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Presentation Notes
Aim of this report & my role as global research coordinator:
- to bring together the findings from the studies, not about comparing like with like but identifying important issues/themes that speak to all
 draw out important point for discussion of policy implications
 need to bear in mind the limitations, ie very short period available for field work and lit reviews (see as scoping ethnographic-style studies for future research too)
Inappropriate to generalise statistically from these small scale studies with non representative (statistically) sample


‘WORKING IN THE CONSTRUCTION SECTOR MAKES ME HAPPY
BECAUSE I CAN MAKE NEW FRIENDS AND HAVE A LOT OF FUN’

(YOUNG WOMAN IN POPIS, CAMBODIA)

« Diminishing access to productive land and other
natural resources

» Strong linkages between on- and off-farm
employment

« Changing values and lifestyles influencing attitudes
towards family farming

« Greater access to schooling but real obstacles for
the poorest young people
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Presentation Notes
Rapidly changing worlds: the widening generation gap
Land issues: FDI, environmental issues, climate change, legal reform re youth ownership (gender), difficult for small farmers and young to benefit, pressures on land and water in Egypt (fish farming to make better use)
Linkages off and on farm: wage labour in low season, Egypt – women had strong ties, farming supporting schooling/university (people don’t see it as either/or, moving constantly between different occupations) Men in Cairo, women sewing headcovers, farming at home or for wage (multiple roles)
Seasonal migration in Cambodia
Changing values: importance of leisure Cambodia (secrecy older generation), social opportunities in factories, free-rider mentality Ethiopia, Egypt – stronger traditional values re hard work and affection for the land
Greater access to education (higher literacy rates), problems re costs. Pastoralists see schooling as disrupting life. 
Ethiopia – drink selling, divorce, traders subject to sexual abuse (need for single women to find employment)
Strong aspirations for education, TV/cell phones widespread, used more for leisure than work purposes




‘I WISH I OWN EVEN ONE QARAT. I WOULD BE IN HEAVEN
AND FILL THE HOUSE WITH ITS FOOD AND BLESSINGS’
(YOUNG WOMAN IN GEM]I, EGYPT)

« Farming as a ‘given’ amongst other livelihoods
which young people also engaged in

* Looking for a secure income, but money was
not the only consideration (social environment,
sense of fulfiment, independence)

» Lack of access to land and supportive
iInfrastructure to improve agricultural livelihoods

« Sense that traditional practices/indigenous
knowledge were not enough to sustain
livelihoods
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Presentation Notes
Young people and agriculture: their views, aspirations & challenges
i) For some, keen to escape – last resort as less profitable but : though considered risky, physically demanding, seasonal, low returns
Combined farming with other livelihoods: Eg Cambodia Somean – waged labour on neighbour’s farm, waiter in PP, weaving baskets, work on father’s farm, saving to be mechanic
ii) Looking for income but a job is more than that too Gender differences: affection for the land (Egypt), more social opportunities in factories (Cambodia), Ethiopia – pastoralism requires loving animals ‘without that it is difficult to bear the challenges’
City is not necessarily better – less money and risky
iii) Problems re land ownership (lack of independence on others’ land), ‘farmers who own small plots suffer injustics’ access to credit and capital, corruption in coops, lack of micro-enterprise training
Graduates could not set up enterprises, lack of support, ext workers studying commerce to get out of the sector
iv) Few egs of using new knowledge, technologies due to lack of access




“LEARNING AGRICULTURAL KNOWLEDGE AND SKILLS IS NOT A

QUESTION OF CHOICE, WE LEARNED IT BECAUSE IT IS A WAY OF LIFE,
WHERE WE ARE BORN FROM’ (YOUNG PERSON, BASONA, ETHIOPIA)

* Importance of intergenerational transfer of
technical agricultural knowledge and soft skills

« Accidental versus intentional informal learning

 Informal learning was most effective when
people saw strong benefits (cell phones,
Eucalyptus) & developed their own strategies

 Informal learning filled gaps where no formal
extension services were available
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Presentation Notes
Learning skills and knowledge for agriculture: informal learning
i) Intergenerational: learning combating pests, seasons, transporting crops, using tools (Egypt), Ethiopia learned pastoral skills through starting with calves with siblings, then alone at 7, then large herd at 8. Other skills – counting to large numbers. Q from pastoralist woman; need to know place where water and fodder avail in which season, alertness, physical endurance to travel distance places and fight with wild animals
ii) Accidental – happened to be going past a field where a farmer was learning re fertiliser,  culture of secrecy - copied model farmer but did not let on or ask questions
iii) Cell phones – non-lit people had help from peers to learn, memorised and repeated the skills, learning the numbers, using pictures to recognise who was phoning
Using mediators in market to do maths, having no fractions
iv) Traders filling the gap in Cambodia, go with their problem and ask for help (trial and error), Egypt advice from engineer


‘A SCHOOLED FOOLISH PERSON IS BETTER THAN
AN UNSCHOOLED CLEVER PERSON’

(YOUNG MAN IN YABELLO, ETHIOPIA)

*Young people had strong desire for formal
education as offering economic returns and social
status

School as a threat: to traditional livelihoods and
financial burden/loss of labour from within the family

*School was associated with a new way of life rather
than agricultural livelihoods
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i) Symbolic status of schooling – Q re being deaf, like a moron, buying a watch to look educated
Since I am uneducated, deaf, the only fate I have is supporting my family by doing various domestic works, animal rearing and agricultural works
- this quote was also about having no confidence as illiterate person – you don’t understand what is going on and people don’t understand you
Efforts to stay in school – running snack stall, mother working hard on farm so I can stay, young men working on the farm so could go to school, girls having to drop out of school
ii) Financial burden (including loss of labour) – data re having to support, girls in Egypt having to give up to labour, univ students working on farm so not have to pay labourers – no longer have cow boys and girls, Yabello
iii) School turning people away from agriculture, a few egs of learning agriculture in school but were skills they already knew and learned at home



‘FARMERS UNDER 40 YEARS ARE YOUNG, DYNAMIC AND
LESS RESISTANT TO NEW TECHNIQUES’
(CONTRACT FARMING EMPLOYER, CAMBODIA)

» Exclusion from NGO, Government and
private skills development programmes due
to preconditions around land ownership,
literacy, educational level

» One-size-fits-all approaches to functional
adult literacy (In terms of vocational skills
and programme structures)

» Lack of recognition of diversity amongst
young people as a target group, and
constraints faced by poorest youth
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young people and agricultural skills training/learning programmes
Issues arising around exclusion – this quote re Mong Rithy farming, preferred farmers from 30 – 50 as have experience
Govt extension for those with land only, Ngos included illit (pottery in Tounis)
ii) Funct lit – skills did not take account of local markets or all trained in the same (bee keeping eg) Literacy – timing not taking account of seasons in high and lowland
iii) lack of recognition of diversity amongst young people as a group cf FGD in Basona – school drop out vs non drop out, migrant youths going to Arab vs those to major towns in Ethiopia, landless youth vs those who have land, youths with disabilities, literate vs illiterate
Pastoralist unmarried women greatest constraints – not allowed to attend meetings or training programmes


"THESE CRAFTS ARE NOT IMPORTANT IN OUR
POOR VILLAGE: THESE SKILLS ARE DESIRED IN
PLACES LIKE CAIRO’ (YOUNG MAN, GEMI)

» Technical/occupational skill development
prioritised over soft skills in formal institutions

and non-formal programmes (including
agricultural extension)

* Focus on technical knowledge in TV and
radio programmes

* Indigenous knowledge, skills and practices
rarely recognised or built on in educational
programmes
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Which skills and whose knowledge?
i) Emphasis on hard skills and then these were not those they needed to find local work 
Few egs of soft skills – confidence, record keeping, difficulties of setting up micro enterprises by agric graduates
Also to deal with exploitation (large farmers in Egypt, sexual exploitation by employment agencies and in selling beverages in Ethiopia
ii) TV progs rarely useful but in Egypt had watched – focused on wheat rot disease, more on cash crops than traditional crops
iii) TBA programme recognised women’s skills, only needed idea re hygiene


“THERE ARE NOT CLEARLY DEFINED MECHANISMS OF ENSURING
WHETHER THE DEMONSTRATED METHODS ARE GETTING
THROUGH TO THE MAJORITY OF FARMERS THROUGH THE MODEL
FARMERS’ (EXTENSION WORKER, ETHIOPIA)

 Embedded learning of literacy/numeracy, on-
the-job training and client-responsive
approaches were most effective (private
sector/NGO:s)

* One-to-one individualised support preferred to
the ‘cascade’ demonstration model of
extension

« Strong need for other support alongside training

* Providers emphasised group learning for
sustainability but this was sometimes
problematic
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i) Embedded/relevant learning – SOS Sahel soap making for pastoralist women, from aloe vera grown locally, included literacy skills related to tasks (similar in the private sector) 
ii) Individ support from an expert (even if trader as in Cambodia). Ext workers tended to be more formal in approach, assumptions that farmers would learn from model farmer (secrecy culture)
iii) Complete lack of extension workers in most areas – had never met them
iv) Learning more sustainable if in groups – but freerider effect (re young people less communal values) as brought together group with very diverse interests and characteristics. Had to form group  to access services.


IMPLICATIONS FOR POLICY AND FUTURE
RESEARCH TO ENHANCE YOUNG PEOPLE’S
LIVELIHOODS IN RURAL AREAS

Young people’s more complex views of the relationship
between learning, schooling and farming challenge the
current narrow focus within the Education For All agenda

The value and extent of informal learning in rural
communities needs to be recognised in agricultural
development and adult learning programmes.

Policy and programmes need to prioritise development
of transferable skills, including ‘green’ skills, for lifelong
learning.

Inter-sectoral linkages are essential in developing
iIntegrated (rather than complementary) approaches to
learning and the necessary support in addition to
training
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Presentation Notes
Different meanings of school and agric in these areas according to age, gender etc – transformative potential of work (social) contrasted with instrumental view of policy makers and providers only in terms of income. About identities, relationships
Importance informal learning in relation to technology (cell phones), parents supporting children’s learning. Successful formal learning progs recognised and incorporated informal (eg pig raising), offering individualised approach. No egs of prior learning being recognised in formal accreditation frameworks. Need to maximise opps for informal to connect with formal, holistic app so as to include nonlit farmers
Lifelong learning idea not reflected in the programmesoffered, focusing on hard skills and limited range soft – eg need negotiation skills, green knowledge. Potential to integrate technology re cell phones. Gender issues re harassment need attention
Policy and research silos – young people saw interconnections but policy did not. Only look at own sector, not develop off and on farm synergy. Where worked intersectorally (Egypt – pest prevention and literacy) was separate phases. Need for land reform, credit/technology support. Research silos too – this is one of the few projects to work across these sectors.
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