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APPENDIX 1 AFRICA | EDUCATIONAL PYRAMID
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'l MAIN INDICATORS 2003 / 2004

EFA African Developement Index

EFA African Develope ment Index+ 56.3
EFA Indicators
Primary completion rate Population and macro-economics context (2003) |
GDP per capita (U.S. 9 792
Bk Totd Population (000) 866 750
GER . % of school age population (primary) 159
Pre 9.2% Parity ’ ¢ y
primary / Adult (15-49) lving with HV/AIDS 75 %
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in gvt revenues 5 30 .
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24 100
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49 791 0 87|
Legend |
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NA:
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the 10% mare e efeme- s African C ountries Minimum -Max im um Not Available
educated people 16 68
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APPENDIX 2: HOW TO READ THE INDICATORS

AND CHARTS ?

Important: unless otherwise stated in the descriptions of the indicators, the average values {for
regions or for the African continent) presented in this report are simple arithmetical averages, le.
each country counts an equal weight within fthe average, regardless of its size.

Educational pyramids

The educational pyramids (country, region or Africa) give a rough idea of the school coverage for
each level of education and the pupil flow from onelevel to another. The size of the arrows between
levels grows alongwith the transition rates. The indicators have been calculated mainly from raw
data from the UNESCO Institute for Statistics (UIS), with the exception of countries where
teamwork had provided more recent data.

For the regional pyramids and the African pyramid, all the averages have been
calculated according to the demographic weighting of each country (the region being
considered as a whole).

The educational pyramids contain the following indicators:

Access rate to first grade and access rate to final grade (per level of education)

These are calculated by relating the number of new-entrants (non-repeaters) in the first grade and
inthe last grade of eachlevel of education to the population of chidren of the official age for each
ofthese grades. For example, for lower secondary education which lasts 4 years with an entrance
age of 12,

Non repeaters first gracde secl

Access rate in first grade of lower secondary education (secl) = -
Population ,. 2

Access rate in final grade of lower secondary education (secl) = NON rePeaters, .., oy

population . 1

For primary education, the access rate in the first grade corresponds to what is known as the
Apparent Intake Rate (AIR). When the rate is over 100% (ate or early entrance for some pupils), it
is recapped to 100% (access to first grade is considered universal) in the pyramidand in the country
profile but the inttial figure is given for reference in the recap statistical table in the Appendix 3.

Actual transition rates: For a specffic year, this is the number of non-repeaters inthe first grade
of a level related to the number of nonrepeaters in the last grade of the preceding level the year
before. In the pyramids, in order to measure transiion between primary grade and lower
secondary education for example in 2003 /04, the falowing is used:

Non repeaters - e o 200308
Non repeaters  fina grace pim 200202

Actual transition rate . =

NE. The same indicator is sometimes used, taking the total number of pupils in the final grade of primary school
instead of non-repeaters as the denominator; this is known as the apparent transition rate. However, taking into
account repeaters, who are especially numerous at the end of primary education, underestimates the actual flow
between the two levels, Thus it is preferable to use the actual transition rates, which are more representative of
these flows.
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% of technical and vocational training: number of pupils folowing technical and vocational
training related to the total number of pupils in secondary education (general, technical and

vocational).

Gross enrolment rate (GER) for each level: Number of pupis enroled in a given level,
expressed as a percentage of the population of the official age group for this lewvel of education.

For example, for primary school it is calculated as falows:

Enrolments in primary
Official age group population

GER primary =

This indicator can exceed 100% due to repeating and early or late entrance for some children. It
is an indicator of the education system’s ability to enroll the school-age population.

| Number of sudents per 100,000 inhabitants | a
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among all secondary

Py
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of upper secondary Techrical / Vocatioral: 10 %
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S3 | 115 i 28% } ’v
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11 : 41% - .
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§§ 12 GER=59% to he indcator value
23| ik |'/ 58% |
R s Actual transition rate between primary
and lower secondary. The size of the
Gross enrolment rate IR T — arrow is proportiond
to he indcator value
— 1 75%
10 y y
E Accessrateto he final
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£ 8 T
o 7 ‘
6 < Accessrateto he first grade of primary education
BEE ‘ - VIR 8] S (capped to 100% for countries with an higher value)
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Country, Region and Africa Profiles

The profiles synthetize the current situation of education systems by providing the value of the
mostimportant indicators and comparing these to the averages and extreme values (minimum
and maximum) observed in the region and in Africa. Whilst in earlier Pole de Dakar
publications, the profiles mainly described the situation in primary education, in this report, the
profiles have branched outto cover more fully the other levels of education. They comprise i)
the indicators relating to the EFA objectives, ii) indicators of the demographic and
macroeconomic context, iii) the indicators of results and education policies for
primary education (most of the indicators of the Fast Track initiative indicative framework)
on the right of the profile and iv) the financial indicators calculated for the all of the
education sector on the left of the profile.

Schooling indicators are taken primarily from calculations made from UIS data (with the exception
of countries for which more recent data was available from field work). They refer to the last year
available, 2003/04 for most countries, and 2004/05 for those where more recent data is
available. Demographic data used corresponds to the last estimates made by the United Nations
Population Division (2004 Revision). The financial indicators are taken from various sources (UIS,
World Bank, Fast Track Secretariat, CSR, field work) and also refer in their majority to the year
2004 or to the closest year. Dates are not however homogeneous for all countries as it was
decided to use the most recent data available for each indicator (which may be different between
schooling and financial indicators). This does constitute a limit but it should be noted that this
disadvantage is minor insofar as changes in financial indicators from one year to another are
always relatively small. The list of indicators in the profiles is detailed below and gives the
interpretation and data source for each indicator.

EFA indicators

EFA diamond
The EFA diamond indicates
EFA Indicators W the position of the country
Primary completion rate related to five EFA objectives

on a singe chart. The size of
the diamond gives a visual
indication of the current
situaion and the efforts
needed to achieve these
goals. The five EFA indicators
presented in the EFA diamond
are described aside:

\ //’

Literacy 15+ Quality
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Primary completion rate (PCR): Ratio between the number of new entrants (nonrepeaters) in the
last grade of study and the number of children in the official age group for that grade, expressed
as a percentage. For example, for countries where primary education lasts 6 years, this indicator
is the access rate to the sixth grade of study and is calculated as follows:

Non repeaters g« grade prim

Official age group population g+ grade prim

Primary completion rate =

The regional and continental averages for this indicator are calculated according to
the demographic weighting of each country (the region and the continent are
considered as entities).

Source: calculated from UIS and United Nations Population Division data

15+ literacy rate: The proportion of adults able to read and write in the overall population aged
15 and over, expressed as a percentage.
Source : WIS

Girl-boy parity index (parity): Relationship between the gross enrolment rate for gids and the
gross enrolment rate for boys in primary education, expressed as a percentage.

Parity index = Girls GER prim
BoyS GER prim

Source : WIS

Pre-primary gross enrolment rate: number of children enrolled in preprimary education
expressed as a percentage of the official age group of the population corresponding to this level
of education.

Enrolment in preprimary
Official age group population pre-primary

GER preprimary =

The regional and continental averages for this indicator are calculated according to
the demographic weighting of each country (the region and the continent are
considered as entities).

Source : WIS

Quality Index: see Inset 1

EFA and EFA+ African Development Indexes: see Inset 2

The EFA index resumes the position of the country related to three EFA objectives which are
Universal Primary E ducation, girl-boy parity, literacy of the 15+ age group. EFA+ adds quality to
these three dimensions for those countries which have a quality index.
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Quality Index

Inset 1 - Calculation of the quality index

Some publications use measurements related to enrolment conditions or to school inputs in order to define quality as these are readiy
available. But if, far example, school input can be an important means of reaching learning resuts, it is certairly preferable to have an
indication of the results themse lves rather than considerin g the means indicatorsas “proxy” of resutsindicators. Indeed, studies availale
reveal signific ant we akne sses in the connection between means and re sults in African education systems. As a result, it is preferable to
define quality in reference to direct indications of pupil learning, or failing that, to indirect indicators (impact of schooling on literacy in
adults) even if it is known that these indicators are not perfect. Thus, the quality index presentedin this report is based on two different
types of data source: on the one hand, resuts of the pupils in the different countries to tests handed autin the framework of international
monitoring programmes on learning achievement and, on the other hand, household surveys (primarily MICS surveys).

In Africa, there are (or there were) three main programmes for monitoring pupil leaming: the MLA (Monitoring Learning Achievement)
implemented by UNESCO and UNCEF, the PASEC (Progranme for the Analysis of the Education Systems of CONFEMEN countries) and
the SACMEQ (Southern African Consortium for Monitoring Educational Quality) which works in partnership with the IEP. Since 1992, the
M_Ahas helped 72 countries develop or reinforce their system for monitoring leaming, especially through surveys carried out on pupils
in 4", 5" and 8" grades. The PASEC programme, concentrated on Frenchspeaking countries, hasbeen carrying out assessments of pupil
learning since 1992 (in 2 and 5" grade of primary education). The PASEC assessment has been carried out in around ten cownftries.
Finally, the SACMEQ consortium, created in 1995 and associating the ministries of education from 15 Southern and East African
countries, has also made surveys on cognitive leaming in most countries in the consortium. Each of these surveys has been carried out
with tests handed out to pupils in standard form, enabling in this way the comparison between countries within each survey, which is not
possible with the results of national exams. But the tests of the three surveys differand the results are therefore not comparable between
surveys.

Also, household surveys are made in African countries. UNICEF, for example, in partnership with the governments (often the National
Institute for Statistics), carried out largescale standard surveys (often around 20 000 individuals), known as MCS surveys. These surveys
(and certain other household surveys) provide information on the schooling of individuals and on their current level of literacy either that
declared by the indviduals questioned or, better, measured from a short reading test). Combining the two gives an idea of the impact
of the number of years schooling on literacy in each country. The initial purpose of primary education being to make individuds literate,
the rate of literacy for individuals who have beenin school for six years (a full primary level in many African countries) can
be seen as a measure of the quality of education received. For example, it is logical to think that an education system produdng
90% literate school leavers at the end of primary education provides better quality education than a system where only 50% of primary
school leavers are permanently literate. This indicator does not constitute a panacea because the level of literacy of primary school
leavers is also influenced by factors exogeneous to the quality of education received, in particular those relating to the national or local
context (for example, the frequency of use of languages or the openness towards other countries...). However, empirical studies show a
high correlation between this literacy indicator amongst primary school leavers and resuts obtained by the countries in learning
achievement surveys. This makes legitimate the use of the literacy indicator as a further measurement of quality.

12 countries have an average PASEC score (French, maths) o fifth grade?, 13 countries an MLA score, 15 countries a SACMEQ score
and 31 countries a literacy indicator for primary school leavers calculated from household survey data. In the end, quality indicators are
available for 43 African countries (20 countries have values for ae indicator, 18 countries for two and 5 countries for three).

The quality index is calculated then for each country taking the average values of the different indicators availeble. Insofar as these
indicators are not calculated at the start on the same scale (for example the SACMEQ scores vary between 400 and 600 whilst the
literacy rate for primary school leavers is a percentage which can potentially extend from O to 100%, it is appropriate, before calculating
the average, to standardize (centre and reduce to the same standard deviation) each of the indicators. Conventionally, each indcator has
been standardized on an average of 50 and a standard deviation of 10 2. The standardization formula is as follows:

Indicator - Average (indicator)

Standardized indicator = 50 + 10
andardized ndcaror g Standard deuation (ndicator)

The qudity index is then the simple average of the standardized indicators. The value s obtained can not be interpreted absolutely (they
no longer correspond to an average number of items replied to correctly by the pupils) but can be interpreted relatively to renk the
ocountries compared to each other.

1 For example, the coefficient of determination between the MLA score and the literacy indicator is 0.66.

2 The score for 5" grade was chosenas it caresponds moreto what has been leamt in primary schod than the 2" grade.

3 With a dstribution of data according to anormal law (usual hypathesis for this kind of data), this provides us with 99.9% of countries with an indcator of
between 15 and 85.

2006 UNESCOBREDA®© Sub-+egional Statistics and Analysis >» APPENDICES



EFA and EFA+ African development indexes

Inset 2: Calculation of the EFA and EFA+ African development indexes

Methodologic ally, the EFA African developmentindex is calcuated in a similar way to the UNDP Human Development Index, except that
in this case all the components are education indic ators relative to the D akar objectives for which a comparatle measure between African
countries is avalable.
For each of the three X components of the EFA index, a relative Y measure is calcuated as follows:

X - Xmi
Y= country = Amin

Xmax - Xmin

where X, and X, respectively represent the minmum and the maximum value of the component on the African continent, and X ;oyntry
the value of the cauntry.

The minimum and maximum value s for each component are as follows for 2003/04:
e Primary completion rate: 25% and 100%
e Parity indexon the GER: 67% and 100% (see explanation below).
e 15+ age group literacy rate: 19% and 92%

0-25

For example, if the primary completion rate for a country is 50, the relative value will be equd to : m =

0,36

It should be noted that for the parity index, taking into account the beneficial effect on human development of an over-enrolment of girls,
dl countries presenting a disparity in this re spect (index over 100%) are considered as having reached the D &ar objective. They therefore
use, for the calculation, the value of 100 which thus becomes the maximum referenc e value.

The EFA African developmentindex is then calculated by teking the average of the three relative values and multiplying the re sult by 100.

EFA African developmentindex = Average (Y1, Y2, Y3)x 100,
with Y1 =relative value of the Primary Completion Rate, Y2 = relative value of the parity index (GER girls/GER boys) and Y3 = relative value of the over 15
iteracy rate.

This is ilustrated below taking Sauth Africa as an example:

Primary completion rate GER parity index 15+ literacy rate
Values (X) 97 97 82
Relative Values (Y) 0.960 0.909 0.863
; o 0.960+ 0.909 + 0.863
The EFA development index for South Africa is therefore : 100 x =91.1

3

It is also possible for some countries to calculate the EFA+ indexwhich takes into account the quality dimension in addition to the three
components making up the EFA index. The minimum and maximum values for the Qudity Index are 28 and 69 respectively.

The EFA+ African development index = Average (Y1,Y2,Y3,Y4) x 100
with Y4= relative value of the Quality Index

i i ) - 48-28
For South Africa, the relative value of the Quality Index is ———— =0.488
69 -28
And therefore, the EFA+ index is: 100 x YD 0'9092 iSSR0 = 80.4

The regional and continental averages for the EFA indexes are simple arithmetical averages of the indexes
for the different countries.

1 The fact that the minimum and maximum values may vary with time does constitute a disadvantage for comparability of the index over time, but this choice
is certainly preferable to that of setting invariable minimum and maximum values insofar as it is highly possible that a country or several countries wil be
outside the min-max interval that would have been set.
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Populati | i .

Gross domestic product (GDP) per capita: Internal revenue of the country (sum of added
values of resident economic units + taxes net of subsidies) divided by the total population,
expressed in US dollars of 2002.

The regional and continental averages for this indicator are calculated according to
the demographic weighting of each country (the region and the continent are
considered as entities).

Source: World Development indicators 2005

Percentage of the schoolage population: Proportion of the population of primary schoadl age.

The regional and continental averages for this indicator are calculated according to
the demographic weighting of each country (the region and the continent are
considered as entities).

Source: calculated from United Nations Population Division data

HIV/AIDS prevalence (15-49 year olds): Proportion of individuals aged 15 to 49 living with
HNV/AIDS expressed as a percentage.
Source: UNAIDS

HDI (ranking): 2003 ranking on the Human Development Indicator (for the 177 countries for
which this indicator has been calculated).
Source : UNDP

MMWLMMWMWII ! side of 1 )

Schooling profile: Proportion of a cohort of 100 children reaching each grade. The different
grades are marked on the X-axis and the percentage of the cohort reaching the corresponding
grade is shown on the Y-axis. The first point of the primary schooling profie corresponds to the
apparent intake rate in primary education (if the value is over 100%, this is capped to 100% in the
profile - access to first grade is considered to be universal - but the initial value is given for
reference in the statistical table in the Appendix). Over the six grades of primary education, the
last point of the profile corresponds to the access rate to the 6" grade (completion rate). The
primary schooling profiles presented are simplified, only indicating the access rate to the first
grade (apparent intake rate) and the access rate to the final grade.

Source: calculations based on data from UIS and the United Nations Population Division

Primary survival rate: Percentage of pupils who entered the first grade of primary education and
who reached the final grade, expressed as a percentage.
Source: calculated from UIS data

For this indicator as for all those hereafter, values are presented in the form of a chart
with horizontal coloured diagrams which make it possible to show the value of the
country in comparison with the African average and the extreme values noted (on the
continent or in the region).

A reading guide for these indicators is to be found in Inset 3.
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Inset 3: Reading the comparison diagrams, example: primary survival rate

For eachindcator, the value for the country is shown in green, the average African value (ar regional value) in red and the
extreme values (minimum and maximum) observedin Africa (or in the region) in yellow.

Country (or Region)value

" P——————— ' in 2004 or the closest year
Survival rate ——— — — - A *
4 \ 100
Minimum value in Africa Average value in Africa Maximum value n Africa
(or within the region) (or within the region)
Pri | . li

Pupil-teacher ratio (PTR): Ratio between the number of pupis and the number of teachers,
representing the average number of pupils per teacher.
Source: calculated from UIS data

Public teacher's average salary as units of GDP per capita: Ratio between the average

teacher salary and the value of the GDP per capita.
Source: calculated from UIS, World Bank, Fast Track Secretariat and CSR data

Percentage of current spending other than teacher salaries: ratio between current
expenditure other than teacher salaries and all current expenditure.
Source: calculated from UIS, World Bank, Fast Track Secretariat and CSR data

% of repeaters: Proportion of pupis enrolled in the same grade as the previous year, expressed
as a percentage of all pupils enrdled.
Source: calculated from UIS data

% of pupils in private education: Ratio between the number of pupils enrolled in schools which
are not State-run and the total number of pupils, expressed as a percentage.
Source: calculated from UIS data

Sectorwide financial indicators (left hand side of the page)

Domestic resources mobilization

Government revenues as a percentage of GDP: ratio between all State revenues other than
grants and the gross domestic product, expressed as a percentage. This indicator is close to the

rate of fiscal pressure.
Source: World Bank, Fast Track Secretariat and CSR data

Percentage for education in government revenues: Ratio between all public current
expenditure on education and all public resources excluding grants.
Source: calculated from UIS, World Bank, Fast Track Secretariat and CSR data
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Distribution of .

Percentage for primary schooling (adjusted to 6 grades) in the education budget: Share
of current expenditure on education devoted to primary schooling. For countries where primary
schooling does not last six years, calculations have been made to estimate the share of current
expenditure corresponding to the first six grades, in the interet of comparability.

Source: calculated from UIS, World Bank, Fast Track Secretariat and CSR data

Percentage for secondary (adjusted to 7 years) in the education budget: Share of current
expenditure devoted to secondary education. For countries where the duration of secondary
education is other than seven years, inthe interests of comparability, calculations have been made
to estimate the share of current expenditure corresponding to sewven grades.

Source: calculated from UIS, World Bank, Fast Track Secretariat and CSR data

Percentage for higher education in the education budget: Share of current expenditure on

education devoted to higher education.
Source: calculated from UIS, World Bank, Fast Track Secretariat and CSR data

. . % of GDP .

Current unit cost as % of GDP per c apita per level of education: Ratio between the average
amount of annual public current expenditure for a pupil in a specific education level and the value

of the GDP per capita.
Source: calculated from UIS, World Bank, Fast Track Secretariat and CSR data

Inequity in the allotment of public resource for education

Percentage of resources for the 10 % most educated: Share of public resources
accumulated by the 10 % most educated (those who reach the highest terminal levels of education)
among st all public resources mohilized for education.

Source: calculated from UIS, World Bank, Fast Track Secretariat and CSR data

Indicators mentioned in the text and not included in the country profiles

Pseudo drop-out rate (per level of education): Approximation of the share of pupils who
entered the first grade of the level and dropped out before the end of that level.

Access rate to 1* grade of the level - access rateto final grade of the level
Access rate to 1 grade of the level

Pseudo drop-out rate =

Regional and continental averages for this indicator are calculated by using weighted
averages for the different access rates making up this formula.
Source: calculated from UIS data
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Random factor in the allocation of teachers in public primary schools: Proportion of the
differences observed between schools in the number of teachers which cannot be explained by
the differences in pupil numbers. The value of this indicator lies between 0 and 1. The nearer to
0, the more teacher allocations are made using the criterion of the number of pupils enrolled in
each school.

Random factor = 1- R (number of pupils, number of teachers)

where R is the coeffident of determination calculated between the number of pupils and the number of
teachers in all the public primary schools in the country.
Source: CSR and country fieldwork {calculated from schooling administrative data bases)

Schooldife expectancy : School-life expectancy (SLE), is a synthetical indicator of schooling
coverage. It is equal to the average number of years of schooling children of a country achieve
(repeated years are not taken into account) providedthe current situation of the education system.

N

SLE - ZAJ

j=
. Non repeaters grade ;
with A D g '

= Population of children of the official age for grade;

and N the maximal number of years of schoadling inthe cowntry

Source: calculated from UIS and UN population data

Intemal efficiency coefficient (IEC): Ratio between the number of pupityears (a pupil-year
corresponds to a school year done by a pupil) theoreticaly required lead the pupils to the final
grade without repeating and the actual number of pupil-years spent, provided reptition and drop-
out within the cycle, expressed in percentage.

Calculations can be made on the basis of the schooling profile, using a pseudo-cohort of 100
pupils entering grade 1. For instance if the lewel counts 6 grades:

Let N, be the nuber of non-repeaters enralled in gradej (100 in grade 1) and R, the percentage
of repeaters in grade ;. The ideal number of pupil-years for the actual production is [N, x 6], that is
to say 6 years of schooling achieved by N, pupils having reached grade 6 (without repetition).

6
But the number of pupityears spentis z 1& , S0 :
N, x 6 =1
IEC = —

Z N
1R,

j=1

This coefficient ranges theoretically between O (school system where no child reaches grade 6)
and 1 (system without repetition or drop-out).

Source: calculated from UIS data
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TABLE | Population and macro-economics context, duration of the education level

Population and macro-economics context 2003 Age and sc hooling duration
% of IAdult 15-49) Human Pre
cprI,; rgs. poJ&?tlion schm:l &e II)III'\;(gAYI:Sh ) devel_oze- 0TS Pr::;ry :’rima:lry secL%vrﬁ;ry se:.:b(;gg;ry
dolars) (000) 7:","‘:“3;',;;‘ (4A ) ?;':;}'1‘7%( en:g:: € | duraion ] duration duration
South Africa 3526 46 919 15.2 21.5 120 6 1 7 2 3
Algeria 2 135 31 866 12.7 0.1 103 4 2 6 3 3
Angda 99 15 047 1.8 3.9 16 Qeme 3 3 4 4 3
Benin 49 7919 16.9 1.9 162 4 2 6 4 3
Botswana 451 1772 17.8 3.3 131%m 3 3 7 3 2
Burkina Faso R7 12 418 17.3 4.2 117 Beme 4 3 6 4 3
Burundi 85 707 17.2 6.0 16 9eme 4 3 6 4 3
Cameroon P3 15 748 16.2 6.9 148 4 2 6 4 3
Cape Verde 1648 484 15.9 - 1(Q)5me B 3 6 2 4
Comoros 21 BT 16.0 - 132¢m 3 3 6 4 3
Congo %6 379 17.5 4.9 14 2¢me 3 3 6 4 3
Cote d'lvoire M3 17 604 16.3 7.0 16 3eme 3 3 6 4 3
Djibouti 817 765 16.3 2.9 150t 4 2 6 4 3
Egypt 1157 71 267 1.0 0.1 119 4 2 5 3 3
Eritea 185 4 %63 13.9 2.7 161¢m 5 2 5 2 4
Ethiopia 90 73 795 16.7 4.4 170 4 3 4 4 4
Gabon 4516 1341 16.2 8.1 12 3 3 3 6 4 3
The Gambia 55 1438 14.9 1.2 1515 3 4 6 3 3
Ghana 39 21 212 585 3.1 138 3 3 6 3 3
Guinea 403 93 16.1 3.2 15 6eme 3 4 6 4 3
Equatoriale Guinea 6 68 481 13.5 3.4 121¢m 3 4 5 4 3
Guinea-Bissau 160 1494 16.5 2.8 - 4 3 6 3 2
Libyan Arab Jamahiriya 4169 5629 1.8 0.3 58:me 4 2 6 3 3
Kenya 439 32 734 18.6 6.7 154¢me 3 3 6 3 3
Lesotho 598 1 800 18.4 2.9 149 3 3 7 3 2
Liberia 137 322 17.1 5.9 - 3 3 6 3 3
Madagascar 31 17 626 14.3 1.7 146 3 3 5 4 3
Malawi 138 12 339 17.8 14.2 16 5eme 3 4 6 3 3
Mali Al 12 736 17.2 1.9 17 4eme 3 4 6 3 3
Morocco 1430 30 568 12.6 0.1 124 4 2 6 3 3
Mauritius 4291 121 10.2 0.1 65 3 2 6 3 4
Mauritania 409 2 83 15.9 0.6 152t 3 3 6 8 8
Mozambique 27 19 052 14.2 12.2 16 8eme 3 3 7 2 3
Namibia 2151 1 86 20.4 21.3 250 3 3 7 3 2
Niger 209 13 052 16.8 1.2 17 7¢me 4 3 6 4 3
Nigeria 458 125 912 16.9 5.4 158 3 3 6 3 3
Uganda 234 26 869 21.2 4.1 14 4¢me 4 2 7 4 2
Central African Republic 06 3RB7 16.6 13.5 1715 3 3 6 4 3
Democratic Republic of Congo 105 54 231 17.2 4.2 16 7me 3 3 6 2 4
United Republic of Tanzania 279 36 919 18.8 8.8 164 5) 2 7 4 2
Rwanda 192 8 /8 16.8 5.1 15 Qeme 4 3 6 3 3
Sao Tome and Principe 399 149 15.0 12 Geme 4 3 6 2 3
Senegal 83 11 119 16.4 0.8 157t 4 3 6 4 3
Seychelles 8 885 85 - 5]eme 4 2 6 3 3
Siema Leone 193 5119 15.6 7.0 17 6eme 3 3 6 3 3
Somalia 7 708 18.2 1.0 - 3 3 7 2 2
Sudan 510 34 856 15.3 - 141¢m 4 2 6 2 3
Swaziland 180 1 5 2.0 8.8 147 3 3 7 3 2
Chad 286 9 133 17 .4 4.8 173 3 3 6 4 3
Togo D1 5 @0 18.5 4.1 14 3eme 3 3 6 4 3
Tunisia 2 532 9 88 1.3 0.1 89 3 3 6 3 4
Zambia B4 11 291 19.9 16.5 166 3 4 7 2 3
Zimbabwe 1 388 12 863 19.1 4.6 14 5¢me 3 3 7 2 4
Simple average - 7.5 - - -



TABLE Il EFA index

African
developement index Pre primary Primar_y Qudity GER gender Adult teracy
GER (%) campletion index | parity index (%) rate (%)
rate (%)
EFA EFA +
South Africa 91 80 33.3 97 48 97 82
Algeria 80 4.7 94 93 70
Angda 34 46 43 61 71 67
Benin 30 88 44 53} 46 77 35
Botswana 90 82 92 53 99 81
Burkina Faso 15 27 1.2 30 55) 78 22
Burundi 38 50 1.4 33 63 83 59
Cameroon 58 62 19.6 63 58 85 68
Cape Verde 85 53.1 95 95 76
Comoros 49 50 33 50 49 88 56
Congo 70 - 5.6 57 - 93 83
Cote d'voire 36 45 3.2 48 58 79 49
Djibouti 35 1.8 29 79 65
Egypt 83 13.9 95 95 71
Eritea 39 7.4 44 80 57
Ethiopia 43 42 2.2 55 45 86 42
Gabon 75 13.9 66 99 71
The Gambia 519 50 18.2 63 39 106 38
Ghana 68 51 41.6 72 29 96 58
Guinea 36 44 6.1 52 56 81 40
Equatoriale Guinea 66 68 40.4 50 59 91 87
GuineaBissau 22 33 9.6 38 55 67 54
Libyan Arab Jamahiriya 7.6 82
Kenya 82 76 53.4 91 52 94 74
Lesotho 82 74 30.6 70 50 100 82
Liberia -
Madagascar 62 65 10.0 45 59 96 71
Malawi 70 62 61 45 102 64
Mali 19 25 1.9 42 47 42 19
Morocco 60 65 53.4 75 61 90 52
Mauritius 97 91 95.5 100 58 100 84
Mauritania 54 43 1.7 43 88 98 51
Mozambique 31 42 - 30 59 83 46
Namibia 90 73 289 85 38 101 85
Niger 9 16 14 25 43 72 29
Nigeria 62 49 14.7 76 33 85 67
Uganda 70 66 2.1 59 5l 100 67
Central African Republic 18 25 1.7 29 46 70 49
Democratic Republic of Congo - - - - 28 - 67
United Republic of Tanzania 66 68 28.7 55 59 96 69
Rwanda 60 67 2.5 37 65 102 65
Sao Tome and Principe 81 77 42,5 75 55) 98 79
Senegal 49 48 7.9 50 48 95 39
Seychelles 100 99 101.5 69 100 92
Siera Leone 38 35 4.2 61 40 82 35
Somalia - - - - -
Sudan 49 23.0 49 87 61
Swaziland 72 69 - 61 53 95 80
Chad 7 14 0.5 35 42 67 26
Togo 54 57 25 74 56 84 58
Tunisia 86 89 21.7 95 69 96 74
Zambia 70 58 67 39 96 68
Zimbabwe 88 80 43.2 80 51 98 90
Simple average 56



TABLE il

Diagnostic system

Primary
Gross :;;:fgﬂ Suwrvival rate pr?cm?:yl S inﬁzgda‘imcf:n?xlrof Gross Acces rate
e:,‘:;"('.,‘/’;t intake rate Mt:’e last secondary | teachersin public e"rdm.,e"t e ﬁrs: grade

(%) grade (%) transition primary schools rate (%) (%)
South Africa 106 115.1 84.0 99 % 92
Algeria 112 101.7 94.4 94 B 86
Angola 70 71.0 57.0
Benin 99 100.2 41.9 63 39 A 33
Botswana 104 104.5 82.3 99 - 8 91
Burkina Faso 58 70.8 71.1 59 28 16 17
Burundi 80 90.7 49.0 57 51 15 18
Cameroon 117 107.8 64.0 62 45 3 37
Cape Verde 112 97.4 94.3 86 3 83
Comoros 85 70.1 61.8 92 - 41 43
Congo 86 71.0 63.0 79 38 50 46
Céte d'lvoire 72 71.8 74.3 63 2 29
Djbouti 39 38.6 72.2 84 VA] 26
Egypt 101 99.2 99.4 95 A 90
Eritrea 66 57.6 73.7 95 45 38
Ethiopia 93 141.3 79.0 91 29 “ 50
Gabon 132 94.2 63.1 97 26 61 54
The Gambia 81 88.8 66.8 99 3) 62
Ghana 88 95.1 76.0 94 - 64 68
Guinea 81 85.8 70.0 95 9 3 40
Equatoriale Guinea 131 123.4 36.1 100 40 64
GuineaBissau 93 129.0 47.0 93 kY 30
Libyan Arab Jamahiriya 113 104.8 - 114
Kenya 113 127.7 86.3 94 63 86
Lesotho 129 135.4 74.4 76 18 44 51
Liberia - -
Madagascar 134 166.4 43.9 75 28 24 30
Malawi 129 175.3 24.4 75 34 P2 52
Mali 69 66.6 74.6 82 42 EJ) 33
Morocco 106 97.9 72.2 86 58) 58
Mauritius 102 100.0 95.0 82 87 83
Mauritania 94 105.8 64.4 62 20 2% 29
Mozambique 97 135.4 33.8 56 15 16 15
Namibia 102 97.2 79.4 98 15 B 84
Niger 45 593 71.2 70 15 1 13
Nigeria 99 112.0 73.0 37
Uganda 130 169.2 42 34 23 26
Central African Republic 69 72.1 5.0 60 15 17
Democratic Republic of Congo - -
United Republic of Tanzania 107 126.3 75.8 33 - 14 19
Rwanda 100 182.6 24.0 61 21 13 13
Sao Tome and Principe 133 116.2 79.1 83 63 50
Senega 78 91.0 72.0 66 19 2 30
Seychelles 110 115.8 100.0 109
Sierra Leone 154 203.7 50.6 73 29 P2 44
Somalia - -
Sudan 60 67.7 84.0 94 47 44
Swaziland 99 104.7 57.5 84 50 54
Chad 81 95.9 43.2 76 18 2 25
Togo 106 85.8 69.2 79 38 62 58
Tunisia 110 95.2 98.0 96 A 90
Zambia 100 111.2 77.0 64 20 41 40
Zimbabwe 97 118.4 76.0 70 % 57
Simple average 105 79



Upper secondary

Technical Tertiary

Acces rate
to last grade
(%)

Actual
transition
rate
lower>upper
secondary
(%)

Gross
enrolment
rate (%)

Acces rate to
first grade (%)

Taux
d'acces en
derniére année

Number of pupils /students per
100,000 inhabitants

Source for
the aw data

84

84

82

%8 1530

64

76

48

2248

508 86

19

59

12

43 622

82

57

46

746

8

42

3

152

8

59

4

217

B

76

17

545

66

73

50

628

28

90

22

235

32

35

10

330

22

59

13

604

20

64

12

148

84

3B

29

3625

32

95

31

114

31

99

31

233

34

70

24

615

59

)

31

109

53

45

23

330

23

81

16

268

19

43

8

18

92

15

85

31

98

30

30

84

24

15

58

19

92

21

43

41

71

79

98

18

10

83

60

54

6

63

48

74

31

96

96

58

53

42

89

77

43

98

43

86




TABLE IV Financials and Fast track indicators

Resource mobiization Current unit cost as % of per capita GDP
Govemment eduoé,afu?t:n in p:/;rrflg:y seco:/:dary % for . .
reveor;lg[s;s% government | (ajusted to (ajusted to = tertiary ST Secondary UE LR
revenues 6 grades) | 7 grades)

South Africa 24.6 215 41.0 435 15,3 14.3 17.7 58%)
Algeria 40.9 8.7 44.2 - - 11.1

Angda 39.0 6.7 51.7 - - 7.8 - -
Benin 15.7 22.6 50.7 27.5 22.1 10.8 19.3 1489
Botswana 39.5 4.9 43.7 37.7 18.6 6.1 5.7 90.5
Burkina Faso 11.0 21.9 62.0 19.0 19.0 19.2 47.0 5500
Burundi 20.1 19.1 44.4 28.1 27.5 15.1 65.4 7187
Cameroon 15.7 16.3 40.0 45.0 15.0 6.4 28.8 73.0
Cape Verde 225 21.7 44.1 37.1 18.9 18.0 21.7 2849
Comoros 19.1 19.6 457 46.7 7.7 12.2 30.3 1299
Congo 30.0 13.0 39.4 329 27.8 8.1 17.0 2208
Cote d'lvoire 17.5 24.5 46.6 37.4 16.0 17.5 48.0 1371
Dijibouti 22.0 - - - - -

Egypt 23.0 5.9 40.4 20.7 38.9 8.6 - -
Eritea 259 7.5 321 49.8 18.1 11.8 35.7 4451
Ethiopia 19.1 15.9 54.9 26.1 18.9 12.7

Gabon 24.4 16.1 35.6 389 255 4.7 13.9 52.4
The Gambia 18.5 22.0 49.8 - - 18.3 - -
Ghana 21.0 25.3 32.8 - - 17.6 - -
Guinea 111 18.4 44.4 30.8 24.8 9.0 14.0 231.0
Equatoriale Guinea 21.2 - - - - - - -
GuineaBis sau 17.8 11.7 33.3 43.0 23.7 7.2 13.8 1211
Libyan Arab Jamahiriya - - 40.4 39.3 20.3 11.3 - -
Kenya 23.3 27.6 36.1 - - 9.0 22.0 2661
Lesotho 41.3 24.2 34.5 29.5 36.0 18.0 47.0 5775
Liberia - - - - - - - -
Madagascar 11.2 22.8 57.6 25.4 17.1 8.3 35.9 1894
Malawi 20.2 16.1 454 36.4 18.2 8.0 28.0 1490
Mali 14.4 234 35.3 48.4 16.3 10.8 50.0 1929
Morocco 25.8 23.2 36.6 47.1 16.3 20.6 43.6 1108
Mauritius 18.2 18.3 36.5 45.8 17.7 9.0 14.0 48.7
Mauritania 37.5 14.1 44.2 389 16.9 13.4 41.2 156.0
Mozambique 14.3 21.0 48.0 30.0 21.9 10.2 32.4 7911
Namibia 32.0 185 55.4 3519 8.7 21.0 25.2 93'5
Niger 10.6 24.1 60.0 26.7 13.3 20.0 61.0 5150
Nigeria 40.2 8.6 29.1 51.2 19.7 13.8 - -
Uganda 12.3 30.1 47.2 - - 9.8

Central African Republic 12.0 10.0 52.4 - - 8.7

Democratic Republic of Congo 7.7 7.1 32.2 34.9 32.8 2.8

United Republic of Tanzania 12.1 29.7 55.1 - - 16.3 - -
Rwanda 12.7 189 43.2 19.6 37.3 8.1 58.6 7869
Sao Tome and Principe 24.8 - - - - - - -
Senegal 19.2 22.1 44.0 28.4 27.7 139 19.5 2956
Seychelles 36.5 13.0 35.6 46.9 17.4 145 145 -
Siema Leone 24.8 19.4 48.2 29.8 22.0 9.2 29.8 2783
Somalia - - - - - -

Sudan 13.2 16.2 46.0 - - 10.3 - -
Swaziland 25.7 13.7 22.6 51.9 255 11.2 28.9 2459
Chad 10.5 13.1 49.6 29.1 21.3 5.2 18.5 3393
Togo 16.5 20.6 47.9 34.7 17.4 12.5 20.5 1124
Tunisia 28.5 20.5 333 45.0 21.7 15.8 25.7 68.0
Zambia 17.9 11.1 45.6 35.0 19.4 7.1 19.3 1638
Zimbabwe 23.6 30.1 60.6 - - 16.2 24.2 2013

Mo yenne simple 18 30



% of resource
to the 10% more
educated people

Fast Track Indicators (primary)

Pupil-Teacher average salary as

Ratio

Puwblic teachers'

units of per
capita GDP

% of current

. spending other

than teachers'
salary

% of repeaters

% of pupils
in private

Source for finance data

17

33.8

9.8

2.0

IUS

26.5

0.0

IUS

35.0

19.0

5.0

IUS

51.6

42.1

108

Simulation model

25.8

4.7

IUS

48.7

30.6

130

CSR

52.0

12.0

1.6

CSR

53.9

235

CSR

26.9

25.0

0.0

IUS

35.0

100

IUS

82.8

20.3

253

CSR

42.4

23.0

109

IUS

34.4

155

IUS

21.9

8.0

IUS

46.7

29.6

7.8

IUS

72.2

30.7

4.6

Simulation model

36.0

IUS

375

22.0

2.7

Pdle's estimate (accordng o FTl secretary)

.3

26.4

Pdle's estimate (accordng o FTl secretary)

45.2

45.7

CSR

43.4

IUS

38.0

30.7

Simulation model

IUS

P53

4.2

IUS

30.8

CSR

44.0

52.4

38.9

Simulation model

70.0

14.0

CSR

52.2

45.5

Pdle's estimate (accordng o FTl secretary)

27.6

10.5

IUS

22.0

IUS

44.5

19.4

Simulation model

65.2

20.9

Simulation model

28.3

IUS

43.7

BY

CSR

36.4

9.1

IUS

50.1

26.2

World Bank

83.0

28.5

CSR

10.3

IUS

58.3

13.1

IUS

62.0

27.9

Simulation model

32.1

IUS

43.2

16.8

National

14.0

35.2

IUS

66.9

31.0

CSR

28.8

22.5

World Bank

31.2

IUS

69.3

37.2

CSR

443

25.2

World Bank

20.6

Pdle's estimate (accordng o FTl secretary)

48.5

21.7

IUS

38.6

25.0

World Bank




APPENDIX 4 :
LIST OF ABBREVIATIONS AND ACRONYMS

AFRISTAT Observatoire économique et statistique d'Afrique subsaharienne
(Economics and statistics observatory for sub-saharan Africa)
AIR Apparent Intake Rate
BREDA UNESCO Regional Office for Education in Africa
CONFEMEN Conference of ministers of education for Francophone countries
CSR Country Status Report
DIAL Développement Institutions et Analyses de Long terme
(Research Center on Economics Development)
EFA Education For All
FTI Fast Track Intiative (accelerated implementation of Education For All)
GDP Gross Domestic Product
GER Gross Enroment Rate
HDI Human Development Index
HIV-AIDS Human Immunodeficiency Virus/Acquired immunodeficiency Syndrome
IEC Internal E fficiency Coefficient
IIEP International Institute for Educational Planning
MDG Millennium Development Goals
MICS Multiple indicators cluster sunvey (UNICEF programme)
MLA Monitoring learning achievement (UNESCO/UNICEF programme)
OECD Organisation for Economic Cooperation and Development
PPA Pupils' Parents Association
PASEC Programme d'Analyses des Systemes Educatifs de la CONFEMEN
(Programme for analysis of the CONFEMEN education systems)
PCR Primary Completion Rate
PISA Programme for International Student Assessment (OECD programme)
PTR Pupil-teacher ratio
SACMEQ Southern Africa Consortium for Monitoring Education Quality
SLE SchoolLife Expectancy
TIMSS Trends in International Mathematics and Sciences Study
UEMOA Union Economique et Monétaire Ouest Africaine
(West African Economic and Monetary Union)
uIs UNESCO Institute for Statistics
UNDP United Nations Development Programme
UNESCO United Nations Educational, Scientific and Cultural Organisation

UPE Univer sal Primary Education
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