the UNEVOC 

Centres, regional offices and national stakeholders in policy learning (and even policy 

borrowing). Furthermore, stakeholders confirmed that the expected involvement of regional 

offices (and multi-sectoral regional offices in the African region) is not well defined for the 

members of the TVET community, given that the current Strategy for TVET is not translated or 

declined on a regional level. For example in South East Asia there was a lack of clarity about 

the level and type of UNESCO’s involvement in the development of the ASEAN qualifications 

reference framework, and about the role and added value the Bangkok regional bureau 

should contribute with. In addition, the evaluation found that when a project is monitored 

and backstopped by a regional office that has the adequate capacity instead of by 

UNESCO HQ (such as BEAR) the reduced distance between implementation in the field and 

the supervising entity is stimulating learning and exchange at (sub) regional level. 

However, low staffing levels staffing and further dilution of existing resources at the regional 

office level risks further weakening UNESCO’s position in TVET at the regional level. There are 

existing TVET specialists taking on larger education portfolios and retiring staff is not envisaged 

of being replaced. There is a risk to miss out on opportunities arising from countries interest in 

the regional level TVET developments driven by the needs for harmonised TVET systems 

among economic communities, be it SADC, ECOWAS, CARICOM, ASEAN. Education 

specialists working on larger education portfolios are not sufficiently tasked in mainstreaming 

TVET e.g. in basic, secondary education, or through work on transversal skills. The instructions 

from HQ on priorities are not always clear to programme staff in the field, and the role of 

regional offices in the implementation of the Strategy for TVET, or in the revamping and 

mobilisation of the UNEVOC Network is also not explicitly spelled out.  

The recently developed TVET Strategy of the African Union65 identifies a clear role of Regional 

Economic Communities among other in identifying, documenting, disseminating best 

practices, providing technical assistance to countries and also asks for developing national 

TVET policies with the help of clearly empowered Strategy implementation bodies. UNESCO 

could view this as an opportunity to provide support and build capacities at the sub-regional 

level, considering that many stakeholders observed that current capacities at the level of 

regional economic communities are very thin.  

The perception of a prevailing engagement and visibility of HQ and UNESCO-UNEVOC 

among the entities of the TVET community is also reflected in the outcomes of the Survey of 

UNESCO Member States representatives and partners, which shows that, among the 

individual UNESCO entities, the regional and national field offices are least associated with 

UNESCO’s work in TVET (see figure below). 

                                                      
65 African Union (2014), Continental strategy for Technical and Vocational Education and Training (TVET) to foster 

youth employment 
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Figure 7 When thinking about UNESCO’s engagement in the area of TVET, to what extent 

do you associate the following UNESCO entities with work on TVET? 

 

Source: Survey of UNESCO Member States representatives and partners. 

From a strategic and practical viewpoint, the focus could therefore shift more towards 

regional level interventions in addition to the efforts at HQ/UNESCO-UNEVOC level to 

strengthen regional capacities and cooperation, exchange of information and to reducing 

the distance between implementation in the field and the monitoring and backstopping 

entities, while freeing resources at HQ for global analytical level work and global oversight. 

However, as mentioned earlier, the human resources at regional and national level are 

currently not adequate to fully capitalise on upcoming opportunities. The challenge lies on 

the one hand in finding the right balance between the central and decentralised functions, 

and on the other hand in better ensuring that regional bureaus and field offices are 

adequately empowered to deliver on the Strategy for TVET.66  

2.5 Sustainability of UNESCO’s work  

This section assesses whether UNESCO’s work is sustainable both at global and national levels; 

and what efforts are made to make interventions more sustainable. 

 

1) While at the global level the efforts to better position TVET are found sustainable, at country 

level, sustainability of interventions is less ensured 

Both the position of UNESCO as an authority in TVET and the position of TVET in the education 

and employment policy debate have firmly been established in the recent years, as 

demonstrated earlier in this report in view of UNESCO’s influence on the global debate and 

the effects of the Shanghai Consensus and process. The work of UNESCO in TVET is 

appreciated by many stakeholders at all levels and governments and international 

organizations show an increased interest in TVET policy development. On the other hand, 

related to the discussion on effectiveness of country level interventions, the sustainability of 

achievements is not as much considered and integrated into their design. Reasons for this 

include: 

 A general lack of a strategic partnership approach at country level (with other 

organizations and actors): at country level, information is shared with other 

(international) organizations, but cooperation is limited to specific interventions and 

                                                      
66 While the assessment focused on the thematic area if TVET the same applies for other thematic areas, where 

limited capacities in the field restricts the depth of specialisation on a specific theme. 
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there is little effort on both sides to establish a more continuous collaboration or 

participation in common projects. The Policy Review in Benin was conducted in close 

partnership with ILO (see the Policy Review report, but this did not lead to a formal 

cooperation agreement on the longer term. 

 A limited dissemination of results: outcomes and products of UNESCO interventions 

have been found to be often little known and not widely distributed especially to 

stakeholders beyond those directly involved the intervention, so that national 

stakeholders and other organizations could effectively make use of them. Examples 

from the country case studies include the different UNESCO-supported publications in 

Malawi and St. Kitts and Nevis that have not been reaching the target audience. 

 Limited follow-up of interventions: In cases where interventions are designed and 

implemented as one-off activities and not positioned in a longer term vision or 

pathway towards a specified objective, or as part of the longer term policy cycle, 

sustainability is rather unlikely. This is illustrated earlier (under effectiveness) by the 

limited follow up and use of the Policy Reviews in for instance in Benin and Lao PDR. 

However, the evaluation acknowledges that in recognition of the need for a stronger 

and more systematic monitoring and follow up, the CapEFA programme has in some 

countries subsequently been designed to address some of the Policy Review’s 

recommendations. The Policy Review in Benin was followed by UNESCO Cap-EFA 

project, to foster inter-ministerial coordination, and is supporting the establishment of a 

directory regarding donors support and is facilitating the establishment of 

coordination mechanism between the Government and technical and financial 

partners.  

 An insufficient capitalization on skills and competences gained. The evaluation found 

several cases where capacities built through UNESCO’s interventions are not able to 

be applied in reality; people are trained in new skills, but the institutional 

circumstances are not favourable to using the skills that are gained at an individual 

level. This is for instance the case in the BEAR project in Malawi, where the participants 

of a workshop could not implement what they learned on curriculum development 

and labour market analysis nor relate it directly to their current work. Also, the 

knowledge and good practice gained during study visits organized in the framework 

of the Laos CapEFA programme remained restricted to the few senior officials who 

participated but was not further disseminated or possible to be applied in the 

respective institutions. This demonstrates that capacity building interventions if not 

combined with an integrated multiplier and dissemination approach are less likely to 

lead to an effect over time.  

2) Reliance on the specialization and strategic position of a few individuals, which leads to 

efficient implementation, but threatens continuity 

As indicated in the section above, UNESCO’s work proves to be efficient, but relies heavily on 

a few individuals. The strong and constructive relationship between HQ and UNESCO-

UNEVOC, which evolved in the last few years (it was different in the past), is a result of the 

close cooperation of the individuals working in those entities rather than of a solid institutional 

setup. Cooperation and exchange among the different members of the TVET community is 

also a result of shared level of commitment and work culture rather than based on an 

institutional mechanism. This threatens the sustainability of UNESCO’s work as there is no 

guarantee that the relationships remain stable in case of changes in the staffing structure or 

responsibilities. Furthermore, within the current situation, the transfer of knowledge is not 

organized for when people leave, terminate their contract or retire. At the regional and 

national levels, the TVET expertise and coordination of activities is also in the hands of very 

few individuals, while with the constantly increasing requests and rising expectations from 

Member States towards UNESCO strengthening of these capacities should be sought (to 

ensure that the voiced risk of ‘not being able to live up to the expectations’ will not become 

a reality (see section on Comparative advantage of UNESCO’s work in TVET)).  
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2.6 Collaboration within UNESCO and other partners  

This section assesses collaboration with partners in the implementation of UNESCO’s work in 

TVET: the cooperation within the TVET community, the cooperation with other organizations at 

different levels (global, regional and national), the use of the UNEVOC Network, and the 

involvement of the private sector (e.g. employers). 

 

1) Despite the mobilization of staff working in TVET within UNESCO as a theme based 

community (TVET community), its potential is not yet fully explored  

In the period 2010-2015 UNESCO has been able to position itself more strongly as an authority 

in the field of TVET. The setup of a TVET community, a mechanism for coordination, 

aggregating interests of different internal entities, and for maintaining the momentum for 

action, has proven very beneficial and as a whole has contributed to this achievement. 

Despite this positive development67, the full potential of the community is yet to be explored. 

The role of the regional offices and the involvement of Category I institutes (IIEP/Pôle de 

Dakar, IBE, UIL) in the implementation of the Strategy for TVET has so far been rather marginal. 

Furthermore, there are other entities that have not been represented so far (such as IIEP /Pôle 

de Dakar) but could potentially be part of it. Distribution of tasks ad responsibilities, as well as 

reporting towards the Strategy for TVET have so far been scattered and within the restrictions 

of the reporting and accountability framework of the current organizational architecture 

With regard to the regional offices, the evaluation found that for example in Bangkok there is 

a need and potential role for the Regional Office to help revamp the UNEVOC Network, to 

improve quality and frequency of communication with regional and national stakeholders, 

and to take ownership and responsibility for follow-up for national level interventions. The 

regional office could also play a bigger role in bringing UNESCO at the table as regional 

developments are concerned (such as the ASEAN Qualifications Reference Framework 

process). To this end it would only be beneficial if it had stronger links with nationally 

operating institutions (such as the UNEVOC Centres). However, given the current limited 

staffing arrangements dedicated to TVET in the Office, these challenges are recognised but 

cannot realistically be met. 

Concerning Category I institutes, stakeholders indicate that while there is collaboration 

between UNESCO HQ and UNESCO-UNEVOC with UIL in Hamburg (for instance in reflecting 

on each other’s normative instruments) as well as with the UNESCO Institute for Statistics (UIS) 

(such as on the development of global indicators for measuring TVET systems, and the 

development and strengthening of TVET statistical and management information systems), 

the structural cooperation and strategic joint planning with IIEP (in terms of providing follow-

up to TVET related education planning) and IBE (in terms of TVET related curriculum 

development) has so far been limited, but new opportunities are arising such as the recent 

focus of IIEP/Pôle de Dakar’s work on supporting African countries in implementing their TVET 

reform68.  

UNESCO-UNEVOC actively seeks cooperation with other UN system entities residing in Bonn, 

such as with the United Nations Volunteers (UNV), UN-Water Decade Programme on 

Capacity Development (UNW-DPC) and with the United Nations Platform for Space-based 

Information for Disaster Management and Emergency Response (UN Spider). 

Furthermore, in view of the broader context of TVET there is also potential for closer 

coordination and complementarity within the UNESCO Education sector (e.g. TVET and 

citizenship, TVET and teachers) as well as other programmes sectors (e.g. Skills for promoting 

                                                      
67 The process for setting up the TVET community was incremental, starting with a core team (HQ, UNEVOC and 

Regional Offices) and then gradually expanded to a larger circle of UNESCO staff dealing with TVET.  
68 The extrabudgetary project for establishing a professional platform of expertise in the field of TVET (Plateforme 

d’Expertise en Formation Professionnelle (PEFOP) is managed and implemented by the Pôle de Dakar. It was initiated 

in June 2015 and was therefore not included in the initial scope of the evaluation.  
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cultural industries, skills for media). The implementation of the NETMED Youth project by three 

sectors of UNESCO: Science and Human Sciences (SHS, lead for the project), Communication 

and Information (CI) and Education (YLS) highlights also the effort to provide coordinated 

intersectoral support to Member States, focussing on equipping youth people with 

appropriate skills to increase their role in national youth policies, skills development and 

employment policy dialogue, and media coverage on youth news. 

2) Work with other organizations at the global level has been successful, but in some 

instances less so at the regional and national levels.  

The Survey of UNESCO Member States representatives and partners shows that UNESCO is 

considered a reliable cooperation partner in the field of TVET (84% of the respondents 

(strongly) agrees with this statement).69 

The evaluation also found that at the global level UNESCO has been rather successful in 

bringing together international organizations active in TVET to cooperate on key issues (such 

as the IAG-TVET) and to produce joint publications. At the regional and national level, 

bringing together international organizations active in TVET has been less common. In fact, 

regional and national stakeholders are not always aware of how active UNESCO is in their 

region/country. For instance, in Lao PDR neither GIZ nor one of the main TVET schools in Lao 

PDR were aware of UNESCO’s active involvement in TVET reform issues, or of the fact that the 

Vocational Education Development Institute (VEDI), the main TVET stakeholder in the country, 

was a designated UNEVOC Centre. This is confirmed by the absence of any mention of 

UNESCO in several TVET project documents of other donor organizations that were screened 

during this evaluation.70 In Benin several bilateral organizations visited were also little aware 

of recent UNESCO initiatives in the field of TVET. On the other hand, in countries such as Benin 

or Lao PDR where UNESCO has a very limited field presence (antenna office or project 

officer) the Organization is also less aware of upcoming funding or cooperation opportunities 

with other donor or implementing organizations. For instance in Benin, the Swiss cooperation is 

providing funding for TVET through national decision making and financing bodies that could 

potentially be channelled towards follow up of prior UNESCO interventions. However, it has to 

be acknowledged that this is very context-specific and depending on the quality and level of 

donor coordination and the cooperation among the private technical and financial 

cooperation partners in a country. 71 

3) UNEVOC Network members are yet to demonstrate their role as “contributors” rather than 

mere “beneficiaries” through the revitalized Network management  

The full potential of the UNEVOC Network is still to be activated through increasing activity 

rates of many centres (as indicated earlier). Currently also active Centres mainly cooperate 

with a limited number of others, mostly within their country/region. Most UNEVOC Network 

members are focused on what they can receive from the Network rather than on how they 

can contribute to it. In order for the Network to become increasingly beneficial for its 

members, the right balance needs to be found. 

The evaluation acknowledges that the UNEVOC Network is going through a transition and 

reform phase that aims at strengthening the quality aspects of its outreach rather than simply 

expanding its membership, as well as at engaging Network members from more advanced 

TVET systems in contributing and sharing the responsibility to capacity building for TVET 

transformations. As membership is concerned, new criteria have been developed for 

becoming a UNEVOC Centre and applicant institutions are required to demonstrate their 

capacity to fulfil the role expected of them. Among the various tasks that UNEVOC Centres 

are expected to take on are participating in knowledge and resource development, online 

services and the clearinghouse function of the International Centre in Bonn; organizing at 

                                                      
69 Survey of UNESCO Member States representatives and partners (Q: Please indicate whether you agree or disagree 

with the following statements: UNESCO is a reliable cooperation partner in the field of TVET). 
70 See for instance BEQUAL (2014), Basic Education Quality and Access in Lao PDR (BEQUAL) Investment Design 

Document. 
71 For example in Liberia there is strong UN and donor coordination and a forthcoming financing conference on TVET. 
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least one TVET-related activity per year; reporting and sharing relevant experiences regarding 

TVET to and within the UNEVOC Network; and facilitating as well as participating in capacity 

building activities within the Network. Furthermore, a sunset clause has been introduced for 

UNEVOC Network members; therefore, when UNEVOC Centres do not accomplish a 

minimum of such activities within their responsibility, their membership within the Network may 

not be renewed after the initial four-year period.72  As active contributions and Network 

engagements is concerned, more and more UNEVOC Centres are encouraged to take lead 

on cluster-based projects such as collaborative researches and capacity development. 

These measures are estimated to be guiding the Network in the right direction, but challenges 

still exist with regards to maintaining an inclusive global network with varying capacities, while 

managing the increasing expectations of members.  

4) Partnerships beyond governments, including with the private sector and civil society 

organizations are limited. 

UNESCO has established excellent working relations in developing countries with Ministries of 

Education and in a fewer cases with Ministries of Labour, depending on where authorities 

responsible for TVET are located, and on the level of TVET stakeholder coordination in a 

country.  

Partnerships with employers in the private sector or with civil society exist in some cases (such 

as in Botswana for the BEAR Project, or within the NET-MED Youth project which targets youth 

organizations as major beneficiaries.), but have so far been limited. To some extent this 

hampers the relevance and implementation of UNESCO’s work. Furthermore, the working 

relationships with Ministries of Education and Ministries of Labour in developed countries are 

less so established while these could serve as a reference point for TVET policy development 

in more advanced TVET systems.  

 

                                                      
72 See the UNEVOC Network Manual of Operating Procedures UNESCO 2014. 

http://www.unevoc.unesco.org/go.php?q=UNEVOC+Network+Manual+of+operating+procedures
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2.7 Suggestions to strengthen UNESCO’s work in TVET 

This section discusses suggestions for possible improvements, which are intended to provide 

input for UNESCO’s work in TVET, aiming at maintaining the intellectual leadership and 

normative role of the Organization for the post-2015 period, in light of the Incheon 

Declaration, the Education 2030 agenda and the proposed Sustainable Development Goals. 

They are grouped under two interrelated dimensions: 

 Increasing the impact of UNESCO interventions; and, 

 Strengthening operational linkages between organizational entities within the TVET 

community and with organizations outside the TVET community. 

2.7.1 Increasing the impact of UNESCO interventions, especially at the country 

level 

In the previous sections, the effectiveness and sustainability of achievements of UNESCO’s 

interventions in TVET at country level were indicated as causes for concern. Given the 

challenges highlighted above, the following summary of suggestions for improvement is 

provided; Chapter 4 (on recommendations) provides more details: 

 Apply a ‘pathway approach’ in the design, planning, implementation and follow-up of 

interventions: Interventions are often one-off and limited in time. In order for them to 

be sustainable, they should be programmed in a sequence, whereby one intervention 

builds further on the results of another and where intermediate and final objectives 

are made clear.  

 Increase national stakeholders’ participation and commitment to UNESCO 

interventions: Although UNESCO always works at the request of its Member States, at 

the country level the relationship between the Organizations and the country 

receiving assistance often takes the form of a supplier – client relationship. If national 

stakeholders participate more in the implementation of interventions, they become 

more committed to the process and also develop greater ownership of the results.  

 Plan interventions from a regional perspective to increase the potential for 

transnational comparison and benchmarking with neighbouring countries: The 

evaluation found that most national stakeholders look to learn from others in their 

region where TVET systems and difficulties encountered are most comparable.  

 Increase the impact of the Policy Reviews at country level: The Policy Reviews are 

considered as a useful instrument both to stimulate debate on TVET policy 

development at the country level and to provide insights on ways in which TVET 

systems are evolving. The latter is also a prerequisite to inform UNESCO’s normative 

work. There is however room for improving the Policy Review process, especially when 

it concerns the follow-up and implementation of recommendations to achieve better 

impact at the country level, the channelling of future available resources into follow 

up of recommendations, and to enter into structured partnerships with other 

development partners working in the field of TVET in a country to secure continuity of 

the designed pathway. 

 Provide tools and practical guidelines for national level stakeholders on how to reform 

TVET systems: Practical guidelines need to be developed on how to translate the 

implementation of the normative work and UNESCO’s interventions into practice. Its 

messages and potential uses need to be communicated to different audiences, be 

they regional or national and can be tailored to help countries use these guidelines to 

put in place systems that are inspired by the normative work. The lessons learned from 

UNESCO’s experience in working on reforming different TVET systems should be 

collected and analysed in order to publish a practical guide on the reform of TVET 

systems.  
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2.7.2 Strengthening operational linkages between organizational entities 

within the TVET community and with organizations outside the TVET community 

Increasing the impact of UNESCO’s interventions relies to a large part on the ability to 

optimally distribute resources and organize the work between the entities within the TVET 

community but also to coordinate cooperation with different other types of stakeholders. The 

following should be considered. 

 Strengthen the dynamic and initiative of the TVET community: The TVET community was 

instituted during the period 2010-2015 and has evolved as an initially informal group 

around the thematic area into a dynamic and committed group of UNESCO staff 

working in the field of TVET. It sets an innovative example of cooperation around a 

thematic area within UNESCO with a potential to lift barriers for intra/ and inter-

sectoral work. However its potential has not been fully explored and is – to some 

extent – hampered by the current organizational architecture of established reporting 

lines and accountability frameworks. Due to a lack of direct hierarchical lines within 

the Community (the different members have different reporting lines), it relies more on 

the individual commitment of its members, than on the institutional setting. The 

evaluation found that all members of the TVET community contribute from their own 

organizational position and regional background to the implementation of the 

Strategy for TVET and the further development of UNESCO’s work in TVET. The regular 

exchange and flow of information, intended to strengthen institutional learning and 

joint work towards a common goal, i.e. the implementation for the Strategy for TVET. 

However, the contributions from the different entities would require better 

coordination, and increased interaction for synergies to be leveraged. 

 Link up with other organizations active in TVET at the (sub) regional level and further 

activate UNEVOC Centres: The IAG-TVET is considered to be a relevant knowledge 

exchange platform among international organizations working in TVET at the global 

level. At regional level however, cooperation structures and mechanisms are 

sometimes lacking, even though the evaluation found a strong need for them. 

UNESCO should make efforts in filling this gap, especially through its regional offices 

and a more active UNEVOC Network. While major steps have already been taken 

during 2010-2015 to revamp the Network, an increased regional focus, involvement of 

regional TVET institutions, and support from the regional offices could further 

strengthen its impact.  

 Strengthen employer involvement at all levels in UNESCO’s work in TVET: Employers are 

important stakeholders in TVET, involving them in UNESCO’s work is important for its 

relevance at national, regional and global levels. This can be further facilitated by 

pursuing joint planning with ILO, establishing an advisory/sounding board in which 

employers take part, encouraging UNEVOC Centres to develop strategies and 

develop capacities to effectively liaise with employers.  
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Chapter 3 UNESCO’s Strategy for TVET: Assessment of 

the document and suggestions for a future strategy (post-

2015) 

This chapter focuses on the value of having a Strategy document for TVET. It provides 

reflections on the current Strategy itself and the use of the document (Section 3.1); it also 

aims to present the new evolving context (emerging issues and trends in TVET) as well as the 

international development agenda (Section 3.2); and, finally presents suggested key 

elements of a new strategy (Section 3.3). 

3.1 Reflections on the Strategy for TVET document 

This section provides an analysis and key conclusions on UNESCO’s Strategy for TVET 

document. It focuses on the context in which the Strategy was developed and implemented, 

the specific objectives that were envisaged, as well its structure and functions. It concludes 

with a section on limitations. 

1. Through its Strategy for TVET for 2010-2015 UNESCO was able to better position its work in 

TVET at the global and national levels 

The Strategy for TVET is considered to be valuable from both an internal UNESCO and an 

external perspective as the evaluation clearly confirms that it has re-emphasised and 

strengthened the priority status of TVET within UNESCO. In addition, UNESCO’s Member States 

and partners including the UNEVOC Centres indicate that having a UNESCO Strategy for TVET 

provides valuable guidance at all levels to stimulate TVET policy development. This finding is 

confirmed by the evaluation interviews with national and global level partners. 

Figure 8 How do you assess the added value of having a UNESCO Strategy for TVET (2010-

2015) at national, regional and global level? 

 

Source: Survey of UNESCO Member States representatives and partners and Survey of UNEVOC Centres. 

2. The Strategy for TVET refers to the key organizational and development priorities (e.g. C/4; 

EFA goal 3), but does not provide clarity on how it is to contribute to these priorities 

Although, the timelines of the Strategy for TVET and UNESCO’s other key strategic documents 

are not fully aligned 73 , The Strategy’s main relationship with UNESCO’s main strategic 

documents is as follows: 

                                                      
73 Both the C/4 Medium term Strategy and the Gender Equality Action Plan (GEAP) ran until 2013, whereas the 

Strategy for TVET continues until the end of 2015. UNESCO’s more recent strategic documents, such as the new C/4, 

the UNESCO Education Strategy, the Operational Strategy on Youth, the Operational Strategy for Priority Africa and 

GEAP II all cover the period 2014-2021, which largely extends beyond the Strategy for TVET. 
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 C/4 Medium-Term Strategy: The Strategy for TVET indicates that it will strengthen 

assistance to Member States within the 34 C/4 overarching objective “attaining 

quality education for all and lifelong learning”, thereby aligning itself with UNESCO’s 

main education goal. The Strategy for TVET incorporates all of UNESCO’s five 

functions74 into its three core areas. It specifically targets least developed countries 

(LDCs) in its core area 1, but does not mention small island developing states (SIDS) or 

countries in transition, which are both declared as priorities in the C/4. In terms of 

partnerships the Strategy for TVET encourages cooperation with UN organizations (just 

like the C/4), but does not set any specific objectives or targets for partnership-

building with specific UN agencies or other stakeholders.  

 Global Priority Gender Equality: The Strategy for TVET aims to promote long-term 

solutions based on an inclusive and rights-based approach and in line with the 

Gender Equality Action Plan (GEAP) for 2008-2013. However, it does not explain how it 

is going to integrate the two-pronged approach (gender-specific programming and 

gender mainstreaming) contained in the GEAP. Each of the Strategy’s core areas 

specifically mentions targeting women and girls, but it is not clear how the work of the 

Strategy is to contribute to gender equality. No specific gender-equality indicators or 

objectives are defined.  

 Global Priority Africa: The current Strategy for TVET does not make reference to the 

Global Priority Africa, but under Core Area 1 mentions that assistance is likely to be 

provided to 20 “target countries”, twelve of which are in Africa according to the 35 

C/5. On the other hand, Flagship 2 of the new Operational Strategy for Priority Africa 

2014-21 75  contains a specific Expected Results on TVET aiming at strengthening 

Capacities of Member States to design and implement policies aiming at transforming 

TVET in Africa, with performance indicators that potentially contribute to Strategy for 

TVET. 

 Operational Strategy on Youth: The overarching objective of the Strategy for TVET is 

also to ensure that “the learning needs of all young people and adults are met 

through equitable access to appropriate learning and life skills programmes”; 

therefore, its focus is largely on youth. The three core areas of the Strategy for TVET 

broadly cover two of the three axes of the recent Operational Strategy on Youth, 

namely Policy Review and formulation and capacity development and civil 

engagement. 

 UNESCO Education Strategy: The current Strategy for TVET was developed six years 

prior to that of the recently published Education Strategy; therefore, it is not surprising 

that there is little alignment between the two documents in terms of the evolving 

context of the international education agenda. However, the provision of upstream 

policy advice and capacity-building, the development of statistics frameworks, as 

well as the strengthening of partnerships such as the UNEVOC Network are common 

elements to both. 

The Strategy for TVET refers to UNESCO’s key priorities situates its work in TVET within the 

framework of most key documents (34 C/4 Medium-Term Strategy, Education for All goal 3, 

Gender Equality Action Plan for 2008-2013). However, it does not always explicitly make 

operational links between the objectives of the reference documents and its three core 

areas. Most importantly, the Strategy for TVET does not explain how the Organization’s work in 

TVET will contribute to the strategic documents’ objectives.  

                                                      
74 According to the 34C/4, in fulfilling its mission, UNESCO will carry out for the international community its five 

established functions: (i) laboratory of ideas; (ii) standard-setter; (iii) clearing house; (iv) capacity-builder in Member 

States in UNESCO’s fields of competence; (v) catalyst for international cooperation. 
75  See: Operational Strategy for Priority Africa 2014-21:Expected Results N°6: “Capacities of Member States 

strengthened to design and implement policies aiming at transforming TVET in Africa”) with 2 performance indicators 

that contribute to 37C5, then potentially to TVET Strategy: i) Number of countries whose systems have transformed 

towards supporting youth transitions and building skills for work and life ii) Number of UNEVOC Centres participating in 

programmes and contributing to the production of knowledge products. 

file:///C:/Users/m_rathner/Dropbox/Shared%20folder%20UNESCO%20TVET%20PROJECT/Draft%20Report/Expected%20Results%20on%20TVET%20(n°6:
file:///C:/Users/m_rathner/Dropbox/Shared%20folder%20UNESCO%20TVET%20PROJECT/Draft%20Report/Expected%20Results%20on%20TVET%20(n°6:


 

48 

3. The Strategy for TVET structures the work to some extent, but insufficiently describes roles 

and responsibilities of those involved in its implementation 

The value of having the Strategy for TVET lies first and foremost in communicating its prioritising 

TVET as a thematic area compared to other subsectors of the broader Education Sector. 

However, the Strategy does not provide UNESCO’s policy direction for stakeholders outside of 

UNESCO nor does it seem to intend to do so. 

The evaluation found that the current Strategy for TVET has a primarily internal organizational 

function rather than an external advocacy function. During the past six years it was an 

important tool for UNESCO’s internal use, i.e. to emphasise the priority status of TVET in the 

Education Sector, to create leadership on the subject, to have a stronger position for 

fundraising and to establish a team of specialists at HQ and the field to work together in a 

TVET community and in a harmonized way. The Strategy is less of a reference document to 

external stakeholder than for instance the Shanghai consensus. The outreach of its messages 

beyond the UNESCO Secretariat and its Governing Bodies might also be limited by the format 

(as an Executive Board document).  

As a document with an internal function within the TVET community, the Strategy for TVET 

provided broad guidance on priorities, but left ample room for interpretation based on the 

opportunities that emerged. It did not provide an indication or strategic direction on key 

thematic areas, what types of activities and at what level UNESCO should be doing in line 

with the key priorities. The Strategy therefore allowed much flexibility to design and implement 

activities that were not foreseen or predictable at the time of its development.  

This flexibility of the Strategy is considered an advantage to the extent that emerging 

extrabudgetary programmes and funding opportunities could be justified to fit under it. On 

the other hand, it is considered as a disadvantage as the Strategy falls short of describing 

clear roles and responsibilities of members of the TVET community at Headquarters, in regional 

and national field offices, at UNESCO-UNEVOC, Category I Institutes as well as other networks 

and partners. In addition, it did not describe the expected contributions of the members of 

the TVET community to the envisaged results. The operational links, in terms reporting lines and 

accountabilities, or other ways of establishing common working methods between members 

of the TVET community were also not described. The evaluation found a gap in that it also did 

not indicate how it should contribute in strengthening the TVET community, for instance at the 

regional level. 

4. The need for a renewed UNESCO Strategy for TVET is clearly confirmed  

Based on the summative part of this report, the evaluation points to a clear need for a new 

Strategy for TVET, this both for UNESCO internal reasons, namely positioning the Organization’s 

work in TVET as a priority in the post-2015 period; and for external reasons, namely to 

communicate UNESCO’s vision and objectives to the outside and as a tool to engage with 

partners and provide an incentive for Member States and other partners to continue investing 

in the work on TVET together with UNESCO.  

A new strategy needs to be different from the current one as it needs to be an external 

reference document. The previous Strategy facilitated the positioning of TVET as a priority 

within the Organization as well as positioning UNESCO as a major contributor to the global 

debate in the field of TVET after a period of relatively low levels of international attention to 

TVET. However, a similar strategy and approach would not work in the currently evolving 

context: now that UNESCO is considered to be an important international actor working in 

TVET, more is expected in terms of the new strategy for TVET being a guiding instrument with a 

vision of TVET’s contribution to the sustainable development agenda, and in particular SDG4 

that explains how UNESCO plans on positioning itself to work towards this vision. In this, the 

new Strategy for TVET can shift from being an internal document, for use by the TVET 

community (as is the case of the current Strategy), towards a guiding document on 

UNESCO’s role and potential impact in the field of TVET, oriented also towards external 

stakeholders and inviting others to join in building transformative TVET systems in all UNESCO 

Member States. 
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3.2 Emerging issues and trends in TVET to which a future UNESCO 

Strategy for TVET should respond 

Many trends can be identified that can shape future TVET development. The UNESCO report 

“Unleashing the Potential: Transforming Technical and Vocational Education and Training” 

provides a thorough analysis of contextual drivers for TVET:  

(i) A shift in the development paradigm: a shift towards a more humanistic, holistic, and 

sustainable development context to which TVET systems need to adjust. This calls 

for the involvement of more, and other stakeholders as well as multi-sectoral 

policies. 

(ii) Demographic trends: In many less and least developed countries, large groups of 

young people need to be prepared for the labour market; developed countries 

on the other hand see also rising numbers of older workers. Both situations impact 

the organization and focus of TVET systems. 

(iii) Global education policies: EFA goals have influenced the enrolment of students in 

TVET systems in many countries. Both through the success of higher enrolments in 

primary education, enabling more young people to conduct further studies, also 

in TVET; and its shortcomings, high numbers of early school leavers can become 

clients of TVET systems. 

(iv) Migration: Migration in its many forms (temporary, permanent, legal and illegal) 

challenges TVET systems in many ways. Qualifications offered increasingly have to 

be able to travel across borders, maintaining their value; also, recognition of 

competences and skills acquired elsewhere call for changes in the TVET system. 

(v) Labour market trends and demands: TVET systems are, and should be sensitive to 

changing demands in the labour market, also, TVET systems need to focus on 

increasing the employability of their graduates. In response to raising 

unemployment rates and skills mismatches in many countries TVET can have both 

a preventive and a curative function; better equipping young people for the 

labour market and re-skilling older workers that become unemployed.  

(vi) Technological advancements and innovation: Due to new technologies, the nature 

of work is changing, causing skills become obsolete and new skills emerge. This 

challenges TVET systems to prepare their graduates to be employable in future 

jobs that did not even exist when they graduated. In addition, the application of 

ICTs becomes more and more prominent, also in unexpected professions. This calls 

for TVET systems to provide skills and competences to operate ICTs in a working 

environment. 

(vii) Changing modes of work: Globalisation and consequent reorganization of the 

workplace require a work force that is adaptable; challenging TVET systems to 

provide the demanded skills in a globalised context. 

(viii) Shifts in the political landscape: Policy development in TVET is dependent on the 

stability of the country and the political will to prioritise TVET. 

In addition, the report argues that TVET should be analysed with three interlocking lenses: the 

economic, social equity and sustainability of development lenses in order to understand 

TVET’s interest and impact. Based on these contextual drivers, the analytical framework of the 

three interlocking lenses and the interviews with stakeholders, the evaluation found following 

four directions of how TVET systems could respond to the challenges that are provided: 

There is a need to put TVET in a lifelong learning approach  

Labour market trends, demographic evolution, technological developments, and changing 

modes of work all call for an adaptable work force. TVET needs to be able to skill and re-skill 

workers throughout their working lives. For this, TVET systems need to reflect the role TVET plays 

in the working lives of people: specifically at what stage do people require what type, form 

and mode of TVET. This calls for lifelong learning, more effective recognition of systems for 

lifelong learning, permeability of education sectors, recognition of prior learning and career 

guidance mechanisms. Systems also need to be flexible to adjust to the changing demands 
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of the labour market, wider society and sustainable development. However, this needs to be 

done without compromising quality and trust in qualifications. 

TVET should provide a perspective for life and work 

In times of changing economies and societies, TVET should be able to provide not only skills, 

but a perspective for life and work. It should do this by building resourceful people rather than 

human resources. TVET systems need to integrate foundation, transversal, life, and working 

competences (technical and vocational competences). A narrow economic perspective on 

TVET (as a supplier of directly needed skills), bypasses the social equity and sustainable 

development aspects of TVET that are strongly associated with UNESCO’s mandate. Given 

many of the contextual drivers, people need to be equipped with foundation and transversal 

competences by which they can further develop themselves and play a role in the 

communities in which they live. These concern for instance civic competences (global 

citizens with the humanistic skills, values and attitudes), and entrepreneurial competences 

(sense of initiative).  

TVET should respond to changing modes of delivery and provision 

The third direction refers to technological development, TVET’s role in lifelong learning and 

changing modes of delivery and provision. This concerns the re-valorisation of the workplace 

and non-formal and informal learning contexts, also when it comes to transversal 

competences such as work ethics. Secondly, remote learning contexts play an increasing 

role in TVET, providing opportunities for people to obtain skills and competences and become 

certified. Both issues require TVET systems to deal with skills and competences not necessarily 

obtained in the formal system. 

TVET in the Education Sustainable Development Goal 

UNESCO’s future work in TVET should take into account a number of overarching guiding 

documents providing key principles and references to guide its work. The first and most 

important guiding document is the Incheon Declaration 76  and the related SDG-4 goal: 

“Towards inclusive and equitable quality education and lifelong learning for all.” These focus 

on access, equity and inclusion, quality and learning outcomes, within a lifelong learning 

approach. In addition, it relates to increased access to quality TVET, provision of flexible 

learning pathways, recognition, validation and accreditation of knowledge, skills and 

competencies including those acquired through non-formal and informal education. 

3.3 Key elements of a new strategy 

Based on the evaluation findings (Chapter 2), reflections on the current Strategy for TVET as 

well as emerging trends in the field (Section 3.1 and 3.2), the new Strategy for TVET should 

take into consideration a number of key components. This section provides suggestions on 

how the new Strategy should be structured and on what elements it should contain. Prior to 

this, a number of key framework conditions are discussed: 

 UNESCO governance and Member States commitment: Any policy field within 

UNESCO is dependent on the direction in which its constituencies want UNESCO to go. 

For the Organization’s Member States, TVET is clearly declared as a priority. The 

informal group of Member States that have come together as the ‘Friends of TVET’, 

underlines UNESCO’s clear mandate on policy dialogue, monitoring, advocacy, 

mobilisation of funding and capacity building within the field of TVET’ and emphasizes 

the importance of UNESCO’s normative role.77 Furthermore, recent discussions in the 

                                                      
76 Incheon Declaration: Education 2030: Towards inclusive and equitable quality education and lifelong learning for 

all (2015): https://en.unesco.org/world-education-forum-2015/incheon-declaration  
77 To manifest the priority given to TVET by UNESCO, and at the initiative of the Swedish Delegation of UNESCO in 

January 2015, 14 Member States from around the globe created an informal network, ‘Friends of TVET’, with the aim 

to contribute to UNESCO’s work on TVET issues in general and in particular to the revision of the Revised 

Recommendation and to the elaboration of a new UNESCO Strategy for TVET, in view of the lessons learned and of 

 

https://en.unesco.org/world-education-forum-2015/incheon-declaration
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Executive Board regarding the improvements for UNESCO’s results measurement and 

reporting express a desire to ensure a more direct and measurable impact, both at 

the global and at country level. 

 Institutional capacity and organization: UNESCO recently underwent a field reform 

that was piloted in the African region by creating five regional multi-sectoral regional 

offices with the aims, among other, to ensure better impact of UNESCO’s work as a 

result of a ‘new’ multi-sectoral approach in line with UNESCO’s mandate. In the field 

of Education these are expected to take on the role of the former regional bureau for 

Education in Africa, located in Dakar. Among the challenges the reform foresees to 

create a critical mass of programme specialists in these offices, rather than to have 

fewer specialists scattered throughout several national offices. While it is too early to 

conclude on the longer term effects of the reform78, the evaluation found that some 

offices’ capacities in education (such as Harare) were enhanced and therefore 

present new opportunities for the implementation of regional projects in TVET. 

However, there remains the risk that TVET specialists may not be represented in all 

offices, nor in the regional bureaus for Education in the other regions, and those few 

currently existing TVET specialised resources in the field are further diluted through 

taking up multiple education portfolios. The Education Sector therefore has to 

strategically plan the allocation of its resources and specialists in line with its priority 

areas, to make sure that TVET needs can be serviced equally in all (sub) regions. 

 Mobilisation of funding: UNESCO’s portfolio of activities is largely dependent on 

extrabudgetary funding especially for its country level work, with few exceptions of 

country level activities that can continue to be covered with Regular Programme 

resources. The donors that provide this funding bring with them specific requests and 

priority areas, often more related to national level work and at times down-stream 

implementation. It is less likely that donors provide extrabudgetary funding for the 

areas in which UNESCO adds most value (conceptual clarification, knowledge 

development and sharing, and normative work) given its unique mandate (in terms of 

approach to TVET and outreach). This will need to be taken into consideration for the 

funding framework of a future strategy. 

3.3.1 A UNESCO vision for TVET 

The Strategy for TVET should clearly state UNESCO’s vision for TVET for next 5-6 years and its 

contribution to the SDG 4 and UNESCO’s strategic documents:  

 The Education Strategy 2014-2021 sees education in a broad lifelong learning 

perspective to fulfil personal expectations for a decent and healthy life and work with 

a focus on basic knowledge, attitudes and cognitive, social and emotional skills, 

problem-solving and creative thinking. 

 The Gender Equality Action Plan II for 2014-2021 indicates that a two-pronged 

approach needs to be adopted in UNESCO programming (both providing gender-

specific programming and mainstreaming gender equality into all programmes). 

 The Operational Strategy for Priority Africa 2014-2021 focuses on quality, equity and 

relevance of education, TVET teachers/ trainers, building institutional capacities for 

sustainable development, and youth in Africa. 

 The Operational Strategy on Youth 2014-2021 mentions improved educational and 

learning environment for youth to acquire skills and competencies for the transition to 

adulthood and focuses on developing Member States’ capacities in TVET on a 

number of issues, including in entrepreneurial skills and training, and support of 

education for sustainable development including in non-formal and lifelong learning. 

                                                                                                                                                                      
the global discussion on the Post-2015 Development Agenda and to the revision of the UNESCO recommendation for 

Technical and Vocational Education (2001). 
78 In early 2015, IOS undertook a review of the reform in the Africa region for the purpose of drawing early lessons and 

providing the Director-General and Governing Bodies with information to undertake any necessary adjustments. See 

197 EX/5 Part III. 

http://unesdoc.unesco.org/images/0023/002340/234080e.pdf
http://unesdoc.unesco.org/images/0023/002340/234080e.pdf
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 The UNESCO C/4 document describes UNESCO’s objectives and five core functions, 

and levels of operation. It also focuses on vulnerable groups and indicates that 

cooperation should be strengthened with UN and other partners. 

Referring to strategic documents is one thing; positioning oneself in contributing to achieving 

their objectives is another. The Strategy should have a vision on TVET and a vision on 

UNESCO’s role in TVET globally. The vision has to have both elements of (i) acknowledging 

trends in TVET; and (ii) how UNESCO sees TVET evolving. It is also important that the vision 

emanates from Member States (via a consultative process) and this should be made explicit 

to ensure firm commitment from UNESCO’s constituencies. Unlike specific objectives of the 

Strategy, its vision can be more aspirational, indicating a direction for the future. In order to 

be truly global, the future Strategy for TVET should advocate for relevance of TVET for all 

UNESCO Member States and evoke a more global platform for North-South, South-North, 

South-South and North-North exchange and cooperation. 

The view on TVET should be based on and reflect UNESCO’s principles and mandate and, 

should combine economic and labour market objectives with humanistic principles (such as 

lasting peace, social justice, equity, sustainable development) as well as address different 

target groups: disadvantaged groups (women, youth, disabled, rural, poor, migrants), in line 

with the before mentioned strategic documents of the Organization. Through this, the 

Strategy for TVET shall be clearly identified by outsiders as a UNESCO strategy, breathing its 

humanistic orientation. 

In addition, the vision should position TVET in a transversal manner, cutting across all stages of 

the education pathway, linking to other areas of education and the world of work, as well as 

in a lifelong learning perspective. Throughout the strategy, TVET should be seen both as a 

sector in its own right, and as an orientation in other educational sectors and policy fields. 

Furthermore, in line with the SDG4, the focus should be on quality TVET, through quality 

assurance processes. Quality is considered as a transversal theme as it underlies all thematic 

focus areas: these needs to contribute to quality TVET, relevance to labour markets, lifelong 

learning and society needs in an effective, efficient, sustainably organized and accessible 

manner. 

3.3.2 Operational objectives and an intervention logic 

Based on this vision, and in addressing the priorities of the key reference documents, 

operational objectives need to be formulated for the period of the new strategy. Unlike the 

vision, which can be aspirational, the objectives need to be realistic and measurable. For 

instance, where the vision could state “TVET is conceptualised in a broad way, covering 

formal, non-formal and informal learning environments”; the operational objectives could be: 

“Within the strategy, UNESCO aims to widen the stakeholder base in TVET to cover places in 

which TVET takes place outside the formal system”. Another example: the vision of “TVET 

policy development should be based on reliable data” could be operationalised into 

“UNESCO will develop and test indicators for TVET monitoring and will stimulate Member 

States and stakeholders to make use of the knowledge sharing and exchange platforms 

offered.” Measurable targets should be associated with the operational objectives. The 

strategy should include process, output, result and impact indicators that can be used to 

monitor its implementation in line with the operational objectives.  

After having indicated the operational objectives, the underlying intervention logic 

(pathway, causal linkages) should be developed and explained in the strategy. It should 

describe in what ways and through which steps UNESCO will work towards outcomes and 

thus through which type of interventions, implemented at what level, it aims to achieve the 

operational objectives. This requires identifying the conditions (context), assumptions, 
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opportunities and risks under which UNESCO’s work is expected to lead to the envisaged 

results, and the mechanisms by which UNESCO foresees to reach results.79 

3.3.3 Indication of types and level of interventions and the role of UNESCO  

After this description of what UNESCO wants to achieve and by which mechanisms it intends 

to do so, the pallet of interventions and processes can be described. This could take the form 

of the core areas as included in the previous Strategy, and in line with the key strategic 

documents, but it could also be structured differently, in order to more explicitly disclose the 

interdependency and potential cross fertilisation among the different strands of interventions 

at the different levels.  

Interventions can take place at global, regional and national levels. The impact of these 

interventions can be at the same but also at different levels. For instance a global level 

intervention (the normative work, the updated Recommendation) should provide a global 

framework, but should also inspire stakeholders at the regional and national levels to take 

action. The strategy should therefore clarify how the different levels link up and support each 

other in obtaining results.  

The same is true for the interlinkages and feedback loops between the types of interventions. 

Policy work at the national level will be both inspired by UNESCO’s conceptual work and 

supported by its research and knowledge exchange, while the experience, results and lesson 

learned from national level policy work will feed back into the conceptual and normative 

work to make these relevant and credible.  

Stakeholders have different views of what UNESCO’s primary future roles should be. The 

surveys, interviews and document review point to knowledge development (conceptualizing, 

advocating, researching, evaluating and monitoring TVET), policy dialogue, advice and 

support (pointing to particular policy solutions or building capacities to respond to particular 

issues), platform for networking (connecting organizations in the field of TVET), and agenda 

setting (e.g. for the post-2015 agenda)80 as core roles. 

When comparing UNESCO with other organizations, UNESCO has a clear comparative 

advantage in its normative work, conceptualization, and clearing house functions. In these 

roles, UNESCO has a unique position that is uncontested by others. UNESCO needs to build on 

this when working at the national level in order to differentiate between what is its added 

value at this level compared to other (donor) organizations, such as helping countries 

translate UNESCO’s global normative instruments into national policy options.  

It is essential for the Organization to be equally active at the regional and national levels. In 

line with what the ‘Unleashing The Potential’’ calls enablers of TVET transformation81, the work 

to support TVET reform at one level needs to feed into the others. Without the work at the 

national level, the credibility of the normative work may be compromised; on the other hand, 

without the global work, UNESCO’s contribution at national level would be no different from 

                                                      
79 Inspired by the ideas on realistic evaluation. The Realistic Evaluation framework was developed by Pawson and 

Tilley (1997) and Instead of asking ‘does this work’ or ‘what works’, as traditional evaluations do, realistic evaluators 

ask ‘what works for whom, and in what circumstances?’ This enables the evaluator to better capture the impact of 

the different contexts on the interventions made and to see them in conjunction with contextual factors. A 

mechanism is understood as that what makes a certain intervention, or group of interventions, lead to the envisaged 

results (causal linkages). Mechanisms can for instance involve stakeholders nationally so that they start debate on 

reforms (to generate momentum for change), or distribute information (actively) to national policy makers and 

stakeholders so that they create awareness of the need for reform/possible direction of reform (to embed reforms 

structurally). In different contexts, various mechanisms could be used to select different types of interventions. 
80 These are the four most important roles of UNESCO according to external stakeholders. (Survey of UNESCO Member 

States representatives and partners Q: What do you see as the most and least important roles of UNESCO in the field 

of TVET in the future? Please select up to three for each. The Survey of UNEVOC Centres slightly differs and puts 

networking in second place and has the role of knowledge broker as on important role instead of agenda setter 

(Survey of UNEVOC Centres (Q: What do you see as the two most and least important roles of UNESCO-UNEVOC in 

the field of TVET in the future?). 
81 i) partnerships and networks, ii) knowledge and the information base, iii) a culture of learning, and iv) incentives 

and accountability 
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other organizations. The work at regional level could facilitate a smooth transition between 

the global and national level by identifying what lessons can be learned from the different 

country level interventions and extracting the global/regional level messages relevant for 

national/ regional stakeholders. 

3.3.4 Roles and responsibilities of the TVET community and cooperation 

partners  

The Strategy for TVET will be developed primarily for UNESCO’s TVET community and its 

Member States, but potentially serves also as an orientation for other partners and 

organizations working in the field of TVET. For this reason, the Strategy should clarify the 

operational aspects of work in the field between the various entities, as well as the 

expectations towards its partners and external stakeholders. 

In light of UNESCO’s current organizational set-up, the TVET Community is not embedded in a 

hierarchical structure and its various entities have different reporting lines; therefore, the way 

how each entity is to contribute to the future strategy is a particular challenge that needs to 

be addressed. However, this cannot be done for the Strategy for TVET alone, but needs to be 

considered for the implementation modalities of all UNESCO strategies be they in education 

or cross-sectoral (e.g. Youth). By including the different entities in the future Strategy 

document with a clear attribution of ownership and accountability towards the Strategy 

within the TVET community, the strategy would encourage a sense of responsibility among 

members. Roles and responsibilities should also clearly articulate the work division between 

UNESCO Headquarters, UNESCO-UNEVOC, regional and field offices, institutes, the UNEVOC 

Network, other UN organizations and other partners. Thought could be given to different 

degrees of involvement by the various entities: through which entity do countries enter into 

cooperation with UNESCO; which entities can provide what types of support; which entities 

can deal with follow-up or continuous monitoring. In addition, further thought should be given 

to the relationship between the UNESCO HQ, YLS section and UNESCO-UNEVOC, both in 

terms of the work they do and how UNESCO-UNEVOC is positioned as part of UNESCO, but 

maintains its own identity. Currently, the work of both the YLS section and UNESCO-UNEVOC is 

closely interrelated, as both are involved in conceptual work, capacity development, 

clearinghouse, and knowledge management to varying degrees. Survey responses and 

interviews point to a lack of clarity regarding the most appropriate entry and reference points 

for specific issues between the two entities. The evaluation found that further clarification 

regarding the roles and allocation of resources for both entities in contributing to the 

implementation of the future Strategy is needed.  

In addition to strengthening the TVET community with the aim to better leveraging all 

organizational entities working in TVET, the feasibility of different options regarding the optimal 

organizational setting could be considered. It is beyond the scope of the current evaluation 

to examine the various options and provide recommendations for a way forward on this 

aspect. Further examination of feasibility, consultation with Member States and advice on this 

issue is therefore recommended. Possible options can range from establishing only one 

organizational entity responsible for TVET at UNESCO HQ (i.e. concentrating resources) to 

keeping different organizational entities (and clearly allocating coordination, oversight and 

operational responsibilities). Both options will require reflection on the optimal status, 

governance and funding structure of UNESCO-UNEVOC.  

The functioning of the TVET community can also be enhanced with increased regular 

exchange of experience and information and support to each other in identifying good 

practices and solving issues. Cooperation modalities and linkages between the different 

entities in the TVET community should be clarified and more clearly described. 

In addition, the Strategy should provide entry points for other organizations and stakeholders 

to voice their perspectives on TVET. It should have an open character and should underline 

the role of UNESCO partners, networks and Member States in working towards the stated 

vision. The vision will probably be more ambitious than UNESCO can achieve all by itself and 

the Strategy should invite other organizations and Member States to contribute to the 



 

55 

realisation of the vision. This entails building on the work of the IAG-TVET, possibly expanding it 

to other organizations working in areas where TVET has more a transversal dimension. This 

would enable donor organizations, universities, NGOs to participate in UNESCO’s work and 

find mutually strengthening cooperation. Thought could also be given to establishing a 

sounding board of experts, employers, and civil society organizations among others to 

enhance the involvement of different stakeholder groups. 

3.3.5 Potential future focus areas and flagship initiatives 

As quality of TVET, inclusiveness and equitable access are already mentioned as core 

framework conditions; these are not further elaborated on here. The potential focus areas 

that are suggested below are based on key reference documents, survey results, and 

interviews with UNESCO staff members and external stakeholders, including Member States. 

Suggestions from key stakeholders also point to the option of providing a global umbrella of 

priorities with flexibility for more specific regional focus areas as not all topics might be equally 

relevant in all regions. The strategy should therefore preserve sufficient flexibility to ensure 

relevance of the Strategy, its actions and results, with the respective national and regional 

contexts, as well with the before mentioned emerging issues and trends and the evolving 

(political and strategic) developments in the (sub-)regions.  

In addition, in order to build on and to be clearly recognised for its comparative advantages 

UNESCO should be adopting one or two focus areas that can be identified as flagship 

initiatives to obtain high visibility of UNESCO’s work in TVET at the global, regional and national 

levels. One possible option would be to focus where most immediate impact is reached in 

achieving TVET quality, in line with another of UNESCO’s key priority thematic areas in 

Education, such as, the quality of teachers and trainers; other possible flagships could be TVET 

for Sustainable development; TVET Governance; TVET and transparency tools for lifelong 

learning; ICTs and remote delivery and certification; and Monitoring TVET in post-2015. These 

potential flagships are further described below.  

1. TVET Teachers and trainers 

Teachers are the most important in-school factor influencing the quality of student learning82. 

In the case of TVET this extends to all settings including school, workplace learning, training 

and mentoring. Education pathways for TVET lecturers, teachers and trainers are generally 

underdeveloped and continuous professional development is not sufficiently in place to 

allow them to update their qualifications in line with new and innovative modes of delivery. 

Teachers’ working and social conditions as well as opportunities for building up the right 

competences (both practical/theoretical, technical/transversal) including modern 

pedagogical approaches and IT tools, are among the most neglected areas in many TVET 

policies. All field case studies in the framework of this evaluation clearly identified this as a key 

obstacle for quality TVET provision. 

The quality of teaching and training in TVET is not just determined by the quality – and 

quantity - of teachers and trainers themselves, but relies on the institutional environment and 

policy framework in which they work. UNESCO is well positioned to make the 

professionalization of TVET teachers as a flagship initiative. Firstly, within the TVET community 

and especially in UNESCO-UNEVOC the topic has received ample attention in recent years; 

secondly, teachers is, together with TVET, one of the four key priorities for UNESCO Education 

Sector; therefore, there is a huge potential to capitalise on UNESCO’s experience and 

networks, and on intra-sectoral cooperation in this field.83  Thirdly, teacher quality is also 

among the key themes of the CapEFA programme. Within this context, UNESCO could focus 

on: 

 Mapping and monitoring TVET teacher education policies and systems;  

                                                      
82 Up to three quarters of school effects on pupil outcomes can be explained by teachers. See: Rivkin, Steven G., 

Hanushek, Eric A., Kain. John F, (2005), Teachers, Schools, and Academic Achievement, in: Econometrica, Vol. 73, 

No. 2. (Mar., 2005), pp. 417-458. 
83 See UNESCO (2012), UNESCO strategy on teachers (2012-2015). 
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 Providing tools for policy advice to improve TVET teacher and lecturer education 

systems throughout the continuum of teacher education; and  

 Developing guidelines for developing ICT-based training modules for TVET teachers 

focusing on technical, pedagogical, and analytical skills (e.g. conducting labour 

market analyses). 

2. TVET for Sustainable Development 

TVET should integrate skills for life (including peace and green skills) and skills for work, 

including transversal skills and through this, provide perspectives for life and work. In rapidly 

changing labour markets and societies, transversal skills play an important role in keeping 

people employable. In line with UNESCO’s mandate, sustainable development and green 

skills should continue to be emphasized and mainstreamed throughout a new Strategy. 

Positioning this field as a flagship would mean identifying complementarities with UNESCO’s 

section for Education for Sustainable Development that works towards every human being 

acquiring the knowledge, skills, attitudes and values necessary to shape a sustainable future, 

and advocating for how UNESCO’s work towards improving TVET policies can contribute to i) 

key sustainable development issues being integrated into TVET teaching and learning; ii) 

empowering learners/ trainees to change their behaviour and take action for sustainable 

development; and, iii) promoting a methodological and systemic approach to changing jobs 

and skill demands.  

Given the high relevance of this topic, it was selected by Members of the UNEVOC Network 

as a priority theme in 2012, and has since been cutting across much of UNESCO-UNEVOC’s 

work. UNESCO could set a strong message in bridging Education for Sustainable 

Development with the evolving needs in society and the labour market by helping TVET 

institutions develop their capacity to transfer skills for work and life that match evolving 

sustainable development requirements. 

Within this context, UNESCO could focus on: 

 Collecting, analysing and disseminating innovative practices; 

 Capacity building and enabling UNEVOC Centres to play a more important role at 

country level to strengthen TVET for Sustainable Development; and, 

 Developing practical guidelines and tools for Member States to integrate sustainable 

development principles into TVET reform and policies. 

3. TVET Governance  

TVET finds itself at a crossroads between the world of education and that of work. For this 

reason, different governance models may apply, involving different groups of stakeholders. In 

general, policy makers in TVET tend to have difficulties liaising with the world of work when it 

comes to designing and implementing effective TVET policies. Building stakeholder 

involvement into the governance of TVET remains a key issue that UNESCO could more 

explicitly declare as core area. Within this context, UNESCO could focus on: 

 Mapping modalities of stakeholder (including employer and youth) involvement in 

TVET governance; 

 Providing guidelines for national TVET stakeholders to strengthen the 

stakeholder/employer involvement 

 Enable UNEVOC Centres to play a more important role at country level to strengthen 

stakeholder/employer involvement in TVET governance 

4. TVET for lifelong learning  

The place of TVET in the landscape of education areas is increasingly important. This concerns 

strengthening TVET components and enabling horizontal (TVET and HE) and vertical (formal vs 

non-formal) transitions, as well as permeability and further learning possibilities throughout life. 

In addition, qualifications and certifications and transnational qualification frameworks that 

are related to the mobility of learners, workers, especially at the regional level are becoming 

increasingly relevant. Within this context, and in view of UNESCO’s future role in leading and 
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coordinating the implementation of SDG4, and the education elements of other SDGs 

especially those relating to UNESCO’s mandate,, UNESCO could focus on: 

 Further advancing the concept of world reference levels; 

 Stimulating the discussion on regional qualifications frameworks; 

 Jointly with UIL push the recognition, validation and accreditation of the Outcomes of 

Non-formal and Informal Learning agenda 

5. ICTs in TVET (remote delivery and certification) 

The emergence of new technologies in the world of work, but also in educational practices, 

calls for increased emphasis on the opportunities for TVET delivery. The use of ICT and 

remote/blended learning brings with it threats and opportunities. It can exclude those that do 

not have access to ICT learning facilities; those that do not possess the competences to 

participate; but it creates opportunities to broaden the offer of TVET courses and 

programmes in remote areas. Within this context, `UNESCO could focus on: 

 Stimulating the use and exchange of Open Education Resources in TVET; 

 Pushing for ICT competences as key transversal competence in TVET programmes. 

6. Monitoring TVET in post-2015  

UNESCO is expected to play a leading role in coordinating the post-2015 Education agenda 

as well as in the monitoring its progress. A number of indicators have already been 

developed84 to measure progress towards the achievement of the SDG4, and are expected 

to be finalized with the adoption of the final SDGs in fall 2015. UNESCO’s TVET community and 

partners (including the UNEVOC Network) can play an important role in helping Member 

States assess and monitor their TVET systems (through the development of tools and capacity-

building). Resulting information will be key not only for the monitoring of progress towards the 

international education agenda, but especially for the development of further reforms at the 

national level. Within this context, UNESCO could focus on: 

 Further developing systems to capture indicators for monitoring developments in TVET 

 Providing benchmarks to stimulate discussion between countries and exchange of 

good practices in TVET. 

3.3.6 Funding and partnership framework for the Strategy 

In order to be placed within a realistic setting, the Strategy should be budgeted and be 

accompanied by a fundraising partnership strategy, in order to show what UNESCO can do 

with its own available resources and what can be achieved when additional resources and 

partners are mobilised. An active fundraising and partnership campaign for TVET would at the 

same time draw increased attention to TVET. The Strategy for TVET should clearly indicate 

what can be achieved with what means and also provide scenarios to demonstrate to 

Member States the need for additional resources. Thoughts could be given to positioning the 

UNESCO TVET community towards donors as an entity, highly capable of making an impact 

on TVET at global, (sub) regional and national levels together with its partners and networks. 

3.3.7 Presenting the new Strategy for TVET: communication and dissemination 

Stakeholders consulted during the evaluation largely agree that a new Strategy with different 

purposes and serving different audiences needs to be presented and disseminated 

differently. The new Strategy for TVET is expected to be formulated using language and 

illustrations that are more understandable and appealing to non UNESCO stakeholders (given 

that the current strategy is considered to be very technical and bureaucratic type of paper 

whose main clients were the Organization’s Governing Bodies) to facilitate better marketing 

and advocacy (like EFA, ESD brands). Different formats tailored to the different types of 

audiences and uses could further strengthen its outreach and visibility.  

                                                      
84 See the Technical Advisory Group Proposal: Thematic Indicators to Monitor the Post-2015 Education Agenda. 

http://www.uis.unesco.org/Education/Documents/tag-proposed-thematic-indicators-post2015-education-agenda.pdf
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The document could be assembled in different parts. First, a strategy paper that targets both 

internal and external stakeholders should state what UNESCO, its constituencies, networks and 

partners will aim to achieve in the coming years through its work in TVET, and how will they will 

go about. This should be accompanied by an operational work plan, to define how 

UNESCO’s organizational entities work together to achieve the objectives of the Strategy, and 

who will be accountable to whom. In addition, thoughts could be given to differentiating 

elements of the strategy in regional contexts in terms of objectives, themes, types of 

interventions, roles and responsibilities of TVET community members and external partners.
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Chapter 4 Conclusions and Recommendations 

The evaluation results in a number of key findings and conclusions on UNESCO’s work in TVET 

during the period of its Strategy for TVET (2010-2015). This final chapter provides suggestions for 

the way forward and recommendations on how to further improve UNESCO’s strategy and 

work in TVET in the future. 

4.1 Overall Conclusions 

UNESCO’s work in TVET is highly relevant given the Organization’s mandate, global economic 

and social developments, and national needs. By having a humanistic and sustainable 

development mission, UNESCO clearly adds value compared to other organizations working 

in the area of TVET. The Organization also has a unique position: an authoritative normative 

role and a global mandate and outreach. Although UNESCO manages to do a lot with very 

limited resources, the evaluation found that the Organization should seek to optimise the 

employment of the limited (human) capacities within the TVET community and complement 

these with the potential of the Organization’s networks and partnerships. The effectiveness 

and sustainability of UNESCO’s interventions require consolidation and would benefit from 

clearer distribution of roles and responsibilities and more fruitful collaboration within the TVET 

community and with other stakeholders. The UNESCO Strategy for TVET (2010-2015) has 

supported the Organization in structuring its work internally, but it has so far been less useful in 

positioning its work and TVET at the global, regional and national levels.  

The following is a summary of the key achievements that result from the present evaluation. 

 UNESCO’s work in TVET is highly relevant given the Organization’s mandate, global 

economic and social developments, and national needs. In the period 2010-2015 

UNESCO established itself as an authority in the field of TVET, notably through the Third 

International Congress on TVET and the resulting Shanghai Consensus. The setup of a 

UNESCO TVET community (informal network of education specialists with portfolios in 

TVET at Headquarters, at the UNESCO-UNEVOC International Centre and in the field) 

has proved to be very beneficial and as a whole has contributed to the strong 

positioning of UNESCO in this field. 

 UNESCO’s integrated approach to TVET extends beyond the economic goal of 

providing people with skills for work. It has shown global leadership in broadening 

concepts of TVET by bringing issues which are close to UNESCO’s mandate, such as 

equity, social justice, lifelong learning and sustainable development, into countries’ 

TVET reforms. This humanistic dimension clearly distinguishes UNESCO from other 

international actors working in TVET.  

 UNESCO not only has a global mandate in TVET and authoritative normative role that 

extends to all stages of education, but it also manages and animates a unique global 

network: the UNEVOC Network of member institutions specialised in TVET, comprised 

of ministries, national TVET bodies, and research and training institutions at the national 

level, that is connecting practitioners, policy makers and experts working in TVET, and 

which is coordinated by the UNESCO-UNEVOC International Centre. 

 Stakeholders at different levels (global, regional and national), acknowledge 

UNESCO’s convening power. The evaluation found that UNESCO has been successful 

in bringing together international organizations that are active in TVET, in particular at 

the global level (such as through the Inter-Agency Group on TVET (IAG-TVET) and 

respective sub working groups on priority thematic areas) to cooperate on key issues 

and to produce joint publications.  

 UNESCO’s work in all three core areas of its Strategy for TVET, as well as its approach to 

TVET are widely appreciated:  

o UNESCO’s provision of policy advice was found to be relevant to most national 

contexts and its expertise was greatly appreciated at the national level. 
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Capacity-building work, policy advice and Policy Reviews are in most cases 

feeding into current policy debates and/or developments.  

o UNESCO’s conceptual and normative work is seen as very valuable in helping 

Member States in setting up and improving their TVET systems. Key 

publications, conceptual clarification and normative instruments are among 

the areas where UNESCO has a clear added value.  

o UNESCO’s clearing-house function, mainly ensured through UNESCO-UNEVOC 

International Centre, is highly appreciated by different stakeholder groups, 

among which are the UNEVOC Centres. In addition, the 2012 Third 

International Congress on TVET and the resulting Shanghai Consensus are well 

known among TVET policy-makers, and serve as a reference point for renewed 

policy awareness in the field. 

A number of challenges were also identified in association with the key achievements above: 

 UNESCO does a lot with limited resources, but relies on too few people, instead of 

achieving results increasingly in cooperation with its extended networks and partners, 

especially in light of current and future resource constraints. This may hamper the 

Organization’s effectiveness and sustainability, especially at the country and regional 

levels. 

 The potential of the UNESCO TVET community is yet to be fully explored as roles and 

responsibilities are not consistently understood by all individuals and entities. 

Furthermore, the role of the regional offices and the involvement of category 1 

education institutes as well as that of UNESCO staff working in related thematic areas 

in the implementation of the Strategy have so far not been optimized. 

 Managing a unique global UNEVOC Network is a key added value to extend 

UNESCO’s outreach in Member States. Despite advances in revamping the Network 

since 2010, its potential is yet to be fully realized and sustained in practice. Challenges 

still include the mobilisation and increase of the activity level of a number of Centres 

and strengthening the limited organizational capacity to manage and mobilise the 

Centres by UNESCO entities working in TVET, especially at the regional level. 

 The effectiveness and sustainability of UNESCO’s activities at the country level are at 

times compromised by the lack of longer-term perspectives, planning and follow-

through that envision the consolidation of results on a medium/longer-term, and the 

still limited institutional commitment and involvement of a wider array of actors and 

partners.  

 Despite the increasing outreach and cooperation with organizations at all levels , at 

the regional and national levels, UNESCO should further strengthen its efforts to work 

together with other organizations active in TVET in following up on interventions and 

bringing UNESCO’s agenda forward. In fact, these organizations are not always fully 

aware of UNESCO’s type and level of activity in the same regions/countries.  

 The UNESCO Strategy for TVET (2010-2015) has supported UNESCO in structuring and 

better organizing its work internally, but as a document it has so far been less useful as 

a way of communicating and advocating for the Organization’s messages on TVET at 

the global, regional and national levels. 

4.2 Recommendations 

The evaluation clearly confirms that UNESCO should continue to play a major role in TVET in 

the future and this is to be shaped by the following dimensions:  

 Firstly, the current global, regional and national trends and future socio-economic 

and environmental challenges (e.g. demography, migration, labour markets, 

technology, political landscape and climate change) and the challenges these 

create for TVET systems world-wide; and, 

 Secondly, the attention given to TVET in the future global Education agenda (as 

confirmed in documents such as the Incheon declaration and the related SDG 

agenda) as a field to deal with these challenges, and the responsibility of UNESCO in 

contributing to the new Education agenda. 
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In order to play this key role effectively and to find an optimal way of using limited resources, 

by building on the achievements highlighted in this evaluation report and pursuing the recent 

ongoing reform processes towards improvements the evaluation recommends that UNESCO 

continue its work by aiming at the following results, ,taking into consideration the following 

suggestions for possible actions.  

1) An organizational capacity (including adequate financial and human 

resources) further aligned with the needs for effectively implementing 

UNESCO’s mandate in TVET in the context of the post-2015 development 

agenda. This includes a consolidated UNESCO TVET community with clear 

responsibilities and accountabilities for its individual entities towards the 

implementation of UNESCO’s future Strategy for TVET. 

 Clearly define roles and responsibilities of the members of the TVET community. While 

respecting institutional arrangements and existing reporting lines within UNESCO, 

consider improving accountability of members of the TVET community towards the 

future Strategy for TVET in contributing to joint work. 

 Formally brand the TVET community and reach out to UNESCO Institutes and networks 

(UNEVOC, Chairs, Pôle de Dakar, etc.) to expand cooperation among them in various 

regions and subject areas.  

 Organize regular (virtual meetings) and once a year a face-to-face meeting between 

TVET community members. These meetings can be used for information exchange, 

but especially to discuss strategic issues.  

 Develop a shared knowledge management system to capture all UNESCO 

knowledge on TVET. 

 Conduct a competence map of the TVET community and share it widely within the 

community as well as with partners and Member States so that specific requests can 

be handled by the most appropriate members. 

 Allocate adequate financial and human resources in line with the declared level of 

priority for TVET. 

2) A dynamic network of active UNEVOC Centres that further contribute to 

enhanced international cooperation, capacity-building and policy 

development in the Member States and in full cooperation with relevant 

UNESCO entities especially at the (sub)regional level by seeking greater 

outreach and increased opportunities for knowledge exchange, capacity 

development, and policy advice. 

 Encourage membership in the UNEVOC Network of Centres that are able to actively 

engage and contribute to knowledge exchange and, possibly, the implementation of 

policy advice to national stakeholders. This requires not only clearer membership 

guidelines (as already established), but also active partner search and capacity 

building within the Network on how to implement TVET policies, support reform 

programmes and link with donor organizations. Capacity building can best be 

organized at the regional level, for instance through the regional UNEVOC cluster 

coordinators and the relevant UNESCO regional offices, as well as by involving other 

regional TVET organizations.  

 Diversify the working languages within the UNEVOC Network in line with regional/sub 

regional needs. 

 Strengthen the link between UNESCO’s regional offices and the UNEVOC Centres in 

the (sub) regions and stimulate joint planning of interventions at the regional level. The 

regional offices could function as a knowledge hub for the UNEVOC Centres while the 

Centres could inform the regional offices of national developments, supported by 

knowledge management systems at the regional level and regular short newsflashes 

on events/activities. This would require strengthening the human resources in TVET at 

regional level, both in the UNESCO field offices. 
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 Mobilise UNESCO Chairs working in TVET in linking up regional offices and UNEVOC 

Centres to more actively inform them about their research and ongoing work.  

 Facilitate cooperation between UNEVOC Centres and the regional offices on (sub) 

regional issues (e.g. transnational qualifications frameworks, transversal skills). 

 Seek alignment of region-specific themes and topics with the priorities of other (sub) 

regional bodies (e.g. ASEAN and Regional Economic Communities (RECs) in Africa). 

3) Continued development of country- and increasingly regional-level 

interventions that are planned, designed, implemented and followed up in 

full alignment with the policy development stage in a country/region and 

embedded in the larger TVET policy debate to further strengthen the 

effectiveness and sustainability of UNESCO’s work. 

 Develop a ‘pathway approach’ in the design, planning, implementation and 

follow-up of interventions. UNESCO should map and define the different stages of 

development of a country’s TVET system and, at each stage, set different objectives 

that determine the required type and level of intervention.  

 Potential synergies with other UNESCO interventions as well as those of other 

organizations should be sought, in order to optimise the efficiency and effectiveness 

of an intervention. 

 Create linkages between UNESCO normative instruments and the pathway 

approach and its related interventions. This would contribute to increased consistency 

of interventions across countries, to the increased application of normative 

instruments at the country level, and to ensuring that interventions are recognised as 

“UNESCO interventions”.  

 Foster the impact of Policy Reviews at the country level, by considering the 

following: 

o Better integrating the Policy Review in a pathway approach that flows from 

conception to implementation of reforms: policy discussions, policy 

development, implementation (including building partnerships), pilot schemes, 

scaling-up of best practices that all lead to the reform of a TVET system. 

o Maximising participation and ownership of national stakeholders in the Policy 

Review process so that they commit to the resulting messages. This would also 

contribute to better tailoring the Policy Review process and its results to a 

country context.  

o Complementing the (so far primarily analytical) Policy Review with a more 

operational tool that shows the sequence of steps to take and different 

(current or potential future) roles of stakeholders to be involved in TVET reform. 

Stakeholder self-assessments can be a tool to establish a basis for discussion 

and accountability at the national level. 

o Developing a partnership approach with other donors and organizations. 

When the Policy Review is seen as a national initiative (supported by UNESCO), 

it is more likely that other donors would identify elements and 

recommendations they can contribute to. The involvement of partners and 

donors from the start would be beneficial to create commitment for 

implementation of the recommendations. 

o Establishing a follow-up process as an integral part of the Policy Review 

intervention, including through interviews and/or visits in regular intervals, in 

order to keep the dialogue and process that has been initiated alive, as well 

as to gather feedback on the progress and challenges in the implementation 

of recommendations. 
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4) Inspiring, well recognized and effective normative instruments that – with 

the help of UNESCO and other development partners – and following the 

ongoing revision are translated into regional and national TVET reform 

processes. 

In order to increase impact, UNESCO needs to further develop its normative work beyond the 

conception phase:  

 Focus on helping Member States in implementing the normative instruments. 

Following the adoption of the revised Recommendation on TVET that is foreseen in 

autumn 2015, UNESCO’s normative work, its messages and potential uses need to be 

clearly explained and communicated to different audiences, be they regional or 

national. The normative instruments’ provisions need to be made understandable and 

operational in order to “speak” to everyone concerned. UNESCO should establish a 

clear brand name for the revised Recommendation and take advantage of the 

momentum created by the ’Shanghai process’. Clear communication will be key to 

avoid misunderstanding and duplication between the revised Recommendation and 

the Shanghai Consensus and its follow-up. 

 Develop tools and practical guidelines for the implementation to support countries 

in defining what the normative instruments mean at the regional and country levels. 

The lessons learned from UNESCO’s experience in working on reforming different TVET 

systems should feed into a practical guide on the reform of TVET systems and be 

clearly linked to the normative instruments. Such a guide could include:  

o references to/ indicators of different stages of development of countries TVET 

systems;  

o challenges that national TVET systems face;  

o possible pathways for improvement; 

o different stages of implementation (policy discussions, policy development, 

implementation (including building partnerships), pilot schemes, scaling-up of 

best practices; and finally, effectively TVET system reforms); 

o preconditions for effective implementation;  

o enabling factors, preconditions and challenges experienced in implementing 

policies;  

o suggestions for realistic planning of reforms; 

o links to good practice compendia; and, 

o an indication of potential donor organizations and networks. 

 Involve UNEVOC Centres in developing and using the practical guide to support 

national authorities in reforming TVET systems. 

 Establish extrabudgetary funding mechanisms dedicated to implementing the 

normative instruments at country-level and regional level.  

5) In addition to the partnerships already built at global, regional and national 

levels, partners and networks that closely committed to UNESCO’s mandate 

and are willing and available to work with UNESCO by taking mutual 

ownership of countries’ TVET reforms in a comprehensive and sustainable 

way. 

 Adopt a networking and partnership approach towards the transformation of TVET.  

 Continue cooperation with other international organizations in the context of the 

IAG-TVET and jointly develop and communicate strong messages on TVET related 

issues.  

 Develop partnerships at regional and sub-regional levels between key actors in 

TVET. UNESCO is uniquely positioned to stimulate the emergence of (sub) regional 

networks and convene stakeholders at this level. Link up with existing regional 

networks (ASEAN, RECs, etc.). 

 Seek cooperation agreements with (other UN and donor) organizations that conduct 

projects on TVET in the regions and countries where UNESCO is present in order to 
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participate in ongoing and future projects and to increase the potential for cross-

fertilisation. 

 Increase national stakeholders’ commitment and ownership of UNESCO 

interventions for example by: 

o Involving national stakeholders interventions from the start: engaging in joint 

planning will ensure that intermediate results are sustainable and embedded 

in follow-up actions; 

o Engaging national stakeholders in the implementation of interventions, and 

developing mechanisms for follow-up and accountability; and, 

o Drawing upon UNESCO’s key role of bringing different stakeholders together at 

the national level.  

 Establish an external advisory/sounding board of key experts in which employers, civic 

organizations, and other stakeholders in TVET to reflect on current issues and UNESCO 

TVET initiatives from their perspectives, highlighting good practices, and providing 

guidance. Its members could also reach out to broader networks.  

 Pursue and formalize a common or aligned work programme with the ILO on TVET. The 

TVET advisory/ sounding board could be jointly governed by UNESCO and the ILO to 

emphasise the aligned work programme between the two. Synergies with WHO, FAO 

and IFAD and other UN system entities could also be explored. 

 Encourage UNEVOC Centres to liaise more with employers and employer 

organizations by making this a key condition for being a UNEVOC Centre. 

 Support national TVET authorities in including employer organizations in their 

governance mechanisms. 

6) As already planned, a well communicated new Strategy for TVET that 

consolidates UNESCO’s visibility and role in the field of TVET by highlighting the 

Organization’s unique vision for TVET, in the context of the post-2015 

development agenda, and specifying how UNESCO, together with its 

networks and partners, will operationalize and fund it. 

 Develop a renewed UNESCO Strategy for TVET to provide a framework for the above-

mentioned suggestions. The Strategy shall be a tool to better position TVET both within 

UNESCO and the global education agenda. 

 Use the Strategy to communicate the Organization’s vision for the contribution of TVET 

to the proposed SDG4 as well as other proposed SDGs, and as an opportunity to 

differentiate UNESCO from other actors working in TVET. Outline a roadmap for the 

achievement of this vision, jointly with partners and networks. It is important that the 

vision explicitly emanates from UNESCO’s Member States (i.e. is based on a 

consultative process). The approach for TVET should reflect UNESCO’s humanistic 

principles and address different target groups.  

 Formulate operational objectives that are realistic and measurable, unlike the vision, 

which can be aspirational. Develop an intervention logic (pathway) to describe in 

what ways UNESCO will work towards outcomes and thus how and by which means it 

aims to achieve the operational objectives.  

 Define actions and interventions at the global, regional and national levels, 

considering their impact at the various levels. The work at the regional level could 

facilitate a smooth transition between the global and national levels by identifying 

what lessons can be learned from the different country level interventions and 

extracting global level messages relevant for national stakeholders. 

 Encourage ownership of the Strategy by all relevant entities and partners (i.e. all 

members of the TVET community, as well as UNESCO’s key networks, such as the 

UNEVOC Network and UNESCO Chairs), in order to maximise its outreach. If the 

UNEVOC Network is empowered to function as a main player implementing UNESCO’s 

Strategy for TVET, its members would be more inclined to actively engage in the 

Network and participate in joint activities with the TVET community. In addition, the 

Strategy should provide entry points for other organizations and stakeholders to 

contribute to objectives. 
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 Identify and communicate one or two focus areas as UNESCO’s flagship initiatives that 

can obtain high visibility and brand the work in TVET at the global, regional and 

national levels. One possible option would be to focus on quality of TVET teachers and 

trainers, an area with a high potential for impact in TVET quality. 

 Develop a budgetary framework including a fundraising strategy, in order to show 

what UNESCO can achieve with available resources and what can be achieved if 

additional resources and partners are mobilised. The UNESCO TVET community should 

be presented as one entity to donors. 

 Establish a well-articulated monitoring and evaluation framework that allows for the 

measuring and demonstrating of results.  

 Put in place quality monitoring tools to measure progress towards the indicated 

objectives so that the Organization can communicate on results achieved. 

 Formulate, package and disseminate the Strategy document according to its 

different purposes and audiences, by using language that is more appealing to non 

UNESCO stakeholders to facilitate better marketing and advocacy. 
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Annexes 

A: Evaluation Terms of Reference “TVET” (Technical and 

Vocational Education and Training) 

Background 

With high levels of youth unemployment, rapidly changing labour markets, technological 

advancement, globalization, and persistent social inequalities and tensions, the development 

of skills for the world of work through technical and vocational education and training (TVET) 

has more than ever become a priority for many UNESCO Member States. Ensuring that all 

young women and men get the opportunity to develop the right knowledge, skills and 

attitudes through education and training is considered to be a pillar of sustainable economic 

and social development.  

In this context, UNESCO’s work in TVET calls for the transformation of national TVET systems and 

aims to support Member States in the development of lifelong learning schemes that provide 

their citizens with the necessary knowledge, skills and attitudes to access decent jobs, 

including through formal, non-formal and informal learning. 

Within the current restricted financial situation of the Organization, its work in TVET was ranked 

among the top four priorities in education85, therefore indicating Member States’ aspiration to 

privilege strengthening their capacities in TVET. Furthermore, TVET is also one of four thematic 

areas addressed by the Capacity Development for Education for All (CapEFA) Programme, 

and for the period 2014-2017 TVET has been designated by the Medium-Term Strategy as one 

of the three main priorities of the Education Sector.  

The importance of TVET is also emerging from evolving discussions for a post-2015 global 

development agenda. UNESCO’s imperatives in education for the post-2015 agenda include 

the enhancement of opportunities to acquire knowledge and skills for sustainable 

development and the world of work by providing flexible lifelong and life-wide learning 

opportunities through formal, non-formal and informal pathways. In this context, Skills for work 

and life are among the priority areas in education that are prominently highlighted by 

UNESCO and its Member States. 

The thematic area was also a priority of UNESCO’s previous Medium-Term Strategy for 2008-

2013 (34 C/4). At its 181st session in 2009 the Executive Board adopted the Strategy for 

Technical and Vocational Education and Training for 2010-2015 (hereafter the TVET Strategy). 

This TVET Strategy aimed to guide UNESCO’s work in the area from 2010 to 2015 by focusing its 

actions on the following three core areas: 

1. Provision of upstream policy advice and related capacity development; 

2. Conceptual clarification of skills development and improvement of monitoring; and, 

3. Acting as a clearinghouse and informing the global TVET debate. 

UNESCO’s work in TVET is undertaken by the Section of Youth, Literacy and Skills Development 

(previously the TVET Section) at UNESCO Headquarters, together with the International Centre 

for Technical and Vocational Education and Training (UNESCO-UNEVOC) which is located in 

Bonn Germany, and through UNESCO Field Offices (Bangkok, Beirut, Dakar, Santiago, etc.). 

Furthermore, UNESCO works on a regular basis with other UN agencies and external partners, 

especially through the Inter-Agency Working Group on TVET (hereafter the IAG-TVET) whose 

members include the European Training Foundation (ETF), the International Labour 

                                                      
85 The budgetary priorities for the Education sector as decided by the Special session of the Executive Board in July 

2013 are lifelong learning, literacy, teachers and TVET. (See 5 X/EX/Decisions) 

http://unesdoc.unesco.org/images/0022/002215/221595e.pdf
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Organization (ILO), the World Bank (WB), the Asian Development Bank (ADB), and the 

Organization for Economic Cooperation and Development (OECD). 

The priority given to TVET is also reflected in the allocation of important financial resources. For 

instance, since the start of implementation of the TVET Strategy in 2010, the regular 

programme budget for TVET has been 3.875 million USD for 2010-2011 and 1.532 million USD86 

in 2012-2013, representing 6.75% and 5.39% respectively of the Education Sector’s total 

regular programme budget in those biennia 87 . For 2014-2015, the allocated regular 

programme budget for TVET is 1,562 million88. In terms of extrabudgetary funding, the TVET 

sub-sector received 6.63 million USD for the CapEFA programme from 2009 to 2013 and 10 

million USD for Better Education for Africa Rise (BEAR) project funded by the Republic of 

Korea. Furthermore, other bilateral donors have been regularly funding a number of 

extrabudgetary TVET projects. 

Purpose and Use 

The evaluation’s specific purpose is two-fold: 

1. To assess progress achieved in the implementation of the TVET Strategy, and providing 

insights as to its relevance, the efficiency, and effectiveness of its different 

implementation modalities including the distribution of roles and responsibilities, as well 

as the sustainability of the results achieved so far. 

2. To inform the proposal for a follow-up of the TVET Strategy in view of lessons learned 

and of the global debate around the post-2015 development agenda. 

As the TVET Strategy will come to an end in 2015, the timing for the present evaluation is 

opportune, as it will aim to inform the future direction of UNESCO’s work in TVET in light of the 

post-2015 global development agenda as well as to extract the lessons learned from the 

implementation of the current Strategy, for this and potentially also for other priority areas of 

the education sector.  

Within this context, the UNESCO Secretariat is expected to present a proposal for follow-up to 

the current TVET Strategy, and the present evaluation is expected to inform UNESCO’s 

management on the most appropriate way forward. Its findings and conclusions should feed 

into the development of a possible new strategy for the post-2015 period. 

Finally, the evaluation aims to serve as an important learning exercise for managers and staff 

in UNESCO working in the field of TVET in the various entities with regard to the effectiveness of 

different implementation and cooperation modalities. 

Evaluation Scope and Questions 

The evaluation will cover UNESCO’s work in the implementation of the TVET Strategy by the 

dedicated Headquarters TVET section, the UNESCO-UNEVOC, and by field offices89. The focus 

will be on activities carried out and results achieved during the period of the TVET Strategy, 

that is during the 2010-2011, 2012-13 biennia as well as work done to date (in 2014) and, to 

the extent possible, the expected activities and achievements by the end of 2015. 

The evaluation will be structured in two parts in line with the defined purpose. The first part will 

focus on examining the summative components, while the second part will focus on the 

formative components and also cover forward-looking aspects. The following indicative 

                                                      
86 Due to UNESCO’s financial crisis, the budget of the TVET Regular Programme activities during the 36C/5 biennium 

was significantly reduced. 
87 Report of the Mid-Term Review of the Implementation of the Strategy for Technical and Vocational Education and 

Training, March 2013 
88 Source: SISTER for 37C/5. 
89 Including the implementation through UNESCO’s networks and partners. 

http://unesdoc.unesco.org/images/0021/002122/212262e.pdf# page= 98
http://www.unesco.org/new/en/education/themes/education-building-blocks/technical-vocational-education-and-training-tvet/the-bear-project/
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evaluation questions will frame the scope of the evaluation exercise. These will be fine-tuned 

and finalized in the inception phase. 

Part 1 - Summative components: 

1a: To assess the achievements and challenges of the TVET Strategy with respect to its three 

core areas; i.e. the progress in achieving its overall objectives and expected results as well as 

its relevance/added value, the efficiency and effectiveness of its implementation modalities 

and the sustainability of the results achieved. 

Relevance/Added value  

 What is the value added of the TVET Strategy with a 

view to UNESCO’s role in the field of TVET?  

 Has the TVET Strategy been aligned with current and 

adapted to emerging (sectoral/cross-sectoral) priorities of UNESCO (such as those in the 

C4 and C5 strategic documents, including the two global priorities: Gender Equality and 

Africa, the Operational Strategy on Youth 2014-2021, etc.), and those of the global 

development agenda? 

 To what extent does the TVET Strategy have a clear 

development agenda and has this been translated into specific programmes for Least 

Developed Countries (LDCs), Small Island Developing States (SIDS), Middle Income 

Countries (MICs) and others? 

 To what extent have the TVET Strategy and UNESCO’s 

work in TVET addressed new and emerging priorities in the field of TVET and responded to 

the needs and interests of disadvantaged groups, especially girls and women? 

 To what extent is UNESCO’s work in the field of TVET 

embedded, interlinked or overlapping with other relevant subsectors of the post-2015 

education agenda, e.g. basic education, higher education, or the adult learning 

agenda? 

 To what extent is UNESCO’s work in the field of TVET 

overlapping/complementary to that of other organizations working in TVET? What is 

UNESCO’s comparative advantage?  

 What is the value added of revising the 2001 Revised 

Recommendation concerning Technical and Vocational Education? 

Efficiency 

 To what extent were the planned activities efficiently 

implemented in terms of quantity, timing, use of human resources, and costs? 

 To what extent are the current implementation 

modalities cost effective?  

 To what extent does the TVET Strategy have clearly 

measurable goals and related indicators?  

 What are the challenges in the current planning, 

monitoring and reporting mechanisms of the TVET Strategy? 

 How are the challenges resulting from the reform of 

UNESCO’s field presence in Africa affecting the Organization’s delivery mechanisms and 

capacity in TVET on the continent? What measures are needed to overcome these? 

Effectiveness 

 What are the key achievements of the TVET Strategy? 

To what extent have the therein set targets been achieved? What were the major 

challenges encountered and how have these been addressed?  

 How effective are the current implementation 

modalities and mechanisms of the TVET Strategy in contributing towards improving TVET 

systems, capacities and practices in Member States? 
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 To what extent have UNESCO’s activities in the 

framework of the TVET Strategy contributed to the global debate on TVET? 

 To what extent has the approach of policy reviews 

contributed to increased policy dialogue, capacities, and commitment among 

stakeholders to promote equal access to TVET among women and men in respective 

Member States?  

 To what extent have UNESCO’s efforts towards 

improving monitoring systems in Member States contributed to their increased 

commitment and capacities for analysing national TVET systems with particular attention 

to disadvantaged groups (girls and women, youth, rural and poor, disabled)? 

 Has UNESCO been producing high quality and 

analytical knowledge products, and have these been disseminated to the relevant 

stakeholder audiences via the most appropriate channels and formats?  

 To what extent do UNESCO’s knowledge products 

(conferences, publications etc.) reflect and address human rights and gender equality 

concerns? 

 To what extent has UNESCO’s standard-setting work 

(revised 2001 Recommendation and its current revision process) provided a guidance 

framework for the implementation of the Strategy in the three core areas?  

 To what extent are the activities and priorities within the 

three core areas of the TVET Strategy interlinked? Is there evidence of cross fertilization 

between the three core areas? 

Sustainability 

 To what extent has the TVET Strategy contributed to 

countries ensuring the necessary institutional commitment and funding for the required 

reform of their national TVET systems? 

 What/How effective are the follow-up mechanisms to 

monitor the use and implementation of the policy advice and policy reviews that have 

been undertaken? 

 To what extent are the follow-up mechanisms to the 

Shanghai Consensus geared towards pushing Member States to implement the resulting 

recommendations? 

 Has the TVET Strategy triggered additional funding, 

partnerships at the global/national levels? 

1b: To assess the quality of collaboration and effective coordination of the different entities 

within the UNESCO TVET community, including with the UNESCO-UNEVOC Centre and the 

UNEVOC Network as well as UNESCO’s coordination role and cooperation with external 

partners (reviewing good practices, capacities, distribution of resources, and accountability 

mechanisms). 

Collaboration within the UNESCO TVET community:  

 To what extent are the roles and responsibilities, and 

accountability mechanisms of the different implementation entities (Headquarters, Field 

Offices, UNESCO-UNEVOC) within the UNESCO TVET community clearly articulated, 

understood and effectively coordinated? 

 To what extent are Regular Programme activities that 

relate to TVET and extrabudgetary TVET projects (such as CapEFA, BEAR, other 

decentralized XB projects) aligned with the TVET Strategy and contribute to its 

implementation?  

 To what extent are crosscutting issues relevant for TVET 

(such as Youth, Literacy, non/informal learning, Lifelong learning...) covered in a 

complementary versus overlapping manner with other UNESCO sections and entities, 

Category I Institutes in particular? 
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Coordination role and collaboration with external partners:  

 To what extent has UNESCO been performing its 

dedicated role as a global leader in the area of TVET and according to the expectations 

of its partners? Is UNESCO best placed to fulfil this role? 

 What is UNESCO’s role and added value in the work of 

the Interagency Group for TVET (IAG-TVET)? 

 What are the concrete measures being taken to 

increasingly engage the private sector in the TVET debate at the global/national policy 

level? Have these been effective? 

Part 2 - Formative components: 

2a: To identify lessons learned, the potential future focus areas, and the most appropriate 

implementation mechanisms for the follow up to the strategy. 

 How should UNESCO, based on its mandate and 

comparative advantage, position itself in the field of TVET (compared to other 

organizations working in the field of TVET) with a view to the challenges ahead for post-

2015 and within the lifelong learning perspective?  

 What lessons can be learned from the assessment of 

the above issues for the formulation and implementation of a potential future TVET 

strategy, also considering an adequate balance of interventions at the global, regional 

and national levels? 

 What lessons can be learned from UNESCO’s strategic 

approach in TVET including for setting specific sub-sectoral strategies that may also apply 

to other education areas? 

 What should be the focus areas of a potential new 

forward looking strategy? 

 How can a new strategy better address the interests 

and needs of different stakeholder groups, particularly women and individuals from 

disadvantaged groups? 

 What measures need to be taken to best build on the 

results achieved so far? 

 What improvements can be made to the results and 

monitoring framework of the TVET Strategy to better capture and demonstrate results? 

2b: To identify opportunities for improved cooperation within the UNESCO TVET community, as 

well as opportunities for cooperation and fundraising with external partners. 

 How can cooperation modalities and the distribution of 

tasks be optimized within the UNESCO TVET community? 

 How can UNESCO-UNEVOC Centres and relevant 

UNESCO Chairs be mobilized to become more effective in contributing to the 

implementation of UNESCO’s TVET Strategy? 

 What are ways to further strengthen cooperation 

modalities and effectiveness within the IAG-TVET, such as for instance in opening it up to 

bilateral organizations and to business/private sector/civil society? 

 What are other funding opportunities that may be 

explored to increase resources and capacities for UNESCO’s work in TVET?  

 How can a potential future TVET strategy establish a 

framework for working with external partners and act as a tool for mobilizing additional 

resources? 

2c: To identify options for strengthening the functioning and mandate of UNESCO-UNEVOC. 

 How can the role, functioning, funding and 

accountability of UNESCO-UNEVOC be optimized and, if necessary, reviewed?  
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 What are the current limitations for UNESCO-UNEVOC in 

performing its mandate and supporting UNESCO’s work in TVET?  

 How can the UNEVOC Network’s potential be fully 

harnessed to ensure complementarity and synergy with UNESCO’s work in TVET? 

 In what ways does the newly developed UNESCO-

UNEVOC Strategy help reposition it, and what conditions need to be in place for its 

successful implementation? 

Evaluation Methodology 

These Terms of Reference have been informed by a prior evaluability assessment of UNESCO’s 

work in TVET (undertaken in July 2014 based on document review and several interviews with 

primary stakeholders) that helped to identify the key issues, the scope and key stakeholders 

that need to be consulted during the evaluation process. The suggested evaluation 

methodology will include the following: 

 An in-depth desk study of all relevant documents and 

online resources; 

 Reconstruction of a Theory of Change for the TVET 

Strategy and TVET related activities; 

 Multi-site data collection with purposive sampling of 

cases, including field work (5-6 missions); 

 Questionnaires/online surveys among different groups 

of stakeholders; 

 Interviews with relevant stakeholders; and 

 Participatory workshops to discuss findings and to steer 

the evaluation. 

An initial list of reference documents, websites and a list of relevant stakeholders can be 

found hereunder. Further documents will be added to this list in consultation with the 

stakeholders as the evaluation progresses. 

Evaluation Team and Responsibilities 

The evaluation will be based on a hybrid approach and managed by UNESCO’s Internal 

Oversight Service (IOS). It is going to be led by IOS with the support of and input from two or 

three external consultants. These are expected to contribute specific TVET expertise and 

knowledge about the global development landscape in the field of TVET, as well as senior 

evaluation expertise relevant to the field of education, in order to strengthen the technical 

quality and provide external validation of the approach and the analysis. The external 

consultants are further expected to contribute to data collection and analysis including field 

work, as well as to drafting parts of the evaluation report in English.  

More information on the responsibilities of the consultant(s) can be found in Annex I. The 

exact distribution of roles and responsibilities of the team members will be further specified in 

the Inception Report. 

Qualifications for the external consultant(s): 

The consultant(s) should possess the following qualifications and characteristics: 

A balanced combination of both these qualifications will be sought within the evaluation 

team. 

 (A) Extensive knowledge of the global TVET arena and 

senior international expertise in TVET, with a minimum of 7 years of relevant work 

experience; and, 

 (B) Extensive knowledge of development evaluation, 

and experience in applying qualitative and quantitative evaluation methods, with a 

minimum of 10 years of professional experience in programme and policy evaluation 

that demonstrates a strong record in designing and conducting/leading evaluations, 

including in the area of education. 
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Furthermore:  

 No previous involvement in the implementation of 

activities under review; 

 Expertise in the subject matter of the evaluation 

demonstrated by advanced university degree(s) in specialized fields of education, public 

policy or related fields; and, 

 Excellent language skills in English (oral communication 

and report writing), and French (oral communication and reading). 

Moreover, it is desirable that the external consultant(s) possess the following qualifications 

and characteristics: 

 Knowledge of the role of the UN and its programming; 

 Understanding and application of UN mandates in 

Human Rights and Gender Equality; 

 Experience with assignments for the UN;  

 Experience with assignments focusing on networking, 

institutional development and organizational strengthening; and, 

 Other language skills (Arabic, Spanish, Russian, and 

Chinese) will be considered an advantage. 

Verification of these qualifications will be based on the provided curriculum vitae. Moreover, 

references or soft copies of two or three examples of recently completed evaluation reports 

may be requested together with the technical proposal. Candidates are also encouraged to 

submit other references such as research papers or articles that demonstrate their familiarity 

with the field of TVET. 

Attention will be paid to establish an evaluation team that is gender- and geographically 

balanced.  

Evaluation Reference Group 

A reference group will be set up to accompany the evaluation process and provide 

feedback on the draft Terms of Reference, the Inception Report and the Draft Evaluation 

Report. The group will include members from IOS, the Education Sector, the Bureau of 

Strategic Planning, UNESCO-UNEVOC and possibly an external member from the Interagency 

Group on TVET (IAG-TVET). 

Furthermore, 15 UNESCO Member States have recently formed an informal group, ‘friends of 

TVET’. The group will be consulted and shall provide support to this evaluation as an external 

advisory board. Based on lessons learned and the current global debate on the post-2015 

development agenda this input is expected to enrich the evaluation in particular regarding 

the forward-looking aspects that shall feed into the development of a new UNESCO strategy 

for TVET. 

Deliverables and Schedule 

The indicative timeframe and deliverables for the evaluation are as follows. Written 

deliverables are marked with an asterisk * in the text. 

Activity / Deliverable* Timing 

Evaluability Assessment July 2014 

Reconstruction of a Theory of Change for UNESCO’s work in 

TVET  

July  

Draft Evaluation Terms of Reference July 

Desk Study July - October 

Evaluation Reference Group set up July 

Final Evaluation Terms of Reference  September 

Contracting of TVET Expert(s) October 

Inception Report* (including the refined Theory of change or 

logic model, the evaluation methodology and detailed 

December 
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workplan) 

Data collection/analysis including field work January - May 2015 

Draft Evaluation Report* June 

Workshops for presenting findings and developing 

recommendations* 

March to June 

Comments and revision of draft evaluation report June - July  

Final Evaluation Report* July 2015 

 

The Draft and Final evaluation report shall be written in English, and be of no more than 50 

pages excluding annexes and should be structured as follows: 

 Executive summary 

 Programme description 

 Evaluation purpose 

 Evaluation methodology 

 Findings 

 Lessons learned 

 Conclusions and Recommendations 

 Annexes (including interview list, data collection 

instruments, key documents consulted, Terms of Reference) 

The annexes should provide an adequate level of documentation to sustain the findings and 

recommendations.
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Annex B: List of people interviewed 

UNESCO Education Sector and Other Staff 

Qian Tang Assistant Director-General for Education 

Svein Osttveit Head of Executive Office, Education Sector 

David Atchoarena Director, Division for Policies and Lifelong Learning Systems, 

Education Sector 

Astrid Gillet Chief, Unit for Strategic Planning, Monitoring, Institute and Field 

Coordination, Education Sector 

Aaron Benavot Director, EFA Global Monitoring Report 

Manos Antoninis Senior Policy Analyst, EFA Global Monitoring Report 

Bruno Mesquita Valle Associate Project Officer, CapEFA Programme, Unit for Strategic 

Planning, Monitoring, Institute and Field Coordination 

Elodie Deffous Associate Project Officer, CapEFA Programme, Unit for Strategic 

Planning, Monitoring, Institute and Field Coordination 

Francesc Pedro Chief of Section, Education Policy 

Megumi Watanabe Programme Specialist, Section of Education Policy 

Arne Carlsen Director a.i., UNESCO Institute for Lifelong Learning 

Anton de Grauwe Head of Technical Cooperation Team, International Institute for 

Educational Planning 

Nada Al-Nashif Assistant Director-General for Social and Human Sciences 

UNESCO Education Sector, Section for Youth, Literary and Skills Development 

Borhene Chakroun Chief of Section 

Keith Holmes Programme Specialist 

Miriam Preckler Assistant Programme Specialist 

Hélène Guiol Assistant Programme Specialist 

Katrien Daelman Assistant Programme Specialist 

Mari Yasunaga Programme Specialist 

Antoine Cardey Assistant Programme Specialist 

UNESCO Field Office Staff (interviewed outside of missions) 

Abdoul Wahab 

Coulibaly 

Education Specialist, UNESCO Multisectoral Regional Office in 

Harare 

Aiman Badri National Professional Officer, UNESCO Office in Khartoum 

Anwar Alsaid Education Advisor, UNESCO Office in Doha 

Astrid Hollander Assistant Programme Specialist, UNESCO Office in Santiago and 

Regional Bureau for Education 

Cecilia Barbieri Programme Specialist in Education, UNESCO Office in Windhoek 

Hervé Huot-Marchand Programme Specialist, UNESCO Office in Dakar 

Mélanie Seto Programme Specialist for Education, UNESCO Multisectoral 

Regional Office in Harare 

Mohamed Naceur 

Chraiti H'sini 

Chief, Plateforme d’expertise en Formation Professionnelle en 

Afrique subsaharienne, IIEP Pôle de Dakar 

Robert Parua Programme Specialist in Education, UNESCO Kingston Cluster Office 

for the Caribbean 

Rosalina Maponga National Project Officer for Education, UNESCO Multisectoral 
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Regional Office in Harare 

UNESCO-UNEVOC, Bonn, Germany 

Shyamal Majumdar Head of UNESCO-UNEVOC 

Katerina Ananiadou Programme Specialist 

Kamal Armanious Programme Assistant Network 

Kenneth Barrientos Programme Officer 

Max Ehlers Associate IT Officer 

Caroline Bajer Administrative Officer 

UNESCO-UNEVOC Partners 

Reinhold Weiß Deputy President, BiBB 

Birgit Thomann Department Head (Internationalization of Vocational Education 

and Training / Knowledge Management), BIBB 

Britta van Erckelens Research Associate / Deputy Head of Section Department: 

International Cooperation and Advisory Services / Central Office 

for International Cooperation in VET, BIBB 

Ms Baur Head of Competence Centre “TVET and Labour Market” GIZ 

Jos Hermans Senior Expert, PUM Netherlands Senior Experts 

Rosemary Kalapurakal Deputy Executive Coordinator, UNV 

Jens Liebe Programme Officer, UNW-DPC 

Juan Carlos Villagran 

de Leon 

Head of UN-SPIDER Bonn Office 

Alexander Turnwald Business Development Manager, ICON Institute 

Rüdiger Heidebrecht Head, Department Training & International Cooperation, DWA 

Günther Szogs Secretary Leonardo Award 

Oliver Diehl Federal Ministry of Education and Research (BMBF) 

Stefan Hummelsheim Federal Ministry for Economic Cooperation and Development 

(BMZ), Deutsche Gesellschaft für Internationale Zusammenarbeit 

(GIZ) 

Peter Klandt Federal Ministry of Education and Research (BMBF), international 

Bureau 

Sabine Luft German National Commission for UNESCO (DUK) 

Barbara Malina German National Commission for UNESCO (DUK) 

Pia Salz German National Commission for UNESCO (DUK) 

Elfi Klumpp International Relations Manager at Festo Didactic 

UNEVOC Centres 

Fernando Rodriguez 

Araya 

National Training Institute, Costa Rica, Cluster Coordinator, 

UNEVOC Centres, Latin America 

Phil Loveder Manager Research Operations, National Centre for Vocational 

Educational Research, Australia Cluster Coordinator, UNEVOC 

Centres, Pacific Islands 

Muhammad S. 

Abubakar 

Director, Centre of Excellence for TVE, National Board for Technical 

Education, Kaduna, Nigeria 

Harry Stolte UNEVOC Centre "Technical and Vocational Education and Training 

for Sustainable Development" Magdeburg 

Kai Gleissner  UNEVOC Centre "Technical and Vocational Education and Training 

for Sustainable Development" Magdeburg 
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B.M. Pego Department of Technical and Vocational Education and Training 

Gaborone, Botswana 

Mmoloki Moilwa Botswana Qualifications Authority Gaborone, Botswana 

Patrick D. Molutsi Human Resource Development Council Gaborone, Botswana 

Nabil E. Abi Atallah Chef des études pratiques, Institut technique industriel supérieur, 

Beyrouth, Lebanon 

Issam Abi Nader Institut technique industriel supérieur, Beyrouth, Lebanon 

Nidal Doumit Institut technique industriel supérieur, Beyrouth, Lebanon 

Patrick Smythes 

Mputeni 

Head of Planning & Research, Technical, Educational and 

Vocational Education and Training Authority, Lilongwe, Malawi 

Wilson Makulumiza-

Nkhoma 

Director of Training Programmes, Technical, Educational and 

Vocational Education and Training Authority, Lilongwe, Malawi 

Clyde Christopher Chairman, TVET Council, Saint Kitts and Nevis 

Fritzroy Wilkins Former TVET Officer, TVET Council, Saint Kitts and Nevis 

Jeong Yoon CHO KRIVET 

Soulikhamkone 

Sisoulath 

Vocational Education Development Institute (VEDI), MoES, Lao PDR 

Nivone 

Moungkhounsavath 

Vocational Education Development Institute (VEDI), MoES, Lao PDR 

Permanent Delegations to UNESCO 

Reinhard Hassenpflug Deputy Permanent Delegate, Permanent Delegation of Germany 

to UNESCO 

Fábio Mendes Marzano Ministre-Conseiller, Deputy Permanent Delegate, Permanent 

Delegation of Brazil to UNESCO 

Ronaldo Vieira Premier secrétaire chargé des affaires d’éducation, Permanent 

Delegation of Brazil to UNESCO 

Sang-Jin Lee Ambassador Extraordinary and plenipotentiary, Permanent 

Delegation of the Republic of Korea to UNESCO 

Young-Chan Lee First Secretary, Permanent Delegation of the Republic of Korea to 

UNESCO 

Marie-Hélène Ahnborg Counsellor, Deputy Permanent Delegate, Permanent Delegation of 

the Kingdom of Sweden to UNESCO 

Frida Gustafsson Attaché, Permanent Delegation of the Kingdom of Sweden to 

UNESCO 

David P. Doyle Ambassador, Delegation of St. Kitts and Nevis to UNESCO 

Milia Jabbour Deputy Permanent Delegate, Permanent Delegation of Lebanon 

to UNESCO 

Khalil Karam  Ambassador, Permanent Delegate, Permanent Delegation of 

Lebanon to UNESCO  

David P. Doyle  Ambassador, Permanent Delegate, Permanent Delegation of Saint 

Kitts and Nevis to UNESCO  

International Organizations working in the field of TVET 

Eleonora Schmid CEDEFOP 

Donatella Gobbi European Commission DG DEVCO 

Katia Steurer European Commission DG DEVCO 

Jan Varchola European Commission-EMPL 

Anastasia Fetsi European Training Foundation 

Helmut Zelloth European Training Foundation 
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Madlen Serban European Training Foundation 

Peter Greenwood Head of Evidence-based Policy Making Department, European 

Training Foundation 

Michael Axmann ILO 

Hendrickje Windisch OECD 

Mark Keese OECD 

Simon Field OECD 

Viktoria Kis OECD 

Lomthandazo 

Mavimbela 

Senior Programme Officer, Education and Skills Development, 

Southern African Development Community 

Arnold Chitambo Senior Programme Officer, Employment and Labour Market, 

Southern African Development Community 

Alexandria Valerio World Bank 

UNESCO Bangkok 

Gwang-Jo Kim Director of UNESCO Bangkok  

Barbara Trzmiel Programme Assistant, UNESCO Office in Bangkok and Regional 

Bureau for Education 

Cheol Hee Kim TVET Specialist, UNESCO Office in Bangkok and Regional Bureau for 

Education 

Mr. Paryono SEAMEO VOCTECH 

Younsup Choi Former TVET Specialist for TVET (UNESCO Bangkok), KRIVET 

Siripan Choomnoom Senior Advisor at OVEC 

Cheol Hee Kim  TVET Programme Specialist  

Paul Comyn Skills Specialist, ILO New Delhi 

Barbara Trzmiel Programme Assistant 

Turdakun Tashbolotov Programme Assistant 

Mary Anne Therese 

Manuson 

Project Officer 

Benin 

Mohamed Madougou Assistant programme CapEFA, antenne Cotonou, UNESCO 

Corinne Vignissy 

Moussa 

Chargée des affaires, antenne Cotonou, UNESCO 

Bénoît Sossou Ancien directeur bureau régional Afrique centrale Yaoundé, 

UNESCO 

Marcel N’da Oya SG Nat com, CNBU/Unesco 

Clément M’po  Collaborateur nat com, CNBU/Unesco 

Brigitte Houngbedji Csa Natcom, CNBU/Unesco 

Mohamed Gibigaye Directeur de Cabinet, MESFTPRIJ 

Christophe Comlan 

Adjevi 

Secrétaire Général, MEMP 

Gilbert Migan CTQ, MESFTPRIJ 

Henri Aboua CTSP, MESFTPRIJ 

Bienvenu Blassou DIP Directeur Informatique et Préarchivage, MESFTPRIJ 

Jean Jacques Zitty C/SGSI/DPP, MESFTPRIJ 

Ferdinand Kpindjo CD Gestion de l’Information SGS/ DPP, MESFTPRIJ 

Parfait Djossè CD/SGSI/DPP, MESFTPRIJ 
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Bodjrenou 

Venance Adicles Rprt/DPP/MESFTPRIJ, MESFTPRIJ 

Méré Orou Yorou DPE : directeur de la promotion de l’emploi, MCMEEJF 

Opportune Natabou DPE, MCMEEJF 

Virgile Atakou DPE, MCMEEJF 

Lié Rufin Akiyo O. DGRCE / DG, MTFPRAI 

Salomon Chabi Directeur de la Reconversion et de l’Insertion des Jeunes DRIJ, 

MESFTPRIJ 

Etienne Sagbo MESFTPRIJ 

William Ahoungan Assistant secrétaire permanent CNEFTP, MESFTPRIJ 

Celestin Atindokpo INIFRCF 

Cosme Zinsou Président Commission Formation, CNP-B 

Bah Mamadou UNICEF 

Victorine Dehou UNICEF 

Alima UNICEF 

Séro UNICEF 

Caroline Jolly Chargée De programme, AfD  

SIMON Zibden Directeur résident suppléant, Coop Suisse 

ABDEL Wahab Chargé de programme, Coop Suisse 

Roger Adanhounzou Chargé de programme, BIT 

Sylvain Davi UNDSS, PNUD 

André Degbehin INIFRCF 

Botswana 

Raymond Doherty UNESCO National Programme Officer 

Jeannette Koziba 

Motsu 

UNESCO Programme Assistant 

Hubert Gijzen Director, UNESCO Multisectoral Regional Office in Harare 

Roshen Kishun Ba Isago University College 

Mmoloki Moilwa Botswana Qualifications Authority 

Thatayaone Anno 

Sebago 

Botswana Tourism Organisation 

Tshepho F. Mmokele Botswana Tourism Organisation 

Comfort Takaruza Cresta Lodge 

Dollina Malepa Department of Environmental Affairs 

B.M. Pego Department of Technical and Vocational Education and Training 

Dalitso Dick Chitema Department of Technical and Vocational Education and Training 

Galeichubeloe N. Babili Department of Technical and Vocational Education and Training 

Mosetsana Maripe Department of Technical and Vocational Education and Training 

Oarabile Akooniazse Department of Technical and Vocational Education and Training 

Mikaela Grönqvist European Union 

Alice Gaseitsiwe Gaborone Technical College 

Asalepele Tobedza Gaborone Technical College 

Basha Mowaneng Gaborone Technical College 

Kabelo Moeng Gaborone Technical College 

Kabelo Tshupelo Gaborone Technical College 
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Keatametse 

Tlhotsapele 

Gaborone Technical College 

Kesia Moanakwena Gaborone Technical College 

Paul M. Phetogo Gaborone Technical College 

Tebogo Nkwadi Gaborone Technical College 

Tjedu Radinaane  Gaborone Technical College 

Tsholofelo Molefi Gaborone Technical College 

Wazha Motale Gaborone Technical College 

Doris Treis GIZ 

Leseka Mukokomani GIZ 

Stanley Timuhwe Harvey world travel 

Faith Tuelo Human Resource Development Council 

Masego Mokubung Human Resource Development Council 

Patrick D. Molutsi Human Resource Development Council 

Dineo Bosa 

Modimakwane 

Ministry of Education 

Ralecha Mmatli Ministry of Education and Skills Development 

Raphael Dingalo Ministry of Education and Skills Development 

Dorcas Phirie Ministry of Education and Skills Development Tertiary Education unit 

Edwin. O. Molefhe Quality Assurance and Assessment, Department of Technical and 

Vocational Education and Training 

Casper Mare’ Town Lodge Gaborone 

Lao PDR 

Thomas Schroeder Regional Cooperation Platform (RCP) 

Former Director 

Phouvieng Phoumilay Deputy Director General, TVE Department, MoES; STVET Project 

Manager, National Commission for UNESCO; Former chair of the 

National Training Council -PO 

Maria Rosenstock Team leader of Component 1: Strengthening the VET System, GIZ, 

Vocational Education in Laos (VELA Project) 

Thomas Bohlmann Deputy Director, Vocational Teacher Education Department, CIM-

IF Faculty of Engineering 

Somphone Vilaysom Director general MoES, Lower secondary education 

Ms Keomanivanh Deputy Director General MoES, Lower secondary education 

Anuje Sirikit IFEAD Centre, Former UNESCO staff at Lao PDR antenna office 

Rolf Gennrich Lecturer and Consultant, Private consulting company 

Lebanon 

Sulieman Sulieman Programme Specialist, UNESCO Office in Beirut and Regional 

Bureau for Education 

Hegazi Yaseen Idris Regional Programme Specialist of Basic Education and Adult 

Education in Arab States, UNESCO Office in Beirut and Regional 

Bureau for Education 

Rita Menassa Programme Assistant, UNESCO Office in Beirut and Regional Bureau 

for Education 

Lilian Eido-Bazzi Programme Assistant, UNESCO Office in Beirut and Regional Bureau 

for Education 
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Tatiana Skaf Project Coordination Officer, Network of Mediterranean Youth (NET-

MED) in Lebanon, UNESCO Office in Beirut and Regional Bureau for 

Education 

Zahida Darwish 

Jabbour 

Secretary-General, Lebanese National Commission for UNESCO 

George Kaloush Advisor to the Minister of Education for VTE, Ministry of Education 

and Higher Education 

Ahmed Diab Directeur-général, Direction générale de l’enseignement 

technique et professionnel, Ministère de l’éducation et de 

l’enseignement supérieur 

Samar Boulous Najar Safadi Foundation-Tripoli 

Oussama Ghneim Head of Vocational and Technical Education Department, General 

Coordinator of Technology, Centre for Educational Research and 

Development, Ministry of Education and Higher Education 

Renee Aoun  Makhzoumi Foundation 

Development Projects Coordinator 

Malak Saridar El Hout Vocational Training Programme Manager, Makhzoumi Foundation 

Sallama Namani Awareness and Agriculture / Environment Programs Manager / 

Fundraising Consultant, Makhzoumi Foundation 

Monica Di Vico Regional Coordinator, Armadilla S.C.S. Onlus 

Chaouki Diab Directeur adjoint, Le CNAM Liban 

Sanaa Hajj Safa Chef du département Economie et Gestion, Le CNAM Liban 

Soubhi Abou Chahine Dean of Students Affairs, Professor of Communications & 

Electronics, Beirut Arab University 

Pierre Gedeon Director of International Relations. Notre Dame University Louaize 

Leila Abboud Managing Partner, E-Bump 

Anwar Alsaid Education Advisor, UNESCO Office in Doha 

Mohamed Al-Seddiqi Director of Technical and Vocational Education, Bahrain Ministry of 

Education 

Aiman Badri National Professional Officer, UNESCO Office in Khartoum 

Awadia ElNogomi Head, Sudan TVET Examinations Council 

Mohammad Marghani Head of TVET, Sudan Ministry of Education 

Tarek Ali Sudan Ministry of Education Information Centre 

Manager 

Rania Bikhazi Enterprise Development Specialist, International Labour 

Organization, Beirut Regional Office for Arab States 

Malawi 

Abraham Sarfo ATVET Advisor, GIZ - Deutsche Gesellschaft für Internationale 

Zusammenarbeit 

Aubrey Diverson 

Matemba 

Chief Technical Education Officer, Ministry of Labour & 

Manpower Development, Department of Technical and 

Vocational Education and Training 

Charles Kazembe Chief Executive Officer, Small and Medium Enterprises 
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Development Institute (SMEDI) 

Charles Mataya Phiri Head of Regulatory & Compliance Services, Technical, 

Educational and Vocational Education and Training Authority 

Chimwemwe Kakhuta 

Mtegha 

Training Director, National Construction Industry Council of 

Malawi 

Cripson A. Daudi Senior Quality Assurance Specialist, Technical, Educational and 

Vocational Education and Training Authority 

David Mulera Assistant Executive Secretary for Education, National Commission 

for UNESCO 

Edward Zombe Secretary of Youth & Sports Development, Ministry of Youth & 

Sports Development 

Fiona Ngulume Gender Officer, Ministry of Education Science and Technology 

Fr. Michael Mbandama Principal, Don Bosco Youth Technical College 

Francis Mkandawire Executive Secretary, National Commission for UNESCO 

Gabriel Jailosi Head of Engineering Department, Lilongwe Technical College 

Gift Mawembe National Project Officer, International Labour Office 

Godfrey B. C. Kafere Director of Technical and Vocational Education and Training, 

Ministry of Labour & Manpower Development 

Grace L. Nyirenda Deputy Secretary General, Malawi Congress of Trade Unions 

Harrison Banda National Construction Industry Council of Malawi 

Civil Engineer – Trainer 

Harry Gerson Kamdima National Project Coordinator – Malawi BEAR and CapEFA, 

UNESCO 

Joe Ching’ani Chairperson MSG-Malawi, Construction Sector Transparency 

Initiative 

John R. Zinyongo Managing Director, Zinyongo Building Contra 

Joseph W. Chirombo Principal Trade Testing Officer, Ministry of Labour and Manpower 

Development, Trade Testing Headquarters 

Justin Adack K. Saidi Secretary of Youth & Sports Development, Ministry of Youth & 

Sports Development 

Kennie Mlima Vice-Principal, Don Bosco Youth Technical College 

Lena Veierskov Capacity Building Specialist, Delegation of the European Union 

to the Republic of Malawi, Education and Capacity Building 

Lonely V. Magreta Secretary for Education, Science and Technology, Ministry of 

Education, Science and Technology 

Mary Dzinyemba Treasurer General, Malawi Congress of Trade Unions 

Maxwell Mbweza Registrar, Natural Resources College 

McRobert Manjale Principal, Malawi Council for the Handicapped 

Naomy K. Lintini Chief Technical Advisor, Skill for Trade and Economic 

Diversification, International Labour Office 

Patrick Smythes 

Mputeni 

Head of Planning & Research, Technical, Educational and 

Vocational Education and Training Authority 

Peter W. Njunga Principal, Lilongwe Technical College 
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Precious Chilupsya ICT Instructor, Don Bosco Youth Technical College 

Robert Kafakoma Executive Director, Training Support for Partners 

Selina Mwenelupembe Managing Director, President, Mount Carmel Construction, 

MABCATA 

Simon Mclloyd 

Chimwuze 

Planning and Research Specialist, Small and Medium Enterprises 

Development Institute (SMEDI) 

Sirys Chinangwa Consultant, International Labour Office 

Suzgika Walters Mvalo Deputy Principal, Lilongwe Technical College 

Wilson Makulumiza-

Nkhoma 

Director of Training Programmes, Technical, Educational and 

Vocational Education and Training Authority 

Winn W. Wittika Managing Director, Draft Hire Group Building and Design Services 

Saint Kitts and Nevis 

Andrew Abraham Dean of Tech. Voc. Division, Clarence Fitzroy Bryant College 

Antonio Maynard Secretary General, National Commission for UNESCO, Ministry of 

Education 

Carlton Phipps Director, Statistics Department, Ministry of Sustainable Development 

Clarice Cotton Chief Education Officer, Ministry of education 

Clyde Christopher Chairman, TVET Council 

Diannille Taylor  Permanent Secretary, Ministry of Tourism 

Eva Bowrin Head, Curriculum Development Unit, Ministry of Education 

Fritzroy Wilkins Former TVET Officer, TVET Council; Advisor, Clarence Fitzroy Bryant 

College 

Glenville Edwards TVET Education Officer, Ministry of education 

Gwenneth Browne Ministry of Education (Nevis) 

Hon. Shawn K. Richards Deputy Prime Minister and Minister of Education, Youth, Sports and 

Culture 

Ionie Liburd Willett  Permanent Secretary, Ministry of Education 

Jocelyn Archibald-

Pennyfeather 

Advisor, Clarence Fitzroy Bryant College 

June James Director, NSTP 

Kaloma O’Marde-

Hamilton 

Executive Director, SKN Hotel & Tourism Association 

Kelvin Daly President, Clarence Fitzroy Bryant College 

Leighton Naraine Advisor, Clarence Fitzroy Bryant College 

Lornette Queeley -

Connor 

Director, Department Higher and Continuing Education, Ministry of 

Education & Library Services (Nevis) 

Lucy Steward Education Specialist 

Michelle Sutton Ministry of Education (Nevis) 

Mr. Hobson Executive Director, Chamber of Industry and Commerce / CIC 

Training Committee 

Neva Pemberton Education Planner in the Department of Education, Ministry of 

Education 

Novelette Morton Senior Tourism Projects Officer, Ministry of Tourism 

Orette Smith  TVET Coordinator, Ministry of Education Ministry of Education (Nevis) 

Oswald martin General Manager, Domus Inc. 
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Spencer Amory Premier (Prime Minister) of Nevis 
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Annex C: Survey of UNEVOC Centres 

1. Please select your language : / Veuillez sélectionner votre langue : / Por favor elija su 

idioma : / اللغة اختيار يرُجى 

□ English □ français □ español □ العربية 

This survey is launched in the framework of the Evaluation of UNESCO’s work in the Thematic Area “TVET (Technical 

and Vocational Education and Training)”. 

The aim of the survey is to gather information on the role UNEVOC Centres play in their national and regional TVET 

contexts and how they can contribute to UNESCO’s {future} work in TVET. 

The survey contains 20 questions and it should not take longer than 15 minutes to complete. You can leave the 

survey at any time and complete the remaining questions at a later stage. 

Please note that all responses given will be kept strictly confidential. Your input will only be used for analytical 

purposes in combination with the responses of other UNEVOC Centres participating in the survey. Your individual 

responses will not be disclosed to anyone outside the evaluation team. 

Thank you very much in advance for your participation! 

2. What is the name of your institution? 

3. Is your institution a member of another regional/international network for TVET? 

Yes 56% 

No 44% 

If yes, please indicate which other regional/ international networks you are member of: 

4. If yes, to what extent is the role/work of the UNEVOC Network overlapping/complementary to that of the other(s)? 

5. If you are a member of other networks, does the UNEVOC Network have a comparative advantage? If so, please 

explain in what ways. 

6. How does your institution engage with the private sector in its work? Please check all that apply: 

We have a cooperation agreement 16% 

They are part of the governing board of our organization 16% 

They are regularly asked to be involved in our work 26% 

They receive our newsletters and other publications 17% 

They come to us with specific requests 22% 

We do not engage with the private sector much / not at all 3% 

Please describe in more detail how you engage with the private sector (in terms of strategy and activities 

implemented): 

7. What do you consider to be the three most and three least important value added / main benefits of being a 

UNEVOC network member? Please select three: 

 
Three most important 

benefits 

Three least important 

benefits 

Knowledge exchange on global TVET related issues 98% 2% 

Access to international expertise on TVET 95% 5% 

Opportunity to contribute to the current global debate on 

issues of concern for TVET post -2015 
90% 10% 

Platform for starting up international projects and finding 

partners (with other network members) 
77% 23% 

Visibility of my organization internationally 53% 47% 

Visibility of my organization nationally 6% 94% 

Internationalisation of my staff 8% 92% 

Benchmarking my organization with peers in other 

countries 
19% 81% 

Access to project funds 18% 82% 

Support for a global movement on TVET 38% 63% 



 

85 

Use of UNESCO-UNEVOC brand to create an authoritative 

position in my country and to put TVET on the national 

agenda 

42% 58% 

Increased possibilities for institutional capacity building 43% 57% 

Facilitated engagement with the national TVET authorities 19% 81% 

Facilitated engagement with the private sector 0% 100% 

Other (please specify):  

8. How useful are the following services for UNEVOC Centres? For those that you have not participated in, or are not 

aware of please indicate “I don’t know”. 

 Not at all useful Not very useful 
Somewhat 

useful 
Very useful I don’t know 

e-Forum 0% 2% 26% 63% 9% 

Virtual conferences 0% 6% 46% 31% 17% 

World TVET Database 2% 0% 31% 57% 9% 

Promising Practice Database 2% 2% 28% 46% 22% 

TVETipedia Glossary 2% 2% 28% 56% 13% 

UNEVOC Network Portal 0% 0% 19% 77% 4% 

Publications 0% 0% 24% 72% 4% 

Conferences / Seminars / Workshops 0% 0% 6% 91% 4% 

9. Please select the statement(s) which best represent your involvement in the UNEVOC Network: 

 False 
Somewhat 

false 

Somewhat 

true 
True 

My Centre participates in joint work with other UNEVOC 

Centres. 
7% 11% 39% 43% 

My Centre is actively involved and organizes workshops for 

others to attend. 
19% 6% 35% 40% 

My Centre regularly updates the Network portals of 

International Centre. 
13% 21% 53% 13% 

My Centre is actively involved in knowledge management 

activities and contributes to products such as the e-forum, 

TVET database and clearing house. 

16% 32% 26% 26% 

My Centre produces national/regional research and 

knowledge products that feed into the global debate. 
18% 13% 38% 31% 

My Centre is passively involved, being informed about 

activities and representatives, sometimes attend a workshop. 
37% 16% 29% 18% 

My Centre is a member, but is not actively involved in any 

activities. 
47% 20% 24% 8% 

My Centre is a cluster coordinator and coordinates work 

between other UNEVOC Centres. 
53% 13% 15% 19% 

10. How many persons in your centre are involved in UNEVOC-related activities on a regular basis? 

Only the Head of Centre 17% 

A few staff 70% 

Most staff 13% 

How does your Centre encourage its staff to participate in UNEVOC-related activities? 

11. With approximately how many UNEVOC centres have you been in contact over the last two years on a regular 

basis? 

None 23% 

1 19% 

2-5 30% 

5-10 17% 

10 and more 11% 

12. Please indicate the UNEVOC Centres you have contact with on a regular basis: 
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13. Please indicate what are the main reasons for having contact with other UNEVOC Centres? Please check all that 

apply: 

Sharing good practices on TVET policies 23% 

Sharing good practices on internal organizational matters 14% 

Implementing a common project 15% 

Staff exchange / mobility 6% 

Mutual participation in events 21% 

Capacity building activities 14% 

Other 6% 

14. Please indicate the four most important thematic areas addressed while sharing knowledge and experience, and 

/or cooperating with other UNEVOC Centres: 

The articulation between general and technical and vocational secondary education 5% 

Youth and Skills 9% 

Curricular reform 9% 

Entrepreneurship 5% 

Qualifications frameworks 10% 

Links to the labour market 6% 

Financing and cost-effectiveness 2% 

Work based Learning 5% 

TVET teachers and the training of trainers 11% 

ICT in TVET 6% 

Gender equality 0% 

Equal opportunities for disadvantaged groups 1% 

New approaches towards improving access to and raising the status of TVET, particularly 

for marginalised groups 
1% 

Global reference levels for TVET qualifications 3% 

Sustainable development and greening TVET 8% 

Lifelong learning 4% 

Quality TVET 9% 

Defining indicators and improving monitoring systems for TVET 2% 

Other (please specify) 3% 

15. Please indicate whether you agree or disagree with the following statements: 

 
Strongly 

disagree 
Disagree Agree 

Strongly 

agree 

My Centre contributes more to the Network than we receive 

from the UNESCO-UNEVOC and/or other UNEVOC Centres. 
23% 52% 21% 4% 

The heterogeneity of the UNEVOC Network (diversity in types 

of members) is an asset. 
4% 2% 55% 40% 

Membership should be based on stricter entry requirements. 11% 32% 47% 9% 

Membership renewal should be conditional and based on 

performance. 
6% 32% 49% 13% 

The roles and responsibilities of the members of the UNEVOC 

Network and the UNESCO-UNEVOC are clearly articulated 

and understood. 

2% 29% 50% 19% 

The capacity of the UNEVOC Network is well utilised. 10% 35% 38% 17% 

16. To what extent are you aware of the UNESCO Strategy for TVET (2010-2015)? (Please 

visit http://www.unesco.org/new/en/education/themes/education-building-blocks/technical-vocational-

education-and-training-tvet/strategy/ for more information.) 

Not aware 6% 

Somewhat aware 51% 

Very much aware 43% 

17. How were you informed of the UNESCO TVET strategy? Please check all that apply: 

Not at all 3% 

http://www.unesco.org/new/en/education/themes/education-building-blocks/technical-vocational-education-and-training-tvet/strategy/
http://www.unesco.org/new/en/education/themes/education-building-blocks/technical-vocational-education-and-training-tvet/strategy/
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UNESCO webpage 16% 

UNESCO-UNEVOC Website 30% 

UNEVOC Newsletter 14% 

Application documents for becoming a member 2% 

Policy documents 9% 

UNEVOC Events 22% 

Informally 1% 

Other (please specify) 4% 

18. How would you assess the added value of having a UNESCO TVET strategy in relation to: 

 Not valuable 
Limited added 

value 
Valuable Very valuable 

I don’t know 

(not aware of 

the TVET 

strategy) 

TVET development in your country? 2% 23% 33% 40% 2% 

TVET development in your region? 4% 19% 37% 35% 6% 

TVET development globally? 0% 8% 35% 52% 6% 

19. Please select the aspects of UNESCO's work in TVET that you are aware of: 

Global Conferences such as the Third International 

Congress on TVET in Shanghai 
52% 

Regional TVET Studies, Strategies and Frameworks 6% 

Work on TVET monitoring TVET systems (indicators) 2% 

Capacity-building and policy advice at the national level 

(Policy Reviews) 
6% 

Publications and research on trends and issues in TVET 26% 

Other (please specify) 8% 

20. To what extent are you aware of UNESCO’s normative instruments in the field of TVET (e.g. 2001 Revised 

Recommendation concerning Technical and Vocational Education)? 

Not aware 23% 

Somewhat aware 44% 

Very much aware 33% 

21. To what extent are you aware of the current ongoing revision process of the 2001 Revised Recommendation? 

Not aware 44% 

Somewhat aware 31% 

Very much aware 25% 

22. What do you see as the main added value of an up-to-date UNESCO normative instrument concerning Technical 

and Vocational Education? Please check all that apply: 

Providing a global reference framework 31% 

Increased attention of national authorities on issues of 

concern in the current global TVET debate 
30% 

Raising the status of TVET within the overall education 

agenda 
36% 

Other (please specify) 3% 

23. UNESCO will develop a new Strategy for TVET for the post-2015 period. In your view, what should be the future 

thematic focus areas of this Strategy? 

 
Please select the four most relevant 

areas. 

Please select the four least relevant 

areas. 

The articulation between general and 

technical and vocational secondary 

education 

38% 28% 

Youth and Skills 32% 23% 

Curricular reform 23% 36% 

Entrepreneurship 28% 23% 

Qualifications frameworks 30% 17% 
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Links to the labour market 30% 15% 

Financing and cost-effectiveness 15% 30% 

Work based Learning 11% 28% 

TVET teachers and the training of 

trainers 
51% 0% 

ICT in TVET 23% 21% 

Gender equality 2% 38% 

Equal opportunities for disadvantaged 

groups 
4% 17% 

New approaches towards improving 

access to and raising the status of 

TVET, particularly for marginalised 

groups 

11% 15% 

Global reference levels for TVET 

qualifications 
8% 38% 

Sustainable development and 

greening TVET 
40% 9% 

Lifelong learning 13% 21% 

Quality TVET 25% 4% 

Defining indicators and improving 

monitoring systems for TVET 
21% 34% 

Please indicate any other relevant 

focus areas: 
  

24. What do you see as the two most and least important roles of UNESCO-UNEVOC in the field of TVET in the future? 

 
Please select the two most important 

areas. 

Please select the two least important 

areas. 

Knowledge developer 

(conceptualising and monitoring TVET) 
36% 13% 

Knowledge broker (collecting, 

recording, disseminating publications 

on TVET policies) 

32% 25% 

Policy advice and support (providing 

particular solutions to particular 

problems) 

26% 19% 

Agenda setting organization / 

advocacy organization in TVET 
17% 40% 

Capacity builder (training TVET 

stakeholders) 
21% 30% 

Network provider (connecting 

organizations in the field of TVET) 
32% 8% 

Donor organization / cooperation 

partner (starting up cooperation 

projects with mutual ownership) 

25% 38% 

Clearing house and Knowledge 

management 
11% 28% 

Other important areas (please specify)   

25. Please indicate to what extent you agree with the following statements: 

 
Strongly 

disagree 
Disagree Agree 

Strongly 

agree 
Don’t know 

The UNEVOC Network could be better 

positioned in the implementation of UNESCO 

work in the field of TVET (for example being 

more strongly involved in policy advice and 

capacity building, clearing house and 

knowledge management). 

2% 14% 39% 45% 0% 

I am satisfied with the way UNESCO-UNEVOC 

manages the UNEVOC Network. 
2% 10% 65% 20% 4% 
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There could be better incentives for 

cooperation and collaboration between 

UNEVOC Centres. 

2% 6% 41% 47% 4% 

Please elaborate on other incentives:  

26. What are your suggestions for improving the new UNESCO Strategy for TVET regarding: 

future elements of the UNESCO TVET Strategy (thematic focus areas, priorities, core areas of UNESCO’s work in TVET: 

the role of the UNEVOC Network in implementing the UNESCO TVET Strategy: 

governance of the UNEVOC Network and cooperation modalities between Network members: 

engagement with partners including the involvement of the private sector: 

distribution and articulation of roles, responsibilities and accountabilities: 
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Annex D: Survey of UNESCO Member States Representatives and 

Partners 

1. Please select your language : / Veuillez sélectionner votre langue : / Por favor elija su idioma : If you prefer, you 

may also answer in Arabic or Russian. 

□ English □ français □ español 

This survey is part of the Evaluation of UNESCO’s work in the thematic area of Technical and Vocational Education 

and Training (TVET 

The aim of the survey is to gather information on how external stakeholders (UNESCO Member States, partners, TVET 

institutions, etc.) perceive UNESCO’s work and its role in the area of TVET 

The survey contains 25 questions and it should not take longer than 15 minutes to complete. You can leave the 

survey at any time and complete the remaining questions at a later stage. 

Please note that all responses given will be kept strictly confidential. Your input will only be used for analytical 

purposes in combination with the responses of other UNESCO TVET stakeholders participating in the survey. Your 

individual responses will not be disclosed to anyone outside the evaluation team 

Thank you very much in advance for your participation! 

2. Your organization primarily has a: 

National mandate 81% 

Regional mandate 2% 

International mandate 12% 

Not applicable 3% 

Other (please specify) 2% 

3. Please indicate the type of the organization that you represent: 

Ministry or National Body responsible for TVET (National TVET Authority, Ministry of 

Education, Ministry of Labour, Ministry of Youth, etc.) 
78% 

TVET Provider (University, Technical College, Private Training Centre) 5% 

Associations (Trade Union, Employer’s Union/Association, Employees’ 

Union/Association, Youth Organization, Students Organization, Teachers Organization, 

Professional Association) 

1% 

Research Body (Statistics Office, University, Consultancy, etc.) 7% 

Private Company/Employer 0% 

National Entity responsible for UNESCO (National Commission for UNESCO, Permanent 

Delegation of UNESCO, Embassy/Consulate, etc.) 
1% 

Development Organization (UN agency, International Organization, Regional 

Organization, National/Bilateral Development Agency, Donor Agency, etc.) 
4% 

Civil Society Organization 0% 

Other (please specify) 3% 

4. Please indicate the country where your organization is situated: 

5. Please indicate the country(ies)/region(s) where your organization is active: 

6. Please indicate the name of your organization: 

7. Please briefly describe your organization’s mandate/involvement in TVET: 

8. Please briefly describe your organization’s involvement with UNESCO in TVET (if applicable): 

9. Is your organization a member of a national/regional/international network for TVET? 

Yes 59% 

No 22% 

I don’t know 19% 

If yes, please indicate: 

10. Please select the aspects of UNESCO's work in TVET that you are aware of: 

Normative Instruments on TVET (such as the 2001 Revised Recommendation) 75% 

Global Conferences such as the Third International Congress on TVET in Shanghai (May 2012) 77% 

Regional TVET Studies, Strategies and Frameworks 60% 
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Publications and research on trends and issues in TVET 65% 

Work on monitoring TVET systems (indicators) 46% 

Capacity-building at the national level (e.g. Capacity Development for Education for All 

programme) 
42% 

Policy advice/development at the national level (Policy Reviews, etc.) 46% 

Networking of UNEVOC Centres 48% 

Online UNEVOC community for TVET (e.g. e-fora) and related activities 45% 

Other (please specify) 2% 

11. Considering the above list of UNESCO activities in TVET, please assess how useful each one is for the work of your 

organization: 

 
Not at all 

useful 

Not very 

useful 

Somewha

t useful 

Very 

useful 

I don’t 

know 

Not 

applicabl

e 

Normative Instruments on TVET (such as the 2001 

Revised Recommendation) 
0% 4% 32% 51% 4% 11% 

Global Conferences such as the Third International 

Congress on TVET in Shanghai (May 2012) 
0% 5% 24% 54% 14% 3% 

Regional TVET Studies, Strategies and Frameworks 0% 4% 20% 61% 11% 4% 

Publications and research on trends and issues in 

TVET 
0% 0% 24% 63% 7% 6% 

Work on monitoring TVET systems (indicators) 0% 0% 21% 56% 12% 12% 

Capacity-building at the national level (e.g. 

Capacity Development for Education for All 

programme) 

0% 2% 29% 43% 20% 7% 

Policy advice/development at the national level 

(Policy Reviews, etc.) 
0% 4% 25% 47% 18% 5% 

Networking of UNEVOC Centres 4% 8% 25% 42% 15% 8% 

Online UNEVOC community for TVET (e.g. e-fora) and 

related activities 
2% 6% 29% 41% 16% 6% 

Comments: 

12. To what extent are you aware of the current ongoing revision process of the 2001 Revised Recommendation 

concerning TVET? (For more information please see http://unesdoc.unesco.org/images/0022/002226/222614e.pdf) 

Not aware 14% 

Somewhat aware 25% 

Very much aware 25% 

I participated in the revision process 37% 

13. What do you see as the main added value of an up-to-date UNESCO normative instrument concerning TVET? 

Please check all that apply: 

Providing a global reference framework and setting the international agenda in TVET 60% 

Increased attention of national authorities on issues of concern in the current global TVET 

debate 
71% 

Raising the global status of TVET compared to other areas in education (such as higher 

education) 
62% 

I don't know 9% 

Limited or no added value 3% 

Other (please specify) 5% 

14. To what extent are you aware of the UNESCO Strategy for TVET (2010-2015)? (Please 

visit http://www.unesco.org/new/en/education/themes/education-building-blocks/technical-vocational-

education-and-training-tvet/strategy/ for more information.) 

Not aware 13% 

Somewhat aware 53% 

Very much aware 34% 

15. How were you informed of the UNESCO Strategy for TVET (2010-2015)? Please check all that apply: 

Not at all 9% 

http://unesdoc.unesco.org/images/0022/002226/222614e.pdf
http://www.unesco.org/new/en/education/themes/education-building-blocks/technical-vocational-education-and-training-tvet/strategy/
http://www.unesco.org/new/en/education/themes/education-building-blocks/technical-vocational-education-and-training-tvet/strategy/
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UNESCO webpage 37% 

UNESCO-UNEVOC Website 22% 

UNEVOC Newsletter 9% 

Policy documents 23% 

UNESCO and UNEVOC Events 31% 

Other events (conference, national seminars/meetings…) 22% 

Academic / policy networks 9% 

My organization’s staff / my colleagues 20% 

Press 5% 

Informally 6% 

Other (please specify) 3% 

16. How do you assess the added value of having a UNESCO Strategy for TVET (2010-2015) in relation to: 

 
Not 

valuable 

Limited 

added 

value 

Valuable 
Very 

valuable 

I don't 

know 

Not 

applicabl

e (not 

aware of 

the 

UNESCO 

Strategy 

for TVET) 

TVET development at the national level 0% 23% 38% 33% 0% 6% 

TVET development at the regional level 2% 18% 40% 32% 2% 6% 

TVET development at the global level 0% 16% 25% 51% 2% 6% 

17. When thinking about UNESCO’s engagement in the area of TVET, to what extent do you associate the following 

UNESCO entities with work on TVET? 

 Not at all Very little Somewhat 
To a great 

extent 

I don't 

know 

UNESCO Section for Youth, Literacy and Skills at Headquarters 

in Paris (former TVET Section) 
8% 12% 32% 33% 15% 

UNESCO Regional offices 7% 18% 39% 23% 13% 

UNESCO National Field Offices / Antenna Offices 11% 18% 33% 16% 22% 

UNESCO-UNEVOC Centre in Bonn (Germany) 4% 18% 27% 36% 16% 

UNEVOC centres in UNESCO Member States 5% 36% 22% 25% 11% 

UNESCO Institute for Statistics (UIS) in Montreal Canada 13% 17% 26% 20% 24% 

UNESCO Institute for Educational Planning (IIEP) 9% 20% 24% 30% 17% 

UNESCO Institute for Lifelong Learning (UIL) in Hamburg 

(Germany) 
9% 19% 25% 26% 21% 

Other UNESCO entities (please specify) 8% 26% 24% 3% 39% 

Roles and responsibilities between these different UNESCO 

entities responsible for TVET (UNESCO Headquarters, UNESCO 

Field Offices, UNESCO-UNEVOC etc.) are clear 

6% 23% 27% 23% 21% 

18. What do you see as the most and least important roles of UNESCO in the field of TVET? Please select up to three for 

each. 

 
Most important 

roles 

Least important 

roles 

Knowledge developer (conceptualising, researching, evaluating and monitoring 

TVET) 
85% 15% 

Policy advice and support (pointing to particular policy solutions or options to 

respond to particular issues) 
84% 16% 

Agenda setting organization (e.g. for the post-2015 agenda) 74% 26% 

Advocacy organization for TVET 54% 46% 

Capacity builder (institution-building and training TVET stakeholders ) 58% 42% 

Provider of a platform for networking (connecting organizations in the field of TVET) 65% 35% 

Donor organization 11% 89% 
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Coordinator of donors/other organizations working in TVET 26% 74% 

Cooperation partner (starting up cooperation projects with mutual ownership) 44% 56% 

Clearing house and Knowledge management (gathering, transferring, 

disseminating and sharing available information, knowledge and best practices) 
54% 46% 

19. In your view, is UNESCO best positioned to take up the following roles, or are other organizations better 

positioned? 

 

1 = 

UNESCO is 

best 

positioned 

to take this 

role 

2 3 4 

5 = Other 

organizatio

ns are best 

positioned 

to take this 

role 

Knowledge developer (conceptualising, researching, 

evaluating and monitoring TVET) 
48% 16% 18% 10% 8% 

Policy advice and support (pointing to particular policy 

solutions or options to respond to particular issues) 
47% 20% 22% 8% 3% 

Agenda setting organization (e.g. for the post-2015 

agenda) 
45% 21% 22% 9% 3% 

Advocacy organization for TVET 40% 18% 25% 10% 7% 

Capacity builder (institution-building and training TVET 

stakeholders ) 
33% 18% 19% 23% 7% 

Provider of a platform for networking (connecting 

organizations in the field of TVET) 
43% 22% 20% 10% 5% 

Donor organization 7% 23% 21% 21% 28% 

Coordinator of donors/other organizations working in TVET 23% 21% 21% 21% 13% 

Cooperation partner (starting up cooperation projects 

with mutual ownership) 
24% 29% 19% 21% 7% 

Clearing house and Knowledge management (gathering, 

transferring, disseminating and sharing available 

information, knowledge and best practices) 

48% 20% 25% 3% 3% 

20. Given the above assessment of the role of UNESCO in comparison with other organizations, what do you consider 

the main added value of UNESCO in the field of TVET? 

21. Please indicate whether you agree or disagree with the following statements: 

 
Strongly 

disagree 
Disagree Agree 

Strongly 

agree 
Don't know 

UNESCO is a global player in the field of TVET 3% 3% 48% 43% 3% 

UNESCO is setting the global agenda on TVET 3% 13% 48% 29% 6% 

UNESCO is an authority in the field of TVET 2% 27% 57% 13% 2% 

UNESCO is a reliable cooperation partner in the field of TVET 2% 13% 56% 27% 2% 

UNESCO has the resources and human capacities to have 

an impact in the field of TVET at the global level 
5% 17% 52% 17% 10% 

UNESCO has the resources and human capacities to have 

an impact in the field of TVET at the regional level 
2% 21% 52% 10% 16% 

UNESCO has the resources and human capacities to have 

an impact in the field of TVET at the national level 
5% 33% 38% 8% 16% 

UNESCO is an important provider of information on 

developments in TVET 
5% 11% 40% 40% 3% 

22. To your knowledge, what would you consider the 3 most important examples where UNESCO’s work in TVET has 

brought about significant change and how? 

23. From your experience, what are examples of areas where UNESCO’s work in TVET has been less successful and 

why? 

24. What do you see as the most and least important roles of UNESCO in the field of TVET in the future? Please select 

up to three for each. 

 
Most important 

roles 

Least important 

roles 

Knowledge developer (conceptualising, researching, evaluating and monitoring 

TVET) 
82% 18% 



 

94 

Policy advice and support (pointing to particular policy solutions or options to 

respond to particular issues) 
81% 19% 

Agenda setting organization (e.g. for the post-2015 agenda) 67% 33% 

Advocacy organization for TVET 52% 48% 

Capacity builder (institution-building and training TVET stakeholders ) 64% 36% 

Provider of a platform for networking (connecting organizations in the field of TVET) 64% 36% 

Donor organization 10% 90% 

Coordinator of donors/other organizations working in TVET 32% 68% 

Cooperation partner (starting up cooperation projects with mutual ownership) 35% 65% 

Clearing house and Knowledge management (gathering, transferring, disseminating 

and sharing available information, knowledge and best practices) 
68% 32% 

25. In view of the post-2015 Education agenda, UNESCO will develop a new Strategy for TVET for the post-2015 period 

(2016-2021). The Global Education for All Meeting at Muscat, Oman has proposed the following target 4 for TVET: By 

2030, at least x% of youth and y% of adults have the knowledge and skills for decent work and life through technical 

and vocational, upper secondary and tertiary education and training, with particular attention to gender equality 

and the most marginalized. Other targets also concern TVET. For more information, please see: 

http://www.uis.unesco.org/Education/Documents/muscat-agreement-2014.pdf. Considering the Organization aims 

to achieve this, what should the future UNESCO Strategy for TVET specify in terms of…: 

Global issues/challenges in TVET that UNESCO needs to tackle: 

Priority thematic areas for UNESCO’s work in TVET: 

Cooperation with international organizations working in TVET at the regional and/or global level: 

Partnerships in TVET with other stakeholders including the private sector: 

Cooperation with national authorities in UNESCO Member States: 

Role of the UNEVOC Network in implementing the UNESCO Strategy for TVET and expanding its outreach: 

Distribution and articulation of roles, responsibilities and accountabilities between various UNESCO entities 

responsible for TVET (UNESCO Headquarters, UNESCO Field Offices, UNESCO-UNEVOC etc.): 

26. In your view, what should be the priority future thematic focus areas of UNESCO’s Strategy for TVET for the post-

2015 period (2016-2021)? Please select up to five areas: 

Learning pathways: articulation between general and technical and vocational 

secondary education, progression to tertiary education 
45% 

Life and work skills for youth 39% 

Skills forecasting 18% 

Governance of TVET 33% 

Curricular reform 25% 

Entrepreneurship 22% 

Qualifications frameworks and quality assurance 33% 

TVET relevance for the labour market 43% 

Financing and cost-effectiveness 16% 

Work based Learning 24% 

TVET teachers and the training of trainers 33% 

ICT in/for TVET 10% 

Gender equality 8% 

Equal opportunities for disadvantaged groups 12% 

New approaches towards improving access to and raising the status of TVET, particularly 

for marginalised groups 
4% 

Recognition of qualifications 24% 

Lifelong learning 18% 

Career guidance and counselling 8% 

Greening TVET and skills for sustainable development 18% 

Quality TVET 16% 

Defining indicators and improving monitoring systems for TVET 12% 

Establishing Partnerships in TVET 14% 

Other (please specify) 0% 

http://www.uis.unesco.org/Education/Documents/muscat-agreement-2014.pdf
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27. Would you agree to be contacted via telephone or email in order to further discuss some of the issues mentioned 

above? If yes, please provide your contact details below: 
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