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Julius Nyerere, the former and founding President of the United Republic of Tanzania, is known
not only as one of the world's most respected statesmen and an articulate spokesman of African
liberation and African dignity but dso as an educator and an origina and creative educationa
thinker. Before launching his politica career, he was a teacher, and as a result of his writings on
educationa philosophy and the intimate interaction between his politica leadership and educationa
leadership for the country, he is fondly and respectfully referred to by the title of ‘Mwadimu’
(teacher) by Tanzanians and others. Thisis Gillette’ s view of him:

Indeed, part of Nyerere's charisma lies in the fact that, before launching his political career with the founding of the
Tanganyika African National Union (TANU) in 1954, he was a teacher and that his concept of his role as national
leader includes constant reassessment, learning and explanation, i.e. education in the broadest sense. Since
Independence, and particularly since the threshold year of 1967, Tanzania has been something of a giant in-service
seminar, with Nyererein the professor’s chair (Gillette, 1977).

Many fegtures of his educationd philosophy have a universa relevance and have inspired many
educators and educationa and development organizations around the world. In particular, his
educational philosophy has often been regarded as an appropriate and rationd educationa
dternative for many Third World countries. It has to be understood in the light of the redlities of
underdevelopment, perpetuated by coloniaism and nascent capitalism in many Third World
countries, including the United Republic of Tanzania More specificaly, it has to be understood in
relation to changing the inherited Western model of education in a poor and developing country
aspiring to a sdf-rdiant and socidist development, for, in the find andysis, it is the gods of
egditarianism and human-centred development that characterize Nyerere' s political ideology.

Nyerere's philosophy of adult education and adult learning is considered very progressive
amongst the international adult education community and non-governmental organizations engaged
in development work. His philosophy of adult education resonates with the concepts of
‘conscientization’, empowerment and liberation very akin to the ideas expressed in Paulo Freire's
Pedagogy of the Oppressed, while his ideas on adult learning are very smilar to the theories and
principles of adult learning of such renowned adult educators as Malcolm Knowles of United States
and J. Roby Kidd of Canada. It was because of his vison of, and commitment to, adult education
that he was approached to become the Founding Honorary President of the International Council
for Adult Education in 1973.

The bulk of this article is devoted to an examination of Nyerere's educationa philosophy; it
is followed by a short section on the mgor changes and reforms that have taken place in the
Tanzanian education system.



Brief background on Nyerere’s career

A very brief account of Nyerere's educationa and political careers needs to be given in order to
fully understand the origins and context of his educationa philosophy. Julius Nyerere was born in
Butiama, in the north of the United republic of Tanzania, in April 1922. He was the son of a Zanaki
chief. Educated at Roman Catholic mission schools, he was baptized a Catholic at the age of 20.
After teacher training at Makerere College, Uganda, he taught until 1949, when he went to the
Universty of Edinburgh on a government scholarship, the first Tanganyikan to attend a British
university. He received a master’s degree in history and political economy in 1952 and returned to
teach in Tanganyika During the course of his studies at Edinburgh, he trandated Shakespeare's
Julius Ceasar into Kiswahili. In 1954, Nyerere was a founding member of the Tanganyika African
National Union (TANU), of which he was eected president. He was briefly a nominated member
of the Tanganyikan Legidative Council in 1954 and 1957. Abandoning teaching for full-time
politics, he pressed the case for Tanganyikan independence at the United Nations in 1955 and
1956. He was dected to the Legidative Council in 1958 and redected in 1960, when TANU won
seventy of the seventy-one seats. Nyerere became Chief Minister of Tanganyika's first cabinet and
was designated Prime Minister on the achievement of full independence in December 1961. In
January 1962 he resigned the premiership to devote himsdf to party affairs. The following
December, when Tanganyika became a republic, he was elected President. He became President of
the United Republic of Tanzania after the union of Tanganyika and Zanzibar in 1964 and was
redected to successve five-year terms beginning in 1965. After retiring from the presidency in
1985, he remained Chairman of the Chama Cha Mapinduzi (CCM), or Revolutionary Party, formed
in 1977 by the merger of TANU and the Afro-Shirazi Party of Zanzibar. He retired from CCM’s
chairmanship in 1990.

Tanzania’s development ideology

To understand Nyerere' s philosophy of education, it is necessary to briefly outline the particular
nature of development ideology that Nyerere espoused.

During the formulation of Nyerereé's educationa philosophy, the United Republic of
Tanzania s development goas and strategies were based on the policy of socialism and sdf-reliance
enshrined in the Arusha Declaration of 1967 (Nyerere, 1968a). Socidism laid stress on the concept
of equa opportunity and the need to reduce socia inequities. As Nyerere stated: ‘ The objective of
sociaism in the United Republic of Tanzania is to build a society in which al members have equa
rights and equa opportunities; in which al can live in peace with their neighbours without suffering
or imposing injustice, being exploited, or exploiting; and in which al have a gradudly increasing
basc leve of materia welfare before any individud livesin luxury’ (Nyerere, 1968, p. 340).

In the context of the United Republic of Tanzanids redities of poverty and
underdevelopment, the Arusha Declaration emphasized the need for mobilizing human resources
for sdlf-reiant development rather than relying on capita or materia resources. ‘ The development
of acountry is brought about by people, not by money. Money, and the wedth it represents, is the
result and not the basis of development’ (Nyerere, 1968a, p. 243). The three prerequisites of
development identified were land, good policies and good |eadership.

The focus of development was redigticaly put on the rurd areas, since about 90% of the
people live there and the mgority of them depend on subsistence agriculture. Rura development
was further based on encouraging people to live and work together on a cooperative bas's through
the formation of organized villages or ujamaa (a Kiswahili word meaning ‘familyhood’, the
concept on which Tanzanian socidism is based).



In addition to raising the standard of living, Tanzanian socidism aso aimed to develop a
particular qudity of life which is people-centred. It attached commitment to the belief that there are
more important things in life than the amassing of riches, and that if the pursuit of wedlth clashes
with things like human dignity and socid equdity, the latter will be given priority ‘for the purpose
of al socia, economic and politica activity must be man’ (Nyerere, 1968d, p. 316).

It is only through the development of people rather than things that peopl€'s true freedom
and human dignity can be preserved. The development of roads, buildings and agriculturd
production, and so forth are regarded only as tools of development. ‘A new road extends a man’s
freedom only if hetravelsupon it’ (Nyerere, 1973c, p. 59).

The commitment to socidist and self-reliant development required participation of the
people in the planning and decision-making processes pertaining to their own development. (See,
for example, Tanganyika African National Union, 1971, p. 9.)

In The Varied Paths to Socialism, Nyerere noted the danger of a Stuation that lacks the

participation of the people:

If the people are not involved in public ownership, and cannot control the policies followed, the public ownership can
lead to fascism not socialism [...] socidism is only possibleif the people as awhole are involved in the government of
their political and economic affairs (Nyerere, 1968c, pp. 309-10).

In a nutshell, development in the United Republic of Tanzania was conceived in terms of a more
equitable digtribution of wedlth and the absence of explaitation rather than in terms of the gross
nationa product alone. Development is not confined exclusively to increasing economic production
and productivity, but includes al-round development of the people in terms of their education,
hedlth, nutrition, housing, child care and the like, and, above dl, the achievement of a particular
qudity of life which is people-centred. Development plans and policies should be focused on the
magority of the people, and that means rurd development. Development also stressed the
importance of peopl€’ s active participation in, and control of, their own development.

Nyerere’s educational philosophy

Nyerereé's educational philosophy can be andyzed and classfied under two man headings.
education for sdlf-reliance; and adult education (including lifdong learning, and educetion for
liberation).

EDUCATION FOR SELF-RELIANCE

The bulk of Nyerere's educationa philosophy is contained in his 1967 policy document entitled

Education for Self-Reliance which dedls with formal schooling (Nyerere, 1968b). This policy has

some paralels with Mahatma Gandhi’s ‘basic education’ proposd, particularly in relation to the

introduction of productive work and self-reliance in schools, as well as a ‘radical restructuring of

the sociology of school knowledge' (Kumar, 1989). Basicdly, Education for Self-Reliance:

@ makes a critique of the inadequacies and ingppropriateness of colonia education;

(b) outlines the kind of society the United Republic of Tanzaniaistrying to build;

(© examines some sdlient features of the education system that existed around 1967 in the light
of the newly declared gods and strategy of socidist development; and

(d) proposes changes designed to transform the education system in order to make it more
relevant and gppropriate in serving the needs and gods of a socidist society with a
predominantly rural economy.

According to Nyerere, colonial education was based on the assumptions of a colonidist and

capitalist society, and was therefore designed to transmit the vaues of the colonizing power and to



train individuas for the service of the colonia date. It induced attitudes of subservience, human

inequality, and individualism, and emphasized white-collar skills. The content of colonid education

was largely aien and the entire education system was organized by racial segregation.

Nyerere analyzed four basic features of the Tanzanian education system existing in 1967.
He was particularly concerned about how it discouraged the integration of pupils into society as a
whole and promoted attitudes of inequality, intellectud arrogance, and individualism among those
who entered the school system.

1 Forma education is basicadly dlitist in nature, catering to the needs and interests of the very
gmal proportion of those who manage to enter the hierarchicd pyramid of formal
schooling: *We have not until now questioned the basic system of education which we took
over at the time of Independence. We have never done that because we have never thought
about education except in terms of obtaining teachers, engineers, administrators, etc.
Individualy and collectively we have in practice thought of education as a training for the
skills required to earn high sdaries in the modern sector of our economy’ (Nyerere, 1968b,
p. 267).

2. The education system divorces its participants from the society for which they are supposed
to be trained.

3. The system breeds the notion that education is synonymous with forma schooling, and
people are judged and employed on the basis of their ability to pass examinations and
acquire paper qudifications.

4, The system does not involve its students in productive work. Such a sStuation deprives
society of their much-needed contribution to the increase in national economic output and
a so breeds among the students a contempt for manua work.

Given the redlities of a poor, underdeveloped, and agricultura economy and the cherished god's of

socidig transformation, Nyerere proposed an dternative educationad modd designed to reorient

the godls, values, and structure of education.

According to Nyerere, education must serve the common good and foster the socid goals
of living together and working together. Education must help in the development of a society in
which al members share its resources fairly equaly. Education must inculcate a sense of
commitment to society. In addition to the incul cation of socia values, education

[...] must also prepare young people for the work they will be called upon to do in the society which exigts in the
Tanzania—arural society where improvement will depend largely upon the efforts of the people in agriculture and in
village development. This does not mean that education in Tanzania should be designed just to produce passive
agricultural workers of different levels of skill who smply carry out plans or directions received from above. It must
produce good farmers; it has aso to prepare people for their respongbilities as free workers and citizensin afree and
democratic society, abeit alargely rural society. They have to be able to think for themselves, to make judgements on
al issues affecting them; they have to be able to interpret the decisions made through the democratic ingtitutions of
our society, and to implement them in the light of thelocal circumstances peculiar to where they happentolive.

It would thus be gross misinterpretation of our needs to suggest that the educationa system should be
designed to produce robots, who work hard but never question what the leaders in government or TANU are doing
and saying. [...] The education provided must therefore encourage the development in each citizen of three things: an
enquiring mind; an ability to learn from what others do, rejecting or adapting it to his own needs, and a basic
confidence in his own position as a free and equa member of the society, who vaues others and is valued by them for
what he does and not for what he obtains (Nyerere, 1968b, p. 274).

In terms of the organizationa changes in the education system, Nyerere proposed three principle
and interconnected changes: the entry age into primary school; the content of the curriculum itself;
and the organization of the schools. The primary school entry age would be raised from 5 or 6
years to 7 years so that the student is older, more responsible and more mature on leaving school.
Primary education would be restructured in such a way that it becomes a complete education in
itsdf, rather than smply a preparation for secondary education. Similarly, secondary education
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would not smply be a preparation for higher education. The mgor purpose of the education system
should be to prepare people for ameaningful and productive life, and for service in the villages and
rural aress.

We should not determine the type of things children are taught in primary schools by the things a doctor, engineer,
teacher, economist, or administrator needs to know. Most of our pupils will never be any of these things. We should
determine the type of things taught in the primary schools by the things which the boy or girl ought to know—that is,
the skills he ought to acquire and the values he ought to cherish if he, or she, isto live happily and well in asocidist
and predominantly rura society, and contribute to the improvement of life there. Our sights must be on the
majority—it is they we must be aiming at in determining the curriculum and syllabus. Those most suitable for further
education will gill become obvious and they will not suffer. For the purpose is not to provide an inferior education to
that given at present. The purposeis to provide a different education—one redistically designed to fulfil the common
purpose of education in the particular society of Tanzania. The same must be true a post-primary schools (Nyerere,
1968b, p. 282).

The reorientation of the school curriculum has to go hand-in-hand with de-emphasizing the
importance of forma examinations, which merdy assess a person's ability to learn facts.
Furthermore, it is necessary to abandon examinations that are geared to an ‘international standard’
or practice regardless of the country’ s particular problems and needs.

Another change Nyerere proposed in the organizationa structure of schools is that they
must become both socia and economic centres for the loca communities, so as to make them an
integra part of the society and economy:

Each school should have, as an integra part of it, a farm or workshop which provides the food esten by the
community, and makes some contribution to the national income. [...] Thisis not a suggestion that a school farm or
workshop should be attached to every schooal for training purposes. It is a suggestion that every school should dso bea
farm (Nyerere, 1968b, p. 283).

Such a reorganization of schools involved both pedagogical and attitudina implications. It would

contribute to the integration of theory with practice, as well as the integration of menta with

manua labour. The assessment of student performance would take into account both academic

abilities and the work done for the school and community. In terms of societd attitudes and values,

students would learn the meaning of living together and working together for the good of dl. In

thisway, their commitment to the development of their own society would be strengthened.
In summary, Education for Self-Reliance proposed the following changes in the

educational system:

1. It should be oriented to rurd life.

2. Teachers and students should engage together in productive activities and students should
participate in the planning and decision-making process of organizing these activities,

3. Productive work should become an integra part of the school curriculum and provide
meaningful learning experience through the integration of theory and practice.

4, Examinations should be downgraded.

5. Children should begin school a seven years so that they would be old enough and
sufficiently mature to engage in self-reliant and productive work when they |leave school.

6. Primary education should be complete in itsdf rather than merdly serving as a means to
higher educetion.

7. Students should become self-confident and co-operative, and develop critical and inquiring
minds.



ADULT EDUCATION, LIFELONG LEARNING AND EDUCATION FOR LIBERATION

Nyerere' s philosophy on adult education, lifelong learning and education for liberation is in many
ways a natural development of his ideas embodied in Education for Self-Reliance, particularly
those relating to some of the inherent limitations and inadequeacies of formal schooling. While in
Education for Self-Reliance Nyerere addressed himsdlf primarily to the needs and conditions of the
United Republic of Tanzania, his writings on adult education, lifelong learning, and education for
liberation ded with educationa issues on a more genera and universal level, as well as with those
pertaining specificaly to the United Republic of Tanzania. His concepts of lifdong learning and
education for liberation can be subsumed under his philosophy of adult education, which, for
purposes of anadysis, can be placed under four main headings, abeit with some overlap.

The role of adult education in development. Nyerere' s conviction about the role of adult education
as a means of development and as a part of development has been recognized by many
development planners, economists and educators. In addition to imparting knowledge and skills, he
looks on adult education as basically apolitica process.

The garting point of Nyerere's conceptudization of the role of adult education in socia
change and devel opment is pegged to the purpose of education in general aswell as to the purpose
of deveopment as a whole. Accordingly, starting from the premise that the purpose of
development is liberation, the purpose of education:

[...] is the liberation of Man from the restraints and limitations of ignorance and dependency. Education has to
increase men's physical and mental freedom—to increase their control over themsdves, their own lives, and the
environment in which they live. The ideas imparted by education, or released in the mind through education, should
therefore be liberating idess; the skills acquired by education should be liberating skills (Nyerere, 1978, p. 27-28).

Similarly, Nyerere argued that adult eduction has to be directed at helping people to develop
themsaves

It has to contribute to an enlargement of Man's ahility in every way. In particular it has to help men decide for
themsalves—in co-operation—what development is. It must hep men to think clearly; it must enable them to
examine the possible dterative courses of action; to make a choice between those dternatives in kegping with their
own purposes, and it must equip them with the ability to trandate their decisionsinto redlity (Nyerere, 1978, p. 28).

In the process of doing things and acting on redlity, the individua has no choice but to co-operate
with others, and therefore education for liberation is also education in co-operating with others.
However, learning will not have the desred liberating impact on the people if ther learning is
oriented to obtaining a certificate,

[...] for such adesire is merely another aspect of the disease of the acquisitive society—the accumulation of goods for
the sake of accumulating them. The accumulation of knowledge or, worse ill, the accumulation of pieces of paper
which represent a kind of legd tender for such knowledge, has nothing to do with development (Nyerere, 1978, p.
29).

According to Nyerere, one of the primary and most significant functions of adult education is to
arouse consciousness and critical awareness among the people about the need for and possibility of
change:

The first function of adult education is to inspire both a desire for change, and an understanding that change is
possible. For a belief that poverty or suffering is ‘the will of God' and that man’s only task is to endure, is the most
fundamental of all the enemies of freedom (Nyerere, 1978, p. 29).



The second function or stage of adult education is to help people to determine the nature of the
change they want and how to bring it about. These two functions of adult education are quite
gmilar to what Paulo Freire refers to as a process of ‘conscientization’, in which he argues there is
a need to change the adult’s pessmistic and fataistic perspective of redity and enable that person
to acquirea“critica’ vison of hisor her environment (Freire, 1970).

In the context of the United Republic of Tanzania, Nyerere outlines three main objectives
of adult education. The first objective is to shake Tanzanians out of aresignation to the kind of life
they have lived for centuries past; the second is to help people learn how to improve their lives, the
third is to help people understand the national policies of socidism and sdf-rdiance (Nyerere,
19733, p. 137-38).

The definition and scope of adult education. Nyerere's definition of adult education is very broad.
Again it emphasizes the need for socid change:

Adult education [...] incorporates anything which enlarges men’s understanding, activates them, helps them to make
their own decisions, and to implement those decisions for themselves. It includes training, but it is much more than
training. It includes what is generaly called ‘agitation’ but it is much more than that. It includes organization and
mobilization, but it goes beyond them to make them purposeful (Nyerere, 1978, p. 30).

The broad scope and role of adult education requires two types of adult educators, according to
Nyerere. The first group conssts of what he cals ‘generdisis —political activists, educators,
community development workers and religious teachers. Such people, he argues, cannot be
politically neutral by the very nature of their work, for their important role is to activate the people
and arouse their consciousness. ‘Adult education is a [...] highly politica activity. Politicians are
sometimes more aware of this fact than educators and therefore they do not always welcome red
adult education’ (Nyerere, 1978, p. 31).

The second group of educators needed for adult education are what he calls ‘ specidists
with awide range of professiona expertise in health, nutrition, child care, agriculture, management,
literacy, and so on.

Nyerere's definition of adult education also incorporates the concept of lifelong learning
and learning that is associated with work, normally referred to as workers education. Two
quotations serve to illustrate his viewpoint:

Educstion is something that al of us should continue to acquire from the time we are born until the time we die
(Nyerere, 1973a).

Toliveistolearn; and to learn isto try to live better (Nyerere, 19733, p. 138).
On the question of making learning an integrated part of working life, Nyerere argued that:

If we are to make red progress in adult educeation, it is essentia that we should stop trying to divide up life into
sections, one of which is for education and another, longer one of which is for work, with occasiond time off for
‘courses . In a country dedicated to change we must accept that education and working are both parts of living and
should continue from birth until we die (Nyerere, 1973b, p. 300-01).

The methods of adult education. Nyerere defines an educator’ s approach to adult education on the
basis that adult learning is voluntary; adult learners have to participate in identifying their own
learning needs and interests, and their learning needs to be centred in their own problems and
experience: ‘The teacher of adults is a leader, a guide dong a path which al will travel together.
The teacher of adults is not giving to another something which he possesses. He is helping the
learner to develop his own potential and his own capacity’ (Nyerere, 1978, p. 33-34).



The organization of adult education. On the question of developing an organizationa structure for
the provision of adult education, Nyerere recognizes that there is no ideal pattern. Therefore, the
type of organization has to take into account the needs and resources of a given country as well as
its culturd traditions and politica commitment. One necessary condition he underlines is the need
to alocate resources for adult education as part of the nationa budget. Adult education has to be
given a priority within the overal development plans of a country, and the extent of that priority
will have to be determined by a political decison. However, he warns, it would be a mistake to try
to duplicate for adults the kind of establishment that exists for children in terms of staff or buildings.
He does not underestimate the complex and enormous task of organizing effective adult education
on amass scde ‘ Thereis a saying that nothing which is easy is worth doing, and it could never be
said that adult education is not worth doing’ (Nyerere, 1978, p. 36).

Philosophy versus practice

A detailed examination of the Tanzanian education reforms’ in terms of the application of Nyerere's
educational philosophy to actual practice is beyond the scope of this article. However, it is
necessary to make some broad and general observations.

Firg of al, it should be pointed out that the United Republic of Tanzania's attempts to
build a socidist and sdf-reliant society through political, economic, socia and educationd actions
have largely failed. Since 1986 in particular, the United Republic of Tanzania has been steadily
veering to the right. The country is now much more integrated into the capitdist world system than
it was at the time of independence.

Within the overdl falure of achieving socidism, the United Republic of Tanzanias
educationa experiment, inspired and driven by Nyerere's educationd philosophy, has produced a
mixture of successes and failures. As noted by Samoff in his detailed case study on education in the
United Republic of Tanzania, a mgor explanation for this combination of some success and some
falure ‘lies in the complex intersection of externd and internal dynamics, and especidly in
Tanzania's unique mix of socidist vison and peripherd capitdist practice. [...] The Tanzanian
experience suggests both the potential and the limits for nonrevolutionary noncapitaist
development and its accompanying educational reform’ (Samoff, 1990, p. 210). Many of the
problems that Nyerere addressed in an attempt to transform the education system and educational
policies sill persst. Even during the peak of socialist congtruction, Nyerere himsdf made the
following admission: ‘| am becoming increasingly convinced that we in Tanzania either have not yet
found the right educationd policy, or have not yet succeeded in implementing it or some
combination of these two dternatives (Nyerere, 1974).

The policy of Education for Self-Reliance has not been fully implemented in the totdity of
its philosophic concepts as well as in its practice. A number of contradictions have arisen in the
process of trandating theory into practice.’

Commenting on the United Republic of Tanzania's inconsstent educationa Strategy, Joel
Samoff notes:

Tanzania' s trangtion is stymied. Its socidist vison is regularly obscured and often overwhelmed by its capitalist
practice, both within and outside education. Frequently denounced, the modernization orientation is equaly
frequently reasserted, with both local and foreign support. [...] The Tanzanian experience points to the powerful
obstacles, and perhaps the limits, of anonrevolutionary transition (Samoff, 1990, p. 268).

However, some mgor achievements in the United Republic of Tanzania's educational endeavour
cannot be denied. To quote Samoff again:



Tanzania seems to offer a success story of educationd reform. In a brief period, a very poor country has introduced
ingtitutional changes that reach nearly al its citizens. Primary education is essentidly universa. Initia instruction
uses a language and draws on experiences and materias that are familiar to everyone. Tanzania and Africa feature
prominently in the curriculum at all levels. A national board sets and marks examinations. Tanzania s adult literacy
is now among the highest in Africa [about 85%)]. Although affluence clearly enhances the likelihood of academic
success, poverty does not precludeit.

These accomplishments in turn provide the foundations for other programs. Nutritiond and prenatal
information can be disseminated much more widely. Agricultural improvement programs can reach remote farmers.
Members of cooperatives and unions can monitor their leaders more effectively. Tanzanian citizens evince apride in
their language and their country that derives neither from chauvinistic propaganda nor from xenophobia, but rather—
notwithstanding their relative poverty—from a sense of accomplishment and self-confidence. In the two decades since
the end of European rule, these are major achievements (Samoff, 1990, p. 209).

As for adult education, there is no doubt that it has achieved a remarkable degree of success. In
fact, the innovative and phenomena developments witnessed in adult education judtifiably
congtitute a ‘revolution’.” The United Republic of Tanzania is recognized in many parts of the
world, especidly among Third World countries, as having made substantia and exciting strides in
adult education. Adult education has served as one of the greatest means of mobilizing the people
for development. In terms of education for liberation and conscientization, the masses of the people
have, by and large, discarded their fataistic outlook on life and emerged with more sdlf-confidence
and hope in the possihilities for improving their living conditions.

Notes

1. Yussuf Kassam (United Republic of Tanzania). Senior associate/consultant, E. T. Jackson & Associates,
Ottawa, Canada. Formerly director of programmes for the International Council for Adult Education,
Toronto; Associate Professor of adult education at the University of Dar es Salaam (1970-79); and director
of the Ingtitute of Adult Education (1979-81), United Republic of Tanzania. His fields of competence
include literacy, adult education and participatory research. Author of The Adult Education Revolution in
Tanzania and co-editor of Participatory Research: An Emerging Alternative Methodology in Social
Science Research.

2. For amore detailed survey of educational changes in the United Republic of Tanzania, see Hinzen &
Hundsdorfer (1979).

3. For acritique of Education for Self-Reliance, see Cliffe (1973) and Mbilinyi & Mwobahe (1975).

4. For afull account of the adult education revolution in Tanzania, see Kassam (1978), and for the impact of
literacy, see Kassam (1979).

References

Cliffe, L. 1973. Socialist education in Tanzania. In: Cliffe, L.; Saul, J. (eds) Socialism in Tanzania. Dar es
Salaam, East African Publishing House.

Freire, P. 1970. Pedagogy of the Oppressed. New Y ork, Herder & Herder.

Gillette, A. 1977. Beyond the Non-Formal Fashion: Towards Educational Revolution in Tanzania. Amherst,
Center for International Education, University of Massachusetts.

Hinzen, H.; Hundsdorfer, V. (eds.) 1979. Education for Liberation and Development — The Tanzanian
Experience. Hamburg, UNESCO Institute for Education.

Kassam, Yusuf. 1978. The Adult Education Revolution in Tanzania, Nairobi, Shungwaya Publishers Ltd.

——. 1979. llliterate No More: The Voices of New Literates from Tanzania. Dar es Salaam, Tanzania
Publishing House.

Kumar, Krishna. 1989. ‘ Profiles of Educators: Mohandas Karmachand Gandhi’. In: Prospects (Paris,
UNESCO), Vol. XIX, No. 2.

Mbilinyi, M.; Mwobahe, B.L. 1975. Challenge of Education for Self-Reliance. Dar es Salaam, Institute of
Education.

Nyerere, JK. 1968a. ‘ The Arusha Declaration’. Freedom and Socialism. Dar es Salaam, Oxford University



Press.
. 1968b. ‘ Education for Self-Reliance’. Freedom and Socialism. Dar es Salaam, Oxford University
Press.
. 1968c. ‘ The Varied Paths to Socialism’. Freedom and Socialism. Dar es Salaam, Oxford University
Press.
——. 1968d. ‘ The Purpose is Man’. Freedom and Socialism. Dar es Salaam, Oxford University Press.
——. 1968e. * Socialism and Rural Development’. Freedom and Socialism, Dar es Salaam, Oxford University
Press.
——. 1973a. ‘Adult Education Year'. Freedom and Development, Dar es Salaam, Oxford University Press.
——. 1973b. ‘Ten Y ears After Independence’. Freedom and Development. Dar es Salaam, Oxford University
Press.
——. 1973c. ' Freedom and development’. Freedom and Development. Dar es Salaam, Oxford University
Press.
——. 1974. *Education for Liberation’. Development Dialogue (Uppsala, Dag Hammarskjold Foundation),
No. 2.
——. 1978. * Adult Education and Development’. In: Hall, B.; Kidd, J.R. (eds.) Adult Learning: A Design for
Action. London, Pergamon Press.
Samoff, Joel. 1990. ‘"Modernizing" a Socialist Vision: Education in Tanzania . In: Carnoy, Martin; Samoff,
Joel. Education and Social Transition in the Third World. Princeton, NJ, Princeton University Press.
Tanganyika African National Union. 1971. TANU Guidelines. Dar es Salaam, Government Printer.

Works on education by Julius K. Nyerere

Nyerere, JK. 1968. ‘ Education for Self-Reliance’. Freedom and Socialism. Dar es Salaam, Oxford University
Press.

——. 1973. ‘Adult Education Year'. Freedom and Development. Dar es Salaam, Oxford University Press.

——. 1973. ‘Ten Years After Independence’. Freedom and Development. Dar es Salaam, Oxford University
Press.

——. 1974. 'Education for Liberation’. Development Dialogue (Uppsala, Dag Hammarskjold Foundation),
No. 2

——. 1978. * Adult Education and Development’. In: Hall, B.; Kidd, J.R. (eds.) Adult Learning: A Design for
Action. London, Pergamon Press.

——. 1973. ‘Relevance and Dar es Salaam University’. Freedom and Development. Dar es Salaam, Oxford
University Press.

——. 1975. ‘Education Never Ends'. Adult Education and Development in Tanzania. Dar es Salaam, National
Adult Education Association of Tanzania.

10



