











ERHAPS no field of education has undergone such

profound changes in theory and practice as the

field once called “adult education,” later expand-

ed to include “fundamental education,” and

now, In those countries which originally sup-
plied the models, more often referred to as “continuing
education.” We may identify briefly the underlying ideas
behind these recognizable stages.

The early effort in adult education took its impetus
from the needs of the underprivileged within modern
industrialized society, the needs of workers, women, sup-
pressed minorities, of those who had failed to receive
“enough” or “their fair share” of that transmissible block
of traditional knowledge and skills called “a good edu-
cation”, Programmes designed to make good this defleit
were motivated by a growing demand from the under-
educated and a growing sense of responsibility on the
part of the educated.

The consciousness of educational inferiority or deficit
ran through everything that was done; the snobbery
which identified a higher class level with a higher degree
of familiarity with “the classics”, “great ideas” and so
forth pervades the topics chosen for adult education
Implicitly it was assumed that the gap between those
who had read Latin and Greek in the original, and those
who had read nothing beyond an elementary school level,
could somehow be bridged by reading Latin and Greek
works—in translation.

This attempt to make superficially equal the education-
ally unequal still pervades certain old-fashioned types of
workers’ education in English-speaking countries. It has
also had a considerable effect on the kind of low-level
“higher education” given in those countries where secon-
dary school education is becoming the ideal for all nor-
mal children. Hastily assembled, superficial versions of
what was once taught to the few, as children, and later
taught, condescendingly, to the less educated as adults, is
now taught to late adolescents.

A second stage which later came to be summarized
under the term “fundamental education” grew out of pro-
grammes for peasant immigrants in countries like the
United States, and for peasants who were to be rapidly
upgraded into active members of their own modernizing
societies in countries like the Soviet Union. Coupled with
this was a growing emphasis on the application of modern
science to the promotion of health, on new forms of medi-
cal care, public health, community organization, agricul-
tural practices, and other new techniques.

Adult education became a device for feeding modern
health, technological and organizational practices to com-
munities of adults who were thus being brought up to
date, or into line, with more favoured, more urban, or
more educated portions of society.

ITERACY became very strictly a means towards
the conversion of the backward citizen, subject,
colonial or trust territory member, into a receiver

and executor of certain necessary techniques: vaccination,
immunization, baby-care clinics, food supplements, arti-
ficial fertilizers, and the like. Where the older form of
“adult education” was grounded in a sense of “educational
deprivation” to be made up by acquiring access to higher
things, this new form of practical welfare education was
grounded in what was seen as either a need already pres-
ent or one to be stimulated until it became a felt need.

As in the earlier form, the sense of urgency rested with
the superior group who were outraged at the low levels
of literacy, nutrition, and medical care found in the vil-
lages. Considering how much work was required to find
community leaders able finally to awaken community
participation, the rationale of the whole process seems
more than a little suspect.

A tremendous amount of waste motion was involved
because the new technigques—modern latrines, modern
methods of cultivation, modern methods of handling cre-
dit—were introduced without recognition of the impor-
tance of grounding them in the culture of the recipients.
Their original culture, whether that of a village in South
America, an enclave of peasant immigrants in the United
States, a village in South-East Asia, or an Airican tribe,
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was seen as intrinsically inferior to the modern world,
something to be fought with, got over, got around, by
hasty, widespread *“fundamental education”,

Those adults who had learned to read, to order new
sceds, to protect their wells, to drain their ponds—those
who were “modern” rather than *“old-fashioned” or
“traditional”—were viewed rather like an army of poorly
ecquipped recruits who had been furbished up with acce-
lerated methods to make it possible for them to operate
within the army setting. Although they had a lot of
new skills and acceptances, they were not expected to
be, in any important sense, changed people, merely a
new and less embarrassing sort of inferior people.

This kind of catching up at a low level has effected
the elementary educational systems of the less developed
countries. As a result, the ideal of unlversal educiation
which has caught the imagination of pecoples all over
the world is, in fact, an ideal of ralsing the bulk of the
population of countrics now 80 or 90 per cent filliterate
up to the standard of elementary third of fourth grade

education in countries with established secondary school
systems.

o the extent that these new systems of education
borrow from the modern industrialized world, and
teach 6~year-olds as if they were {irst year pupils
in a 10- or 12-year educational system, the teaching of
reading, for example, will include vocabulary and allu-
slons in anticipation of a secondary school education that
will never be given. Moreover, the c¢ssentlal lack of
connexion between the literacy taught in school and a
world in which nothing will ever be read except a few

government notices and forms makes the whole system
into a mockery.

The edge is being taken off the hunger for “cducation”
—almost more insistent than the hunger for better food,
in so many parts of the world—by this reflection, at the
elementary school level, of the essentially superficial image
introduced by attempts at rapid “fundamental education”
for the adult villagers of these socictics.

The most recent phase of the emphasis on fundamen-
tal or community education indicated a growing acknow-
ledgment of a *widening gap” between the cconomi-
cally highly developed and the economically underde-
veloped countries—an idea rapidly replacing our immedi-
ately post World War II image of a triumphant attack

on ignorance, poverty and {1l health right round the
world.

The underdeveloped countries were entering the educa-
tional scene at a period when the rate of change in
knowledge, especially in the sclences, was the fastest
mankind had ever known; therefore, however fast these
new countries might move towards universal literacy,
towards a full complement of clementary schools for all
chlldren, towards the beginning of secondary schools,
towards a national university, they would fall farther
and farther behind in a world race for the number of
students in universities.

This 1ag would be not only quantitative but also quali-
tative; fewer students would have a chance of getting
higher education, so fewer first-rate students would he
identified. The bright optimism of freedom from {gno-
rance for all was fading. ’

Meanwhile, in the most Industrialized countries, it fs
being recognized that the kinds of distinctlons which
were once made between “education” the orderly trans-
mission of certain parts of our accumulated tradition to
the young while they were still in statu pupillari, and
“adult education”, which imparted to adults, in odd
hours and off seasons, some things they should have
learned when they were young, are no longer meaningful.

A great deal of what needs to be taught to adults
today was unknown when they were young. Continuing
education throughout life has become a necessity in
almost every field of life, from housekeeping to atomic
physlcs. The emphasis is no longer upon the mass of
materials and skills contained in a “good education”, dis-
tributed in unequal amounts among the members of dif-
ferent socio-economiec groups within a nation, and among
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the peoples of the world, In which all would soon come
to have at least a small and inferior share.

Instead, attention is being given to the relationships
between old knowledge and old skills, and new know-
ledge and new skills, and to the difference in the ways
of learning of children, uncommitted young adults with-
out family responsibilities, and mature adults with res-
ponsibilities.

This recognition is coming on the heels of a perlod in
history when change was slow enough for the difference
in the kind of acceptance which was given by grand-
father and grandson to a new Idea to be explained by
the Inability of the old to learn new ideas. Elasticlity
and speed of learning were believed to be unique charac-
teristics of childhood, and all learning was therefore
scen, although it was not usually put that way, as a
subtle interference with any other learning.

AvING learned French made one less able to

learn English, having learned to plough with

a hand plough made one less able to plough
with a draft animal, having learned to make pots by hand
made one less able to learn to use a potter’'s wheel
Grandfather, who grew up in the horse age, was less able
to adapt to the machine age than his grandson ; this
observation successfully precluded any recognition that
the first machines were invented and driven, not by chil-
dren, but by men who had grown up riding and driving
horses.

It was not too difficult to transmute the peoples of
Asia or Africa into a kind of exaggerated replica of this
view of grandfather—people who would really never learn
about the modern world, who would never catch up.

The break may be sald to have come when it was not
a questlon of grandfather, whose ignorance could be
explained away, but of self, when modern man began
to realize that his own education was never finished,
that he could fall behind, in any field, almost overnight,
that education was no longer a matter of receiving while
young a body of static knowledge, but had become a
matter of lateral learning—learning not only from one’s
clders and one’s peers, but very soon from those younger
than oneself. Now, with much more rapid change, the
deficlencies in the old attitude toward learning began to
show; the need for a new attitude became apparent.

HE merest flicker of recognition of this new state

of education where change occurs very much

more rapidly than normal human growth and a
man can become outdated (or, in that curiously snobbish
phrase, dated) not as he attains grey hairs and harden-
ing arterles, but before he has reached middle age, the
merest hint of this is enough to change our whole view
of what was once called adult education.

It is no longer the underprivileged, the illiterate, the
newly migrant, the villagers to whom a new road gives
access to urban life, who as adults learn crumbs fallen
from the tables of those who as children feasted on the
slowly accumulated knowledge of the past. Now it is the
elite among the adults of the educationally elite countries
who “go back to school’—our words are still out of
date—with post-graduate fellowship piled on post-gra-
duate fellowship, with exchange visits and small inter-
national conferences which accomplish in a week more
than a year of reading could do.

Our most massive endeavours at rethinking educational
devices and methods are aimed at teaching physics, or
cross-referencing bilology. We are experiencing on a vast
scale what has happened before on a lesser scale, at
times when a new burst of knowledge, or knowledge-
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producing activity, moved a certain number of men to
withdraw from the world and spend a lifetime master-
ing, moulding, and organizing the new knowledge for
orderly transmission to future generations.

But if the knowledge with which men must work,
and think, and orient their actions is changing almost
dally, there is also a change in the relative positions -of
those whose forebears were educated—in the old sense—
and those whose forebears were primitive men or isolat-
ed peasants.

Becoming an educated man does not depend, as it
once did, on using the plastic years of childhood to accu-
mulate a vast static body of Information, of names of
things, of forms of spelling and rhetoric, but rather upon
the way in which a child learns to approach change
itself. When that which was to be learned was settled
and absolute enough to last a lifetime, the child whose
parents and grandparents, playmates and neighbours had
learned most of the same things could safely be taught
that this particular accumulation of knowledge was true.

What once constituted an education—a hodge-podge of
old and new ideas about the universe, old wives’ tales
and modern untried medical research, the spelling and
pronunciation of one’s language currently approved in the
grammar books and dictionaries, the relative status of
different countries, the intrinsic merits of particular forms
of government, special forms of law and punishment, the
whole mass of materials of different ages, different
degrees of accuracy, provinciality and usefulness—this sort
of education once served well enough to get each indi-
vidual through his lifetime in the state of life in which
he had begun it.

ND such an education also served effectively to

prevent much learning of new things. The

observation that it was easler for an English
boy to learn Latin than it would have been for a Nigerian
was partly grounded on the ubiquity of Roman-derived
elements in English culture, but even more on the expec-
tation that an English education included Latin. An
attempt to introduce Chinese into both a contemporary
English school and a contemporary Nigerian school would
meet objections because, in both the English school and
in the Nigerian school modelled on the English school,
Chinese was not something schoolboys learned.

The educated man simply acquired more little pigeon-
holes which it was appropriate for him to fill, sometimes
even such bold little labels as a bit of “comparative reli-
gion” or “oriental languages” for the very few; he was
prepared to add in certain ways, in certain little boxes,
“the results of research” as long as they did not contra-
dict too gravely what he had already learned—in which
case he fought them as furiously as an Asian peasant
resists a new type of field division. As soon as this was
recognized, it also became apparent that what was cru-
cial in the ability to assimilate changing information
;vas ngt what had been learned but how it had been
earned.

The child who had been solemnly taught that there
is only major categorization of languages, a real language
spoken by its own group, and “the way foreigners talk,”
is as effectively blocked off from new learning as the
peasant’ who was taught to cling, with the desperation
of the man who grasps only a part of his culture,
to the way things were done in “his village,” or as the
nineteenth-century rationalist who belileved that all
problems of the relationship between Science, spelled
with a capital, and religion had been solved by abolishing
religion or relegating it to the level of “superstition.”

Under the old system, children learned better than
adults; they filled their notebooks and their minds with
orderly sets of prejudices so arranged that there was
less and less room for genuinely new ideas which would
me:.n fundamental rearrangements at the root of the
system.














































































CHRISTIANITY & ANTI-SEMITISM (Cont'd)

in historical studies which-I could
quote. This 1s manifested In atti-
tudes, often merciful and conclliatory,
made possibie by a legal status, the
overall result of which was be-
neficlent. Chrysostom, Augustine,
Gregory the Great, Bernard and the
Popes Pius XI and XII took up the
defence of the Jews. The texts and
the acts of these last two popes are
not sufficiently well known. In 1953
I Included a short list in my booklet
and one could draw up another from
one of Mr. Pollakov’s own works,
Les Juifs et le III* Reich. Exact
history should include all this in its
balance sheet of facts and in its
appreciation of realities.

This, of course, does not mean that
there is nothing more to be done.
Unhappily there is much to do... But
Christlans are ready to learn and are
willing and able to revise their ideas
and actions. We are in full agree-
ment with Mr. Poliakov and with
Unesco to continue the effort which
is already well under way, but still
not equal to the need.

R FEW COMMENTS

by Léon Poliakov

It was with emotion that I read
the letter of Father Congar. I should
like to say at once that with the
exception of some slight shades of
meaning I agree with the first three
points of his letter. On the fourth
point I feel obliged to disagree.

1. The situation of the Jews, as
heterodoxes or the others in the
medlaeval world, was very special and
infinitely vulnerable. It was consider-
ed at that time that the Jews had
condemned themselves by their own
offence to perpetual punishment
and servitude (this offence was
firstly “deicide” and secondly “im-
penitence,” that 1s, their refusal to
become Christians).

2. I agree with Father Congar
when he recalls that in all centuries
there have been Christians who have
defended the Jews (although among
the great names he quotes one could
make distinctions) and I would
add that during every age there
have been reassuring examples of
friendship a n d understanding
between Christlans and Jews; and
even between theologians and rabbis.
Nor should we forget the great
Abelard, the only theologian of his
day who absolved the Jews of all
responsibility for the Crucifixion.

To recall such facts can only serve
the cause of Judaeo-Christian friend-
ship; it would be false and harmful to
pretend that Jewish history has been
nothing but a Vale of Tears. It is
important to recognize that even at
a time when ideas were very different
from those we have today and when
laws imposed a rigorous segregation
between the followers of the two re-
ligions, understanding and mutual
esteem were fully possible. Such
contacts no doubt enabled each side
to perceive the elements that made
up (or were missing drom) the
metaphysical nature of the other.
Thus life, in Its manifold and
mysterious fullness, transcended the
doctrines and the laws.
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THE RACISM

Sir,

I am cancelling my subscription to your
magazine, being a firm disbeliever in
“brotherhood” between peoples. Your
idealism is no doubt noble, but unfortu-
nately unattainable. In my view you are
cherishing dangerous illusions at a time
when force is the only valid political argu-

ment.
J. Morin
Lillebonne, France

Sir,

Would you please send me a copy of the
Racism issue of THE UNEsco COURIER in
French. (We already have an entire class
subscribing to the English edition.) I con-
sider this problem of such importance that
1 would.like to deal with it in two langua-
ges with my young girl pupils.

Sister Maria Domenigo
Cloppenburg, Oldenberg
German Federal Republic

Sir,

1 would like to express my appreciation
of the excellent issue of THE UNESCO
CouRIER on racism. No doubt the extrem-
ely interesting analyses and articles will help
to combat race prejudice. I sincerely hope
that a translation of the whole issue will
soon appear in the German edition which
is now also being published. Many Ger-
man peopie still have a lot to learn in this
field, not only as regards anti-Semitism—
which is, at least in public, generally con-
demned—but also in their attitude towards
Africans. I could imagine that a special
drive for this particular number, when it
appears, would allow the edition to be far
above the normal, if local Ministries and
education authorities could be induced to
get this issue for teachers, students at tea-
chers' training colleges, adult education
organizations, etc.

Nora Walter

Frankfort-am-Main
German Federal Republic

Ed. note. This issue has now been pub-
lished in our new German edition.

Sir,

May I congratulate all who were respon-
sible for the issue dealing with the prob-
lem of racism. It was a most impressive
treatment of a gnawing problem, and can-
not help but make a positive impact on all
who are exposed to it. I believe it will
help dispel some of the discrimination and
prejudices, even among those of us who
call ourselves liberals.

May I be permitted, however, to com-
ment briefly on two items in the otherwise
excellent article entitled “Race Prejudice
and Education” by Cyril Bibby.

Mr. Bibby is absolutely correct in reject-
ing the notion of a *Jewish Race,” and
suggesting that we speak of ““The Jewish
Religion.” However, by using the phrase
“The Jewish People” he gives credence to
the Zionist philosophy that there is an
international unity of Jews beyond their
religious beliefs. Israeli leaders constantly

ISSUE

make reference to “The Jewish Peoples” in
their efforts to win acceptance of the view
that Israel is the representative and spo-
kesman of World Jewry. The long history
of Zionism—a minority movement among
Jews—is replete with efforts to give the
world the impression of all Jews as a “pub-
lic body”. The much used phrase for
this purpose is “the Jewish people.”
(Though some Jews through the years have
used it for strictly religious purposes, it
now is a sloganized term for Zionism.)

Further, there is an unfortunate use of
the stereotype wherein the author refers to
characteristically “Jewish gestures,” “Jewish
pattern in family life,” “Jewish occupations
and cultural interest.” I feel sure you
will agree when we say that there are no
“Jewish occupations;” there are only occu-
pations to which Jews may have been
drawn, because of discrimination in other
occupations. As for the concept of a
“Yewish culture,” we maintain that except
for the obviously liturgical music and reli-
gious art and literature, the culture of Jews
is a blend of the culture of the lands or
lands in which they live or have settled.
For example, there is no “Jewish culture”
for American Jews separate and apart from
what we term our American culture.

Bill Gotlieb
The American Council for Judaism
New York, U.S.A.

Sir,

I shall not be renewing my subscription
to your magazine. Your.revue is not unin-
teresting, but your action is biased and art-
fully “camouflaged.” Your issue on Ra-
cism, in particular, disgusted me. One
would think that your “brotherhood” was
only intended for Negroes and Jews. You
will end up by making people detest them.
You publish photos taken from films, yet
there is no shortage of real ones taken at
places like Oued Zom, in China, in the
Congo and other places. Reading sanc-
timonious and hypocritical sentiments “a la
Tartuffe” has always irritated me.

Antoinette Mirande
Le Bex-d’Ytrac, France

Sir,

1 have just received your issue devoted
to Racism in the world and though I
wholeheartedly approve of the condemna-
tion of these harmful theories, I cannot
help deploring the fact that they are almost
entirely presented as a creation of the
“white” race. When we consider this prob-
lem we should not lose sight of the racial
intolerance shown by coloured peoples,
which white people are likely to encounter
more and more frequently in the future.

Jean-Pierre Bolzée
Liége, Belgium

Sir,

Full honours to THe UNEsco COURIER
for its focus on racism. This is a vital
problem which we must solve if this ever
shrinking world is to live peacefully. Ra-
cism is practised by many member states
of the UN. even though they openly deny



it. In an official document the Australian
Government states that: “Australia does not
approve of racial discrimination policies
and no such policy exists in Australia.”

But the main cause for Asian distrust for
Australia is the controversial “White Aus-
tralia Policy.” This is racism and colour
prejudice. To expand as she wishes Aus-
tralia must have migrants to boost her
natural increase of population, but the mi-
grants are chosen people. At the moment
thirty one different nationalities live
throughout this vast continent but they are
all from European countries. All the sin-
cerity of Australia’s efforts through the
Colombo Plan and other policies to further
the advancement of less fortunate countries
in Asia is lost by this definite taint of
racism.

This policy of racism has been criticized
by many visiting Asian leaders; it has been
regretted by many Asian students coming
to Australia under the Colombo Plan. The
greatest thing Australia could do to raise
her prestige in Asia would be the abolition
of the “White Australia Policy.” At the
moment it is the greatest threat to her
economic well being and future standing in
Asian eyes.

R. Robertson
Launceston, Tasmania, Australia

Sir,

My heartiest congratulations on the very
fine special issue devoted to the question
of racism,

Bernard Lacache

Chairman, International League
Against Racism and anti-Semitism
Paris, France

Sir,

I read each of your issues, with the great-
est interest. I should particularly like to
congratulate you on the magnificent issue
devoted to Racism.

Jacques Lazaras
Congres Juif Mondial
Algiers

Sir,

1 always read THE UNEsco COURIER
attentively and appreciatively. But I do
not always agree with the form of its
themes for I notice that it carefully glosses
over anything that could go against the
ultra-nationalism of colour; it does not
hesitate, following the example of the Uni-
ted Nations, to accuse the white peoples,
the same people that the newly indepen-

dent nations nevertheless accept as a source
of funds.

Why do you ignore the black Racism
which in the Congo provoked the hunting
of white people and horrors recailing the
time of Hitler and of Budapest?

Why dismiss (in a few lines) the Arab-
Israel conflict as being of political origin
when in fact the Jews have been for cen-

turies past the detested pariahs of the
Arab nations?

Why pass over in silence the Rucism of
the Arabs of Maghreb who refuse the Eu-

ropeans of Algeria—Algerians for more
than a century past on lands that Arab
laziness had transformed into desert—the
right to live in freedom?

Or again why say nothing about the
positive anti-racist achievements of the
white peoples, called colonizers, who for
half a century have striven to create links
between Negroes and white men, bonds of
friendship which begin on the benches of
the same school or in the tent of the bush
doctor.

We should not forget that while it was
only last year that the Americans decided
to suppress this stupid racial discrimination,
in France Negroes have never been relegat-
ed to special schools of forced to use “Ne-
groes only” restaurants and buses.

L. Boyer
Saint-Etienne, France

Sir,

It is a sad commentary on our times—the
so-called era of great civilization—that
mankind still suffers from an abscess caus-
ed by the blind obstinacy of those who
wish to relegate others to the status of
an inferior race, even though they are en-
dowed with equal faculties. It would be
both naive and unjust to complacently con-
tinue to perpetuate this myth principally
on the basis of race and the colour of a
person’s skin. This attitude entirely with-
out foundation because it is ignores any
question of human values, plumbs the very
depths of human stupidity, revealing not a
state of superiority at all, but one of moral
deficiency. None of the reasons invoked by
the supporters of this harmful ideology can
justify their action, which in any case can
only lead to the humiliation of others.

M. Bensahli
Algeria

Sir,

Congratulations on the Racism issue.
It is objective, magnificent and of burning
topical interest. We were all the more
appreciative of this number because we
have always tried to bring our pupils into
contact with children of all nations, within
the limits of our regretfully small resources.
We also welcomed this issue because follow-
ing publication of the article about Bouba
and Jacques (See THE UNESCo COURIER,
September 1960 —an exchange of letters
between the children of Costes-Gozon in
France and those of Pitoa in the Came-
roons) we received an anonymous letter
from someone who showed scant enthu-
siam for our activities.  This was perhaps
the best proof that we have not worked in
vain,

P. Cabanes
Costes-Gozon, France

Sir,

As a Frenchman from Morocco 1 should
like to te)] you what I think of your issue
on Racism. On page 5 you publish a photo
(Massacre at Sharpeville) showing about
15 corpses on the ground. However,
having gone through the 1918-14 war, I
am not upset by a few drops of blood and
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so0 I can judge things objectively. The
Afrikaaners and their racism certainly bear
some responsibility for these corpses.  But
you are lacking in objectivity., Alongside
you should have published several photos
of the former Belgian Congo.

In support of your thesis you evohe the
terrible fate of the Jews during the Second
World War.  But the Jews were not the
only victims of the Nazis, This terrible
persecution was chiefly a racial one, but
the truth is certainly less clearly apparent.
Collective massacres are one of the oul-
comes of war. In the I7th Century the
Germanic populations were decimated by
the Thirty Years War, the Palatinate razed
by the army of Turenne; in the 19th Cen-
tury, there was the brutal behaviour of the
Napoleonic armies, the British prison ships,
the fate of Dupont’s troops in the Balearic
Isles. That is war, and it is war that must
be destroyed.

The Jews are an admirable people. For
over 2,000 years they have remained Jew-
ish and will do so for many years to
come. But they are an impossible people
to assimilate. It is quite normal for Jewish
people, refugees in France, to remain’ Jew-
ish. But in that casc they should not
concern themselves with the affairs of the
country that has harboured them. This is
the chief grievance against them.

Colonialism can claim to have done many
positive things. -You must already have
gathered that I am a colonialist—] have
been one for the past 30 years. Having
been a teacher for 31 years, I have had
colourced children in my class. | have liked
them and 1 have done what 1 could for
them.

M. Mathomme
Marrakech, Morocco

Sir,

Certain areas like those of the industrial
north of France are ripe for the introduction
of segregation. The victim: the North
African. The reason: his own fault. The

solution: his conversion from the Islamic to
the Catholic faith.

Let me explain.  In 1940 I was horrified
by Racism. Like all French pcople 1 was
well disposed towards coloured people and
was a free thinker besides. However
through my experiences with Arab or Ka-
byle workers and shopkeepers, | have de-
cided that it is best to keep clear of them,
to lock one's door against them, .10 hcep
one's dealings with them on a polite but
restricted basis and to avotd either hiring
them or working with them.

What have we found out through observ-
ing and living with these people whom we
should have liked to treat as fellow coun-
trymen and brothers? They are conceited
people, vain, unstdble, inefficient, lazy, sy-
philitic, tubercular, argumentative, dishon-
est, weak and vindictive. Not all of them
are as I have described and they do not
all suffer from a combination of these
faults, but each of them carries within him
at least one of these vices, always ready 1o
spring to the surface.

M. Bourdon
Comines, France
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