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open break and in 1517 Las Casas
returned to Spain with the intention of
laying his complaints before Cardinal
Cisneros. But the Cardinal had died
on November 8, and Las Casas had
no other course open to him except
to deal directly with the Spanish king,
who had just landed in the Peninsula.

A new project to reform the Indies
was prepared and presented to the
Court by Las Casas. lts aim was the
agricultural colonizing of the New
World using skilled farmers recruited
in Castile to teach the Indians the
tried techniques of European farming
(a genuine foretaste of the technical
co-operation projects of our days).
This project completely rejected any
idea of exploiting the Indian and
looked to the consequent increase in
productivity to supply new sources of
income for the Crown.

The new Las Casas plan advocated,
among other things, the recognition of
equal freedom for the Indian and the
subject from Spain, mixed marriages
between the Spanish colonists and the
Indians (far removed was the mere
thought of racism) and permission for
each family of farmers to take with
them a black slave or a black slave
couple.

This last idea was to become the
first source of scandal for his enemies.
They accuse him of contradiction and
consider him the person responsible
for the implantation of the black slave
market in South America. But the
French historian Marcel Bataillon has
very clearly shown that Las Casas was
not the first person to suggest such a
practice and that, in any case, his
advice had no practical effect. Later,
Las Casas himself, in his “History of
the Indies”, bitterly repented of his
idea.

Admission to the' Dominican Order
—second conversion (1522-1550). On
May 19, 1520 Las Casas had obtained
from King Charles a settlement of a
strip of coastal land in Venezuela to put
into practice his ideas on peaceful
colonizing with land-workers recruited
in Spain. Unfortunately the experi-
ment ended in disaster mainly because

of the desertion of many of the farm-
workers who were ill-prepared for the
venture. Bartolomé was very disap-
pointed and saddened and decided to
change his way of life and enter the
Dominican Order.

From 1524 to 1530 in the peace and
quiet of his monastery he pursued his
studies in law and theology with great
thoroughness and thought out and
started drafting the originals of his
literary magnum opus. Here we have
the beginnings of the great committed
writer that Las Casas was to become
later in his life.

With this new and enriched stock of
cultural knowledge and the support of
his brothers in religion, Bartolomé
took up the fight once again. He
rightly felt that his way was not that
of the missionary moving among the
pagan Indians, but that made possible
by his access to the Court and even
to the Pope where his ideas on colo-
nizing and peaceful evangelizing could
be effectively explained. These ideas
can be summarized as follows:

—Abolition of the “encomienda”
which would free the Indian from that
state of subjugation to the colonist
which, in Las Casas' opinion, is the
worst form of slavery.

—Condemnation of all wars of con-
quest. The world must be brought to
realize that before the arrival of the
Spaniards the Indians belonged to a
nation as free and sovereign as Spain,
were as intelligent and free as any
other men and, in many ways, were
superior, naturally and morally, to the
colonists. (Rightly may Las Casas be
considered the precursor of the doc-
trine of the “noble savage”.)

The decisive influence of Las Casas
was soon to be felt in the question of
the “encomienda”. In 1542 the Crown
promulgated the “New Laws” which
implied purely and simply the abolition
of the “encomienda”. Another of the
great ideas advocated by Las Casas
had triumphed.

Consecrated Bishop in Seville in
1544, he was appointed to the, for him,
much desired diocese of Chiapa in
Central America where he was receiv-
ed in triumph.

Then he immediately began to put
into practice a whole series of mea-
sures to discipline abuses of the
existing colonial system. He even
brandished the terrible weapon of “re-
fusal of confession” to any colonist
who had Indians in his service and
went so far as to raise it to the level
of a regulation in a manual of pre-
cepts entitled Confessionary which he
attempted to circulate as widely as
possible in manuscript form.

This attitude of his naturally brought
him into serious conflict with the

clergy and colonists deeply rooted in
the “Establishment”. This, and the
premature repealing of the . “New
Laws™ in 1545, an indisputable victory
for the colonists, meant a new failure
for his cause. But Las Casas did not
consider his cause to be lost and de-
cided to leave the New World once
and for all to wage the decisive battle
for the Indian cause in Spain itself.

His campaign in Spain to win
recognition of the Indians’ human
rights (1550-1559). The circulating of
the Confessionary was the last straw
for the colonists and aroused their
anger against the Bishop of Chiapa.
They sought a person to defend their
cause at Court and through Hernan
Cortes, among others, they found him
in the person of the new Chronicler
and Confessor of Charles V, the
Cordoban humanist Juan Ginés de
Sepllveda.

Before the King he denounced the
Confessionary as an attack on Span-
ish rights in the Indies and in his
Latin treatise, Democrates the Second
or on the just causes of the war
against the Indians, he defends the
system of “encomiendas” when ap-
plied without abuse, and the justice of
war against the Indians when they wish
to resist the preaching of the Gospel.

There is no doubt that seen from
our present day viewpoint Las Casas’
refusal to recognize any superiority of
cultures is not only more attractive and
exemplary but is the only just attitude
to take. But even today how far are
we from seeing it effectively accepted
in practicel

What is really surprising is that the
Spain of those days, which allowed a
freedom of speech which even today
arouses our admiration, should remain
divided into two opposing bands; the
supporters of the colonizing policy
advocated by Sepllveda and the sup-
porters of the policy favoured by Las
Casas. Between them the Crown
maintained its neutrality.

In view of this state of affairs, Em-
peror Charles V very prudently decided












prophetic element, which is apparent

>wher} he warns the King of the evil
-which might befall Spain, through the
will of God, for having neglected its
divine task to protect and Christianize
the Indians. Secondly we have the
messianic element: Las Casas consi-
dered that he had been designated to
fulfill a divine mission in the Indies. In
third place we have the millenial ele-
ment which inspired Las Casas to await
the coming of the spiritual lerusalem,
that perfect and definitive society
which stands apart from history and
which in the fullness of time brings it
to an end by divine ordinance.

There is no doubt that there are
elements of all this in Las Casas’
thought but they are a very small part
of his work and are in no way typical
of the whole.

| think that the best word to describe
Las Casas is Utopian. He wanted to
see his reforms put into practice im-
mediately and without delay, that is,
within the framework of our present
world with human means and for
human ends. To a large extent these
reforms dealt with social and economic
guestions and implied a reorganization
of society to achieve the proposed
ends.

Las Casas insisted on presenting the
objectives of his political government
with terms such as “spiritual and
temporal utility”, “prosperity”, which
he believed he had found among In-
dians ruled by their original govern-
ments, “temporal happiness"—values
which seem to anticipate the ideas of
18th century Enlightenment.

His aim was to attain a temporal and
reasonable “order” or system of gov-
ernment. 'When he states that the
aim to be pursued by any govern-
ment of the Indians is the “good and
usefulness and prosperity and growth”
of the Indians, he manages to define
the general aim of political society.
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There is no doubt that Las Casas
considered evangelization very impor-
tant, because he knew that when he
used the gospel as the basis for his
arguments it made it very embarrass-
ing for his opponents to disagree with
him. But Las Casas always sought
the well-being and the preservation and
the enrichment of the Indian. He want-
ed to see the poor and the modest
gain wealth and the craftsmen and
labourers who came from Spain im-
prove their lot. Perhaps the prime
objective of his struggles was to at-
tain a temporal society with earthly
values.

He proposed new models to correct
and improve this society and some of
them, it has been suggested, reflect
the influence of Thomas More. He
was particularly interested in societies
based on farm-workers, societies with
an agricuftural economy but which had
a place for craftsmen, merchants,
magistrates and even soldiers. He
paid particular attention to the rela-
tions between the Indians and the
Spaniards and advocated racial inter-
mingling which would give rise to a
new type of society.

[ think that it would be true to say
that all of the Utopias which came out
of 16th century Europe were influenc-
ed by the major economic transforma-
tions which were part of the Renais-
sance. Las Casas’ starting point was
his direct experience of the economic
upheavals that had caused the ruin
and destruction of many nations.

Las Casas was fully aware of the
situation of the small farm-labourers
and day-workers of Castile, deprived
of their land and crushed by heavy
burdens. In his plans for the Indies
these wretched souls would find an
opportunity to own a “more free and
fortunate” piece of land.

Las Casas had an acute social con-
science, he was distressed by the
destruction of the Indians’ ownership
system and was upset by the unjust
payment that they received for' their
work: “let the day's wage be according
to the day's work”, he reminds us in

his treatise Among the Remedies. He.

was shocked by the harsh treatment
the Indians were subjected to and by
the acts depriving them of their land

which left them on the verge of star-
vation and extermination. He realized
that there were two major causes for
this state of affairs: the introduction
of money and everything it brought
with it.

Las Casas attributed the actions of
the Spaniards in the Americas to a
large extent to the lust for money
and riches. “Money”, he said, “has
become an end in itself”. The desire
for wealth and riches had become so
intense that it had led to a degree
of covetousness never known before,
to the point where it was considered
“blessedness and happiness”.

For Las Casas it was the root of all
the evil attributed to the Spanish
colonists. In his book Among the
Remedies, he placed the theme of
covetousness far and above all other
reasons for the Spanish colonization
of the Americas. “All those who do
rise and go to the Indies”, he wrote,
“are poor and covetous men and are

- moved to go there by nought but

covetousness and the yearning not just
to escape poverty but to become rich,
and not just rich but more opulentiy
so with such riches as were in times
past neither thought possible nor
dreamed of..."

It is easy to understand the oves-
all condemnation which, as a moraliss
and Utopian, our inflexible friar pro-
nounces: “for this cause is the whole
of Spain corrupted and infected by
covetousness and avarice."

The Utopians start out by recognizing
the existence of a state of society un-
favourable for the weak who groan
under the burden of the wealth of the
powerful and the covetousness of
those who wish to rise in the social
scale and ennoble themselves. Las
Casas started from the same point
and made an analysis of the subject
of ownership, at a time when it was
already noted that the possession of
goods was the basis for the develop-
ment of the person and that the great
divisions of society would be accord-
ing to the extent of one's possessions.

These Utopian systems combined
certain pre-Socialist notions with a res-
pect for the property of the small man
and the middle-class man and were
used to defend the idea of bourgeois
property (which, to establish itself,
used arguments very similar to those
which would later be used by the
proletariat in the 19th century) and,
furthermore, the Socialist schools of
thought could point to these Utopians
as antecedents for their own doctrines.
This is what happened with Thomas
More and Rousseau.

Las Casas, who had an obvious sym-
pathy for common ownership and in
whose organization plans there are
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whole of the teaching staff in all the
world’s institutions of higher education
overnight. No one would want to do
this, and | am certainly not suggesting
it. But now it is becoming both
essential and urgent to include on the
teaching staff people drawn directy
from working life.

i would ‘stress the point that such
persons should only have part-time
teaching jobs, since | consider it
essential for them, for their teaching
and for their students, adolescent or
adult, that they should keep their feet
on the ground and should go on with
their previous jobs in the economic,
social or political life of their respect-
ive countries.

At the same time, college and univer-
sity teachers, professors, lecturers,
etc., should participate in the country's
economic and social activities. The
aim should be to reach a situation
where a mathematician or socioclogist,
a doctor, a journalist, an artist, an
e'ectronics expert, a local or national
government official, an industrialist
or a civil servant spends a certain
number of hours each week teaching
in higher education while carrying on
his or her regular job.

The sort of arrangement that certain
futurologists foresee for tomorrow,
such as “higher education programmes
that make use of ‘mentors’ drawn from
the adult population... Accountants,
doctors, engineers, businessmen, car-
penters, builders and planners might
all become part of an ‘outside
faculty’ " (1), should become a reality
today.

“People with a creative talent in
literature and the arts will be added
to the list of teachers in spite of the
fact that they have no degrees.
Educated people will also be recruited,
according to needs, from the com-

(1) Future Shock, Alvin Toffler, Bantam

Books, New York, 1971.

(2) Relationships between student activism,
student participation and institutional reform:
Five case studies, Joseph Di Bona, Unesco,
1970.

(3) See note 1 page 24.

(4) A Chacun Selon sa Demande (To each
according to his needs), B. Girod de
I'Ain, in “Le Monde”, Paris, 3 July 1973.

(5) The Academic Revolution, Christopher
Jenks and David Riesman, Anchor Books,
Doubleday and Co. !nc., N.Y. 1969.

(6) New Uniyersities in the United King-
dom:* Case studies on innovation in higher
education, H.J. Perkin, QECD,-1969.

(7) The concept of Ife-long integrated
learning "education permanente”, and -some
implications for university adult education,
International Congress of University Adult
Education, 1967.

(8) Learning to Be, Unesco and Harrap,
Paris and London, 1972.
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munity, from the worlds of commerce
and industry™ (2). But why use the
future tense?

“Non-academics, under certain con-
ditions at least, have perhaps the same
vocation and the same rights to teach
as academics. They should therefore
be given an opportunity, and no dis-
crimination, statutory or otherwise,
should be made against them™ (3) and
“Every society should include among
its educators its best artists, scientists,
writers, musicians, doctors, lawyers,
priests, engineers, etc.” (4).

“The faculty would include sub-
stantial numbers of tenured members
who were not scholars but doctors,

with practical experience in working
life into teaching.

| think it is up to higher education
to show the way and to set an example
if, instead of tagging along behind the
other forms of education, it wishes to
influence them, not only by the content
of the education which it provides hut
also by its methods and, in the
particular case we are discussing here,
by the composition of its teaching staff.

Only a few years ago, this guestion
might have seemed incongruous...
During a round table held at Unesco
headquarters on the problems of the
réle and function of the university in
modern society, the sti.dent participants

lawyers, administrators, and so on. agreed to discuss the questions raised
Drawings by Trez @ Unesco Courier
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A...MAZING WORLD, ISN'T IT ?

The programme would include not only
regular academic courses in literature,
psychology, and chemistry but clinical
experience and field work of various
kinds" (5). But why use the con-
ditional in all these cases?

The answer is, alas, only too simple:
the trouble lies in the physical resist-
ance by institutions of higher education

to such innovations—“Scholars and
scientists have not in the past
shown . ..broad-mindedness. When-

ever they have had power they have
used it to eliminate most non-
academicians from undergraduate
teaching™ (5).

This is the key to this problem,
which is political and not technical.
Its solution cannot depend solely on
the goodwill or lack of goodwill of the
teaching profession, and it is up to
society, to the government and the
authorities in general to bring people

by the admission of students to univer-
sity on condition that the agenda
should also include a discussion on the
admission of teachers to university.

This is not surprising, considering
that in Britain, for instance, “the core
of the problem of improving university
teaching... is that a vast majority of
academic staff receive no training in
how to teach, so that.. most teachers
have to learn for themselves the art
of instruction™ (6), or that “even more
curious has been the attitude of some
professors to what they call ‘pedagogy’
and for which they do not trouble to
hide their scorn™ (7).

The question, however, is far from
being one of “pedagogy” alone: “What
once was an art—the art of teaching—
is now a science, built on firm foun-

dations, and linked to psychology,
anthropology, cybernetics, linguistics
and many other disciplines. However,



the application of pedagogy by teachers
is in many cases more of an art than
a science” (8).

As regards the training of teachers
for higher education, it should be
realized that education at this level is
comparable in certain respects—meth-
odologically and technologically—both
with adult education and with the type a
of education at present given at
primary and secondary levels.

It thus becomes essential to develop )
these methods at the higher level and @
L~

these methods are something which

can be learned. Few people are born . I
with a gift for teaching. Most of those ’ !
who are capable of putting over not I

only their knowledge but also their
aptitudes and even their attitudes, are
. peop'e who have learnt the technique. /i W
After apprenticeships of varying . .
lengths, they have acquired the know-
ledge necessary to teach at a particular
level. There is no reason to think
that teachers in higher education do
not need this special training to 44
enable them to put across their know-
ledge much more effectively and
successfully than they do at present.

In the coming years all countries, L
large or small, developed or devel-

oping, will obviously require an in-
creasing number of teachers for higher A TEACHER IS A TEACHER IS A TEACHER IS A TEACHER...
education, and in world terms this
number will be very large indeed.
I think that, in order to meet this

demand, we should see to it that prop-
erly -organized training is given to all
those who will be full-time teachers in
higher education.

In this connexion, an interesting lead
has been given by the Government of
Mali, which has set up a higher edu-
cation teacher training centre. At the
Centre, prospective teachers for higher
education are trained in their special
subjects and at the same time receive
teacher training so that they will be
able not merely to instruct the
country’'s future specialized personnel,
but to educate them in the fullest
sense of the word.

Anyone may be required, at some
time in his or her life, to teach others. ..
All  students should therefore be SRR
regarded as potential teachers. This
entails a far-reaching adjustment in
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education from the first stages of

higher education onwards, but it does EDUCATION OR ISOLATION?
not involve students alone: *..many

engineers, most librarians, most agri-

cultural and other fieldmen, most

social workers, and many business

executives also need some preparation

as agents who will assist edu-

cation” (7).

Seen from the viewpoint of lifelong
education, a viewpoint adopted by
most education systems, “should we
not deduce from all this that an aptitude }
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Bartolomé de Las Casas

FREEDOM AND THE RIGHT TO HUMAN DIGNITY

(Continued from page 13 )

of tyranny he did so in terms applica-
ble to any place and time and which
are valid even today.

No government, he maintained, could
be imposed on a group of human
beings against their free will. Nor
could a people be forced to accept a
religion against their will. Here Las
Casas stands out as a champion of
“tolerance” and “freedom of con-
science” with respect to minority peo-
ples. He supported the right of Jewish
" and Moslem minorities to full co-exis-
tence alongside other religious com-
munities. He felt that no community
should be obliged to accept Christian
preaching against its will.

“If the entire republic, by the com-
mon accord of all of its members”, he
wrote, does not wish to hear us, if,
as is the case with the Indians, it
wishes to remain with its own rites on
its own lands where there have never
been any Christians, then we cannot
make war on them.”

Las Casas repeatedly maintained
that neither the crime of idolatry {(which
he did not consider applicable) nor
abominable or unnatural sins, nor the
practice of human sacrifice were law-
ful grounds for punishing the Indians,
making war on them or for depriving
them of their lands and freedom.

By the same token, he rejected the
idea that the term “blasphemy” was
applicable to the normal practice of
non-Christian religious rites (here Las
Casas again included not only the
Indians but the Jews and other peo-
ples).

For Las Casas this principle of free-
dom finds its application particularly
on the government level. Although we
do not find the term “democracy” in
any of his writings, we do find others
which are equivalent such as “govern-
ment by common consent”, “govern-
ment by free will”", etc. And he assert-
ed the principle that “power emanates
directly from the people”.

Departing from the current of thought
which later evolved toward absolu-
tism, Las Casas maintained that- gov-
ernment by monarchy was not derived
from the authority of the Pater Fami-
lias. “Monarchies”, he wrote, “are a
more modern phenomenon’, meaning
by that that they were not created by
Nature and did not originate at the
beginning of human society. This was
tantamount to maintaining that mon-
archies were not an obligatory form
of government but depended on the
agreement of men who, indeed, had
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invented them. The government of
kings, he wrote, “is based on the
voluntary consent of the subjects and
therefore does not imply either natural
force or absolute necessity”.

Therefore, for Las Casas, the full con-
sent of the members of a community
did not alienate their freedom which
was entrusted into the hands of the
sovereign, but rather implied that the
sovereign's task was to defend and
perfect that freedom. Las Casas
specifically told the King of Castile
that when his rule was accepted by
the Indians, it had to be confirmed in
order to preserve that precious right:
“the Indians do not lose their freedom”,
he wrote, “by accepting and having
Your Majesty as universal lord. Rather,
having made good any defects that
they may have had in their republics,
the lordship of Your Majesty shall
clean and purify them and thus shall
they enjoy better freedom.” (Among
the Remedies).

But Las Casas went even further.
Even after they had been converted to
Christianity, he said, the Indians re-
mained free and any government over
them would only be lawful when they
had freely recognized it as their own.
“Should it be that after becoming
Christians they do not wish to receive
and obey such a supreme lord”, he
affirmed, “this is no reason for making
war on them so long as they remain
in the faith and show respett for
justice.”

This thesis, which may rightly be cal-
led democratic, is complemented by his
assertion of a right which, under the
absolute monarchies in Europe, is
rarely acknowledged by other authors
in the 16th and 17th centuries: the
“right of resistance”. For there are
cases, says Las Casas, where royal
prerogatives and decrees, however
coercive, cannot be received, obeyed
nor carried out, if they are against the
faith, and also “if they run counter
to the service and well-being of the
kingdom and against the common
good.”

The defence of the democratic prin-
ciple required, at that time, a demon-
stration of the political capacity of the
Indians so Las Casas completed and
reinforced his spirited defence of the
freedom of the Indians with evidence
of their political abilities.

The greater part of his Apologetic
History, many passages of his History
of the Indies, and other writings are
based on the merits and legality of the

systems of government which the
Indians had established when they
were free.

This leads on to the crowning prin-
ciple of the Las Casas system: the
principle of humanity.

For Las Casas, “all nations of the
world are composed of men and each
and all men have but one definition
and that is that they are rational
beings”. All possess the same phys-
ical and mental faculties; “all have the
natural principles or seeds to under-
stand and learn and know the sciences
and those things which they do not
know and this is so not only among
those of virtuous disposition, but even
in those marred by moral depravity...””;
“all cherish goodness and take plea-
sure in what is agreeable and joyous
and all reject and hate evil and are
disturbed by what is offensive and
does them harm.”

Differences indeed exist, said Las
Casas, since men live in different
places and so are subject to variations
in the conditions influenced by the
“heavens” (understood in its cosmo-
graphic not its theological sense). And
so it is evident that the result of such
diversification of causes produces dif-
ferent effects on the human body and
these effects determine the differences
between one man and another.

Yet for Las Casas the homegeneity
of human nature far outweighs individ-
ual difference and exerts a powerful
influence on the-oneness of mankind.
Thus the ideas of particularism and
universalism are expressed by Las
Casas in a new way that comes closer
to the thinking of modern man.

The cosmopolitanism he professed
goes far beyond a mere ethical atti-
tude; it relates directly to everyday
human life and determines the relations
between all men and women on a
planet which, in the words of the great
Spanish humanist Luis Vives, had been
made explicit for the first time.

Las Casas thus depicts for us an
authentic  “cosmopolitanism of co-
existence”, in which “all men are united
and linked together by a natural
brotherhood and kinship...", as he
writes in his prologue to History of
the Indies.

And so the human universalism of
Las Casas establishes the most exalted
of all political rights: the right to
human dignity.

m José Antonio Maravall






VOTES FOR WOMEN
IN ISLE OF MAN

Sir,

Your March 1975 issue on Inter-
national Women's Year is excellent and
| look forward to the August-September
1975 issue on the same subject with
the greatest interest.

In the March issue it is stated that
New Zealand was, in 1893, the first
nation in the world to grant women the
vote. In fact women obtained the vote
in the Isle of Man in 1881.

D.H. Rowledge
Derby, U.K.

Editor's note: Situated half way
between England and Ireland, the Isle of
Man has a 1,000-year-old parliament, the
Court of Tynwald, which is the oldest
parliament in the British Commonwealth.

PERILS OF POLLUTION

Sir,

Keeping the oceans clean from
pollution is a problem throughout the
world. Equally vital is the problem of
disease among the commercial varieties
of fish, much of it caused by such
pollution. ! believe readers would be
interested to know about some of the
results obtained by scientists in this
field, such as the causes of certain
diseases, preventive measures, death
rate among fish population from malig-
nant tumours, etc.

Lidia Borovik,

Student, Department of Biology -

& Soil Science
Voronezh University, U.S.S.R.

‘ON TRANSLATION’

Sir,

1 would like to congratulate you for
publishing the most interesting article,
“On Translation”, by Octavio Paz in
your February 1975 issue. Equally
interesting was the accompanying illus-
tration of the engraving detail from
“Metamorphosis 11" by the Netherlands'
artist, Mauritz Cornelis Escher.

D.G. Sudra
Thornton Heath
Surrey, UK.

THE ODYSSEY
OF VLADIMIR RUSANOV

Sir,

November 1975 marks the birth
centenary of Vladimir Alexandrovich
Rusanov, Russian scientist, traveller and
a great explorer of the Arctic region.

.,For some years Rusanov lived in
France, where he studied natural
sciences at the University of Paris and
where he joined a French Arctic
expedition under Charles Bernard in
1908. Then he was approached by the

Letters to the Editor

Russian government, and at its request
he led four subsequent expeditions into
the Arctic, each of which was a major
contribution to the exploration and
conquest of the Polar region.

In 1912, after a successful expedition
to Spitzbergen, during which geological
prospecting and hydrographic investi-
gations were carried out, Rusanov made
up his mind to navigate from the
Atlantic to the Pacific via the Arctic
Ocean on board his sailing and motor
ship Hercules.

This expedition ended disastrously
with the deaths of all its eleven
members, including Rusanov's fiancée,
Juillet Jean, who had joined the venture
as the expedition’s doctor.

Vladimir Rusanov, who sacrificed his
life for the sake of world science and
the exploration of the Arctic, is well
remembered and respected by scientists
and Polar explorers in many countries.
! believe his efforts and achievements
should be made more widely known on
the occasion of his centenary this year.

Alexander Ustinskikh

U.S.S.R. Journalists’ Union
Orel, U.S.S.R.

EDUCATION FOR PROGRESS

Sir,

A student in my final year at school,
| am a member of a Unesco club which
| also founded. My wish is to help to
educate the African villagers who are
still illiterate, to teach them to read and
write so that they can overcome the
scourge of ignorance which is holding
back the development of African
countries.

Instead of spending enormous sums
on weapons, it is time to provide these
peoples with help and teaching so that
they can improve sanitation and farming
techniques. “Dignity comes through
learning”, my fellow-African, Amadou
Mahtar M'Bow, Director-General of
Unesco, has said. Only through edu-
cation can we get rid of numerous
obstacles which prevent the African
villagers from climbing the ladder of
progress.

Frangois Nkodia
Brazzaville
The People’s Republic of the Congo

AFRICAN VILLAGE NEWSROOM

Sir,

A sixth-former at Loum, in Cameroon,
| came across the “Unesco Courier™ for
the first time at the home of the head-
master of a school at N'Lohe, 12 km
away. | thoroughly enjoy reading your
magazine, published as it is by Unesco,
the world organization best qualified to
inform and educate the public.

In the rural area where | live we
have great difficulty in obtaining news.
The local newspapers provide. news
about our own country, but in the
modern world it is vital to find out about
world problems and we do not have this
possibility. So we have formed a group
of senior pupils, of which | am president,

in order to collect information and ideas
to pass on to our fellow pupils and the
people at large, since we-do not even
have a library.
Robert M’Pondo
Loum, Cameroon

VICISSITUDES )
OF A LEONARDO MANUSCRIPT

Sir,

Your impressive issue on the re-
discovered manuscripts of Leonardo da
Vinci (October 1974) gave readers a
good opportunity to get acquainted
with Leonardo’s projects and ideas
which placed him far ahead of the
contemporary scientific world. | do not
think there is another written source on
Leonardo so well and clearly worded,
and so rich in facts about Leonardo’s
versatile genius.

However, | would like to comment on
Paolo Galluzzi's article, “The Strange
Vicissitudes of Leonardo's Manuscripts”.
In it he writes that Leonardo's Codex
on The Flight of Birds was sold by a
certain Count Manzoni to the eminent
Leonardo scholar, Theodore Sabach-
nikoff. In fact, Fyodor Vasilyevich
Sabachnikov bought this manuscript
from Manzoni's heirs at an auction after
the Count's death. Moreover, although
the article does say that Sabachnikoff
handed over the Codex to the Biblioteca
Reale in Turin, it fails to mention that
the Russian scholar made a gift of this
invaluable document to the Italian
people. With the help of eminent
scientists, Sabachnikov published a fac-
simile edition of this Codex. It came
out in 300 copies in 1893. Printed on
the kind of parchment used in Leonardo's
time, specially produced for the
occasion, it still remains a unique work
of facsimile printing of ancient manu-
scripts.

Yu. Elenev-Perovsky
Moscow, U.S.S.R.

EXPLORING THE UNIVERSE

Sir,

| eagerly await the arrival of the
“Unesco Courier”, because the subjects
treated in the magazine are always
dealt with in a thorough and stimulating
way.

Your magazine thus keeps me fully
informed on a wide range of topics of
paramount interest to the modern world.
| particularly enjoyed the issues devoted
to Copernicus (April, 1973) and Leo-
nardo da Vinci (October, 1974).

Astronomy, one of the world’'s oldest
sciences, has reached a very high level
of technical achievement through the
extraordinarily precise and abundant
data about the universe which are
available to modern scientists. | hope
you will consider this exciting subject
as a possible theme when planning
future issues. .o

Marina Nuiez Jordan
Santiago de Cuba, Cuba

Editor's note: We are considering
this as a future subject.
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