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Module 1  

Welcome to Module 1.

Evidence is growing on the educational, social and economic benefits of 
quality early childhood education for children and the society. In particular, 
quality pre-primary education has shown to boost school readiness, 

learning achievement and education system efficiency. Progress in access 
expansion has been visible: In 2000, the gross enrollment ratio in pre-primary 
education was 32  percent, growing to 50 percent in 2017 (UNICEF 2019). 
Reflecting the growing demand and consensus on the importance of pre-primary 
education, in 2015 the international community designated early childhood 
development, care and pre-primary education for all by 2030 as a global 
education target (SDG target 4.2). 

Module 1 introduces participants to the terminology and benefits 
related to pre-primary provision and education as well as the rationale for 
integrating pre-primary into education sector plans. 
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Intended audience

This MOOC primarily targets (1) early childhood education (ECE) officers with 
limited knowledge and experience of educational planning, and (2) educational 
planners with limited knowledge and experience of ECE. As such, the modules in 
this MOOC are intended as an introduction to both education sector planning and 
pre-primary education. The overall objective is to provide ECE officers and 
educational planners with a basic orientation on why and how to mainstream ECE 
into education sector plans. Participants interested in deepening their knowledge 
in any of the areas are encouraged to consult the suggested and further readings 
included in each module.

Intended learning outcomes

Upon successful completion of this module, participants should be able to do 
the following:

•	 Describe the terms “early childhood education” and “pre-primary education” 
used in this MOOC.

•	 Explain the benefits of investing in pre-primary education.

•	 Explain why pre-primary should be an integral component of an education 
sector plan. 

Time frame 

Module 1 will be held October 28–November 3, 2019. 

The study time needed to complete this module is on average two to four hours depending 
on your learning profile (i.e. reading/watching the materials, and completing the quiz 
and activities).
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Suggested readings 

These key references provide an introduction to pre-primary education and its 
importance. They complement this course reader. Please note that the contents of the 
suggested readings will not be assessed during the course. 

UNESCO (United Nations Educational, Scientific and Cultural Organization). 2015. 
Investing Against Evidence: The Global State of Early Childhood Care and Education. 
Paris: UNESCO. http://unesdoc.unesco.org/images/0023/002335/233558E.pdf. 

UNICEF (United Nations Children’s Fund). 2019. A World Ready to Learn: Prioritizing 
Quality Early Childhood Education. New York: UNICEF. https://www.unicef.org/reports​
/a-world-ready-to-learn-2019.

Zubairi, A., and P. Rose. 2017. Bright and Early: How Financing Pre-primary Education 
Gives Every Child a Fair Start in Life. Cambridge: REAL Centre. https://s3.amazonaws​
.com/theirworld-site-resources/Reports/Theirworld-Report-Bright-and-Early​-June​
-2017.pdf.

These suggested readings can also be found in the bibliography, which lists all the 
sources cited in this reader. These documents and the further readings recommended 
below are available by clicking on the link.

Further readings

Depending on your interests, you may want to consider these other readings. 

Center on the Developing Child at Harvard University. https://developingchild.harvard​
.edu/.

Lancet. 2016. “Series: Advancing Early Childhood Development: From Science to Scale.” 
Lancet 389 (10064): 77–118. https://www.thelancet.com/series/ECD2016.

OECD (Organisation of Economic Co-operation and Development). 2011. Investing in 
High-Quality Early Childhood Education and Care (ECEC). Paris: OECD. https://www​
.oecd.org/education/school/48980282.pdf.

UNESCO. 2015. Education for All 2000–2015: Achievements and Challenges. EFA Global 
Monitoring Report. Paris: UNESCO. See pp. 45–74. https://unesdoc.unesco.org/ark:​
/48223/pf0000232205. 

https://s3.amazonaws.com/theirworld-site-resources/Reports/Theirworld-Report-Bright-and-Early-June-2017.pdf
https://www.unicef.org/media/57941/file/%20A-world-ready-to-learn-2019.pdf
https://developingchild.harvard.edu/
https://www.oecd.org/education/school/48980282.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000232205?posInSet=7&queryId=0e4ae816-7317-4b43-a7c1-315ca6f1f5ff
http://unesdoc.unesco.org/images/0023/002335/233558E.pdf
https://www.thelancet.com/series/ECD2016
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UNESCO. 2016. Education 2030: Incheon Declaration and Framework for Action for the 
Implementation of Sustainable Development Goal 4: Ensure Inclusive and Equitable 
Quality Education and Promote Lifelong Learning Opportunities for All. Paris: UNESCO. 
http://unesdoc.unesco.org/images/0024/002456/245656E.pdf.

Virtual platform

On the course platform, you will find the following resources to help you through: 

 Introductory video to Module 1
 Inspirational video
 Animated presentation
 Course reader (this document)
 Assessment tools (quiz)
 Activities
 Poll question
 Connect forum
 Glossary
 Wrap-up session

Need help?

If you have questions or comments on the readings or activities in Module 1, do not 
hesitate to share them on the discussion forum (on the course platform) for feedback 
from other participants and the teaching team. We invite participants to help one another 
on this forum. The course facilitators will follow these exchanges and intervene 
when necessary.

http://unesdoc.unesco.org/images/0024/002456/245656E.pdf
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1. XXX

In the past two decades, international recognition on the importance of early childhood 
education has been growing. Research has demonstrated that significant educational, social 
and economic benefits can result from the provision of quality pre-primary services. These 

benefits not only impact individual children through school readiness, improved learning and 
developmental outcomes, but also have the potential to impact society at large (UNESCO 2006; 
UNICEF 2019). 

The inclusion of pre-primary and early childhood development in the United Nations Agenda 
for Sustainable Development 2015–2030 is evidence of this increased global attention. 
Specifically, “By 2030, ensure that all girls and boys have access to quality  early childhood 
development, care and pre-primary education so that they are ready for primary education” is 
the second target of the Sustainable Development Goal (SDG) 4 on education (UNESCO 2016, 
20). All governments party to the SDGs must implement and report on progress toward 
achieving the target of universal access to quality pre-primary education by 2030.

However, while there has been notable expansion in the provision of ECE globally, as of 2017 
only half of all pre-primary age children were enrolled in a pre-primary education program, 
and in low-income countries, only one in five children had access (Figure 1).1 At the current rate 
of progress, more than half of low- and lower-middle-income countries will not achieve the 
target of universal access to quality pre-primary education by 2030 (Figure 2).

1	� Computations by UNICEF, based on UNESCO Institute for Statistics (UIS) global database, 2018. 
Estimation based on UIS pre-primary school-age population and gross enrollment ratio (GER) of 
pre-primary education in most recent year available (2011–2017).

1. INTRODUCTION TO THE PRE-PRIMARY 
SUBSECTOR
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Access to ECE is also inequitable among children of different backgrounds or circumstances. 
The richest children are seven times more likely to attend ECE than poor children; children 
with mothers with secondary education or more are five times more likely to attend ECE than 
those with mothers with a lower education level; and children living in urban areas are 2.5 times 
more likely to attend ECE than those living in rural areas (Figure 3). 

Source: UNICEF 2019.
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Furthermore, recent research (Sun, Rao and Pearson 2015; UNESCO 2015a; UNESCO 2015b) 
demonstrates that where ECE provision does exist, the quality may be poor. Often this is due to 
the lack of qualified and trained teachers, developmentally appropriate and locally relevant 
curriculum, and availability of adequate play and learning materials. Poor quality ECE services 
not only can impede the realization of potential benefits but actually affect child development 
negatively. Research shows that poor quality ECE can be detrimental to children’s development 
because it could lead to poor social, emotional, educational, health, economic and behavioral 
outcomes (Manning et al. 2017), and that low quality in ECE service may increase child- or 
family-related developmental risks (Leseman 2002).
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To effectively address inequitable access to, and the poor quality of, ECE, and contribute to 
fulfilling SDG commitments, governments need to adequately plan and resource the pre-primary 
subsector. This involves ensuring that evidence-informed pre-primary subsector strategies 
and programs are fully part of the sector-wide education planning (GPE 2016). 

To understand how to mainstream ECE in education sector planning, it is important to first 
grasp what is meant by ECE and why countries should invest in it as an integral part of sector-
wide education planning. Therefore, this module covers three main topics: (1) understanding 
pre-primary education concepts, (2) understanding the rationale for investing in ECE, and 
(3) understanding the rationale for integrating pre-primary into education sector planning. 
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Various terms are used to discuss and refer to early learning and development: early 
childhood education, early childhood care (ECC), early childhood care and education 
(ECCE), early childhood education and care (ECEC) and early childhood care and 

development (ECCD). Their use, scope and definition vary according to the countries in which 
early child development is implemented, the schools of thought and the institutional mandates 
of organizations involved. For this MOOC, it is important that you understand the meaning and 
use of early childhood education/pre-primary and early childhood development. (For the 
definitions of additional terms, please refer to the course glossary.)

Early childhood education/pre-primary education

This MOOC focuses on early learning at the pre-primary level and uses the terms “early 
childhood education” and “pre-primary education” interchangeably. Pre-primary education 
(also referred to in some countries as preschool) refers to organized learning programs for 
children ages 3 years and up to the start of primary school.2 These programs typically employ 
a holistic and play-based approach to introducing young children to organized instruction 
outside the family context, aiming to support their cognitive, physical, social and emotional 
development. They also help children develop many of the skills they need for academic 
readiness and entry into primary education (UNESCO and UIS 2012). Quality quality caters 
effectively to the health, nutrition and protection needs of young children: Children learn best 
when they feel well, safe and secure and are well-nourished and healthy. Pre-primary education 

2	� As provided under the definition of level 0 of the International Standard Classification of Education 
(ISCED). Note that there are two categories of level 0 programs classified as early childhood 
education: one for children ages 0–2 and the other, which we are referring to in this MOOC, for 
children from 3 years old to the start of primary education (UNESCO and UIS 2012). Also note that 
depending on the school system in place, pre-primary education can cover up to ages 5, 6 or 7. 

2. UNDERSTANDING ECE AND RELATED 
CONCEPTS AROUND EARLY 
CHILDHOOD DEVELOPMENT 
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can take place in both formal and nonformal settings, including school-based, community-
based and home-based programs.

Pre-primary education is an integral element of optimal early childhood development.

Optimal early childhood development 

Optimal early childhood development (ECD) is the desired outcome for young children during 
the early childhood period, which spans from conception to the age of 8 years, during which 
child development takes place in different stages. Optimal ECD results from many interventions 
and services throughout the early childhood period across different areas: health, nutrition, 
early learning, social protection and responsive caregiving (WHO, UNICEF and World Bank 
Group 2018). ECE forms part of early learning interventions and services through organized 
programs, contributing to children’s learning and development in the pre-primary years 
(Figure 4).

Source: UNICEF 2019.

PRE-PRIMARY EDUCATION AND OPTIMAL EARLY CHILDHOOD 
DEVELOPMENT
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“A child’s most important steps happen before they set foot in a primary school. By their 

fifth birthday, their brain will already be 90% developed and the foundations for success 

at school and in later life will be in place”. 

Zubairi and Rose 2017b. 

The early childhood years are recognized as a crucial period of development for young children’s 
physical health as well as motor, social/emotional, cognitive and language skills.

3. WHY IT IS IMPORTANT TO INVEST  
IN PRE-PRIMARY: THE EDUCATIONAL, 
SOCIAL AND ECONOMIC BENEFITS

VIDEO

ON THE NEUROSCIENCE OF CHILD DEVELOPMENT 

CLICK ON THE LINK BELOW to learn more about the neuroscience behind ECE.

HTTPS://WWW.YOUTUBE.COM/WATCH?V=VNNSN9IJKWS

https://www.youtube.com/watch?v=VNNsN9IJkws
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Individual developmental impacts and school readiness 

In view of the rapid development of children’s brains during the first years of their lives, it is 
essential to ensure positive early care and learning environments and interventions, which 
includes proper nutrition, stimulation, nurturing interactions and quality learning experiences. 
A strong beginning in early learning establishes neural pathways that later catch-up efforts 
are not capable of replicating.3 

Research has demonstrated the benefits of quality pre-primary services in promoting the 
development of cognitive, language, numeracy and motor skills, regardless of children’s home 
circumstances (Figure 5 and Box 1), helping ensure that children are prepared for entry into 
primary school. Studies underline that school readiness depends on the mental, physical and 
emotional health of children as well as their ability to develop relationships (Hair et al. 2006). 

3	� Numerous sources are available from neuroscience specialists; see, for example, the Center 
on the Developing Child at Harvard University: https://developingchild.harvard.edu.
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Source: Computations by UNICEF, based on MICS and DHS datasets (2010–2015) for 48 countries, UNICEF 2019. 
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These faculties will be more developed if children receive appropriate care and stimulation in 
early childhood. On the other hand, children who fall behind their peers at a young age often 
are never able to catch up (Rose and Alcott 2015), so school readiness not only allows children 
to achieve in the short term but potentially impacts the rest of their educational careers.

Provision of pre-primary can also provide social and emotional benefits, helping children 
develop skills such as cooperation, managing conflict, regulating emotions, showing 
appreciation for diversity, being empathetic and understanding others’ perspectives (UNICEF 
2015). ECE can improve social cohesion by nurturing values, attitudes and behavior in children 
that promote understanding of and respect for diversity, inclusion and living together. It could 
also be said that by bringing together parents and community members, there is a better 
understanding of one another’s backgrounds and perspectives, further promoting social 
cohesion (Shah 2017, 34). In situations of conflict or emergencies, ECE can help children cope 
with stress and trauma by giving them a sense of normalcy, stability, structure and hope for the 
future (UNESCO 2015b).

Improving education system quality and efficiency

Quality pre-primary education helps make education systems more effective and efficient by 
ensuring that children who enroll in pre-primary are well prepared for early primary grades 
instruction. In countries where more children attend pre-primary programs, significantly more 
children attain minimum competencies in both reading and math by the time they finish 
primary school. In low-income countries, an increase in pre-primary enrollment is associated 
with a significant decrease in primary dropout rates and repetition in early grades, which 
ultimately favors primary school completion (Figure 6). A pilot study conducted in Uganda by 
RTI international (Brunette et al. 2017) illustrates this former point: It found that children who 

�EXAMPLES OF THE COGNITIVE IMPACTS OF ECE PROVISION 
IN PRIMARY SCHOOLS 

Fourth-grade primary schoolchildren in Brazil who had attended day care and/or 
kindergarten scored higher in mathematics than students who had not attended ECE 
services. In rural Bangladesh, an aid-funded project run by local nongovernmental 
organizations set up 1,800 preschools and provided them with quality learning materials 
and teacher training. Participating children performed better in speaking, reading, writing 
and mathematics by the second grade of primary school than those who did not attend 
preschool. In rural Guizhou, China, first-grade children who had attended kindergarten 
had literacy and mathematics scores significantly better than other children.

Source: UNESCO 2012.

       BOX 1.
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ASSOCIATION BETWEEN PRIMARY EDUCATION COMPLETION RATE 
AND PRE-PRIMARY GER IN LOW INCOME COUNTRIES 

Source: UNICEF 2019.

Source: Brunette, Tracy et al., 2017. 
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did not attend pre-primary were more than twice as likely to repeat first grade of primary 
(Figure 7).

In providing the cognitive and social foundations for educational success, pre-primary 
contributes to children’s better preparedness for school as well as better performance, reduced 
repetition and lower likelihood of early dropout, resulting in significant gains to the efficiency 
of the entire education system (Jaramillo and Mingat 2011; Garcia et al. 2008).

Far-reaching social and economic benefits 

Beyond the individual developmental impacts of pre-primary education, studies have shown 
that investment in ECE can result in broader social and economic benefits:

a.	� Reducing achievement gaps and inequities: Quality pre-primary can reduce 
achievement gaps caused by poverty or other social factors and help the most 
vulnerable children keep up with their peers, giving them a fairer chance in their 
educational journey (UNICEF 2019). By offering children from disadvantaged 
backgrounds a better transition to primary and improved learning outcomes, ECE 
helps break the inter-generational transmission of poverty through the increased 
productivity and income of individuals later in life. This finding is backed by UNESCO, 
which suggests that “Investment in ECCE can decrease social inequalities as they have 
their largest effects on the educational and economic success of disadvantaged 
populations” (UNESCO 2015b, 74). ECE programs can also increase gender equality for 
children and their parents (by improving labor force participation and earnings of 
mothers) (Ibid.). 

b. 	� Building skills for employment, contributing to and strengthening national 
economies: ECE helps children become productive citizens who contribute to greater 
workforce productivity and economic growth, leading to an increase in the living 
standards of the entire population. Adversely, this also means that if ECE is only 
available to wealthier households, than the gap between children from the poorest and 
wealthiest households will widen.

The most cost-effective investment

ECE is an incredibly cost-effective economic investment. Indeed, investing in children’s early 
years is considered one of the best investments a government can make: Every dollar invested 
in quality pre-primary education and related services for disadvantaged children could bring 
an additional return of up to 10 cents a year throughout that child’s lifetime (Heckman et 
al. 2010).
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Investment in ECE is found to be the most effective practice to increase access and learning 
outcomes (Figure 8), which then reduces future educational and social costs that would be 
required to address poor learning results, repetitions and dropouts. Therefore, investment in 
pre-primary should be seen not as a loss to other subsectors of education but as a foundational 
strategy to improve the entire education system.

Undoubtedly, one of the most convincing arguments for a government’s investment in the 
pre-primary subsector are the compelling savings that will occur within the education system, 
but so too are the larger overall economic gains resulting from a healthier and more productive 
adult population and a more equitable society.

Importance of quality ECE services

it is important to stress that the clearly significant benefits to be gained from the provision of 
pre-primary depend on the quality of services: Poor quality ECE provision may actually have 
negative effects on children’s learning and development. High-quality ECE services require 
well-trained and qualified teachers, a developmentally appropriate play-based curriculum and 
sufficient learning materials. Other inputs linked to health, nutrition, parenting and more will 
also complement and enhance the impact of the ECE services. 



© UNICEF
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1. XXX4. WHY PRE-PRIMARY SHOULD BE  
INTEGRATED INTO EDUCATION SECTOR  
PLANNING PROCESSES

Now you understand why investment in pre-primary is so important. Here we further 
outline the rationale for including the pre-primary subsector in the education sector 
planning process. 

The current state of ECE globally presents three key challenges to providing universal access 
to quality pre-primary education: (1) ensuring equitable access to ECE, (2) building pre-primary 
systems to deliver quality at scale, and (3) significantly increasing financing for ECE. In this 
context, education sector planning provides a mechanism to address these challenges 
systematically, strengthening the pre-primary subsector and enhancing its ability to deliver 
equitable and quality ECE to all children. Indeed, credible education sector plans that integrate 
pre-primary provide the basis by which governments can provide an overall vision for the 
pre-primary subsector and guide decision makers and implementers in the process of delivery 
of ECE. It is also a powerful mechanism for coordinating partners, stakeholders and actors; 
building consensus on key challenges and possible solutions; and mobilizing domestic and 
external resources. While pre-primary is included to some degree in most education sector 
plans, in many countries its inclusion is not sufficient to address the needed development of 
the subsector. 

The reasons why it is so important for pre-primary to be an integral component of the education 
sector planning process include but are not limited to the following: 

•	 �It helps reach a broader consensus on the added values and challenges faced by the 
subsector as well as possible solutions, ultimately providing a coherent road map on 
how to fund, organize and implement ECE services and programs. 

•	 �ESPs are the basis for mobilizing domestic and external resources to support 
sustainable and long-term quality provision of ECE services. 
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•	 �It ensures a smooth articulation and continuum with primary education (pre-primary 
prepares children for primary education in the same way that primary prepares 
children for secondary). 

•	 �Education ministries are in a strategic position to lead (or collaborate with other 
ministries to co-lead) the coordination of ECE efforts. 

a.		  Favor consensus building on ECE relevancy, challenges and possible solutions, 
and devise a coherent road map for the subsector to develop

�The education sector planning process provides an opportunity to reach a broader consensus 
among the stakeholders involved in pre-primary education on the added values and challenges 
faced by the subsector and relevant, coherent responses. This is particularly important for the 
pre-primary subsector considering the number and diversity of stakeholders involved in 
pre-primary provision. This consensus facilitates integration of the subsector into the plan and 
budget priorities. Indeed, the ESP provides a coherent road map on how to fund, organize and 
implement ECE services and programs, and provides an overall vision for the pre-primary 
subsector.

b.	� A robust ESP is the basis to mobilize resources 

�Despite the evidence of the positive economic, social and cognitive benefits of pre-primary 
provision as outlined in section 3, there remains a devastating lack of investment in this 
subsector, from both public and external sources. This consistent lack of investment is 
highlighted in research conducted by Zubairi and Rose (2017a, 6) for Theirworld, with findings 
indicating that low-income countries spend only US$8 a year on ECE for each child4—just two 
U.S. cents a day. That amounts to an average of only 2.9 percent of total education spending for 
low-income countries in 2016, compared with 9 percent in high-income countries (Ibid.). 
UNICEF (2019) reports an even lower figure: 1.9 percent of education budget dedicated to 
pre-primary in 2017 in low-income countries—significantly less than for other educational 
subsectors, and a situation unchanged over the past decade (Figure 9). 

�External funding for pre-primary is also extremely limited. Annually, less than 1 percent of 
total international aid to education is given to pre-primary (Zubairi and Rose 2017a; UNICEF 
2019). Donor aid to pre-primary is drastically lower than to any other education subsector, and 
it has barely increased in the past 10 years, from a share of 0.4 percent in 2006 to 0.7 percent 
in 2017. In comparison, post-secondary aid, primarily in the form of scholarships for students 
to study in rich countries, receives the highest share of education aid, 32 percent in 2016 
(UNICEF 2019). 

4	  The equivalent for donors is 46 U.S. cents per child (Zubairi and Rose 2017a).
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�Without robust education sector plans and budgets that include ECE provision as an integrated 
component, the level of investment in pre-primary will remain consistently underfunded and 
countries will be unable to expand access to quality ECE provision. A coherent national plan, 
one informed by evidence that articulates clear targets, funding, time frames and responsibilities 
for achieving effective delivery and desired impact, is a powerful tool for mobilizing resources, 
both internal and external.

c.	 Ensuring a smooth continuum with primary education 

�Another key reason to integrate pre-primary into education sector plans is to ensure continuity 
with primary schooling. This transition is often overlooked, especially where different agencies/
ministries are responsible for the pre-primary stage before the transition to the formal 
education system. Yet this phase is of upmost importance, especially in countries where ECE is 
limited. Not only must the pupils be ready to enter school, but the primary school must be 
ready to receive them, with the transition as smooth as possible (UNICEF 2012), which requires 
coherent planning between the pre-primary and primary subsectors. 
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d. 	 Education ministries are often in a strategic position to lead 

�Increasingly, education ministries are in charge of pre-primary education and as such are 
responsible for ensuring the sound development of the subsector. In countries where the 
subsector is handled by various ministries, and when some responsibilities fall to other 
ministries (for example, when ECE extends downward to cover day care/crèches/playgroups, 
school feeding in ECE centers, health checkups in ECE centers, early detection of learning 
difficulties and disabilities, and more), strong leadership and coordination mechanisms are 
needed. Usually the education ministry is more likely to be able to provide this leadership 
because (a) the focus is on education (typically for 3- to 6-year-olds), (b) the ministry is 
responsible for planning for the full education sector, and (c) the ministry has facilities 
throughout the national territory. 

�For sustainable change to happen and for the pre-primary subsector to receive stronger 
attention by national authorities and external partners, including the mobilization of sufficient 
resources, and coherence with primary schooling, it needs to be backed by adequate policies, 
strategies and budget within existing education sector policies and plans. 

VIDEO

GLOBAL REPORT  

CLICK ON THE LINK BELOW to the global report animation video.

HTTPS://YOUTU.BE/MQQI1RVHFTW

https://youtu.be/mQQi1RvhFTw


The rationale for investing in pre-primary.   Module 1   |   19 

As discussed, there are compelling arguments for ensuring pre-primary provision that 
promotes, protects and supports young children’s learning and development. To promote 
positive development and lifelong learning of children and adolescents, this provision 

should be supported by the presence of high-quality care in families and communities from 
birth, adequate child care arrangements, and high-quality schooling and educational 
opportunities into adolescence. Therefore, coordination with primary education services is 
needed to promote the continuum of learning, and with social and child protection, to reach the 
most vulnerable populations. 

As the Lancet suggests, “During the next fifteen years, world leaders have a unique opportunity 
to invest in the early years for long-term individual and societal gains and achievement of the 
SDGs. All sectors must play their part in supporting families to provide nurturing care for 
children” (Lancet 2016, 7). Governments, policymakers and their partners will need to 
collaborate and coordinate efforts to ensure that the pre-primary subsector is comprehensively 
and systematically supported. 

5. CONCLUSION 
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To introduce you to how such an approach can be achieved, the rest of the 

course’s modules will take you through each phase of the education sector 

plan preparation process and identify where and how the pre-primary subsector 

should be addressed within each phase. 

Module 2.	 Overview of planning for pre-primary 

	� Provides an overview of the key features of the pre-primary subsector, and to 

the overall education sector planning process, including key challenges 

for ECE. 

Module 3.	 �Mainstreaming pre-primary into an education 
sector analysis 

	� Introduces the first phase of the ESP development process, the education 

sector analysis, looking at the major processes for developing and conducting 

an analysis with particular reference to how the pre-primary subsector can 

be analyzed. 

Module 4. 	� Policies, programs, costing and financing 
for pre-primary

	� Introduces the second, third and fourth phases of the plan preparation process, 

which build on the sector analysis to formulate policies and set well-costed, 

realistic objectives, targets and timelines for ECE programs.

Module 5.	 �Implementation arrangements, monitoring 
and evaluation for pre-primary 

	� Provides guidance on the implementation arrangements and capacity needed 

to implement an effective plan and related pre-primary subsector programs. 

Provides an overview of keys concepts and processes for developing a 

monitoring and evaluation framework.
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