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The 2015LitBase

Compilation
Learning Families

Intergenerational Approaches
to Literacy Teaching and Learning

— Based on the UIL LitBase

— 6 cases from Africa

— 2 cases from the Arab States

— 4 cases from Asia and the
Pacific

— || cases from Europe and
North America

— 3 cases from Latin America

— http://www.uil.unesco.org/liter
acy/effective-practices-
database-litbase
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http://www.uil.unesco.org/literacy/effective-practices-database-litbase

UIL Policy Brief 9

Engaging families in literacy and
learning

Recommendations:

Use a ‘whole family’ approach to
address literacy challenges

Focus on the creation of literate
environments

Promote cooperation using flexible
funding streams and reporting
approaches

Link literacy and learning to other
services for disadvantaged families

Use family literacy and learning to break
the intergenerational cycle of low
education levels

UIL Policy Brief 9

Engaging families in literacy

and learning

The 2030 Agenda for Sustainable Development sets ambitious targets that can only be
mat through integrated approaches to tha parsistent challanges of disadvantage, ineguality
and exclusign. Among the inngvativa strategias to emenge in past dacadas, family learning

stands put as a transformative approach that works acno
institutions, breaking down barriers batween homa, school and community. Rase

generations and baty

evidanca supports a ‘whiole family” approach to tackling literacy and gther educationa

challanges that disadv.
enciurage reading an
and embedding itera

antagad families and communities face. Craating environmants that
ting, promoting a cuktwre of coop
and leaming in other sarvices for disadvantaged familios enable

n among institutigns,

intergenarational kaarming programmes to succead.

The: power of learning families

Learming tngether as a family is a tradition roated in
all ouisures, aoross all work o While: famiky
le=ming acthites usually have a foous on broader
thesy often alsa includs the: devwsloprment
oy, numeracy and Bngua
showid have tha right 1o b=
learns together and the nght 1o
grandparents and cansgivers. The aim of pol
1o el break the inssmenerssional oycle of low
educaton and iteracy skiks, and support teechers
and parents in prevensng school islure snd drop-oat
Deweloping wel-planned, purposeful lsaming
opportunities that support progression must be a key
aspeot of family leaming polioy. When senioss for

h

adults & iich=n work fogether to cresie indusie
and o jearming oppariunite

group: ¥ can confribuie 1o the devs

“leam midy". This concept descrbes a fa

has arta readiness to leam and an insere:

in developing knowledge and ansfom the
Ipems of individusl famiby members, the Samily as &

whole and the wider commuriby (4
Every member of a lsarming family i
l=arnzs in thair own right. However,
of an intengeneretional approoch s et it ensures
that family memibars ans irvobesd in one ancther's
ies. This creates an emaranment
ouragement and aspimbon that can
bz g-iemn posithe impact an the culture,
habits, motvation, attitudes and patiem of l=aming
Family leaming prasents adults and children wish
opportunites 40 become independent, proacie
Iifmlang l=amers.

Why implement family learming programmes?

The case for an ins=rgen=mbonal appoach i kssming
and neracy is supporied by the principle that lsaming
should be ifeiong and the fact that the development
of lserany, numersoy and language: skils is an age-
independent activity. [t & never oo sy or too laie
#o start =moy leaming. Dissdvantagad panents

whao lsck strang isemcy skills nead tegeted support

UIL20TTIPIHE




The 2017 UIL Guidelines

for Family literacy and
Learning Programmes

Guidelines for setting up and piloting a
family literacy and learning programmes.

Guidelines are designed for stakeholders
such as policy makers, providers,
community organizations, schools,
educators, etc.

Resulted from a process of identifying and
analyzing promising practices and from
consultations with resource persons from
selected family literacy and learning
programmes from around the world.

Not a recipe for a family literacy and
learning programme, but guiding
questions and examples to design your
own programme.

Uirike Hanemann, Jullet McCaffery, Katy Newell-Jones and Cassandra Scarpino

LEARNING TOGETHER ACROSS GENERATIONS

Guidelines for Family Literacy and
Learning Programmes




Introduction

— What are family literacy and family learning?
— Why implement intergenerational approach to learning?
— What evidences are there to support family literacy and learning?

— How are family learning programmes structured and implemented?
— What are the success factors in family literacy programmes?

— What are the issues, challenges, and barriers family literacy and
learning programmes face?

United Nations |
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Introduction: Family and Intergenerational
Literacy and Learning Approach

in all world regions (not always referred to as ‘family literacy’).

= Renewed interest in family and intergenerational learning approach to

emphasize the concept of learning as families and communities to improve
learning of children and adults in literacy, numeracy and life skills.
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Introduction: Family Literacy or Family Learning?

— Family literacy:

It emphasizes the development of the literacy, numeracy, and language skills of both children and adults.

It enables caregivers who had limited learning opportunities the chance to learn and improve their
literacy skills through their engagement

It focuses on the learning needs of a family rather than individuals.
— Family learning:

It includes broader learning activities, not limited to literacy
]

It includes any learning activities that involves all family members and in which learning outcomes of all
are intended.

It contributes to the development of a positive learning culture in the family.

It values all forms of learning, include those that happen in homes and communities and breaks the
barriers between formal, non-formal and informal learning.




Introduction: Linking adult and community education and

early childhood, preschool, and lower primary education

The combination of elements of adult and community education with preschool or primary education to enhance
literacy, language and numeracy skills of both adults and children, and to help teachers and parents instill the culture of
learning at home and beyond and develop children and adults as readers and writers.

Family
literacy

practice

II [ s I: I] : ul UNESCO Institute
& for Lifelong Learnin



Introduction: Why intergenerational
approaches to literacy and learning?

intergenerational

= Life-wide approaches to literacy and learning = holistic &
embedded/integrated
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Contribution ofFf Family literacy
Ind learning to SOE 4 tfargefs

Family literacy Programrmes oorebribwbEe
direcktly Fo Ehua achiewvermernt of seworal
SONG & Eargets of Ethe Eduwucation 2030

Framew ork For SAcFioere:

Targek &. 1= BEvw 200300, enswure Ehat all girls amnd Bows Ccormu-
and secorrdary

PlebtE Free. eguitable ad qualiby primsa iy
educaticon leading o relevant amnd effective leaming

b rmes.
Targek & . 2'- BEw 20030, enswre that all girls and Bows Faws

fearly childhvooed developrment care amnd
For primuanry

acCcess Fo Quealiby
Pre-primanry educaborn so FRhak EFrrey are ready

educakbiome.

2030, elimmi nratke gender disparibes in edis-
cation and enswure egual access Eo all levels ofF edwucabiocr
andwvocational brairning For Hhe vulremble, including per—
Sons Withh disabilities, indigenocuwus pecples and childrer irn

wulmreratrle sibuatbicrns.

Targek 4. 5- BEyw

Targek &4 &: By 2030, enswuire ERrat all vyouth and a sub<skEar—
tial proportion of adults. bok R mern and Wwormearn, ochiew e

litera oy arnd MLUEMrEra Oy
Famihly literacy and learn iNng programmes camn also conkEribuwbe
b Ehe achievement ofF obher 506 & mrgeks as well as Fo =
range of SDGs addressing issues of poverby. nutrition, healkbh
arnd well-being., gender equality, wakter and sanitablon, dece vk
work and suskainable communities, among others.
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Introduction: Why intergenerational
approaches to literacy and learning?

between families with low education levels and those with higher levels;
gender, disparities, etc.);

»They offer opportunities for adults and children to engage in lifelong learning:
it is never too early and never too late to start literacy learning.




Part I: Guidelines

— Context, situation and learning needs analysis
— Cross-cutting principles

— Participants

— Partners and partnerships

— Funding

— Programme aims, outcomes and indicators
— Programme structure

— Programme management

— Trainers and facilitators

— Programme content

— Monitoring, evaluation, and research

II H [ s l: " u UNESCO Institute
: for Lifelong Learning

United Nations |
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Part | Chapter 2: Cross-cutting principles

— Respecting and promoting respect for human rights

— Recognizing the importance of culture

— Fostering gender equality

— Enabling and encouraging the participation of people with disabilities
— Respecting and empowering learning families

— Supporting the development of literacy and numeracy skills

— Valuing linguistic diversity and promoting multiculturalism

United Nations |
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Programme Structure

Main Features

The three-pillar approach

=Sessions vary in length and frequency from programme to

'] Sessions for adults programme

"Mostly takes place after-school or in the evening

L] SeSSiOnS fOI" children =l iteracy course could be quite structured session of teaching and

learning with national curricula and providing certificates upon
completion; it could also be quite flexible

| SGSSlOnS fOr adUItS and "Home (home-based activities including home visits), schools,

Chlld ren together Ilbrarles,.work pl'flce, communlty{publlc libraries, spo.rt clubs,
community learning centres, family and adult education centres,

prisons, etc.

II N [ S I: ﬂ u UNESCO Institute
< for Lifelong Learnin
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Sessions for Adults

Three main focuses of learning activities
* Development of literacy, numeracy and language skills

* Discussion on topics that address needs of specific individuals and
communities

* How to support children’s development and learning: parenting, child-rearing,
support children’s learning at school and home

United Nations |
aaaaaaaaaaaaaaaaaaaaaaaaaa
Cultural Organization .



Topics

nutrition and health;

agriculture and food production;

taking care of the local environment;

skills development for income generation and business skills;

domestic violence, peacebuilding and conflict resolution;

recognizing learning opportunities in the home;

maths through play;

sharing books and printed materials about the surrounding environment (‘environmental print’);
drawing and developing writing skills;

understanding how schools and school curriculum work;

developing an understanding on how to learn a second language;

the ways in which parents can help children with homework;

how sport, art, music, dance and practical activities relate to literacy and numeracy;
understanding how people learn;

learning about computers and other technologies.

N s s N s s Nt D D ) O R O
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Learning sessions wit
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Examples of adult sessions (cont.)

Father‘s Support Programme ' e AR 5
(Turkey) B N » .




Parents making puppets for story
telling and drama (Namibia)

Family Literacy Programme (Namibia)



Joint celebrations and activities




Sessions for Children

Learning through playing games
Drawing pictures
Reading and writing stories

Working on homework

United Nations |
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[]

Sessions for Adults and Children Together

Read story books

Talk about and write stories on family pictures
Create learning materials together

Gathering for special events
Community-based initiatives

Creative activities: play games, creat a map of local area etc.

United Nations |
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Examples of home-based joint sessions

e W
N
3




Examples of joint session

Family Literacy Programme (South Africa)






Family Learning Programme(Germany )

Ul

United Nations |
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INFORMAL FAMILY LEARNING

Everyday learning activities

Parents/grand-parents and children read together

Learning by playing games

Practice literacy and numeracy by doing household chores
Parents and children make birthday invitation letters and cards

Parents teach children new words through singing, listening to
the radio, playing vocabulary cards etc.

Joint trip: visiting museum, libraries, shopping tour etc.

United Nations |
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Clore Family learning Project

Zlare Family Learnina Proiect

Clare Family Learning Project

ing



Clare Family Learning Project



Examples of joint trips

»

A

5
S
AL

Clare Family Learning Project

are Family learnina Projert




Informal learning through family shopping

4\ " preparing a shopping list with items

spapers and numbers together before going

: T romytl shopping;

¥ 8 ik o = working out the names of the fruit,

¥ = vegetables and other products on
the market in local and national
languages;

" counting the piles of vegetables in

, the market, or people in a queue, or

AN other items in the market;

. W = pointing out the name of the town,

: street, or other information on

signs and seeing which letters,

shapes and colours the child can

identify.

i

Clore Family learning Project



What are the added values of family learning?

" Learning could happen anywhere and anytime
= Cultivate a culture of learning, especially writing and reading

= Establish a better relationship among parents, children, teachers, and
schools, etc.

* Adults and children motivate each other in learning and improving
their literacy, numeracy, and other skills together

United Nations |
..........................
Cultural Organization .



Tha aim, cuteomas and indicators For g Family learming porograrmms
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Part ll: Materials and activities

— What kinds of materials are suitable for family learning programmes?
* Quality criteria for good learning materials
* Devising low cost materials and activities
= Using information and communication technologies
* Creating materials with participants

* What kinds of effective learning activities focus on producing and using
materials

— What kinds of learning activities and materials are most effective?

United Nations
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Learning materials and activities

— Key principles and criteria for good materials for family learning:

= Self-explorative and empowering

» Learner-centred and culturally and linguistically sensitive
= Action-oriented and interactive

= Accessible and reproducible

= Attractive

" Flexible, adaptable and portable

United Nations
uuuuuuuuuuuuuuuuuuuuuuuuuu
Cultural Organization .



Devising low-cost materials and activities

on a particular topic.

1 Alow-cost way of developing new activities and materials is to bring
together the facilitators and programme team for a materials workshop

1 Each person could be asked to bring along one activity, story or
everyday item linked to the topic.

activities for different levels.

1 The group could then discuss what skills they want the family learning
participants to gain, examine the items and develop a list of practical

UNESCO Institute
for Li
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Devisi :
vising low-cost materials and activities

....‘...-.......-......I...........
L]

Managing money - developing ideads cor materials and 3activities

Topic: Managing money

Everyday items: Coins, notes, 3 photograph of a sign for chicken a
a packet of flour with a price tag, a payslip, 3 recor

nd rice with its price, @ receipt,
suggested activities, ranging fro

d book from a3 savings group.
m simple to more complex:

© Matching coins of notes with numbers, copying the numbers a

© Playing counting games with coins.
© Collecting packets of items and their prices for a pretend market stall.
© Comparing the prices of similar items in differ

© Making up stories about a mother and ¢
Where did they g

nd saying them in different languages.

ent places and calculating the difference.

hild who went shopping, adding up each item as they went.
o7 What did they buy? How many? What did it cost? How much money di

d they have jeft?
© Examining a recei e different numbers mean.

pt and working out what th

o Calculating the cost of the ingredien

ts for chi
from the market stall.

cken and rice for a family and comparing it with buying it

© Calculating the cost of the ingredients of other recipes a

© Devising @ simple chart for house
discussing which items

nd comparing them.
hold income and expen
households spen

© Examining a record page fr

diture using pictures, words
d most and least on.

om a savings group and discussin

m a local savings group to come 3

and numbers;

g how savings groups work.
nd speak to the group.

© Inviting someone fro

titute
Learning




Using Information and Communications Technologies

Learn how to use phones, tablets and computer

Practice the use of numbers, letters, making phone
calls and sending text messages

|ICTs can be used for more complex tasks such as
looking up information on the internet (if available) or
posting on social media.

Use ICTs to develop materials such as signs, posters,
newspaper etc.(especially where reading materials are
rare)

lore Family |

earning Project




Materials that were developed using ICTs

Fliegen ist immer tolllll

Wir Kinder freuen uns alle sehr auf den Urlaub und sind
deshalb am Flughafen ganz ungeduldig und sehr aufgeregt.
Nur mein Bruder Ahmad macht wie so oft ein miirrisches
Gesicht,

un \I‘é‘e"{\ Y
aaern ieben u

n d
reNS — ges S
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Les voyages en avion,
Cest toujours super !l

Nous, les enfants, sommes trés contents de pouvoir partir
en vacances et nous voila a I'aéroport trés impatients et trés
excités. Seul mon frére Ahmad ne semble pas étre content
avec son visage triste.
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It Basic Education (LABE)
fits Mother Tongue—based
implemented In the |

y, includes the creation
These are distributed to
erve as mini-

The NGO Literacy and Adu
is based in Uganda. Part o
education (MTE) programme,
northern regions of the countr

bags.
d distribution of story

- The story bags s
ang on the wall at home
ze their

all participant families.

lies can
libraries that fam! .
and use as @ practical tool to store and 0rga

ding m Th way O ouraging
| d way of encourag|
aterials. This is 3 900 t
= Ir\ts and children to practise their literacy skills a
pare

home. (UIL, 2015¢)

Educational, Scientific and |
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Learner-generated materials

" Parents (sometimes with children) create
educational toys, musical instruments and
building blocks often using recycled materials

" They use these materials at home to develop

children’s specific skills such as fine motor
skills or pre-math skills

for Lifelong Learning

United Nations |
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Examples for materials development

NEPAL SUPPLEMENTARY
(e A\

= o o ovj

My Grandparents’
Stories,

My Picture
(Nepal)




Booklet on the role of grandmothers

* When an old person dies, i is oz though
a whole idrary hod burned dowm ™

¢ recaa Hdavgind Ao dakay pAVucenaer

The Role of grandmothers
in Halpular society

GRANDM P THER B

(Halpular culture in Senegal)

" Materials are collected through
Interviews

" |llustrations are from children through
drawing competition

* Each chapter includes a proverb that
reflects the knowledge and
experiences of grandmothers

* The booklet is widely used for moral
eduation classes to increase young
people’s appreciation of their ovﬁ Uiz
cultural tradition 1




Example: Steps to make story books

Parents draw a picture

.

Children tell a story ‘ Parents write down the
story

The Family Literacy Project, KwaZulu-Natal

United Nations
Educational, Scientific and

ultural Organization .
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Monitoring and Evaluatio

s and
1 a set of programme outcome

] . Examples of parents In the family learning Programme parti(:ipating in Parent/schoc
ind|Cat0 rS1 Mmeetings or voiunteering at schog
r.....‘.ll..0.‘.‘l.‘..“..l..Q..'ll....‘..f.ll....'.0..0.....'..“.Q““.‘.‘“.“.C.‘y‘..l....‘..li.....
ith a ! Datato be collecteq | How and when? | By whom?
e N P,
' lan wit i Dat Fvisit ang fpar- | 5
] ation p o ¢ Uate of visit 5p, Names of par | |
D an Imp|ement nd act|V|t|esi and : ents who Visit the class teacher F,' tl\elgtcehiiovi:ii’ijitif{iUzggiisvsvhen— ;* Class teacher
I Of events a . ! or head teacher to talk aboyt | ' S | head teacher
I tab e us : o y | @Vera parent Visits the school. I
time fOI‘ the vario :__their chilgrens Progress, ] f
target numbers mme’linked to a Names of Parents participating i Minutes of all Parent/schog| :’ Schogl Secretay
I er]tS Of the progra :: at Parent/schog| Mmeetings, ! Meetings | administrato,
m ..__.__._.~._.m._._‘.N_.__._.N_.N._._.__M,___.-.-._._._M.m_._i,.'_ ............................................................... _; .................................
cle .. b dget : Record of Names of 3| Parents | List of gy adult volunteers and | Schoo| Secretar
reaIIS“C u ’ voiunteering at the Schoo| ;' € Support they Provide. 5 administrator

Instances of parents volunteer-

i hedule. : | rctyes 5 ot s
nitoring and evaluation sc Los bl i schoo, | tions following discussion of
Ll amo 1{

i

i
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Collecting information

A monitoring and evaluation schedule is simply a system for collecting and
recording the relevant information from the start of the programme onwards.

Information about set indicators should be collected as a matter of routine

wherever possible so that the monitoring process can progress relatively smoothly.

United Nations |
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Chapter 12 Part |

pp. 86- 89

— A self assessment
checklist for institutions,
providers, and schools
starting a family literacy
and learning programme

— It helps to identify areas
that require further
thinking, analyzing and
planning

A CHECKLIST FOR
PROVIDERS
STARTING A PILOT
FAMILY LEARNING
PROGRAMME

This salf-assas=ment chacklst is for use by Instifubions and crganzations, kange or smell, that are considaring
starting a pilot family leaming progremme.

Thee: mst wseful way ko wsa the checidist i for a small group (fowr o st peoplo} bo meet and work Bvough
each sachion

Tk sach skabemmant in burn and discuss whether i has bean achioved mmplsbaly, partly oo not at all. Iden-
by wihat addibional actions need to be lken.

Tha read value in this exercise is the discussion that takes place =s you work through different stabe-
manks and idankfy sraas whars Furthar planning would be banaficis

Undaprstanding contaxt and laarning reads

I Adivities Mo |Partly | Yes §
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EXPERIRENT

“I'm doin. :
g the raisin e :
xperiment with
my mother.”

Hosna, pre-
pre-school class, Schule ScheeBeler Kol
e
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“In the name of God the all-merciful. FLY is @ good thing. It bri
parents and children together, and they paint and make thi

We hope to see you all next year, God willing. We would be Very h
to see you all again next year. The Gruffalo and the family photogr
were good, and the children acted in plays and made a snowm
Ghadir's mather, Schule Hohe Landwehr, pré-s

Create ways to collect feedback

\|

l tna "l.una -6, .
, pra-s, andma
8-school class, Schule Bonhoeff, “Mali o ¥
er Strae Malin, Mum, Alva, Smilla

Smilla, Lourse Schroeder Schule, Year 1,



Annex |.Video materials

The importance of reading to our children by NGO Tolstan, Senegal:
https://www.youtube.com/watch!?v=_loAubmLAZ4

Family Literacy’s impact on adult learning: BRIYA Public Charter School,Washington DC, USA:
https://www.youtube.com/watch?v=zEaj4ffecVE

Family Literacy Tips for Adult Literacy Learners, the Toronto Public Library System, Canada:
https://www.youtube.com/watch?v=gDR]hvX6cRQ

The Family Literacy Project: Overview, South Africa: https://www.youtube.com/watch?v=C5qrc8B4pUY
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https://www.youtube.com/watch?v=_IoAubmLAZ4
https://www.youtube.com/watch?v=zEaj4ffeoWE
https://www.youtube.com/watch?v=gDRJhvX6cRQ
https://www.youtube.com/watch?v=C5qrc8B4pUY

What kind of opportunities, possibilites and challenges are there for you to

initiate, design, and implement a family literacy and learning programme in your
own country!?

for Lifelong Learning
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http://www.uil.unesco.orglhome/

http://www.unesco.org/uil/litbase/
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