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Pacific Wor kshop on Inclusive Education:

‘Getting All Children into School and Helping Them Learn’
23-25 November 2005

Apia, Samoa

l. Background

Inclusive education seeks to address the learning needs of al children, with a specific
focus on those who are vulnerable to marginalisation and exclusion. At the core of
inclusive education is the fundamental right to education for all. The principle of
inclusive education was adopted at the Salamanca World Conference on Special Needs
Education held in Spain, 1994, and was reaffirmed at the World Education Forum, the
challenge of getting all children into school has been put on the political agendain many
countries and is reflected in Education for All (EFA) national action plans. This has
helped to focus attention on a much broader range of children who are not in school or
may be marginalised within the education system.

The overall goal of inclusive education is to promote opportunities for all children to
participate and be treated equally. Inclusive education is defined as a process of
addressing and responding to the diversity of needs of all learners and of reducing
exclusion to and within education system!  Inclusive education is concerned with
providing appropriate responses to the broad spectrum of learning needs in both formal
and non-formal educational settings. It advocates for changes and modifications in
content, approaches, structures, policies and strategies. At the heart of inclusive
education is the vision to transform the education system so it can provide improved
quality education for all learners.

An important prerequisite for inclusive education is to know how many and which
children are out-of-school and why. But providing access to people isonly the first stage
in overcoming exclusion. There needs to be a shift in perspectives and values so that
diversity is appreciated and teachers are given skills to provide all children, including
those with different learning needs, quality education. Inclusive education is seen by
many as a matter of providing education for children with disabilities in a regular school
setting. UNESCO is promoting a much broader view of inclusive education, which
encompasses al children who are excluded on grounds of gender, ability, ethnicity,
linguistic or poverty related reasons. Getting all children into school is just the first step
in a long process towards ensuring learning, participation and completion of a full
primary level education cycle. In many countries failure to increase retention rates and
poor levels of achievement in low quality schooling environments continue to remind us
that claims of improved access is insufficient as evidence of progress in the education
system.

1 Overcoming Excluson through Inclusve Approaches in Education: A Challenge and a Vision. Conceptual paper, UNESCO 2003.



In the Pacific region a wide range of activities have been carried out to implement
inclusive education programmes, and much practical experience has been gained as a
result. However, the opportunities to share these experiences have been very limited. In
order to learn from each other and to develop the Pacific capacity for realizing the vision
of inclusion for al, the Pacific regional workshop on inclusive education was jointly
organized by the Samoan Ministry of Education, Sports and Culture and UNESCO from
23 to 25 November 2005 at UNESCO Office for the Pacific (Apia).

It was important that the Inclusive Education Workshop was scheduled to coincide with
regional EFA Coordinators workshop, so as to enable shared sessions between the two
workshop groups. By this strategy, Inclusive Education was seen to be an integral part of
EFA srategies in Pacific small island states.

. Objectives

The purpose of the workshop was to share experiences of inclusive education practicesin
the Pacific region and develop recommendations on how to further promote inclusive
education within the framework of EFA. The specific objectives were:

1) To share innovative approaches and resources, and to learn from experiences of
implementing inclusive education.

2) To discuss the potential of inclusive approaches as a means to improve the overall
guality of education in the Pacific.

3) To develop recommendations on how to improve education systems to ensure
inclusion for all.

[11.  Organisers

Ministry of Education, Sports and Culture, Samoa
UNESCO (Bangkok, Parisand Apid)

V. Participants
Participants of the workshop included (Full list of participants — Annex I1):

Senior policy-makers from Ministries of Education in the Pacific region;

Selected practitioners as resource persons from the Pacific region;
Representatives of international organizations, International NGOS and donor
agencies,

Members of parent/family associations;

Teachers and teacher educators; and

International experts and academic researchers



V. Procedures
The workshop activities included:

Presentations
Group sessions and plenaries to discuss findings
Field visit

VI.  Opening: Wednesday 23 November 2005

A joint ceremony for both Inclusive Education and the EFA Coordinators workshops was
held at UNESCO Office for the Pacific conference room. Ms Doreen Robeck-Tuala,
Assistant Chief Executive Officer, Ministry of Education, Samoa, chaired the session.
The meeting began with a short devotion by Lotu Uele (Annex IIl), followed by
greetings and opening remarks by Dr Visesio Pongi, Director Office of the Pacific
(Apia), on behalf of UNESCO. Dr Pongi also relayed the greeting of Hon. Fiame N.
Mata afa, Minister of Education, Sports and Culture in Samoa, who was not able to
attend the opening. Dr Pongi welcomed participants of both Regional Workshops on
Inclusive Education and the National EFA Coordinators.

Ms Yayoi Segi-Vitchek, UNESCO (Apia) Education Specialist highlighted the
objectives, modalities and expected outcomes for the Inclusive Education workshop. Mr
Ko-Chih Tung, Statistics Adviser for Asia-Pacific (Bangkok) then outlined the objectives
and expected outcomes of the Regional EFA Coordinators Workshop especially the
importance of data collection in achieving the EFA goals.

The participants were given the opportunity to introduce themselves. Note that both
workshops remained together until Wednesday afternoon.

SESSION 1

Keynote Address by Prof. Roger Slee, McGill University, Canada (Annex V)
International perspectives of inclusive education

This presentation focused on International Perspectives of Inclusive Education. Professor
Slee started by asking participants to consider the language used as all acronyms such as
SNE is confusing. He made the point that al children have a special need sometime so
by labeling, we discriminate if we are not careful with the language. Professor Slee then
processed to give historical background leading up to the Salamanca World conference in
1994, its statement and the internationa progress that has occurred snce. He
summarized it by saying that the movement for inclusion was gaining momentum,
closely linked to anti-discrimination and there has been a strong trend of resource
material development to assist practice.

Professor Slee argued that an easy way to conceptualise inclusive education is by asking
four questions. who is out of school, why are they not in school, where are they, and



what are we doing about it? Inclusive education challenges how we view schooling and
should be seen as accommodating all learners and focusing on the weakest and the
minority.

He concluded his presentation by saying that promoting inclusion is about reforming the
education system. Inclusive education is much more cost effective than a segregated
system, not only in terms of the running costs but aso the long-term costs on the society.

SESSION 2

Keynote Addressby Mr Ko-Chih Tung, UNESCO Bangkok (Annex V)
The importance of knowing your data

Discussion that followed focused on the importance of data in defining policies and
monitoring the progress of Education for All (EFA). Discussion also emphasized the
need to contextualize the definition of inclusive to suit each country.

SESSION 3

Presentation by Kenneth Eklindh, UNESCO Paris (Annex VI)
Conceptualizing inclusive education in relation to Education for All (EFA)

This presentation highlighted the problems in some education systems and possible
strategies to address them. As pointed out by one of the participants, the issues were not
new, participants needed to learn how the strategies are applied in trying to address them.
Learning practical strategies was the key to supporting and encouraging inclusive
practices in any school system.

SESSION 4

Presentation by Dr Helen Tavola, Pacific |lands Forum Secretariat (Annex VII)
Overview of the commitments to inclusive education made in the Pacific region

Dr Tavola's presentation outlined the commitments to Inclusive Education made in the
August 2005 regional workshop for people with disabilities coordinated by the Pacific
Islands Forum Secretariat held in Nadi, Fiji. It was noted that UNESCO Office for the
Pacific (Apia) participated in this workshop.

SESSION 5
Group sessions:
Group exercises that created posters on the issue of contextualizing Inclusive Education.

This was facilitated by Professor Roger Slee, displayed in the foyer and summarized
below:



Some of the major constraints and barriers to Inclusive Education identified by the
groups were:

Financial constraints

Integrating EFA goals in to countries education strategic plans (although most
countries in the Pacific have already done this)

Trandlating EFA into local language, for example, Vanuatu, Samoan, etc. For
countries like Vanuatu and PNG, this would mean almost or even more than a
thousand translations due to multi-lingual existence

Public awareness of Inclusive Education

Development of policy on teacher training for specific disabilities

Compulsory versus free education issues

Lack of communication, due to geography (isolated and remoteness) especially in
smaller island states

Cultural taboos, especialy for sending girls to school in the rural areas and in
remote and isolated island countries

Political leadership: if the plans are not accepted and fully supported by these
leaders, they will never be enforced in communities

Commitment from education authorities

Traditional approaches to education

Teachers attitudes to include students with special needs in mainstream
classrooms

Capacity-building for teachers and also to train teachers on how to work with
children with special needs

EFA forums be strengthened for ongoing project development

Conflicting policies, plans and funding. Too many plans, strategic plans —
Ministers’ plan, PRIDE, and EFA

Resour ces available to move policy and practice forward

Children and students teaching and hel ping each other

Early Intervention Programme (in some countries)

Early Childhood Education (in most countries)

Specia Education Advisory Committee (for example in Samoa)
Available ingtitutions to enhance EFA implementation (in some countries)
Committed human resources (in some countries)

External/consultancy support

Willingness of parents and communities (including NGOs and church
organizations) to help

Some committed teachers

Land available for school buildings

Local teachers for problem solving



SESSION 6
Sharing examples from the region on data collection:

Rebekah McCullough, UNESCO Resource person
Ko-Chih Tung, UNESCO Bangkok

Ms McCullough presented information about Disability Surveys in the Pacific? which
was collaborated between Inclusion International, Asia Pacific Region, NZAID and
participating Pacific countries. Inclusion International is a Human Rights worldwide
agency of national non-government organization working in partnership at supporting,
representing and advocating for and with children and adults with disabilities and their
families, especially those with intellectual disabilities. Inclusion International promotes
shared values of respect, diversity, solidarity, human rights and inclusion for all people
with disabilities. The survey process was to establish a local advisory committee
representing all key stakeholders (government and non-government), to identify and train
enumerators and to conduct a door to door, individual survey to identify all those with
disabilities in a number of Pacific countries. The data collected included information
about age, gender, location, type and severity of disability(ies), schooling, work, family
status, current treatment/support and their needs. All of the information was entered into
a database and analysed.

Ms McCullough showed the survey results to date in each country and explained the
various uses of the data, especially in terms of promoting inclusive education. In many
countries the data can now identify the numbers of children with disability not attending
school and the prevalence of disability categories which enabled Ministries of Education
to plan more appropriately for teacher distribution as well as upgrade teacher training.
Some countries were developing innovative approaches to begin to include children with
disability(ies) by doing such things as waiving school fees, recruiting parents and others
as volunteers and providing transport to school.

Ms McCullough explained that the “Disability Survey in the Pacific Project” has wide-
ranging uses and implications and each country that participated reported positive results
and many of these were shared via photos and stories. Other positive outcomes included:

PWD more visible and some new groups for people with disabilities have formed

Development of parents support groups

Teachers, health workers etc. receive training on disability issues

Cooperation between stakeholders to progress results

Equipment needs identified and implemented where possible

Inclusive Education being developed

Work and vocational options being developed

Advocacy work developing and dynamic

2 McCullough, R., “Disability Surveys in the Pacific” Inclusion International, Asia Pacific region, NZAID and participating Pacific
countries, 2001-2005.
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Participating countries were now entering the second phase of this project and developing
priorities and strategies to progress their plans.

Mr K. Tung also presented examples on data collection highlighting the data required for
assessing progress towards achieving EFA goals. He also mentioned that important areas
were neither clearly defined, nor codified and that there were variables for analysis of
special needstarget groups.

SESSION 7

Small Group work session on a case scenario moder ated by Olof Sandkull,
UNESCO Bangkok (Annex VIII)

After Mr Sandkull (UNESCO Bangkok) presented a case scenario on inclusive education,
the participants discussed and reflected in pairs the following questions in relation to the
case:

Who is marginalized
What barriers are evident, and
What are the available resources?

The panel discussion was rich and enjoyable.
SESSION 8

Presentation by Jill Van den Brule, UNESCO Paris (Annex | X)
UNESCO s global level actions in the implementation of EFA

Ms Van den Brule (UNESCO Paris) presented the Policy Guidelines and how they could
serve as a tool in the analysis of EFA Plans. In addition, UNESCO's role at the global
level in terms of organising consultations and promoting the development of the United
Nations Convention’s Article on Education as well as the conclusions from the World
Summit on Information Society in Tunis.

DAY 2 Thursday 24 November 2005

The Chairperson, Ms Doreen Roebeck-Tuala welcomed everyone back and introduced
the day’s program and sessions. Note that today’s programme refers only to Inclusive
Education.

SESSION 1

Introduction by Ms Donna L ene, Inclusion International, | n-country Representative
in Samoa: Status of Women (15+) with disabilities in Samoa

11



The document was especially to influence policy and planning. The study was funded by
UNESCO (Apia Office) with support from Inailau Women's Network Leadership
(TWNL).

The status of women with disabilities has been unknown and not specifically addressed at
a policy, planning or implementation stage. Samoa traditionally has placed the total
responsibilities upon families to care and support women with disabilities. Within the
families, problems and issues remain silent and unheard by the broader community.

The report assists the Samoan government and non-government agencies involved in
developing inclusive explicit policy and practice for women with disabilities. Most
women with disabilities in Samoa are among the poorest of the poor and are often living
in vulnerable and at risk situations. Because of the historical lack of gtatistic information
on the Status of Women with disabilities, their needs have become invisible and have not
been addressed in development initiatives. A significant number of women with
disabilities who perceive themselves as potential and willing contributors to family and
national economic activity are instead referred to the margins of society where they
maybe perceived as a burden. Theresult can be devastating, both to the individual and to
the economy. The three main areas to address with women and disability are inclusion,
participation and access. It iswith these three general themes that the analysis of the data
has specifically focused on.

In 2002, the National Council for People with Disabilities, Nuanua O le Alofa Inc.,
hosted the Adult Disability Identification Census, supported by Inclusion International.
The Census identified 2,874 people with disabilities 15 years plus, 1,358 male and 1,516
female. A maor need identified in the Census was the lack of opportunities for people
with disabilities to learn skillsto gain employment, generate income and or participate in
community activities. The impact of the majority of the population residing in rural
locations was also emphasized.

A Disability Action Task Force also functions as a catalyst and monitoring body for the
realization of the census recommendations’. The census process involved a broad range

of government and non-government stakeholders. A strategic plan of recommendations
was formulated and launched in March 2003. A database has now been established as a
working tool for policy, service and support development for people with disabilities and
further statistical desegregations.

SESSION 2
Systems models to support inclusive education practices by: (Annex X)
Ms Suzanne Carrington, Queendand Universty of Technology, Australia

Ms Julianne Moss, University of Melbourne, Australia
Ms Joanne Deppeler, Monash University, Australia
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This presentation titled System Models to Support Inclusive practices: Learning |mproves
in Networking Communities (LINC) - three cases from Australian university academics
working in partnership with their local education communities. The focus was on
systems wide professional learning initiatives that network schools and teachers; and
possibilities for making more schools inclusive enhanced: school-based research based on
teacher priorities, focuses and links evidence-based practice and student learning.

LINC aims to eliminate exclusionary practices in education that arise because of
assumptions and beliefs on diversity in ethnicity, gender, race and ability, and to improve
the engagement and achievement of students.

SESSION 3
School Visit: Vaimoso Primary School

It was noted that in Samoa Inclusive Education is seen more as a focus on special needs.
Participants and resource people were welcomed by Mrs Eleelesa Reti (a participant of
the workshop), Principal of Vaimoso Primary School followed by a brief note on how her
school became involved in Inclusive Education.

Inclusive education: it was not easy to prepare this Field Trip, as schools were nearing
the end of the last school term (and the end of year as well). Programmes for the year
were aready set, however, Vaimoso Primary School managed to slot in Inclusive
Education workshop field trip. The Principal attended a workshop on Inclusive
Education facilitated by Ms Rebekah McCullough at the beginning of August 2005. At
first she was confused, as she had no experience with teaching children with special
needs. With the experience gained from the workshop, Mrs Reti felt more comfortable in
teaching these children. She used the same skills and strategies that most teachers would
use for slow learners. Although there was no funding, nor resources to start off, Mrs Reti
mentioned that she went ahead and started with the help of her staff and school
committee:

3 The Status of Women (15 years+) with Disabilities in Samoa, UNESCO Apia Office, IWLN and McCullough, R.,
“Disability Surveysin the Pacific” Inclusion International, Asia Pacific region)
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She designed an action plan —a very simple one so goals can be easily achieved

A meeting was called with her staff re teachers attitudes as well asto discuss barriers
that would prevent from letting special needs children attend school

Parents were also invited to discuss having their children attend her school

An awareness programme on attitudes and barriers was finalized

The Special Needs Adviser, Mr Mailo Sio was also invited to support and assist her in
encouraging and convincing parents that they could teach their children

School fees for students were not an issue for Mrs Reti

Two students attended classes and they were placed in classes according to their ages
Their needs were identified and a lesson plan for each student was drafted for their
teachersto follow

The teachers, school committee, parents and children work as a team to assist the two
students, and to build a warm and supportive environment for all. In her view the two
students are treated the same as other pupils. Although thereis still alack of resources at
Vaimoso Primary School to fully cater for the needs of children with special needs, Mrs
Reti hopes to have more children with special needs in the future. UNESCO’s toolkit is
helpful and isin use at the moment at VVaimoso Primary School.

SESSION 4
Brainstorming Session led by Mr Mailo Pesamino, Special Needs Adviser in Samoa.
The participants were asked whether Inclusive Education existed in their countries.

A question was raised by a participant from Fiji on what the target group would be,
whether children already in schools or children who are out of school. She said that if we
were to achieve EFA, the target group should be all children whether in schools already
or not. She said that there were 17 special schools for the disabled in Fiji.

Pacific countries such as Tonga, Solomon Islands and Tuvalu, have no Inclusive
Education. The Ministries of Education in these countries do not have set plans for the
gpecial needs. In Tonga, there are fears that Inclusive Education may slow down the
regular students and fears of not knowing what and how to teach children with special
needs. For some countries NGOs such as the Red Cross and parents are most helpful.

The final question is, ‘Where to from here? There is a need for more understanding on

what Inclusive Education is and the establishment of some sort of network to help in
enhancing further sharing of experiences.
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SESSION 5

Moving inclusive practice forward using the ILFE Toolkit by Rebekah M cCullough,
UNESCO Resource person

Ms McCullough in collaboration with some of the school principals involved in this
project, presented “Embracing Diversity: Toolkit for Creating Inclusive Learning-
Friendly Environments (ILFE) — the Samoan Example”.

Ms McCullough explained that the Toolkit was a practical, holistic resource to assist
schools to become more inclusive and learning-friendly. It was based on real experience
gained over many years by families, schools, communities and others involved in
developing inclusive schools and communities. It contains many activities and question
to help us think about what we do in schools and activities to guide us through continuing
to develop our skills. It is very user-friendly for teachers, parents and the community. In
Samoa, four schools were identified to participate in using the Toolkit to identify ways to
make their school more inclusive and child-friendly. The schools chosen were:

Vaimoso Primary School (avisit was made to this school)
Letogo Primary School

Tutaga Primary School

Lalomanu Primary School

The Special Needs Education Advisory Committee (SNEAC), which has representation
from all key stakeholders involved in education (MESC, parents, NGOs, etc.) selected the
booklets to be used from the Toolkit and developed a monitoring and support strategy for
the project.

A three-day training course was conducted by Ms McCullough and the four pilot schools
were assisted to develop goals and strategies after this training. Although it was nearing
the end of the school year and there were many obstacles, all of the schools endeavoured
to progress inclusive education in their schools and communities. Three of the
participating principals of these schools explained some of the activities that they
conducted which included:

Professional development for all teachers

Public awareness program for the community and families

Home visits/identification of students needing to attend school

School committee and village council providing subsidies for school fees for those
children whose families cannot pay school fees

Sharing “Toolkit” training with other schools in the district

All “slow learners’ moved into peer/age classes

Teachers starting to use more “group” work and discovery learning methods
Parents volunteering

Database used to help “find” children

Students achieving beyond expectation.

15



Three pilot schools have demonstrated ways the Toolkit has enabled them to understand
and develop more inclusive education strategies. The Ministry of Education, Sports and
Culture is committed to continuing this processin all schools in Samoa.

SESSION 6

Implementing the Child Friendly Schools approach in Vanuatu by Mr Edgar Tari,
Zone Curriculum Adviser, Vanuatu (Annex Xl)

Mr Tari’s presentation was based on a joint Ministry of Education and UNICEF Basic
Education project in one of the provinces in Vanuatu — TAFEA Province. The project
focuses mainly on including every child; team work with parents, teachers and students;
child friendly leadership and administration; gender responsive; effective learning
through effective teaching; and having a healthy and protective environment.

SESSION 7

The day ended with the screening of a short film from the Maldives on child-centred
learning in practice produced by UNICEF. This was particularly inspiring as there were
interviews with all stakeholders who gave accounts of the benefits with an inclusive and
child friendly school.

DAY 3 Friday 25 November 2005

Mr Sankull introduced the day by screening a video presentation by Professor Mel
Ainscow from the University of Manchester on the development of inclusive schools:
some lessons from international experiences. Professor Ainscow presented six
significant lessons with examples from all over the world on how to arrange schools and
classrooms so they respond to student’s diversity. He summarized that the greatest
barriers was to be found in our minds and ended his presentation by asking if we had the
collective will to make it happen.

SESSION 1

GROUP WORK

Programme findings’ was divided into four sections:
Group work on key issues
Case Scenario on Inclusive Education by Olof Sandkulll

Discussion of a EENET Pacific
Discussion on workshop recommendations

16



Group 1: I mplications for teachers and teacher education moderated by:

Prof. Roger Slee, McGill University, Canada

Mrs Teremoana Hodges, Principal, Cook Islands Teachers College

Aims for the Group:

Gather evidence and analyze it to identify recommendations from the group
Ensure, encourage and assist all to have a voice in the evidence pool

Process in gathering evidence:

Group divided in to small groups for discussion

I ssues shared and discussed within the main group

Group worked together to identify barriers experienced by different countries and
to identify possible solutions or share the solutions that arein place

Barriers

Solutions

Defining “Inclusion”

Awareness drive by the people who
are expertsin Fiji

Training teachers on Inclusive
Education

Fund experts with expertise in the
Pacific region to share idess,
experience, approaches and
strategies for sakeholders

Provide facilities that support inclusion
programmes in schools

Seek funding through donor
agencies

Fundraise to prove  self-
determination and strong will to
overcome barrier(s)

Lack of knowledge and skills on the part of
teechers to manage and deliver
programmes using inclusive practices

Pre and in-service programmes
utilizing specialist people to work
together to build capacity of
teachers and student teachers

Lack of networking between stakeholders
(e.g., special education schools, Ministry of
Education, etc.), they exist in isolation.

Increased networking, dialogue, to
develop a communication platform
on Inclusive Education

Lack of commitment to initiate policy
decisions and no political will to prioritise
finance for resources

More commitment (political will)

Waiving fees

Request the governments to include
in their budget to provide funding
of school fees
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Changing attitudes toward a better
understanding of inclusive education

Raise public awareness through:
- Mediacoverage
Meeting with village councils and
mayors
Change teachers' attitudes through
professional development

Teacher attitudes

Set up project focused on getting to
know the child and raise awareness
of all stakeholders

How we incorporate inclusive learner
centred approaches into our teacher
education courses. Some of teaching units
have very large number of students in each
unit, for example, 800 students in one unit
(Canada and Australia)

Trialing problem based learning
and portfolio style of assessment
Trialing flexible student negotiated
learning and moving away from
teacher directed traditional style of
lecturing

Recommendationsidentified:

Implication of Inclusive Education for Teachers and Teacher Education

1. State of “readiness’ for different nations to implement inclusive education into
their schools needs to be clearly identified and a relevant “package’ to be

designed accordingly?

2. Definition of Inclusion is problematic and needs Pacific definitions

3. Pacific nations need to localize Inclusion concepts and ideas into their own
Situations

4, ALL teachers and student teachers need professional development programmes
and courses that are based on inclusive learner centred approaches

5. Changing attitudes of all stakeholders through conscious awareness programmes
with the will and commitment to make things happen in positive ways

Group 2: Strengthening parent and community involvement and the role of civil

society moderated by:

Setareki S. Macanawai, Fiji National Council for Disabled Persons (Annex XI1)
Nofo Mapusua, Nuanua o le Alofa, Samoa

Major challengesfor parents:

Cultural attitudes and beliefs

Some teachers are not prepared to cope — don't feel secured that they have

the skills
Economic poverty

Lack of access and information

Feelings of isolation
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Negative expectations
Lack of support and understanding
Lack of policy and legislation

Possible solutions

Increase participation and advocacy
Community involvement

Awareness and advocacy

Teacher training

Regional network

Early support

Parental support — professional learning

Recommendations for above session:

(D) Family and parents' support groups established — love and caring for the disabled
children

2 Community support — acceptance, respect, trust. Ensure a non-competitive
environment

3 Church communities’ support to encourage team spirit

4 Rehabilitative support to empower team work

5) Education system — lobbying knowledge, equality, leadership and continuous
training

(6) Schools and teachers' support

@) Peer support — sharing

(8) Government and non-government support — advocacy.

SESSION 2
ESTABLISHING EENET PACIFIKA by Olof Sandkull, UNESCO Bangkok

The Enabling Education Network (EENET) was introduced. The network (and augural
issue of newsletter — Asia) is an initiative to encourage and support closer collaboration
and the exchange of very essential information among those policy makers,
programmers, and practitioners alike who are concerned with Inclusive Education.

The inaugural issue focuses not only on inclusive education or disability but also on
enabling education programmes to be very context specific, and range from community-
based education programmes, school-based teacher training, active learning, inclusive
education policies and monitoring impact for the marginalized and excluded.

The purpose of this network is to share experiences on enabling education from different
stances and approaches (mainly from the learners and teachers). The network is an ideal
measure to share ideas and experiences between countries and it can enhance the capacity
on how to deal with specific issues on education and it is available on www.eenet.org.uk.
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The idea of establishing a regional EENET network for the Pacific was well received by
the participants and a discussion followed on the practicalities of such an arrangement. It
was collectively agreed to form the network and those who wanted to be part of the core
group to develop it further signed up. UNESCO committed to pay for the printing costs
of the first newsletter.

SESSION 3

DEVELOPING WORKSHOP RECOMMENDATIONS by Ms Rebekah
McCullough, UNESCO Resource Person

The workshop was divided in to three groups to develop workshop recommendations
using “cooperative learning strategies’ which included appointing one group member to
be the time-keeper, one as the scribe, one to report back, and another one to be the
“enabler” ensuring that everyone had a chance to participate.

Results of the recommendations were presented and summarized below. There was
general agreement that Ministries of Education, in collaboration with EFA, community
and all key stakeholders should work towards developing and promoting inclusive
education strategies by:

Upgrading teacher training to ensure that teachers are prepared and skilled in dealing
with awide range of diverse learners

Transforming any segregated special schools into resource and development centres
(ensuring that specialized expertise is better utilized by moving it into the community
rather than confining to a segregated setting)

Allocating budget and resources for teacher aides, in-service training and equipment
and resources for inclusive education

Using the “Disability Surveys in the Pacific’ databases and other resources
(community health workers, etc) to identify those children not attending school and
their unmet needs

EFA National Coordinators promote and collaborate with key stakeholders to ensure
that inclusive education as a measurement to achieving EFA goals

Utilise the UNESCO ILFE Toolkit as a method for further developing inclusive
education — pilots set up in each country

Review legislation to enforce inclusive education practices

Encourage public awareness in all levels of communities and work with UNESCO to
promote this

To include Early Intervention asavital part of Inclusive Education

To develop appropriate language of inclusive education concepts and practices so that
it iseasily understood and meaningful in all contexts and cultures

Exchange programs be established to promote training and development in inclusive
education

Share information between countries to promote good practices, good ideas, good
advocacy and steps towards becoming inclusive

Develop a process for monitoring, evaluating and reporting progress and successes
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UNESCO in collaboration with the Minigtries of Education to conduct a follow-up
workshop with more presentations by Pacific people.

The workshop officially closed at 5.00pm by Dr Visesio Pongi, Director of UNESCO
Office for the Pacific.

RESULTSBASED ON EVALUATION EXERCISE (ANNEX XI1)

Out of the 28 participants who completed the evaluation most of them believed all the
workshop objectives were partially achieved, a few believed the objectives were fully
achieved. About 11 participants indicated their expectations were met. For some people
the third objective of the workshop was thinly touched on and felt there should have been
more time spent on it.

Some of the comments were:

Uncertainty about completion of recommendations

Worthwhile

Knowledge and experience from other societies was important in enlightening
achievements and problems experienced in handling inclusive concepts, however,
some felt they needed to focus more on the Pacific context

The workshop was particularly useful for the four pilot schools in Samoa

More interaction and group work was recommended

More time was also recommended and a few people felt that the programme was too
intensive and even more time would have enabled more in depth discussion and
understanding

Video presentations were helpful

Big ideas need to be contextualised and the issue of funding is still a question mark
More sharing from teachers perspectives required

UNESCO although is not a funding agency, should fund the first year at least to start
off; etc.

Most participants came to fully understand I nclusive Education. It isabout including and
educating all children or everyone regardless of disabilities (and gender, ethnicity or
location), learner centred, considering values diversity and human rights. The curriculum
must be flexible, teachersto be creative and those we must respect the realities and know
thisisa“journey”.

In order for usto fully understand children with disabilities, we need to identify different

needs and establish mechanisms on how to best handle problems or even increase
awareness and experience for different types of disabilities.
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ANNEXT

United Natians |
Educational, Scientific and |
Cultural: Crganizaiion

Pacific Workshop on Inclusive Education
‘Getting All Children inio School and Helping Them Learn’
23-25 November 2005
UNESCO Conference Room
Apia, Samoa

Agenda

Wednesday, 23 November 2005 (Joint day with Pacific EFA Coordinators)

8:30 — 9:00am Official Opening
Opening Prayer: Rev. Lotu Uele
Welcome:

Greetings: Visesio Pongi
Director, UNESCO Office for the Pacific States

Opening remarks:  Honorable Fiame Naomi Mataafa,
Minister of Education, Samoa

Workshop photograph

9:00 — 9:30 Introduction to the two workshops: objectives, modalities and expected
ouicomes .

¢ For Inclusive Education Workshop by Yayoi Segi-Vltchek, UNESCO
Office for the Pacific States

¢ For Pacific EFA Coordinators Workshop by Ko-Chih Tung,
UNESCO Bangkok

9:30 - 9:45 Self-introductions
9:45 — 10:00am Tea break

10:00 — 10:30am Keynote address by Prof. Roger Slee, McGill University, Canada
International perspectives of inclusive education



10:30 — 11:00am

11:00 — 11:40pm

11:40 — 12:00pm

12:00 - 1:30pm
1:30 —2:15pm

2:15—-3:00 pm
3:00 — 3:30pm

3:30 — 4:.00pm

4:00 — 5:00pm

Evening

Keynote address by Ko-Chih Tung, UNESCO Bangkok
The importance of knowing your data

Conceptualizing inclusive education in relation to Education for All (EFA)
by Kenneth Eklindh, UNESCO Paris

Overview of the commitments to inclusive education made in the Pacific
region by Dr Helen Tavola, Pacific Islands Forum Secretariat

Lunch

Contextualizing inclusive education with poster analysis by Prof. Roger Slee
McGill University, Canada

Sharing examples from the region on data collection:
s Rebekah McCullough, UNESCO Resource Person
s Ko-Chih Tung, UNESCO Bangkok

Afternoon tea

Small group work session on a case scenario moderated by
Olof Sandkull, UNESCO Bangkok

UNESCO'’s global level actions in the implementation of EFA by Jill Van
den Brule, UNESCO Paris

Welcome reception and dinner hosted by UNESCO for Inclusive Education and EFA Coordinators
workshops participants and on the occasion of the 60" Anniversary of UNESCO

Thursdav 24 November 2005

2:30 — 8:45am

8:45 —10:30am

10:30 — 11:00am

School Visit:

Introduction to the day

Doreen Tuala, Ministry of Education, Samoa

Systems models to support inclusive education practices moderated by:
e Suzanne Carrington, Queensland University of Technology, Australia
s Julianne Moss, University of Melbourne, Australia
¢ Joanne Deppeler, Monash University, Australia

Tea break and transportation to Vaimoso Primary School



11:00 — 11:30am Presentation of the ILFE Toolkit pilot project by Mrs Eleelesa Reti, Vaimoso
Primary School

11:30 - 12:30pm Classroom observation

12:30 — 1:30pm Lunch at Vaimoso Primary School

Afternoon

2:00 — 3:00pm Moving inclusive practice forward using the ILFE Toolkit by Rebekah
McCullough, UNESCO Resource Person

3:00 — 3:30pm Tea break

3:30 — 4:30pm Implementing the Child Friendly Schools approach in Vanuatu by Edgar
Tari Zone Curriculum Adviser, Vanuatu

4:30 — 5:00pm Film showing an inclusive and child friendly school in action

Friday 25 November 2005

8:30 — 9:00am Introduction to the day
Olof Sandkull, UNESCO Bangkok

9:00 — 10:00am Parallel sessions:

L Implications for teachers and teacher education (at UNESCO
Conference Room) moderated by:

¢ Mrs Teremoana Hodges, Cook Islands Teachers College
¢ Prof, Roger Slee, McGill University, Canada

» Tili Afamasaga, National University of Samoa

2. Strengthening parent and community involvement and the role of
civil society (at UNESCO Library) moderated by:

e Setarcki S Macanawali, Fiji National Council for Disabled
Persons

e Nofo Mapasua, Nuanua o le Alofa, Samoa
10:00 — 10:30am Tea break
10:30 - 12:00pm Parallel sessions, cont’d
12:00 — 1:30pm Lunch

1:30 — 2:00pm Reporting back from the morning parallel sessions:



e For Group 1 by Teremoana Hodges, Cook Islands Teachers College

o TFor Group 2 by Setareki S Macanawai, National Council for Disabled
Persons, Fiji

2:00 — 2:30pm Establishing EENET Pacifika by Olof Sandkuli, UNESCO Bangkok

3:00 — 3:30pm Tea break (Joint Sessions with Pacific EFA Coordinators)

3:30 — 5:00pm Developing workshop recommendations moderated by Rebekah MecCullough,
UNESCO Resource Person

5:00pm Closing Ceremony
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Pacific Workshop on Inclusive Education
‘Getting All Children into School and Helping Them Learn’
23-25 November 2005
UNESCQ Conference Room
Apia, Samoa
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Cook Islands
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Cook Islands Ministry of Education
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C/- Ministry of Education
P.0O. Box 54, Yaren District
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Republic of Nauru

New Zealand

My Brian Coffey
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Special Education

Ministry of Education

Samoa

Mzrs Doreen Roebeck-Tuala

Assistant Chief Executive Officer
Ministry of Education, Sports & Culture
Apia, Samoa

Selomon Islands

My Rolland Sikua

Director of Primary Education

Ministry of Education & Human Resources
P.O. Box G28

Tel: +682 25270

Fax: +682 25 864

Email:
csohler@education.gov.ck
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Honiara, Solomon Islands

Tonga

Mrs Monika Finau
Primary School Teacher
C/- Ministry of Education
P.0O. Box 61

Nuku’alofa, Tonga

Tuvalu

Ms Maseiga Osema

Senior Education Officer
School Supervisory Unit
Ministry of Education & Sports
Funafuti, Tuvalu

Vanuatu

Mr John Niroa

Ministry of Education

Office of the Director General
Private Mail Bag 028

Port Vila, Vanuatu

Samoan Participanis

Ms Silia Pa’usisi
Principal Education Officer
Ministry of Education, Sports & Culture

Ms Levi Paniani
Nuanua o le Alofa

As Torvy Teomata
Loto Taumafai
Motootua

Christina Brown
Senese, Loto Taumafai, Fiamalamalama

Samoa

Elvera Lam

Loto Taumafai Early Intervention Pto gram

Samoa

Vaicoga Leatuvao

Loto Taumafai Early Intervention Program

Samoa

Donna Lene
Senese Junior Preparatory School

Tel:

Fax:
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Fax:

+676 23 311
+676 23 596

+688 20 414
+688 20 324 /20 249

Email: mionatana@yvahoo.com

Tel:

Fax:

+678 22 309
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Email: fniroai@vanuati.gov.va

Tel:

Fax:

Tel:

Fax:

+685 21 911
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Email: disabilitycouncili@samoa. ws




Samoa

Gataaga Moimoi
Senese Junior Preparatory School
Samoa

Tusitina Nuuvali Patu
Loto Taumafai Early Intervention Program
Samoa

Elia Poe
Senese Junior Preparatory School
Samoa

Henry Schuster
Loto Taumafai Early Intervention Program

Samoa

The Principal
Fiamalamalama

Afamasaga Tovaega
President PREB

Ruta Natoe
Principal, Tutaga Primary School

Eleelesa Reti
Principal, Vaimoso Primary School

Sosiva Mulitalo
Teacher, Lalomanu Primary School

Maulalo Levave
Principal, Lalomanu Primary School

Teacher Training Institutions

Ms Teremoana Hodges
Principal

Cook Islands Teachers College
Rarotonga, Cook Islands

Ms Lice Taufaga
Suva, Fiji

Dr Sala Bukalevu
University of the South Pacific
Suva, Fiji

Tel: +682 23 824
Fax: +682 25 864
Email: thodges@education.gov.ck

Email; bukalevu s@usp.ac.§




Ms Aloesi Logavatu
Fiji College of Advanced Education
Suva, Fiji

Ms Lavinia Tike
Lautoka Teachers College
Lautoka, Fiji

My John Atkins Arukelana

Deputy Principal / Teacher

Vanuaty Institute of Teacher Education
PMB 9076

Port Vila, Vanuatu

Mrs Rasela Tufue

Lecturer

Special Needs Education
National University of Samoa
Lepapaigalagala, Samoa

Ms Livaki Fusitu’a

Acting Principal

Tonga Institute of Education
Nukuw’alofa, Tonga

Observers

Ms Sue Cairns
Program Director

Tel: +679 339-3177

Fax: +679 334-0210

Email: face@connect.com.fj
aloesi0S@yahoo.com.au

Email: ltikofj@vahoo.com

Tel: +678 23 099
Email: arukelana ja@fastmail.fim

Tel: +68520072
Fax: +685 20938

Tel; +67621 907

Fax: +676 25750

Email: luakifedtioe.edu.to
principali@toie.edu.to

Lifestart Co-operative: Services for children with Disabilities and their families

P.O. Box 3277
Putney, NSW 3277
Australia

Ms Sandie Mackevicius

Vision Australia

Senior Barly Childhood Educator
President, SPEBVL

Ms Andonia Piau-Lynch

Tel: +613 9761 0011
Fax: +613 9761 2455

Email" sandie.mackevicius{@rvib.org.au

Disability Promotion & Advocacy Association

Vanuatu

Ms Marselinag Tabaiuilai

Senior Education Ofticer — Special Education

Ministry of Education
Fij1



Ms Sainimili Tawake

Women with Disabilities Pacifica Network/Disable People’s International Oceania

Sub-region
Fiji

My Epeli Tokai
Education Advisor
PRIDE Project
Suva, Fiji

Ms Elizabeth Wycoff
Senese School
US Peace Corps

Dr Peggy Fairburn-Dunlop
Social & Human Sciences Adviser
UNESCO Apia Office

Resource Persons and Presenters:

Professor Roger Slee
Dean, Faculty of Education
McGill University
Montreal, Canada

My Setareti Macanawai

Executive Director

Fiji National Council for Disable Persons
GPO Box 16867

3 Brown Street, Suva

Fiji

M Nofo Mapusua
President

Nuanua o le Alofa
Samoa

Ms Rebekah McCullough
UNESCO Consultant on Inclusive
Fducation

Sumac Consultants

4 Hatherly Ln.

Christchurch

New Zealand

Dr Hetenr Tavola

Social Policy Advisor

Pacific Islands Forum Secretariat
Suva, Fiji

Email: tokai e@usp.ac.f

FEmail: peggy(@unesco.org. ws

Email: Roger.Slee@mcgill.edu

Tel: +679 3319162
Fax: +679 331 9046
Email: director@incdp.org
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Tel: +643 384 9099
Fax: +643 384 0209
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My Edgar Tari
Zone Curriculum Advisor
Vanuatu (representing UNICEF project in Vanuatu)

Ms Julianne Moss

Faculty of Education Tel: +613 8344 8250
University of Melbowrne Email: {.moss@unimelb.edu.au
Australia

Ms Suzanne Carrington
Queensland University of Technology
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Educational & Development Psychologist Tel: +613 9905 5689

Special Education Programs Coordinator Fax: +613 9905 5127
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Monash University
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Rehabilitation International
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ANNEX Il

UNESCO Inclusive Education Workshop, 23 to 25 November 2005
{by Rev. Lotu Uele)

Bible Reading: Jeremiah 29:11 “For I know the plans T have for you, declares the
Lord, plans to prosper you and not to harm you, plaps to give you hope and a future”.

Theme: God has a plan for us all

It is a fitting testimony to the decency that is always thought to exist innately among
men of goodwill, that they will continue to quest, for the advancement of the human
race. We witness today, that sense of obligation. Some of the world’s heavyweights
on social policy will try to overcome extraordinary odds and benign ridicule, o help
better the lots of the defenceless and the downtrodden of humanity.

Mother Teresa is known to have gone to considerable troubles to convince others of
the worthiness of salvaging some form of pride for the poorest of the poor from the
gutters of Calcutta. Many others ‘have taken the same journey in time, to save
mankind, but not no one has paid the ultimate sacrifice, so that others could enjoy life
and salvation forever, than our Lord Jesus Christ himself. He saved us all from
eternal damnation by giving up his life to forgive our sins. His message is as relevant
today as it was yesterday, and no -doubting that it will continue to spread forever
more.

1 have read your plan for this workshop. You arc trying to redeem and address a
global problem that seemed irretrievable that the children of God should all share in
the opportunities that he did, so that all who believe in Him could enjoy and God’s
plan is the best one for all. It is a plan that directs us to a future that exists forever,
Prophet Isaiah said “For I know the plans I have for you, declares the Lord, plans to
prosper you and not to harm you, plans to give you hope and a futare”. Yes, God has
already planned our future. It’s a good future. The Psalmist said. “the Lord will work
out plans for our lives..., your faithful love endures forever”. Forever means it will
never end. What incredible faithfulness.

Today, you can absolutely count on him to be doing just that. Your work could be
richly rewarded if your goal to have Education for All (EFA) is achieved. For far too
long, the world has appeared to be paying just lip service to this issue. The fact that
you are addressing it today in this forum is good news to us.

Tt is our hope that any plans that materialize out of this workshop, will be
implemented as soon as possible, so that those who urgently nced thern most, will be

able to share its spoils during their life times.

God be with you i your deliberations. AMEN.
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ANNEX 'V

Statistical Capacity Bilgj g
Topic x: 2005-2006 SCB for EFA A eview

3% January ~ 11 Februd
APLA, SAMOA

1. Expand & improve ECCE

5, Ensure Eearnmg needs of all youth and
through equitable access to appropriate le
life skills prgrammes

4  Achieve 50% improverment in adult literacy

5. Eliminate gender disparities in primary and
secondary education by 2045 and achieving gead
equality in education by 2015

6. Improve guality of education and ensure excellence, ;
so that all learners achieve recognized and
measurable learning outcomes

_onitorin ¢

EFA National Action Plans
should-contain

e Realistic monitoring,
strategy closely rela
national EFA priorities

¢EFA monitoring and
assessment work plan

e Capacity building for EFA
monitoring and assessment

m@d\EFA: data gaps

and indicators inadequacies

® Vital areas not yet clearly defined atigpodified,
@ gbsence of standards like the ISCED
® with a standardized data coflection metho
— Early Cluldhood,
— Literacy,
— Non-formal education for adults and youth
— General skills and essential life skills
@ No variables for analysis of special needs target
groups




Pacilic Tsland Regional Workshop on Education
Statistics, Papila-New Guinea, 19-23 May 2003

s

The status of EFA planning and implsmsntstion in Asla and the PacHic Raglon

EFA NAP

o inlention io develop
an EFa-speciic paan. 1

EFA plan tet inafised, 1

0 response, 1

An EFA plan appeevad,

bl te be adipsted. 2
Horndser ol pxsnoagant courdss { 2
Fiontbar ¢! coustdes i Fita gnd 4 Pazits | EE)
Rt falg ] £4%

EFA, Coorfnaty et Seeramadot wish Goernmas) stuoa
Vi EF A Casrinaton and Sagmiaial masl o e coutity

B EEA plan spproved
ang beingimpiemeried,
24 The Jeved of the covarags of EFA Goms in Agtian Pla)

Hle c¥ coutirles

AlE Graby cavsted

Gosl 4 nal asfisssed
Ggath nol addrassed
Gioal 6 et addrazsed 3

Sovrges Raport on EFA linplamantation 2635,

iyt s

slast Asia

oo

fity of educati

L 5

Varific Comomeaity Clasler
Augnika
Cook Iaeds
.

Kirbatl
Mardlliasds
Nerenesh (Frnerated Siocts off
Tnsy

Seloruoa llands
Tokahu

Tecg

Tovah

Voeaen

Tran Ness: Geiea

ﬂﬁmﬁpaﬂng\lcounfries to identify regional and
rational Capgcity Building priorities

" Numiber-of countries able to collect
data and p\mduge EFA indicators

8, % peowary teachors acad quekfad i EEAA
i1, Puyxteacher il S
B.HER

2 Repatiton i, by iypa of schoal

10, % primary teachess carified

BPubie eependiuen a5 % of hoial pubic expendiure oneducstion £
5. Grogs Errgiment Padio {GER) £

A thel inzke i (14, by pivateioedlic)

1.Grss Inake re IGR)

21, GPIrepatiton, sunival rale, rsiioarsios

0. GREnBER HER

2. Proparion of gredz 1 who aiendad ECD

13, Scnivl méa o grade 5

11 Lireracy paror parity incex FAL
17, Adut Berey, 2ge 15+




Pacific Education Statistics 2003

Cook Islands, Palau {absent)
Fiji has produced indicators for all

Papua New Guinea has no
sapacity for EFA indicators

FA Goals for the EFA 2000 need capacity building in al
assessmient agpects _- statistics and EMIS.
Kiribati did not produce any Samoa haSNegequate capacity

indicators for EFA 2000 {ote persoriig
assessment, but produced recently o ﬂ];vemmen
some indicators based on sehool Solmen Tslands (3
survey data (i.e., no literacy, no

. e response
financial statistics). Tongz can}only —

Marshall Islands has ne capacity data from its'adminis
to produce auy of the EFA information, not colle
indicators any other stafistics

Nawru has no statistics function, T‘llvall“ Pr(’dul.ﬂi%d (zﬂl)’?
since there are only two primary  Sagnels quatication 1oy

2000 assessment,
and one secondary schools .
. L . Vanuatu was able to report
Niue has no statistics function; financial data from their o
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ANNEX VI

EFA is about the Right to education

= 4140 000 000 children
are left withoui
education

+ Countless others are
being marginalized
within the education
system

religion, disability,
gender, minorities

Identify barriers

What are the main excuses?

Lack of: | “ _

« Financing

- Teacher training

» Accessibility

» Transporis

- Books and materials
« Technical assistance

However, if there is a
will there is a way!

So what are the main obstacles?
Lack of willl
Why?
Adtitudes!
Expectations!

Prejudices!
Presumptions!

From Exclusion to Participation

Denial » Exclusion
Acceptance + Segregation
948 Decloreton of i . .
}séﬁu ::;::ms;:m\:ﬂ:ecmn — Special Education
Understanding « Integration

— Spacial Needs Ed.
1243 UN Standord Rides 1
1994 Selamanca Tiaitmant + Inclusion

— Inclusive Education
Knowledge » True EFA
20067 UN Dizabilly Convantian — Participation

- Equality

— Community

EFA has been reached when
everybody is at school

100%

Nothing
less!




Schools are inclusive when they are
working towards full participation,
community and equality through:

Respect for
differences

Respect for different
learning “styles”
Variations in methods
Open and flexible
curricula

Welcoming every-
body

Inclusive Classrooms are
established through:
Open and flexible
curricula

+ Problem oriented
teaching

» Team teaching

» Peer-teaching

» Positive groupings

+ Individual Educational
Planning

+ Support when needed

.

-

Development requires CHANGE
AGENTS with:

Knowledge about /

realities

Goal orientation

A strong focus
Knowledge about

- goals

- MEanNs

- methods

— tools and techniques

Let's make a difference together

- -Al children and young peopie of*
the world, with their individua!
strengths and weaknesses, with
their hopes and expeciations, have
1he right to education. It is aot our
educalion sysiem that have a right
10 a cértain type of children.
Theselore, i is the school syslem
ol a country that must be adjusted
10 meet the needs of all ils
children® (B. Lindgvist former
UN rapperieur on UN Standard
rules}

And yet she flies .....

All you need is ...

® [_eaders who
support

° Open minds

¢ Vigorous attitude

® Energy

Want to share ideas?
le@unesco.org

or write to:

UNESCO

ED/BAS/EIE

7, place de Fonienoy
75352 Paris 07 SP
FRANCE

« orfaxto:

+33 (145685623

» or visit our web site at:

www.unegco.orgfaducationfinctusive




A new UN Convention on the right of

o O Aiming towards?

persons with disabilities is being elaborated g

Article 24 on Fducation = Open

State Parties shall ensure: ; y : + Free

= an inclusive education at
alf levels...

» That persoens with
disabilities can access
inclusive, quality, free
primary and secondary
education to the extent
possibie in the
cormmunifies in which
they live

+ Weicoming
+ Professional

School Systems working
towards full:

Participation,
Community and
Equality for
ALL CHILDREN




ANNEX VII

»

UNFSCO Workshop on Inclusive Education

Apia, Samoa
23-25 November 2005

Pacific Islands Forum Secrefariat’s
engagement with disability

Feciflc |stands Forum
Saecretaral

Disability and PIFS

%+ The Vanuatu PM brought the issue to
the attention of Leaders at the 2002
Forum

It was discussed fully at the 2003
Forum and various recommendations
made, including endorsing the Biwako
Millenium Framework

Paeffic Istands Forum
Secratarinl

And...

The 2002 Forum Ministers of Education
meeting discussed education of children
with disabilities and made several
recomeendations that were added to
the Forum Basic Education Action Plan

PacHic 1siands Forum 3
Secretarlat

Report on Pacific Regional Warkshop on
Disability
held in Nadi, Fiji, 1-4 August 2005

Pacliic istsnds Forum
Secreledial

Objectives of the workshop

+ Review progress in the implementation of the Biwako
Millenniura Framework and the recommendations relating to
educaticn for children with disahilities. arising from the Forum
Basic Education Action Plan and the 2003 Pacific Island Forum
Leaders meseting.

< Discuss the draft Convention On The Protection And Promotion
Of The Ri%g& And Dignity Cf Persons With Disabititles and its
implementation.

R De.velo? policy and programime capacity within governments
and nationazl NGOs

+ Assess employment opportunitizs and rehabilitation issues.

< ;5trelngther: government and NSA partrerships at the national

evel

Pacific Islenda Forum 5

Feoratanat

Who was there?

+ Representatives frem governments and
disability NGOs from 13 Forum Island
Countries

A first for the Pacific

Pacilic Islsnds Foram
Sucratais




23 agreed areas on a range of topics
- some relevant ones:

< Affirmation of the “rights-based”
approach to disability

<»Disability is both a cause and an effect
of poverty in the Pacific as elsewhere.
Poverty is mitigated by the protection of
fundamental human rights and social
inclusion.

Pacllie |elands Forum 7
Secratariat

% Inequalities can be reduced when
people with disabilities are
empowered to take part in all levels

of decision making

< Partnerships between governments
and Disabled Peoples Organisations
(DPOs), and other relevant non-state
actors including churches are essential
for policy development and the
sustainable delivery of services.

Paclfic lsiands Forum a
Setratarial

% Disability inclusive approaches are the
preferred option to ensure that disability
issues are mainstreamed into all areas,
including education and employment.
However, it is acknowledged that there are
times where a “twin track appreach” is
necessary when disability needs to be seen
as a stand-aione issue when pecple with
disabilities need specialised assistance.

Peclfic Islands Forumn L
Secrelerist

“ The importance of education cannct be overstated,
as it is a fundamentai human right incorporated:in
varicus international commitmenits. It provides for
lifeskills and creates sustainable lifestyle
opportunities. Inciusive education, early
intervention, and teacher education were
recognised as priorities. It was further recognised
that the education of children and adults with
disabilities and there need to be poficy, plans and
budgetary allocations for the education of children
with disabliities. Whife inclusive education is:ideal,
there are cases which reguire specialised
education. The Forum Basic Education Action Plan
(FBEAR) prevides a further regional mandate for
progressing this issue.

Pacdfle Istands Foum 10
Secralariat

Some other areas covered:

“The right to work

« Legislation and policy development

“Importance of national focal points

% Data and research

“Women with disabilities

<+ Potential of ICT

“» Possible regional Ministerial meeting on
disability

Pacific lslands Ferum 38
Secrelarial

A likely outcome

“The establishment of a regional
disability coordination position at the
Forum Secretariat

“This should move the disability agenda
forward in the Pacific

Pecilic lafands Forum 12
Seerstainl




The Forum Secretariat has also...

Negotiated with USP to start a degree
level (BEd) programme in spedial
education as part of implementing the
Forum Basic Education Action Plan

£ This should commence in 2007 and will
be for in-service teachers, both on
campus and through distance education

Pacliic lalands Forum 13
Sacretarial

And in conclusion....

< Please remember that regionalism is an
advantage not a burden!

Paclfic lstands Fenum [ES
Sacrelnnist




ANNEX VI

Case Scenario on Inclusive Education

Angel lives in a poor community. She is § years old and has three younger siblings
aged 6, 3, and 1 and one older brother aged 10. Their parents are both involved in
earning a living for the family, but due to her father being quite often sick lately, the
burden mainly falls on the mother. The father used to be a fisherman being away days
at the time. Angel has an old grandmother who lives with them and usually helps
looking after the children, but her mother still relies quite heavily on Angel to help
out.

The nearest city is 30 km away. The population in the city’s surroundings is
concentrated in small and some larger villages, with the nearest village to where
Angel lives being 3 km away. As the population is rather scattered, the nearest school
to Angel is in that village. Walking the distance to school is feasible during the dry
season, but during the rainy season it is often impossible due to a flooded river. Both
Angel and her brother go to school as often as they can. Their parents did not have
the opportunity to go to school and are very determined that their children should get
better opportunities in life than themselves. Both parents are functional illiterate, but
the mother attended some literacy classes before her husband started getting sick.

In Angel’s class there are 31 boys and 22 girls. The oldest is 11 and the youngest is 5
being a younger sibling of another classmate. There is a few that are repeating the
grade as they have failed the end of year exam before. 6 of the children are from an
ethnic minority, having a different mother tongue. These children picked upon by the
other children. :

Most of the children in class live in poor families and are helping out home with
income generating activities, looking after younger siblings or with household tasks.
Written tests the students are taking show that some students are learning quickly,
while others have learning difficulties fulfilling the requirements. The students also
perform differently on homework. The homework is regular and the students either
have to show written homework or answer questions to prove that they have done
their home work. If the teacher is not satisfied, the student is told to stand in the
corner for a certain amount of time. This happens even if the student has an excuse
like not having the book or had to help out at home etc. Out of the 53 students
registered in the class, the general attendance is around 40 each day.

The teacher is a female herself having finished 8™ grade as well as attended a 1 year
basic teacher training course. Her own children are attending a private school and she



is supplementing her income with extra tutoring. She is originally from the city. All
lessons are structured with the teacher presenting the subject on the blackboard, then
asking the students questions to see if they have grasped the content. It is seldom they
work individually or in group assignments. There is a very strict discipline in the
classroom and the children never speak without being spoken to or given permission
to speak. All subjects are taught in the classrooms, except physical education.

The national curriculum is quite rigid and does not leave much room for local
adaptation. The national end of year exams requires that most of the topics in the
curriculum are taught. The teacher occasionally consults colleagues on matters
related to her teaching, but there are no organised professional development activities
organised by the school. As there is a teacher shortage in the area all classes are
larger than prescribed in the education act. Another burden for the teachers is teacher
absenteeism. When a teacher is sick or away, the others have to stand in making the
class even larger or teacher less.

In the school there are 300 students altogether. The building is two storeys tall and
the classrooms are generally crowded. The students sit behind desks which are shared
between two or three students. There is no glass in the windows, but they can be
closed by shutters. The toilet facilities are in one of the corners in the school yard.

Another girl in Angel’s village also wants to go to school. She is Angel’s age. The
school has however not accepted her as she is hearing impaired. The administration at
the school says that they do not have teachers qualified to teach hearing impaired
children. There are no schools for special needs education in the district. Angel also
knows of other children in the village who is not in school. One has cerebral palsy
and is by most people in the community considered incapable of learning. There are
also a couple of children who used to go to school but dropped out. They are now
helping their families. One of them works in the field with his father and the other is
only occasionally in the village. He has travelled to the city where he is trying to
make a living from shoe shining.

Questions for reflection:
1. Who experiences marginalisation in this story?

2. What are the barriers to participation in education that are evident?

3. What are the available resources for overcoming these barriers?



ANNEX IX

Jill Van den Brule, UNESCO

iE‘d_u tio

1. Policy Development
2. Curriculum Development

3. Teacher Training

B ‘Ensuring Access to Education for Al
B Elaboralion of flaxible teaching curricula “Changing Teaching

B “Flagship on the Right to Education: Towerds inplusion”
&’ Joint Posltion Paper on CBR with ILO and WHO
E Support to Reglonal Cenferences (Bangkok, Oslo, Stavanger,

Development of Policy Guidgiines on Inclusion

Practices”

Nairobi, Samoa -- over 1660 professionals tralned)
Dissemination of UNESCO publications

L3
& Cooperalion with EENET on publication, networking
B

Cooperation with INEE on resource “Rebuilding far Inclusiveness”
...All aimed at promoting & rights based approach
o education...

Wiy

R 140 Miliion out of school children; 30408 with
disablfities
{Countless others excluded wilhin education systems)

Global Situation:

B 771 Million Witerate aduls

¥ 47/163 countries have achieved UPE, 20 additional ones are
on track to reaching UPE by 2015

B 44 are making progress but unlikely to achieve goal of UPE

B 23 counlries arg off track

B Sirained education systems from high fertility rates,

HIVIAKYS, and armed conffict,

Total aid to basic education is onty 2.6% of Official

Development Assistance.

strengthening inclusive approaches in nationa

EFA plans, education poiicies and strategies

H developing approaches and rescurce materials to
addrass diverse neads in education

™ supporting naticnal capacity building for
government. policy-making and system
management

m gathering and disseminating informaticn and Ideas

APF :

®  Inclusive education is a Prucsss of addressing and respondin
to the diverse needs of all learnars by Increasing partictpatioa in

{earning and reducing exclusion within and from education.

CRJECTIVE:

B To support education for all, with spacial emphasis on removing
barriers to participation and Iaaminﬁ for girls and wamen,
disadvantaged groups, children with disabilities and owut-ofs
school shildren

GOAL:
W A schoof whersae all children are padicipating and treated equally




B Concerned with providing appropriate responsas to the
broad spectrum of lerrning needs

M nota about how some lazrmsrs can be integraled into tha
mainstream educaiton system, but an approach
t.ﬁnirsfurmmg the system sa it will respond to 1hs diversity of
all learaars

B Invelves changes and modifications in content, structures,
processes, policies and strategies

W The principle was adopted at the Salamanca World
Conference on-Special Needs Education in Spain, 1994,

INBTRUMENTS

& Universal Dactaration of Human Rights 1948 At 75
B UNESCO Agaimst in 1960
L] i~ on lha of All Forms of tBES AL S
Raciel Discriminadon
#  Intomalionsl Covenant on Economle, Social end Cullurdl Rights 1566 Art. 13
@ IO Convenlion on tha Miniruwin Aga for Empleymant 1973 A7
& Convenlion on tha Eliminaiion of All Forms of Discrdmination
Against Women 1979 At 10
@ Convenlion on tho Rights of tha Child 1989 28820
B Deaft Convenflan on iha Rights of Persens with Disabitittes ? At 24

i tbave sre alt lagubindlng listruments

codified in the intemational human rights instruments

(above) and in action-criented statements and
frameworks which comprise the EFA moverment

8 The Warld Declaration for Education for All {1990}

& The Standard Rules on the Equalisation of
Opportunities for Persons with Disability (1993)

E The Salamanca Statement and Framework for
Action (1994)

B The Dakar Framewaork for Action {2000}

Education has proven to have a posilive impact on economic
developmaent at both the individual and sacistal levels

Education also has a demonstrated capacity to impact social
development, through, for instance, ingreased haaith

Education is seen as central to the process of bullding of sociai
capital and sacial coheston

B UNESCO works through « Flagship on the Right to
Education for Persons with Disabilities: Towerds
Inclusion »

# Cooperates with disabliity crganisations, Speclalised
agencies such as UNICEF, ILC, WHO, CECH, the WB
and independent experts

B All of you!

The purpose of this Convention is 10;

“...provide a building block for the
development of truly inclusive societies,
in which the voices of alf are heard,
including persons with disabififies.”

Secretary-General Kofi Annan




® ensure an Inclusive education at all
levels and life-long leaming

® fuli deveiocpment of human potential ...
strengthening of respect for human rights,
...and human diversity;

B enable persons with disabllities to

participate effectively in a free sociaty,

States Parties shail ensure that persons with disabilities;

W are not excluded from the general educalion system on the
bagls of their disabllity,

W can access inclusive, quality, free primary and sacondary
aducation to the extent possible in the communiies in which they
live; reasonabla accommadation of the Individual's requirements;

B receive the support required, within the general education
systam, to faciitata ihelr effective education.

B New Opportunities: Inclusive Learing
through ICTs

B A project aimed at increasing the
access to educational software
programs for schools and educational
institutions around the world

B Launched at the WSIS Summit in
Tunis Nov. 16-18, 2005

Promoting the use of ICTs across aclion areas:
Eg: 1. Policy Develapmant
-Tachnology/accessibility WSIS Plan
(RIICTA)
2. Curriculiym Development
-CE project *New Cpperunities”
3. Teacher Training
-Collaboration w/ Microsoft on
« Inclusive Classroom »

Goal:
- Increase the access to educational
software in various countries

. Product:
- A CD containing 30 educationa! software
rograms

— in 4 languages: Arabic, French, English.and
Swahili

- Wil be distribwted for fres to schools in the
targeted area in the baglinning of 2006

- 20 ofthe programs will atso be made
accessible on the internet

- Potential for adaptation In other languages

ICTs can contribute to ackigving universal
education worldwide.

= iCT can revolutionize delivery of education and
teacher training for all children,

W |CTs can also widen the digital divide uinless
comibined with appropriate pedagogy

E Ovarall goal is to create challenging, fexible,
learning environments




® “Accessibility for All"

® interface network to optimize access to
UNESCQ portal users with disabilities

® Deploying optimized text version on all
existing web pages

B Working with partners of the Flagship

(IDA, DPI, WFB etc) to test and improve

and test accessibility featuras

Create schools and school systems that are:
v child-seeking
v child-centrad

v" environments of goad quality

« | hear and | forget, | see and | remember, |
do and | understand »

-Confucius

Thank you for your kind attention)

#@ Jifl Van den Brule

M UNESCO Paris

B E-mail; vandgnbrie@unesco.org

| le@@unecc.org

M Website: www.unesco/education/inciusive




Learning Improves in Networking
Communities (LINC) Pacific Workshop
on Inclusive Education 23-25 Nov 2005

ANNEX X

Systems models to support
inclusive education practices

Suzanne Carrington: Queensland University of Technology

Joanna Deppaler: Menash University

educaiion Commission, Victorda
Julianne Moss: The Uiniversity of Methourne

The Principles of Learning and Teaching { PoLT}
Victoria

The ‘Index process’ in Quesnsland

Learning improves in Networking Communities (LING): Catholic :

Overview of the presentation

+ Three cases from Austrafian university academics working
in partnership with their local education communities

+ All began in some way with a link the Index for Inclusion
{Booth, Ainscow, Black-Hawkins,Vaughn & Shaw 2000;
Booth, Ainscow, Black-Hawkins, Vaughn & Shaw 2602),

The ‘Index process’ in Queensland

Suzanne Carrington - Queensland University of
Technology

Pacific Workshop on Inclusive
Education 23-25 Nov 2005

Analyzing schools using the
index with examples and
exercises

Suzanne Carrington
Queenstand University of Technology
Jukanne Moss
University of Meloume
Joanne Deppeler
Monash University

Education Queensland Values

« High quality education
+ Treating others with

Respect and dignity

+ Partnership

+ Inclusiveness and Diversity

Suzanne Carrington
Quaensland University of Techrolagy Austratiz

Queensland Education

+ Stale Schooling System

— Approximately 1,300 government schools
— 480,000 students and 35,000 teachers

— 773 preschools and early education classes
— 977 primary schools {Years 1-7)

- 181 secondary schools

— 74 schools offering primary & secondary (P-10; P-
12)

— Almost one haif of government sshools and one
third of students are in rural and remote areas

joanne.deppeler@education.monash.edu

.au




Learning Improves in Networking
Communities (LINC) Pacific Workshop
on Inclusive Education 23-25 Nov 2005

e

leariing

Staff Colle

i

« coordinates
learning and
development of
school and
community fo
support student
learning

The Staff College, inclusive
Education aims to:

ldentify and address staff learning needs relating
to inclusive education.

identify and share stories of good practice in
inclusive education,

Strengthen established networks for inclusive
education.

Cullivate, strengthen, connect and shape
cammunities of learning.

Index for Inclusion

Disturbs what is

Questions the statusg
quo

Provokes thoughts on
issues

Creates opportunities
to consider what could
be

Purposes of using the Index
* Building community

+ Informing scheol
planning and review

+ Reflecting on
school/ class
practices

* Gur most recent project
focuses on students’

participation and influence
in school development

» Student Voice

* Study informed by the
Index for Inclusion !

Student Management T“nggé 1

Facititated forum

10 statements draivn from
the Index for Inclusion,

Students identify strengths/concerns
ahd proposed action.

Information and planning included in the
school review process aad future plans
for the schaol

joanne.deppeler@education.monash.edu
.au



Learning Improves in Networking
Communities (LINC) Pacific Workshop
on inclusive Education 23-25 Nov 2005

Statements

in most lessons, studants and
teachers behave well towards
each other.

«  Opinjons of studenls. are

sought about how the school
might be improved,

= Students are confident that

their difficulties wilt be deall
with effectively.

~  Students share responsibilty

for halping te overcoms the
difficuities experienced by
some students in lassons.

» Students worry about being

bulfed at this school.

= Students are taught to

appreciaie people wha have
different backgrounds to their
awn,

«  Teachars try to help all

students do their best.

» Atiunchtime there ara places

in the school where studenis
can go lo ba comfortable.

* When studenis have problems

with their waork they ask the

Student Forum Process

Students in groups  + Students record their
decide vote on large chart and
- Yes we agree include their comments

~ We are not sure

- Nowe do not agree = As a whole group
students decide which
issues are of concem or
strength and what

— Students record - N
action they wish to take.

notes of discussion

» Whan you first joined this teacher for help.
schoal you were helped to feal
setlied,
Reference

 Carrington, S. and Holm, K. (2005)
Students direct inclusive school
development in an Australian secondary
school: An example of student
empowerment, Australasian Journal of
Special Education. 29 (2), p....

Learning improves in Networking.
Communities (LINC}): Catholic
education Commission, Victoria

Joanne Deppeler: Monash University

SYSTEM MODELS TO SUPPORT
INCLUSIVE PRACTICES:

Learning Impraves in Networking

Communities (LINC)

Pacific Workshop on Inclusive Education

23-25 Novembear 2005

Joanne Deppeler

Z MONASH University
T el

o

Walboume
Australta

Learning Improves in  Networking

Communities (LINC)
A collaborative praject between the Catholic
Education Office + Monash University

eliminate exclusionary practices in education that
"i@t arise because of assumptions + beliefs about
i diversity in:ethnicity, gender, race, + ability

improve the engagement +achievement of
students
We work with leadership teams in:

supporting their examination of evidence to improve
practices in areas selacted by themselves.

joanne.deppeler@education.monash.edu

.au

One size Does Not Fit All




Learning Improves in Networking
Communities (LINC) Pacific Workshop
on Inclusive Education 23-25 Nov 2005

LINC SCHOOLS

2001-2003 LINC involved 5 primary
and 3 secondary schools and
approximately 45 teachers in 8
leadership teams

2004-2005 - 5 secondary schools and
47 teachers in & leadership teams

Networked Schools

Leadership Teams

Reported to the school community +
represented the whole schooi in
implementing a pregram of school
improvement.

Senior members of the school's
leadership were represented along
with other teachers from various
areas of the school.

Parent or other community members were
cptional.

| We began by working with the
leadership teams in each
school to develop a school
profile and to identify foci for
" improvement and professional
learning.

LINC Surveys

"‘ stralian validated versions of the British Index of
nclusion {Booth, Ainscow, Black-Hawkins,
Vaughn & Shaw, 2000).

*| Our focus on teacher leaming and professional
community contributed to the addition of a
number of items asking teachers about:

coliaboration,
leadership, +

the use of evidence for reviewing teaching, student
learning + curricuium,

LINC Surveys were used to!

Promote discussion about school
practices and beliefs

Act as a catalyst for further evidence
gathering

Develop an initial school profile of
inclusive practices

+  Set priorities for school improvement.

e

The Process

In leadership teams teachers stated their best
i“guesses ahout barriers to & supports for student

0 lgarning & participation &
then tested their propositicns.

Best Guesses could be ahout:
individual students,

classroom practices or
School-wide practices.

joanne.deppeler@education.monash.edu

.au

Collecting, Analysing & Interpreting Evidence




Learning Improves in Networking
Communities (LINC) Pacific Workshop
on Inclusive Education 23-25 Nov 2005

Collaborative Inquiry

»  Teachess use evidence-based methods for
ohserving &

critically analysing school practices &
examining the beliefs + assumptions upon which
practices are based.

The process is collaborative linking
reflection with evidence, learning and
improvement.

Are Barriers to Student
earning viewed as problems
that reside in the student?

Danny is not pleling class work b he has a
fanguage disability:

Anna doesn't participate because she is a behaviour
probiem?

This kid is aggressive - he has no friends and ne social
shills

Ha can’t do the work af level 4 so we.give him work at
fevel 2.

Teachers' expectations influence teaching
interactions & student achievement ] |

What are the teaching &
lsessment practices that support
our students to be engaged &

chalienged?

4 « Examination of student achievement against
P dbenchmarks.

i
L Examination of pedagogy & student
engagement & parformance

Audit of the type & numbaer of writing tasks
given io students by teachers

»  Examination of assassment criteria

Monitoring the impact of
changes to teaching

Are the criteria for judging student performance made
explicit to students? To teachers?

What teaching scaffclds are most effective in
supporting student leamning?

Are-links made with students' prior knowledga made
explicit?

How can we improve feadback & dialogue between
studenis and teachers?

How do teacher questions support studant leaming?

Aligning practices with Curriculum & Learning
Intentions

Moving From Implicit to Explicit

Information from students
about learning &
participation

Student construction of rubrics to
assess their work

Student self.assessment

Student evaluations on the
effectiveness of various teaching
approaches on their learning

«  Visual images of inclusive and
exclusion

Using evidence to drive

curriculum decisions?

Is there a focus on identifying and solving
realworld problems?

is the curriculum connected to the world
beyond the classroom, building on student
expariences?

is knowledge Integrated across subject
domains?

Are principles of active cltizenship & inclusion
modeled and valued?

joanne.deppeler@education.monash.edu

Connectedness




Learning Improves in Networking
Communities (L.INC) Pacific Workshop
on Inclusive Education 23-25 Nov 2005

Changed Expectations

After ! had completed my first assignment and observed
the students and coliected samples and actually reflected
on that [data] I was actually getting such a lot out of if {...)
and seeing things and changing things thai ! had not even
contemplated before. | found out there is a better way fo do
things. I just couldn’t believe what they could achievel

didn’f really know a lot about students with special needs,
but I can now say with confidence, ] would be able to teach

! any student who comes into my classroom [underiined:
emphasis).

1 was a bit of a bunny when ! started off in this project. 1 i

We need to believe that what we do will have an
impact

Shifting the Focus

Ye used to get fogether and discuss what we wera

finding hard In the classroom and what programs
we were using and when they didn’f work for this
one or thaf - and you would end up spending a lof
of time tatking about their backgreunds or their
families and problems. Now we ramind one
another fo get the focus back on to what is the
evidence felling us? What do we know and what
can we change or try out? Before you just didn’t
know what to do so you would try something else
or give up. Now there is always a way forward.

We Can Make a Difference

Using evidence to support
teachers?

How does Lhis school support taachers to coliaborata?

Does this school timetable opportunities for teachers
fo meet to discuss the effectiveness of their teaching?

Do leadership practices involve shared decision-
making with teachers?

«  Is svidence used as regular part of praclices to
support teaching & student leaming?

. Is svidence used to promote professional taarning,
and not to blame teachers?

Effective teachers need effective leaders

Never enough time

alings are seen as the principsl's plalform forlectures.. There
Is little staff input and Kitfe or no staff discussion.. The new
ideas and the enthusiasm of LINC have crealed-o.cataiyst
for change in soma quarters but created tension In others. A
myriad of places of evidence highfighted the need to change
the Coflege timetable siructura to allew for the ideas of LING
{0, spread within the Coflage, and to allow for new modes of
professional devefopment.

Solution:
Mew staff meeting structure encouraging callaboration
New leadership role: Frofessionai Learning Coordinator ta

coordinate and support action research teams

New timetable ta allow for staff professional development

and ccllaboration time for {eachers in smal groups

Using evidenced based
learning conversations for
leacher professional leaming?

«  Mutual respect

« Collecting & analysing relevant and guality evidance
- Attitude of Inquiry

« Developing a common language

= Working togelher

Challenge and support

Extending & improving
professional collaboration
Establishing profocols for giving critical
feedback to colleagues

Questions to enhance reflections on student
writing

Enhancing processes of collaborative
preblem-solving

Organisational structures to increase team-
teaching & opportunities {o meet

joanne.deppeler@education.monash.edu
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| We must create a school environment

where both teachers and students
learn that difficulty is part of the
learning process and where there is
no fear of fallure.

Providing Support

The tearmn needed the mutual support of each other
fo heip maintain focus and enthusiasm, fo
listan and falk to one another and discuss
studants” work.

Thare were times when LINC meetings are
essential to maintain the momentum - even if
the meeting ifself was an accasion to lef off
steam.

Because we met regularly and worked as a team
we gained a batter undar ding of one
another’s roles. The suppart we get from one
another makas a big difference to an overalf
much stronger school.

No Blame No Shame

We Work Together

Improving inclusive practices

LING has given us Ihe tool lo say yes we are iy an
inclusive school ~ves we colld say that previously we
were [inciusival in theory buf hang on we can.now be
more Inclusive in practice. The LINC project enabled
special education, if you like, I use thet term.... to be
part of the whole learning environment of the schoof
and nof be separale from the schooi.. it gives a
structure o those [teachers] who are involved in special
education 10 go to feachers and have a framework
around which they can have a common discussion as
to how o improve student learning and {ools to answer
questions: What is actually happaning in your leaming
environmeni? What does this siudent understand? How
car we change what's happening in the classroom.

Improving inclusive practices

We have the confidence to pursue our own
directfon and philosophy without constantly
being distracted by the current favour of the
monih trend.

S

" Many barriers te the participation &

learning of students stems from teachers’

 misplaced assumptions about what their

students can & cannot do & how best to
teach them.

implication: Overcoming barriers requires
more than a different way of working «
individual and teams of teachers need to
question thelr accepted ways of thinking,

improving inclusive practices

Outcome 2: Engagement & [earning for
teachers- Learning occurs for teachers as well
as students when what is learned is relevant &
meaningful and the learner is actively engaged
in connecting what is being learned with
previous knowledge & experience.

implication:Establishing a focus for
collaborative inguiry in schocls on specific
issues of concern is a productive way to
interrupt established practices &
understandings - teams of teachers engage
with evidence about students responses {o
practice.

joanne.deppeler@education.monash.edu
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Improving inclusive practices What did | leamn to guide future

efforts?

It's through this process of analyzing the
evidence that | have systematically
coltected and discussing it with my

colleagues that I learn about my
students and myself. It is through the

Qutcome 3: Understanding what students
1 need to learn & how expertise develops
c¢an have positive effects on student
achievement

mplication: Teachers need an in-depth

nderstanding of what individual students process of asking new questions and
have to learn within a curriculum area, the ; collecting further evidence to answer
general pattern of progress and how best b my questions that | solve the real
to teach it. problemns of teaching and learning.

Improving Inclusive Practices

The Pidire e o tiemin hrhnde : Blueprint for

Teaching ( PoLT) GOVERNMENT
Victoria : SCHOOLS

Principles of
Learning and
Teaching P-12

FLAGSHIP STRATEGY 1~ .

STUDENT LEARNING

joanne.deppeler@education.monash.edu
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POLT INITIATIVE

Web-based resources for all schools:

» Background paper

= Principles of Learning and Teaching P-12

+ Principles Unpacked

+ 2008 Open professional web based resource

PolT training program:

+ Leading Change Program

« Professional Development Program
+ Consullaricy support

| oumebucaive pukpose |

Victorian : Brinciples of
Essential Learning Learning

Standards . and Teaching

Assessment and
- Reporting Advice

Two distinct features of PoLT

ol.T is a research based medel by which schools
and clusters can improve their teaching and
learning across P-12 and monitor their progress. It
has two distinct features:

* The Principles of Learning and Teaching - a
focus on pedagogy

* The PoLT Innovation Strategy, which invoives:
~ Leadership training

— Audit instruments :

~ An action planning and implamentation process .

— Professional Devetopment :

joanne.deppeler@education.monash.edu

.au

Lessons from others’ o
+ Sustainable curriculum change takes 57 years _'

- Research is essentizl to achieve change

= Values, thinking skilis etc as much a product of
pedagogy as curriculum content

- Assessment strongly influgnces teacher be'ﬁav'io'ur- '
« ICT — digital curriculum design a must

= A cross-discipline/transdisciplinary approach
produces higher student learning outcomes

What is essential for our students: to-_earn?

Victorian Essential Learning Standards_

Strands

+ Physical, Personal and Social Learning
« [scipline Based learning

+ Interdisciplinary learning

Domains

Dimensicns

Cycle of action research
with respact to
Prinviples

iy e i s i
g e g Sk

L...t




Learning Improves in Networking
Communities (LINC) Pacific Workshop
on Inclusive Education 23-25 Nov 2005

THE PRINCIPLES

Students learn best when: ik
. The learning environment is supportive and produciwe S

-

2. The learning environmient promotes independence; T SR

intardependence and self-motivation

. Their needs, backgrounds, perspeclives and mterests are .
reflected In the learning program

4. Thay are challenged and supported to develop deep levels of
thinking and application

5. Assessment practices are an intagral part of teaching and learning

o

8. Learning connects strongly with communities and practice beyond
the classroam

PoLT - History

« Deveioped from MYPRAD & SIS

+ PolLT pilot May — October 2004 in 7
clusters involving 45 schools:

« The experience was used to evaluate
and refine all aspects of PoL.T

« Pol.T 2005, all regions of Victoria

- E.

g. University of Melbourne 1 of 3

providers 170 schools, 28 clusters, 260
teachers

Pol.T 2005: participation

Provider Fantzlpants Sehoats Gowt Calh IND
Wotbolme 26l 74 165 3 2
Univeraky
Cankln 24 285 25 [ 1
Univarsiy
182 11 106 4 1
Unbvorsity
Tatsl 821 25 S16 15 1

. The Principles:
" of Learring end *
Yenohing.-

Cluster structur

ecial schools have
partlclpatecl asa
schoal in the cluster
In school cluster 'y, e trail in 2004,

g%i?ﬁigiiﬁtr::‘.or one special school
» UniMelb cohort X

Cluster include all special schools

school types, )
A -+ Half-day session
d
primary, secondary validation of

and special )
P instruments &
principles

» Educator

joanne.deppeler@education.monash.edu
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Implementing PoLT P-12

» School or cluster?

« Breadth of focus?

+ Which teams?

* Who would use Pol.T?
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THE AUDIT INSTRUMENTS Students are challenged and supported: -
+ Teacher questionnaire and Companent' to develop deep levels of thinking and. -~
Mapping '

» Student perceptlons - 3 4.1 plans sequences o promoie sustained leamning that;bmlds-o.ver
Student preferences R time and emphasizes connections between ideas
Professional Learnlng Team processes D 4.2 promotes substantive discussion of ideas

4.3 emphasises the quality of learning with high expeactations of
Curriculum audit instrument achievernent

n learning enwronmeﬁg 9!!‘3'&3’&18 Wns prmc;ple fhe teacher‘ :

School audit 4.4 uses strategies that challenge and support students to guestion
and reflect

4.5 uses strategies to develop investigating and proklem-solving skills

4.8 uses strategies o foster imaginalién and creati

= Cluster communication

4.4 The teacher uses stratogies that challenge and supporfjstudents 4. Students are challenged and supported to devalop d I vals
question and reflect thinking and application ; S
4.4 The teacher uses strategies that challange and suppurt stude 5. to
This component is demonstrated by teachers: : quastion and reflect
* introducing ideas by using interesting and challengmg actlwtles — n "LYP’“’-‘"C?‘ — — — —
+ using short, group-based challenging activities to raise S d;,_f,,",',‘;‘“:i",","'_, gronaal Bikbanhuriolll Itoiall Bt avisti &
uestions Ll srostructurod lo standnrd standard procedures | .
el i chéflangs and arbadires and with ixed respanss
+ challenging students to refiect on their responses 1o tagks suppart shudents Interpratations, formata. | raraly use
1 sngego with but accaclonsly tesko that requite
» asking students to reprasent their undersiandings in a va rlety deaper lovals of uso challenging desper lavol
Of Ways :::srﬂm;:lng iraks l'hlt“d ?wﬁunir:‘g and
praclica engega studenis intarpratatian,
« encouraging students to see knowledge as 2 constructicn and f::ff.:'.?;,",.;,.g { Yt acpar
to examine critically and even chalienge information provlded intorpreting, and sucationing snd
N eflecting. in tion,
by the teacher, a textbook, a newspaper, ete : reflecting terpreation

SRl I Judgments concerning the nature of
Planning for student learning: . PoLT: 2004 trial

Pol.T has been successful to date in:

Curriculum Planning Guidefings. e et oty e

@ Principal n=24 [ 1Y A% e 10en

aTeschor pes)

e Victorian Essential Learning Standafdé-:- _' i and ey

e Principles of Learning and Teaching' P-12:
b. Bullding a ciear picture of
pedagoleal praciiee |n the scheet

» Assessment and Reporting

¢ Inereasing disussion between
subject area groupings znd levels, of [RAaS
toaching and learning prineipies

¢« The Knowledge Bank

PALT achlevament 1o date

o, Tncreasing exchanga of teaching
and learning Kizas awoss schoels in
Vi cluster

joanne.deppeler@education.monash.edu
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Principal comments: trial

« “An axcellent iniiiatlvaIQMassist teachers to identify and
improve their effeciivenass. We need to be careful that we :
don't overload teachers at a time of more structural change’;

Principal comments 2006

< The layered support from cur cluster coordinator and DET * ‘PolLT has opened our eyes -
and Deakin consultants worked axtremely wel{’ : part[c:uiarly to Principle 6 and what

» ‘Despite the stress it has generated, it has provided a great: itinvolves _In response tO_ where do you
opportunity for staff across our cluster to share iklgas and see PoLTin3 yrs ‘teachmg and |eammg
their enthusiasm. it has generated a wider level of sharing . .
ideas also across ihe whols staff of our college’. is never going to go away, why would

PoLT? it fits into our culture .
performance. PolLT - a framework to be

Dezhin University Russell Tytler, 2004

reflective’.
Principal Primary, small rural focation
School Coordinator '
: Cluster Educator 2005
« it provided ummm@ﬂﬁreﬂectiom’action‘. :
+  ‘The concept is good. Butreality in a small one
teacher school is workload, fsolation which makes . X
much of this work difficult to do’. :  ‘So that is where people are at. No-onhe
* 'lenjoyed doing POLT. It gave me a beginning to has produced a school action plan and
draft an action plan and a school audit’. 5 as [col[eague 1 says we don't need to

« ‘Whilst the program is sound in its approach, it is
proving difficult to get teachers on board. Moest staff
at our school see it as threatening the way they
teach {and have taught for 20 years or more)’.

because we know we are fing'.
‘[Colleague] at DW Secondary is closest
: but he is progressing through things as
Deakin University Russell Tytler, 2004 It Comes1 rather than planning"

remote Hume locatian, near NSW barder

The PolLT PD aims to: Rural Secondary PoLT School

Coordinator 2005
+ develop a shared language of pedagogy based around
the Pringciples;

= develop insights into the classroom strategies and . .
activities appropriate fo each Principle; the consultant keeps us on track - email

- discuss instances of the parlicutar Principle in their about visits often stimulates action (not
current practice; and that not doing anything but...) things
+ develop a process or plan to exfend the Principle in can go on the backburner - the

their school, as a peiential initiative or set of inifialives. A . L,
— “The PD was magnificent, with a really good leadership consuitant helps brmg- it forward again’.
group involved. The inclusion of staff outside the middle :
years infroduced 2 new iype of sharing across :
traditional school baundades. This cross year level :
approach created some issues but also brought benefits :
to the program’. ‘

joanne.deppeler@education.monash.edu
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Comment on the PD module Summary g](‘)gizdings Trial

by C!U Ster Ed Ucator : - The Principles of Learning and Teaching were
: universally praised as a clear and a vafid framework
that capiures the essance of guality pedagogy and
« ‘Moduie 3 was presented by [Colleagues, : provides a strong basis for a discussicn of learning
2] who modelled a lot of different : and teaching. o
approaches to demonstrate to staff how : — The compenent mapping instrument was strongly
the tool would look in a classroom. Their L endorsed as a professional development exparignce
feedback was terrific and the chatter '?':i isa:;E;ﬂﬁ;?:ﬁ::;ﬁ;ﬁ;ﬁ:;ﬂ as usefu! in
‘?v‘;esr?g;'].d lezseenér;g?‘t?lf;‘lg :lrll :;?;(:.\:V:utl guiding the process of auditing and action planning.
alot of'ef)#(frt into their preparation. Staff —  Thea Professional Development modules were
Rt - enerally well ragarded.
across the schools ail indicated that they g y 9

N -~ The role of Professional Learning Teams was
\.\;outc,] try some: of the strategies back n strangly endoreed ¢
class’ .

Issues for Pol.T

— The role of the cluster educator was critical in driving
the initiative.

— There was an underlying issue concerning whether

the focus should be at the scheol, or the cluster tevel.
~ A number of coordinators talked of the difficulty of
getting teachers involved and committed to the
initiative.
— The issue of time retease and the need for provision
of resources to support PoLT was a universal theme.
- The open comments by principals particularly, and by
school coordinators, were very positive. Thair
comments right be summed up as ‘great initiative
and potentistly vary powerful, but the workload issue
needs to be carefully managed’,
- Dealdn Univorsity Russsil Tyflar, 2004

The conditions under which schools commit
to PolLT

The relationship between schools and the
¢luster

The constitution and focus of professional
learning teams

The support structures (time, resources,
censuléancy suppoit .. )

Role of the leadership team in
the school

Explicit commitment to the project

Selection of PoLT Coordinator

Moral support for Coordinator

Tangible support: time refease, timetabling,

reports to council ....
Sirategic advice

Liaison within cluster and support for
management structure

joanne.deppeler@education.monash.edu
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ANNEX X1

Child Friendly School’s Ty LAY
Project The Child =g
TAFEA Province Friendly
' School
ALY Base Socation Project
Project
J Tafea Province,
Edgar Tari Vanuatu
Vanuatu
| Overview of presentation | CFS Aim #1

= To strengthen Early Childhood Development
(ECD) and links between ECE and Primary

a Introduction to CFS Education.

o

m nclusive Education

= CFS and [nclusive Education

| Aim # 2 | Aim #3

» To establish a reliable
information system
and a student
tracking system at the
provincial level and
classroom levels
respectively to enable
effective monitoring
of quality issues In
the education system.
{BEIST and SMIS).

= To develop and
sustain 12 CFSs.




| Aim #4

a To develop and
sustain effective CF
jeadership and
planning practices at
the community,
school, Provincial
and Ministry levels.

| Aim #5

» To evaluate
the
effectiveness
of the Project
intervention
strategies
and facilities
expansion as
requested

| Aim #6

rn Promote and

| Aim # 7

& Maintaina

encourage CFS program
further office in the
training of Provincial
teachers in Education on
school. Tafea

[ 'The Six Pillass

Six Pillars were identified as being crucial to
developing child friendly schoals:
= Including every child (IE)

= Team work with parents, teachers and
siudents

& Chitd friendly leadership and administration
e Gender responsive (IE)

= Effective learning through effective teaching
w Heallhy and protective environment

Using a. rubric as a school self assessment.
Each school identifies areas from each pillar
that need addressing at their school.

These are then developed into an action pfan
for the schoeol community to work on.




Example of the rubric: Including evety child

e @ e o mmm g mE E E A o o K mm n mm d e s o

1 2 3 4 s
|G S || ot s
HfeIEnees A8 { diffaisnzen allend the |.A=er i ’
ercovragedtoalfent | schaol (Goaiy, {dizabiity, nlhmkuly)a idinahiliy, athriciy) & (drh}ﬂy.slhmcny)ﬂ
e e (9. alfeicity} ot L s
cizabfily, edmiety) | aSScheolie closa wSehrlispisonaugh | mSchealiscksoaraugh | vk 3 (5%
alichon! s os snough towalk lo 16 vk 1 70%) ok o {BI%} a5 of sfixants s 10
encugh o walkio {e%) 3% of sludenis passto. | =90%of Edents poce da | newl yopr {ohasaus 1-5]
5] Wi of sdents e jaer (shasses 1.5} | restyier (hewes 1) | wdropgcts e frackd
widrop ets erer recked paas {5 nexl yeot adiep oute ore drocked wilrep ouls ova lnckod. ead lza than 4%
a0 s han 300 {etasaes 3-8} od bss han 15% and losa than 1%  Kindliae in ! vitagos an
asthta hos.a Madel bdelidpis baing | wbotelndybepng | wFertes g far Teloa.

Kindy arzched Aomestrated by school | SUpEert wilh tovehgmest | teashers tar dittirly Setocthos defe on el
e wikin CFS af Hisdys & csher schoots of mpeletiten
wTecaiers with “speat!’ wSchool hos datsen ol { whehs!ia frae for Findy
Bluiants trn s M4 ol schoat ik l0gr. 3
dowskp b pagHERTE 1.

Ft {hobr nocits

ITCFS methodology

w To make sure the child is the centre of the feaching/learning
Process —

a

= Previously — "sock buying”

» Guiding teachers lo be aware and adjust their lzaching methods 1o

nesds of students {eg. Group work)

w Making the parents, community leaders ete aware of their
responsibililies In achild centréd ecucation.

w hese advoracy are cone through workshops end visitations
{schools, comimurities, homes)

a  Risinline willy governmant development sirategies — sustainability

Resulls —

r  Schools are more child friendly at the leve! of studens, teachers and

comnunities.
s Schools cleaner

Parents and communities taking more responsibllifes and ownership

for the schools In their villages

[ The project has had success in & number of areas since its
estabishment in 2002:

o Schools across the pravince are now aware of the
concept and the key principals behind child friendly
schogis.

a Many school communities have assumed ownership
and responsibéity for thair schools.

a  Many provincial and zone workshops have been held
which have he!ped increase the skill level cf all
teachers in the province.

1 Success cont..

a

Since the project started to concentrate on
just 12 pilot schools, those schools have
shown improverment in their physical
environment.

Parents are now much more aware of their

responsibility in their child's education.

The Tafea Community Radio station is up
and covers 85% of the province taking
educational, cultural, heaith and other
programs to the people of Tafea.

B.To

Relationsbi

1. Achieve the expa
young childran, &

f G

PEO and Government Alms
Governmeni Aims, Provincial Alms fit under Government

aims, CFS aims it under Provincial alms.

nsion of Basic Education to year 8 and access for all

, and work towards the longer term EFA targel of
expanding Basic Education fo year 1+

2, Works towards the provisicn of free access to Basic Education, initfaliy
to year 8 leve!

A. Ta ensure access 1o students with disabilities and out of school
studants, by providing facilites, resources and stafling to increase
enrolment in the formal and infarmal systems by 10%.

ota and track qualih
Individual student to all aspects of the system itsalf,

y throughout the sysftam from the
Child friendly leadership and administration
Inchuding every chid
Teamworkwith parents, students, community and school

re

o

. Improve the accassibility 1o preschaol education for all children

Improve the relevance and quakty of Basic Education

C. To improva afficiency throughout the systern by careful planning
and transparant rmonitoring of all actvilles,

Healihy ana Protective environment

Gender responsive

Effactive learning through effective teaching

‘Teamworlk with parents, students, communities and schools

D. To strengthen POE partnerships with parents, communitias,
NGOs, cther Goverenent depadments and orfvale organizatians 1o
ensure maximized use of resaurces and improved qualty
throughout each sactor,

Including every child

Gander responsive

Effective learning through sffedlive teaching

Model Kindy approach

Taamwork with parents, students, commurity and school




5. Promote and improve the quality of Vanuatu's Vernacuiar
pragram for Pre and Basic Education

E. To ensure that the education provided is relevant ta our
cuttural and environmentat backgrounds and meets our future
neads

Effective lsaming through affective teaching
Teamwork with parents, students, communities and schools

Inclusive Education

Within CFS on Tafea, the ZCAs and teachers work
hard to bring children who don't access, info schools —
problems of access are identified and solutions found eg
fees {pay in kind), distances to ravel to schoo! (flexi-ime),
dropouts coming back to schoal, girls etc.

Emphasis on local cultural activities .and aspirations —
John Frun

Working with NGO voluntear to cater for needs of
disable students

Increased access to school are being addressed in
workshops and visitation {counselling) awarendss
programs.

| Disability Issues on Tafea

As part of the including every child pillar,
schools need to address the issue of disabled
students.

Locationfisland - pdpulation | Pecple Disabilities
identified identifiad

Aneityum - 521 9 12

Aniwa - 424 ] T

Erromange - 1560 18 22

Futuna - 402 14 19

Tanna - 25840 375 499

I Types of disability

Typos of 05 644 {15 420 12120 | 3139 (4028 50+ Total % af
dignbiity total
Aulizrm o 1 3 1 [} 1] 43 a 1.4
Blined [ew vislan | 2 18 g 0 8 14 42 101 18
Corabeal Patsy | 1 3 2 0 2 o 1 9 18
Deaf/hearing |6 8 H 23 10 B 18 138 25
impaired

Epilopry [ ] 17 g 11 5 1 41 73
trégliectual 1 29 12 9 8 L] 3 74 3
Physical 11 as 1% as 18 24 Lol 173 Hn
Psychiatric o 1 1 4 3 2 A 15 ar
Total el 428 101 85 49 ES 110 558

% of lotsl 375 |28 18 15 BI5 57 18.8 100

Baource: porsennel communication with volunlesr, 2005

| Age Distibution of disabilities

Hamber of praphe

What internal and external factors
have had impact on IE within
CFS?




Internal Factors

The new project officer placed more emphasis on IE.

Lack of awareness of ZCAs, Leachers in responding to the disable,

Teeed for more taining for ZCAs and teachers on addressing these issues, E.g
identifying disabilities belors they affect learning, leam approaches for catering
for neads of the various 1ypes of disabilities (lack of duta has made wninng
priovities more dilficult)

External Factors

Lack of data on disable persons on Talea

Naiural disasters have impacted on the project e.g. In 2004 cyelose vy destroyed
many schools. The focus moved to operationatising school and TE wus neglected.
Siaff changes aiso have a greal impact on the project. New teachers, ZCA, PEO
and olfice siafl has meant that many new slall are not aware of the CFS project.
Lack of resources at the schools have made it hurd For some s¢hools 1o
implement new methodolagies on “normal” children let alone disable ones.

What are some of the strengths of the
programme?

s Scheols and conmunities are being encouraged to work
together, with cormmunities supplying lots of support to the
school. Parents are now aware of their responsibilities.

A new MOE position, ZCA coordinator has been appointed
this person is working closely with the CFS PO, and will be
responsible for the CFS program after 2006.

The Zoue Curriculum Advisors leadership meeting cace a
month have developed their understanding of leadership, They
are also able to share and help each other solve problems.

( What are some of the weaknesses?

= The reorganisation from all schools in the provinge 1o just 12 schools, lias
Dbeen hard sad it s difficult for people Lo understand, The schools who
were not chosen as pilot schools feel like they are missing out.

Lack of busic {acilities in schools, Teachers are fuced with inadequale
classrooms, very few materials, inadequate fiousing and have litle time or
ereriy 1o develop new teaching skills.

There is very litile money in the Provincial Educution Office Lo ensure
sehools have adequate materials to run efficiently. This often impacts on
introducing new pedagogy.

Lack of communicalion between Stakeholders nizkes 1 dilfcult 1o have
full gormmitnienl.

The ZCAs are expecied 1o carry out every new initiative making balanced
plarming of activities difficull within inadscuate suppoit.

|1 ESSON LEARNED

Collection of baseline dati Is required at
the start of the project if changes are to be
manitored.

Sustainability issues need to be
considered from the outset and worked
towards.

Starl small then expand,

WWa need coniribution from every
stakehclder through effective
communication. We need good Enks with
othar organizations.

| Concluding Rematks

a UNICEF, communities, PEC
and Nationat Gevernmert wil
continue to work for child-
centred education which
embraces [E.

Thus it is important that mare
emphasis is given to
sustainability of ihe CFS
methodology after UNICEF's
funding period. Including
things such as (2006/7):

w  Continuing the leadarship meelings
Malnienance of the CFS truck

A CFS position

Expansian to othar schaols
Conilaving support for the radio station

o
o
a
a

Tank yu tumas long yu fella
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4)

5)

6)

7)
8)
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EVALUATION FORM

Do you think that we have achi@aved the following workshop objectives:
e To share inmovative approaches and resources, and to learn from

experiences of implementing inclusive educatior;
e To discuss the potential of inclusive approaches as a means to improve

the overall quality of education,
e To develop recommendations on how3 to improve systems (o ensure
inclusion for all.
Did the workshop meet your expectations?

How did you find the modalities of the workshop, i.e. presentations, group
work, school visit, etc.?

What is your understanding of inclusive education now?

Which sessions did you find most useful and relevant? Please explain your
answer. :

Is there any session you would have wanted to focus more on? Please explain
YOur answer. :

Was the workshop well organi$ed?
Do you have any recommendaﬁons or suggestions for a future workshop?

Any additional comments.
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