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THE NEW PANORAMA
0F HISTORY

RNOLD TovynNBeg, writing recently in the quar-
terly review Diogenes (1) had some revealing
~ things to say about the new approach to the
study of history. “In less than one lifetime”, he
remarks, “the face of the World has changed alinost
out of recognition, and the West’s position in the World
has undergone the greatest change of all.  If one has
been following the course of world affairs since 1914,
one is bound to have gained, from this alone, a good
deal of new knowledge about history; and meanwhile,
the forty years that have scen this new chapter of
history writing itself have also seen the orientalists
and the archacologists recovering for us other chapters
of history that had been cither forgotten completely or
had been remembered ¢nly in a few shreds and tatters
of tradition. ”

Toynbee points to the fact that “in our day the
Minoan Civilization has risen from its grave below the
Gracco-Roman Civilization; the Shang Culture in
China from below the classical Chinese Civilization;
the Indus Culture from below Aryan India; the
Hittite Civilization from below the Asia Minor known
to Herodotus; and at the same time our picture of the
Sumerian and Egyptian Civilizations, and of the
pr-Columbian Civilizations in the New World, has heen
quite transformed by the new knowledge that the
cxcavator’s spade has brought to light here too. This
re-discovery of the rather less recent past, together
with the portentous events of our own day, has given
us a wealth of new historical information.  Our
vision of the history of Mankind, since the rise of the
earliest known civilizations about 5,000 years ago, has
been enormously enlarged and has also been hrought
into much sharper focus. And since curiosity is one of
the characteristics of huiman nature, we find ourselves
moved, in our time,.to take a new look at the new face
of history as a whole. ”

And Toynbee adds : “As soon as one looks at the
new panorama of history, one sees that it bursts the
bounds of the current framework within which our
Western historians have been doing their work for the
last 250 years... As I write these words, I seem to cateh
the faint sound of the busy archaeologist’s trowel, as
he deftly uncovers new layers of buried civilizations
in Bucklersbury and Beyce Sultan and Palenque.”

The very word “history”, it is interesting to note,
comes from the Greek meaning “inquiry” or “investi-
gation”. All presentation of history is based on a
series of investigations and the asking of questions, as
varied and never-ending as the historian’s ficld of
inquiry has broadened. In this issue, The UxEsco
Courier examines a few of the questions histori-
ans and teachers have been asking recently about the
picture of other countries and cultures which our
children scem to he getting from many history books.

(1) Published quarterly with Uxgsco’s support by the Inter-
national Council for Philosophy and Humanistic Studies. An
English edition is published in New York, price $4.00 (four
numbers). French, Spanish, German, Italian and Arabic edi-
tions are also publisbed. Professor Toynbee’s article is publish-
ed in issue No 13, entirely devoted to Toynbee and his work.
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HOW BIASED ARE OUR
HISTORY TEXTBOOKS 7

T is a shock to find that some
people regard you as a villain;
perhaps as much of a shock to
learn that they ignore your existence.

If you read the history textbooks
published in other countries, you may
be offended sometimes in both ways:
at finding that your country is
regarded as the villain, and also at
finding that your country is virtually
ignored. If neither villain nor ignored,
you will almost certainly conclude
that your country has been under-
estimated, misrepresented and mis-
understood.

Our own people, we have learned,
have on occasions been victims of
broken promises, treachery, and
massacres: the notion that “we” have
been the perpetrators of such infa-
mies would be ridiculous if it were
not so revolting.

The British do not think of
themselves as an aggressor nation,
but it is clearly recorded in history
textbooks of another country (and
one that is considered very friendly
to Britain) that the British started a
war against them: “Peace reigned,
yet they seized by treachery..” . The
French would not think of themselves
in the terms applied in a textbook in
another country: “the pillage and
rapine of the invaders...” Americans
and British both feel some hurt in
their pride when they learn that there
exist accounts of the Second World
War from which it would be difficult
to deduce that their countries made
any sacrifices and took part in the
defeat of Hitler.

‘ Burn the books’
—A cry of the past

HAT attitudes toward other
countries do children learn from
their textbooks? It took the

First World War to spark interest in
this question.

Teachers’ organizations and many
others devoted to the aims of the
newly-established League of Nations,
campaigned against “the teaching of
hatred”. They denounced the kind
of history teaching which glorified
military conquests. French teachers
took the lead. The famous writer,
Anatole France, made a stirring
appeal: “Make hatred hated... Burn
the books ‘which teach hate, burn

. us Ssome

by Herbert Abraham

them all. Exalt labour and love.”
Teachers, who were free to choose
textbooks for their classes, refused
to use those found “warlike”. Teach-
ers and historians from France and
Germany worked together to agree
on more Objective accounts of
issues which had divided the two
countries: Alsace, for example. All
through Europe in the 1920’s, plans
for revising school textbooks in the
interest of peace were propounded,
adopted and—to a certain extent—
were acted upon,

But nationalism took new and
virulent forms in the 1930’s. 'The
friendly exchanges between French
and German teachers fell foul of Nazi
racialism, which enlisted textbooks
as tools for indoctrinating the young.

The belief that textbooks ought to
convey truth rather than falsehood
rose again when the 'world looked
forward to peace after the Second
World War.. Textbook revision was in
the air; there was the necessity of
producing new textbooks to replace
those used in Fascist countries;
educators in many countries were
conscious of their responsibility for
contributing to a peaceful world
order through education. When
unNeEsco was established, an essential
part of its programme was to bring
about a review of textbooks with a
view to increasing their contribution
to international understanding.

The world scene has changed a
great deal since 1919. No one today
would use the words of Anatole
France, even in a crusading speech
for a good cause. These words “burn
the books” have an evil ring. The
temper in which educators approach
the question today has nothing in it
of boycott or censorship. If is not a
question of looking for *offensive”
passages and demanding. they be
deleted, nor of getting governments
to sign agreements to give fair treat-
ment to one another in the textbooks.

One difference between the present
time and 1919 is that, in fact, history
books are a great deal better. There
is nothing new any longer in the idea
that the study of history should give
understanding of social,
economic and cultural life. There is
no need to crusade against the kind
of history that consists only of politics
and battles. Of course, the opinions
will differ as to whether a given
textbook goes into too much detail on

military campaigns, and the like.
But the general principle is widely
accepted that past wars should not be
the main {eature of history teaching.

Historians have added enormously
to our knowledge of the cultures of
the past, and this is finding its way
to the textbooks. Moreover, with the
experiences of the last two genera-
tions behind wus, and ‘'with the
widespread understanding of the
perils of the future, not many people
are disposed to uphold war as a glori-
ous experience. Overt militarism
does not sit well with the temper of
these times. Then, too, the writers
of textbooks today can build on the
work done between the two wars.

No longer seen as

picturesque ‘natives’

HEN French and German histor-

ians and teachers took up

again the consideration of his-
tory textbooks arfter the Second
World War, they 'were able to take
as their starting point conclusions
that had been reached in consulta-
tions held fifteen years before. The
question of giving a balanced and fair
account of the story of Alsace-Lor-
raine, for example, was not new to
them. Of course, there are obvious
difficulties in reaching agreement on
ways of treating recent events which
would not foster hatred, but which,
at the same time, would not violate
deeply-held national feelings. But
taking a long view of history, great
progress has been made toward pre-
senting it dispassionately and objec-
tively.

While it is true, then, that you may
sometimes be shocked by finding your
country presented as a villain in some
textbooks in other countries, you
will also sometimes be pleasantly
surprised by the scrupulous objecti-
vity and sympathetic understanding
with which your country’s past is
presented.

There is another important differ-
ence in the scene today. We are
learning to think on a much larger
geographic scale. It was still true,
forty years ago, that when people
generally thought about the countries
that “mattered”, they thought chiefly
of the Western European “Powers”.
Today, we are learning to take all
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NTIQUITY, as we get to know
A it from our school text-

books, is essentially Medi-
terranean, and mainly Greek and
Roman. The existence of the
early Chinese civilizations, or of
the 1,500 years of Hindu evolu-
tion before the birth of Christ—
in short, the part played by Asia
in ancient times—is completely
neglected. Alexander’s expedi-
tion is usually the sole excursion
that, metaphorically speaking,
we permit ourselves into the East.

Our view of the Middle Ages is
also systematically centred on
Europe. A few brief allusions to
Marco Polo and to adventurous
voyages in Asiatic seas are all
that we can rely upon to present
to youthful minds the existence of
a vast reservoir of human beings
and unknown civilizations on the
other side of the ‘'world. Our
Modern History is our modern
history ; Asia plays but a small
role in it. Generally speaking, it
is quite forgotten. If mention is
sometimes made of South East
Asia, it is to speak of the Portu-
guese and Dutch Establishments;
if India is referred to, it is to
honour the memory of men such
.as Suffren or Dupleix.

&
x¥

Only with contemporary history
does Asia really take shape be-
fore us ; all our textbooks in
current use deal more or less
fully with that Continent. But
'we should say at once that they
do not usually do so in a syste-
matiec or thorough manner, such
as would suffice to teach young
people about the ways of life, the
economies, the social structures
and the spiritual, intellectual or
moral outlook of the Asian peo-
ples. After reading the prineci-
pal textbooks is use, we can make
the following observations:

The history of the Asiatic peo-
ples is nearly always approached

from the standpoint of European
policy and interests. The facts
related under the heading “Euro-
pean Expansion in Asia” are
solely those +which serve to
explain the military or economic
exploits of European -countries.

*
*%

The history of Asia is not only
superficial, but incomplete. Al-
though Japan—a first-class pow-
er at the end of the 19th century
—1is fairly well known, China is
less known and India more ne-
glected still, while Malaya, Korea,
Mongolia, Burma and the Nether-
lands East Indies are omitted
from the picture altogether.

The human side of history is
left out of account. The school
manuals tell us, perhaps, about
the East India Company and the
Indian Mutiny; but the Japanese,
the Asiatic of whatever race,
continues to remain a closed
book., The ways of life, the so-
cial structures, the aspirations of
these peoples remain veiled from
us; we learn nothing of their
standard of living, their level of
education, the meaning of their
religions, or their internal ad-
mninistration. The colonial and
imperialist tradition of nineteen-
th-century Europe is palpable in
these pages; it is, therefore, not
as citizens of the world that we
discover the Continent of Asia.

A certain number of the text-
books in use do not pursue their
subject beyond the year 1914. A
special study is sometimes devot-
ed to Japan, but the rest of Asia
is left in obscurity.

The following general picture
may therefore be drawn:

1. The whole aspect of Human
History, so far as Ancient Times
and the Middle Ages are concern-
ed, is liable to be falsified by
almost complete ignorance of the
principal centres of the civiliza-
tion of Asia.
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THE CLOSED BOOK

As a result of a suggestion from Unesco that Western countries
set up committees to survey their history textbooks and see what
information their pupils are getting about Asia, the Belgian Federa-
tion of History Teachers carried out three special studies. Below,
we publish their main conclusions which show crisply and frankly a
situation that is unfortunately typical of most Western countries
today. The findings do not necessarily express the views of the Bel-
gian Government or the Belgian National Commission for Unesco.

2. Contemporary Asiatic his-
tory is so presented as to encour-
age an approach to current
Eastern problems with the men-
tality, almost, of a person living
at the end of the 19th century.

3. We know too little of the
inner life of these peoples, and of
their economic circumstances.

4. Only the great political issues
of concern to Europe are studied;
nothing without a European
context exists.

5. It might be desirable that
every Asian country should be
given a place in our Contempor-
ary History, and that we should
be briefly documented on the so-

" cial, moral, intellectual, spiritual,

economic and artistic evolution of
the great Asiatic centres, past
and present.

6. In view of the current
reawakening of Asia, it is more
than ever important that our
school textbooks should deal with
the history of that Continent and
its development since 1918. It
would be desirable for them to
include a treatment of topical
problems—a  delicate matter,
which the popular press is so
ready to serve up to young minds
that are uninstructed or inexper-
ienced in these questions.

L
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In conelusion:

From the majority of textbooks
in use, it is apparent that, despite
their authors’ evident attempts at
objectivity, little space is devot-
ed to Asian countries in these
books; Asian history is seen al-
most exclusively from the Euro-
pean standpoint ; these peoples
remain little known, since their
dealings with other countries
teach us nothing about them;
our view of Asia remains frag-
mentary and biased, and though
“modern” Europe may be fami-
liar to us, Asia is certainly not.



























A warning against

DEODORIZED
HISTORY

by D.W. Brogan

N the second week of January, 1956, the Historical
Association of Great Britain celebrated its fiftieth
anniversary. It celebrated it in two ways, by discuss-
ing problems of research, teaching and what the French
call “vulgarisation” and by discussing the impact of history,
that is, of historical teaching and writing on society.
That in turn led to a discussion of the always topical,
always important question of the
treatment of history in schools; its
dangers and its possibilities.
The problem can be brief1y>stated.
One phenomenon of the nineteenth
and twentieth centuries has been the AN ‘tn o

rise of nationalism. The immense ___ —— —f

growth of nationalist feeling and
spread of nationalist doctrine may
not have been the sole cause of the
great wars from 'which the world is
still suffering, but .- nationalism is
certainly one of the causes; its growth
one of the present dangers. It is
also a fact that nationalism, however
deep an emotion, however legitimate
a doctrine, has been aided in its i
progress (if that is the word) by the
concurrent spread of general literacy,
by the creation of systems of educa-
tion which had for one of their
primary objects, the teaching of a
national version of history, either of
the history of a nation or of the
history of the world.

So remote and
so innocuous

U NTIL recently, indeed, until after
the first world war, the idea )
that there could be any other kind of history
teaching in schools would have seemed scandalous. The
object of history teaching was just to provide a factual
basis for nationalist feeling, to give to the boys and girls
brought into the state school system a body of organized
knowledge of the past of their nation and of its relations
with the outside world, not a vague, neutral, merely
academic body of knowledge, but a concrete “useful”
nationalist view of the nation and the world.

All educational systems aimed at this ; all achieved a

20

THE MEDITERRANEAN BASIN.

CHARLES MARTEL.

great deal of success in their aim. It would not be too
much to say that, before 1914, if it had been found that
French and German boys had been given the same picture
of a Franco-German controversy, it would have been felt,
on both sides of the Rhine, that the teachers had failed
miserably in their manifest duty. The object of history-
teaching was not to teach neutral views but to reinforce
natural, i.e. national, feeling,.

Of course, some of this nationalist
teaching 'was remote and so inno-
cuous. At school in Scotland during
the first war, I was taught a great
deal about the wickedness of King

., Edward I of England and about the
absurdity of his claims to be overlord
of Scotland. But King Edward I died
in 1307 and such teaching did not
seriously distort the mind, although
it may have wasted school time. It
was very different "'when German
schoolboys were told more than once
of the burning of the castle of Hei-
delberg by the French, and French
schoolboys of the burning of the
castle of Saint-Cloud by the Germans.

‘Burning’ questions
of the war of 1812

HESE were, if not recent events,

living in artificially fostered me-

mories. An American schoolboy,
told of the burning of the White
House, but not of the burning of the
parliament building of Upper Canada
in what is now Toronto, was likely to
be at cross purposes with a Canadian
who had received a different version
of the war of 1812. (An English schoolboy 'would be under
another disadvantage ; he would not know of either.)

It would be easy to multiply examples of such artificially
fostered historical memories and historial disputes. Some-
times, the disputes were not entirely artificial. If there
was a certain amount of historical bickering between
the scholars of the Netherlands and of Belgium
after the first war, there was also a genuine controversy
over the regime of the Scheldt.

But, for the most part, historical argument was



directed to backing up not only a specific national
position, but a general national position, too often to
stiffening the national morale against a permanent and
dangerous enemy. (It is not often noticed that the nation-
alist preoccupation with “teaching the young how to
shoot” 'was an unconscious tribute to the natural good
sense and good temper of the young. It was felt, as it is
sung in the musical comedy South Pacific, “they've got
to be taught”).

If only the books
had been switched

T would be wrong to say that there had been no
I impfovement in history teaching or history textbooks

before 1914. True, it often took the form of finding
better scholarly reasons for telling the old story, but the
very idea that scholarship had
claims and usefulness in such a task
was, on the whole, a gain. But
some of the gain was superficial. If
French textbooks were less nation-
alist, that was part of an internal
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in school use are not only written in
a spirit of objective scholarship, but
that they are controlled by an out-
side body of scholars. This, in prac-
tice, means that the textbooks of
nations which are supposed to have
a hereditary enemy, are to be revised
in the light of criticisms made by
scholars and educationists of the he-
reditary enemy who, in turn, submit
the textbooks of their nation, to si-
milar criticism.

As far as this goes, it is probably
useful. But not only does it not go
far enough; it may be dangerous in

DAMOCLES.

a way that is neglected. Ths first

danger of not going far enough, I
shall deal with later. The second
calls for brief comment. If the
main fault of textbooks is harping
on old national controversies, giving
the idea that international relations

change in French politics, not
necessarily a gain for pure scholar-
ship. If the official northern legend
of the origins and conduct of the
American Civil War was contra-
dicted and, to some degree exploded
by southern historians and that
revision given currency in southern
textbooks, that was only a tactical
gain if the northern pupils still read
only the northern version, the
southern pupils only the southern.

If nations or sections could have simply changed text-
books, that would have been different and better. As it
was the boast that “nous avons changé tout cela” was
empty., The details might have been altered but the
spirit was the same. History was a weapon, not a tool.
The ideas are commonplaces today, but we must remember
that they have only recently become commonplaces and
that they are far from being commonplaces universally

~accepted in many parts of the world, especially in the
new school systems of the nations that have recently
come to independent status. It is, therefore, worthwhile
repeating that to think of history, not as a tool for the
understanding of our human situation, but as a weapon
to be forged for a war that, hot or cold, it is assumed
will always go on, is to risk creating a public opinion like
that of Europe in 1914 and, to some extent, in 1939.

The most simple solution to the problem and one that
has some merits is to secure that the common textbooks

NAPOLEON OUTSIDE MOS&:OW.

consists of war and the material and
spiritual preparation for war, it is
not enough to take up a series of
problems (for example the origins of
the war of 1870) and try to get
agreement on the question.

First of all, it may not be possible
to get agreement on the solution of
the problem. There may, indeed,
be no solution at all.

We may never know what Bis-
marck had in mind in 1870, as apart from what he said
he had in mind in 1890 and after. Frenchmen may natu-
rally be less ready to give him the benefit of the doubt
than Germans or may be more so if they detest Napo-
leon III more than they do Bismarck!

Winding up with
dull, dry history

ur much more serious is the implication that, if you
B clear up these controversies, you have got very far.

For this, in turn, may lead to dull history, to a neu-
tral least-common-denominator history that is hardly
worth teaching and it may, which is more serious, rein-
force the view that history is conflict, controversy, that,
indeed, there is much to be said on both sides, but that all
that matters is the result. That can lead inno-

cently to worship of what William James called ::"o:::t
“the bitch Goddess success”. The old, pugna- page)

cious, partisan history is no worse than that.
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Deodorizing history

(Continued)

But the danger of not going far enough is greater.
Many, perhaps most of the most fruitful problems of his-
tory are not problems of national conflict at all. They
may be success stories or stories of great efforts that, as
far as we can see, failed. But they are not national suc-
cess stories or national failures either.
How much ink and temper has been
wasted in discussing whether Charle-
magne was 2 Frenchman or a Ger-
man, a question he could not have
understood had it been put to him in
the manner of a modern question-
naire' ITow much more fruitful is a
discussion of the reasons for the
limited success of Charlemagne’s’
great experiment, how much more
fruitful the pursuit of understanding
than either the scoring of nationalist
points or laborious explanations of
national misunderstandings.

Wholesome but
just not good

F we want good history textbooks
Iand we should (it is one of our

greatest -needs) let us think of
them positively. One of the greatest
problems of world society is created
by the belief, common in Asia and
Africa, that the West cares nothing
for their sentiments. How much
more useful than rewriting the story

about Florence Nightingale, the North Americans about
Bolivar or even of the Russian pioneers in Siberia. For
I harbour, and have always harboured, a dangerous
thought about some of the most touted reforms of nation-
alist history teaching.

The textbooks that well-meaning reformers would like
to produce have one great weakness; they would be
unreadable. As the bogus prize poem said of Nebuchad-
nezzar: .

Sighed as he chewed the unaccustomed food,

It may be wholesome but it is not
good.

The beginning of wisdom will be
when we take to our hearts the
heroes of other people, not when
we write off heroism.

And there is one further advantage
in emphasizing the positive,

Make sure Marc
Antony was wrong

EROES and heroic deeds last;

fortunately hereditary enemies

don’t. If you spend your time
removing awkward passages from
narratives of past controversies, you
may find yourself without an au-
dience; the young may not care.

Your work will be innocent
but useless, Fortunately it is not
true that:

The evil that men do lives after
them,

The good is oft interred with their
bones. '

of English rule in India in an
apologetic fashion would it be for
English school textbooks to ignore the
short period of English rule and
make India before the European in-
vasions an historical theme of the first magnitude.

The deodorized history of some propagandists has one
weakness, it may have no faults but it has few merits. It
is boring and the young cannot learn if they are bored.

We must have legends. Why not change legends? Don't
tell the Swiss children

about William Tell, let
them learn about the Cid
or the Forty-Seven Ro-
nin. It will be less bor-
ing. (Even I got tir-
ed of the wickedness of
Edward I and the hero-
ism of Wallace, the
fourth or fifth time I
was told about it.)

Anything is Dbetter
than indifference to the
variety, dignity, interest
of the stories of other
peoples.

Let the French hear

CAESAR AND CLEOPATRA,
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MACHIAVELLT AND FRIEND.

It is our job to make sure that
Mark Antony was wrong.

IT ALLSTARTED WITH EUROPA — The drawings published
on pages 20 to 23 were made by Campbell Grant and are repro-
duced from a wild and humorous romp through European
history written by Richard Armour with the title “It All Started
with Europa”. The book dedicated to “history students and
history teachers who for generations have made each other
equally unhappy,” deliberately sets out to present a humorously
unreliable account of European history, misremembering and
dismembering almost everything, from cavemen to 20th century
dictators. No historical era is omitted, no fact accurately pres-
ented, In his unabashed distortions, the author acknowledges
that he has “made no use whatever of the works of Thucyd-
ides, Tacitus, Gibbon, and Arnold ). Toynbee,” and cautions
that ziny resemblance between his book and the work of
any other historian, living or dead, “is highly unlikely.”

DRAWINGS BY CAMPBELL GRANT FROM *“IT ALL STARTED WITH

EUROPA,” BY RICHARD ARMOUR, PUBLISHED BY McGRAW-HILL
BOOK CO., INC. COPYRIGHT 1955 BY RICHARD ARMOUR.




MADAME DE POMPADOUR

CHARLES DARWIN AND A LOWER ANIMAL
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Sir,

The photo of the *“turbaned vi-
sitor” on page 20 of issue No. 10, 1955,
on the United Nations (USA-Decem-
ber 1955) and the caption below it
naturally attracted my attention. May
I have it placed on your official record

that the Indian part of the Punjab,

is known as East Punjab. (The “tur-
baned visitor” struck me as a typical
Pakistani but then I'm not in a posi-
tion to affirm that for sure)

S. N. Qutb
Press Attaché,
Embassy of Pakistan,
Paris.

Editor’'s Note : The Unesco CoURIER
erred, The *“turbaned visitor” was Sir
‘Khizar IHayat Khan Tiwana, former Chief
Minister of United Punjab and today a
citizen of Pakistan. The Punjab was
divided in 1947, one part going lo Pakis-
tan, the other lo India.

Sir,

My attention has been called to the
UNESCO CourIer of May 1955 (No. 2
European edition), where it is stated
that “The Russian language is taught
in all schools in Republics of the Soviet
Union not later than the third year
of compulsory education.” Is it possible
to get some documentation for this
significant statement?

Theodore Andersson

Associate Direetor,

The Modern Language
Association of America,
New York.

Editor’s note : The lalest information
received by UNEsco shows that the Russian
lanquage is taugh! in all schools not later
than the second year of compulsory
education. About 200 different languages
are spoken in the Soviet Union. The
“@Gireal Russians", or Russian-speaking
population only account for 37 % of the
Union. The Soviet Union has sixleen
aulonomous republics und a number of
autonomous regions, national areas and
districts, In each of these the molher
tongue is the medium of inslruction, but
Russian is inlroduced as a second language
in the second-grade and is sludied inlens-
ively logelher with the vernacular. As
a result, children of all the Soviet nation-
alities are able normally lo speak, read
and write Russian by the end of lheir
elementary school lraining.

Sir,

I am delighted with the UnEesco Cou-
RIER and feel it would be an addition
to any home. In its field, it is tops.

Elizabeth L. Drake
Chathom,
New Jersey, U.S.A.

Sir,

I think your magazine should be
read by everyone, whether French,

* “European” or stateless, who is not

completely indifferent to the fate of
his fellow men and women. It gives
clear and complete facts on each of
the great problems of the day, on the
efforts that are being made to solve
them—especially by UNEsco.

The different language editions of
the Unesco CouRIER offer everyone the
chance to perfect his knowledge of an-
other language. I am a student at the

Ecole des Hautes Etudes Commerciales
in Paris and I read the English lan-
guage edition of your magazine thereby

finding an added interest in the
articles.

Francgois Sallé
Paris.
Sir,

I have just received and read with
great interest the issue of the UNEsco
CouRIER devoted to women's rights
(No. 11 1955: U.S.A. January 1956).
Congratulations to UNEsco on produc-
ing a study which should undoubtedly
attract the attention of all women.
At the same time there are a number
of facts I should like to bring to your
notice.

The French woman barrister whose
photo you publish on page 7 has her
arms bare to the elbow! This is en-
tirely contrary to the rules of dress for
a member of the French Bar. Certain
women barristers, I regret to say, do
appear dressed this way, but they are
an exception. Generally, if women
barristers have short sleeves under
their robe, they take care to pull down
the sleeves of their robe as far as the
wrist. It is a pity you chose this par-
ticular photograph when so0 many
others are available.

Secondly, France is named as being
one of the countries where there are
more girls in secondary schools than
boys. This is a serious error.
are about one third fewer girls than
boys as you will see if you refer to
official figures.

You also state that there are 860
French women lawyers. This figure is
inexact. In 1950, there were 1,170 and
this figure has increased considerably
since then.

You say, too, that in France in 1900,
there was not a single woman law
student. This is not correct. Mlle.
Chauvin, the first woman lawyer was
sworn in in 1900 so she must, therefore,
have been on the rolls of the Law
Faculty three to five years before—
and she was not the only woman.

In his article, “Women in Politics™,
M. Maurice Duverger states that
women in Parliament and on the
higher administrative levels concen-
trate on specialized matters generally

There -
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considered to be of special interest to
women.

A study of parliamentary activities:
speeches made, commission reports and
legislation proposed, shows that though
women are naturally very interested
in feminine matters, their attention is
also focussed on almost all other ques-
tions. For example, in France, they
are members of all the large Parlia-
mentary committees, with the excep-
tion of two or three. It is also untrue
to say that the political parties in
1955 tend to turn women into work
considered to be of a particularly fem-
inine nature. Up to a certain point,
it is true for the parties of the right—
with the exception of the MRP (Cath-
olic Popular Republican Movement)—
but it is not the case with the left-
wing parties.

Andrée Lehman

Président, French League for
Women’s Rights,
Paris.

Editor’s Note : Lalest available slalislics
show that more girls than boys atlend
French secondary schools. During 1953-
1951 there were 918,000 secondary schoot
pupils in France of whom 485,900 were
girls and 462,100 boys. (Sece “Current
Schoel Enrolment Stalistices” published by
Unesco in Janunary 1956, price 2/- ; £ 0.10
or 100 Fr. frs))

Sir,

I read in your issue No. 11, 1955
(U.S.A.—January 1956) that to be eli-
gible to vote in the Lebanon a woman
must have a certificate of primary
education or its equivalent. Under a
law passed in February 1952, Lebanese
women were accorded full political
rights irrespective of whether they
were literate or not.

Laure G. Tabet

President, National Council

of Lebanese Women ;

Lebanon Representative,

U.N. Status of Women Commission,
Beirut, Lebanon,

Editor’s Note : 0Our correspondent is
correcl in slaling thal Lebanese waomen
have equal polilical righls wilth men.
They received them, however, under an
amendmen! of IFebruary 1%33—notl Fe-
bruary 1952—following a  legislalive
decree of lecember 1, 1952,

Pen friends wanted

Tatsuo SATO, 22, of 76, Z-chome,
Matsuzaki-cho, Abeno-Ku, Osaka,
Japan, Hobbies: reading, fine arts —
especially painting —travel, sports,
music. He writes: “I am interested
in world peace. Mutualunderstanding
of the ideas and ideologies, the hopes
and dreams, the customs and cultures
of the peoples of other lands and good-~
will are, I suppose, the sine gqua
non to realize world peace. We all
know that when each part of a chain
is firm , then the whole chain is strong.
In the same way, when this proper
spirit is manifested in the life of
each individual, then the world as a
whole will be on its way to peace and
happiness.”

Masao NISHIDA, 19, of 885, Honjo,
Kawachi-City, Osaka, Japan. Learn-
ing English, German, French, Es-

peranto. Corresponds in English
and German. Hobbies football,
literature, music. Interests : mathe-
matics, computing machines.

Guy HENNEMANN, medical stu-
dent, 22, of 33 rue Leopold, Louvain,
Belgium. Writes English, German,
French, Dutch. Special interests:
literature, painting, dancing. Col-
lects postage stamps, match boxes.

Norberto Horacio Lopez HAURAT,
17, of Roca 2044, Florida-Buenos
Aires, Argentina, wishes to corres-
pond in English, Spanish and Portu-
guese.

Julieta SILVA, 18, of 672, R. Fer-
nandes Tomas 2, Oporto, Portugal,
and her brothers wish to correspond
with other young people in English,
French or German.
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ASIA QUIZ
ANSWERS

1. (¢)
2. (c)

3.(0)
4. (b)
5. (a)
'6. (d)

7. (@)

8. (¢)

9. (a)
10. ()

11. (@)

12. (d)

13. (¢)

14. (d)
15. (¢)

16. (c)

One half

Japan. All
children bet-
ween 5 and 14
go to school

Kyoto
Samisen
India

Taj Mahal. Fan-
tastic as it may
seem, a proposal
was set afoot in
1828 to demolish
the whole build-
ing for the value
of its marble
and ‘'was se-
riously consider-
ed for seven
years

Japanese novel
written by a
woman 1,000
years ago

Mongolia, in
1924

India

It represented
water in all its
forms: the life-
giving rain,
rivers, the storm
and the sea, the
mysterious ebb
and flow of
water

Kyoto, famed
for its university
and about 3,000
Buddhist tem-
ples and Shinto
shrines

Guru

Chinese theatre
uses practically
no decor

The zero
The carp

Chinese — from
about 1400 B.C

17. (¢) Pakistan

18. (¢) Nineveh

18. (d)

Ramayana

20. (b)
21. (a)

22. (b
23. (@)
24.(d)
25. (b)

Korea

Chikamatsu
Monzamon,
17th century
playwright who
also wrote for
puppet theatre.

Japan
India
China

Temples and
paintings, India

26 (d) St. Simeon.

27. (d)
28. (c)
29. (b)
30. (¢)

31.(d)
32. (¢)

33.(b)
34. (c)
35. (c)
36. (a)
37. (c)
38. (¢)
39. ()

40. (a)

41. (b)

Japan
Sinhalese
Bahasa

Three times:
Rabindranath
Tagore (India)
for literature;
C.V. Raman (In-
dia) for physics;
H. Yukawa (Ja-
pan) for phy-
sics

About 400 AD

A style of paint-
ing

Indonesia
Japan
Pakistan
Igbal

Asoka

13th century

Afghanistan and
(f) Laos

The  Chrysan-
themum.

Baalbek

42 (b) 600 B.C.

43. (¢) Northernmost is-

44. (a)
45. (b)
46.

47. (b)

land of Japan
Kabuki

Teak forests

Afghanistan,
Cambodia, Iran,
Iraq, Jordan,
Laos, Saudi Ara-
bia, Yemen

Avicenna
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From the Unesco
Newsroom...

INDIA'S YOUTH VOLUN-
TEERS: Nearly 17,000 young In-
dian men and women members
of the international voluntary
work camp movement (See
UNEsco CoURIER No. 6 1955: U.S.
Sept. 1955) have recently aided
communities in many parts of
their country. Teams have been
‘going into city slums to launch
clean-up campaigns and initiate
people into the fundamentals of
health, sanitation and child-~
care. Others have helped vil-
lages to build or repair schools
and libraries and have worked
on many other community pro-
jects. The Indian work camp
movement is rapidly spreading
to all parts of the country and
its organizations maintain close
contact with TUnesco’'s Youth
Section. Later this year a train-
ing course for work camp leaders
will be held in South India.
Members of youth movements
in other South East Asian coun-
tries are being invited to
attend.

H PLAYTIME IN PARIS:
Thirty countries are to send
theatre groups to the third
international theatre festival
in Paris between April 10 and
May 31. Notable theatre
companies due to take part
include: the Abbey Theatre
players from Dublin in
Shaw’'s *“Saint Joan”, the
Berlin Schiller Theatre com-
pany, the Piccolo Tealro of
Milan, the Stockholm Natio-
nal Theatre Group playing
Strindberg’s “Father”, and
the Belgian National Theatre
Company in a operformance
of “Barabbas” by Ghelderode.
Troupes from Mezico, Spain,
Argentine, Poland, Hungary,
Rumania and many other
countries are also to take
part. Plans are now well
advanced for setting up a
permanent Theatre of the
Nations in Paris—a project
announced after last year’s
festival.

CALLING YOUNG AR-
TISTS: Two international con-
tests with related themes are
open to children with artistic or
literary talents in all countries.
The Moringa Society of Japan
invites drawings or paintings
from children up to 14 years of
age on the subject “My Mother”,
for an international exhibition
to be held in Tokyo on “Mo-
ther’s Day”, May 13. Entries can
be submitted through Japanese
Embassies or Legations until
April 15. The International
Youth Library in Munich (see
Unesco Courler No 3/4 1855:
U.S. July 1955) offers prizes for
drawings or paintings and for
poems or stories up to a page in
length on “The Wedding”.
Children between the ages of 4
and 16 may compete and entries
should be submitted before
March 1, 1956.

H PRESS TRAINING PROB-
LEMS: The first internation-
nal conference devoted ezx-

clusively to problems of
journalistic training has been
called by UNnesco and will
take place in Paris shortly.
Some 30 directors of schools
of journalism, newspaper and
newsreel editors and radio
and television  specialists
from more than 20 countries
will study current training
problems as they apply to
work in all the fields of in-
formation. The conference
is the first stage of a new
UnEsco project aimed at aid-
ing and improving journa-
listic training in general and
is in line with its aim to aid
the spread of news and in-
formation to promote inter-
national understanding.

B IGGEST SHOW ON
EARTH: »ome  1u,000,000,000
people attend film shows every
year in more than 100,000 cine-
mas all over the world. Their
entertainment provides the
world’'s film industry with an
annual turnover of something
like $4,000,000,000. Biggest fea-
ture film producer is the U.S.A.
(344 films in 1953, the latest
figure given) with Japan in se-
cond place (302) and India third
(259). Largest producer in Eu-
rope is Italy (163), which also
leads the world in production of
documentary and short films,
other than newsreels. These are
some of the facts in “Film and
Cinema Statistics”, a recently
published Unesco study, price:
$0.50; 3/-; 150 Fr. Irs.

M TRANSLATING WORLD
CLASSICS: Sirty transla-
tions of great literary works
are now being prepared and
30 others have already been
completed wunder TNESCO'S
auspices. Works in some
seven languages were re-
commended for future trans-
lation by a special commit-
tee which met in Paris re-
cently. One suggestion was
that the most important
works in Japanese literature
should be translated in Eng-
lish and French. Coming
under TUNESCO’S programme
for international understand-
ing through art, the transia-
tion project includes master-
pieces in the literature of
Latlin America, Iran, China,
India, Japan, Italy and the
Arab nations,

FOLKLORE ON TAPE:
Since it was founded just five
years ago, the Hungarian In-
stitute of Popular Art in Buda-
pest has collected some 12,000
folk songs from all parts of the
country, as well as descriptions
of traditional festivals and
games, Most of the collection
is preserved on tape recordings
and documentary films and has
provided material for 235 pam-
phlets on folklore already pub-
lished by the Institute.

Imp. GEORGES LANG, Paris.
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