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Foreword

Enhancing the employability of graduates should be the key task for higher education. But what does employ-
ability mean in this context: the direct preparation of students for a certain occupation, or rather to assist
students to acquire the social, intellectual and personal skills that equip them to find their place in a rapidly
changing, globalised labour market? Or is it a balanced combination of both?

"[...] being able to think, being able to learn particular skills to do a job - particular intellectual skills -
and to know what you are doing: this is the key. In terms of the dynamism of the job market, the fact
that you are a thinking, reflective person is the most important thing."

(From the opening speech of Mr Peter Smith, Assistant Director-General for Education of UNESCO)

In today's societies, a university degree is no longer a guarantee for obtaining a well qualified, life-time job.
The programmes offered by mass higher education institutions often do not meet the demands of the labour
market, and often inadequately prepare graduates for the world of work beyond academia.

Is "vocationalisation" the solution for this dilemma, and the way forward to create a link between the supply
side of the universities and the demand side of the economies?

To examine these questions and to suggest innovative approaches for those institutional and national deci-
sion-makers who are considering establishing or broadening the vocational orientation of their academic pro-
grammes, the UNESCO-UNEVOC International Centre for Technical and Vocational Education and Training
(UNESCO-UNEVOC) and the UNESCO European Centre for Higher Education (UNESCO-CEPES) jointly organi-
sed, in cooperation with the Centre for Comparative and International Education, University of Oxford, an
international seminar on "Vocational Content in Mass Higher Education? Responses to the Challenges of the
Labour Market and the Workplace." Approximately forty experts from a broad cross-section of countries came
to Bonn, Germany, from 8 to 10 September 2005, to discuss the nature of vocational content in higher edu-
cation and evaluate its purpose. This is the final report of that seminar.

It is our hope that the outcomes of the seminar will foster greater discussion and dialogue among all stake-
holders regarding this important matter. We also trust that it will facilitate the identification of concrete
actions that lead to the improvement of graduate employability.

Our thanks go to all the speakers at the seminar, whose diverse contributions enriched and broadened our per-
ception of vocationalism and higher education. Especially, we would like to thank the Assistant Director-
General for Education of UNESCO, Mr Peter Smith, for his inspiring opening speech, and Dr David Johnson for
providing the intellectual framework for the seminar.

The papers presented at the meeting can be downloaded from the website of UNESCO-UNEVOC at
www.unevoc.unesco.org. It is also planned to revise the papers and commission some additional papers on the
topic to be published by the Springer Academic Publishers in a book of readings on "Vocational content in
mass higher education? Comparative and International Perspectives in response to the challenges of the
labour market and the workplace." jointly edited by UNESCO-UNEVOC, UNESCO-CEPES and Centre for
Comparative and International Education, University of Oxford.

Rupert Maclean Jan Sadlak
Director Director
UNESCO-UNEVOC UNESCO-CEPES

Bonn, Germany Bucharest, Romania



Summary

Higher education has always provided an important foundation in the training of various professions. Indeed,
early universities were established for vocational purposes: to provide clerks for Royal Courts and to train
priests, doctors and lawyers, and in some countries civil servants for what became increasingly bureaucratic
nation states. Directly or indirectly "vocational content" has always been present even in the most academic
of disciplines.

Today, in a rapidly changing and globalising economy, accompanied by a fast rise in new information techno-
logies, there are increasing pressures on higher education systems all over the world to rethink knowledge pro-
duction and learning. The last ten years or so have seen many efforts to reorganise universities and to realign
the missions of mass expansion and 'new' vocationalism to meet the demands of the so-called globalised
knowledge society. In some cases, major organisational and epistemological shifts in the forms of knowledge
production and learning have occurred which have enormous implications for defining the role and mission of
the university in modern day society and more important, new challenges for forging knowledge-producing
partnerships between the academy and industry in a climate of increasing marketisation of higher education.

In Europe, emphasis is now being placed on learning outcomes and lifelong learning and their implications for
degree structure, quality assurance, the European Credit Transfer System (ECTS), consistent with the objecti-
ves set within both the Bologna Process and the Copenhagen Declaration.

To date, there are few comprehensive studies that document these changes and which analyse the movement
towards more vocational content in mass higher education and the associated implications and challenges of
new forms of knowledge production, and new forms of knowledge-producing partnerships.

It is against this background that the seminar launched a wider 'project of enquiry' into vocationalism and
mass higher education and the implications and challenges for both the academic sector and the labour sec-
tor. The project of enquiry is essentially the ongoing work of the organising partners and many questions ari-
sing from the seminar will be addressed in specific ways by these organisations over time. A broad view of
what is involved was variously elaborated upon by Rupert Maclean, Director of UNESCO-UNEVOC, Jan Sadlak,
Director, UNESCO-CEPES, and Mpenga Kabundi, Director, Skills and Employability Department, ILO, at the start
of the seminar.

The main thrust of the seminar was aimed at contributing to the ongoing debate around vocational content
in mass higher education and by all accounts, this was seen to be a timely intervention.

In the opening session, Peter Smith, UNESCO's Assistant Director-General for Education gave a keynote
address on Workers as Learners/Learners as Workers: Why the Knowledge Society needs a Thinking Work Force
and how to get there.

This was followed by a background paper by the Rapporteur-General, David Johnson, entitled: The knowledge
economy and the 'new’ vocationalism: international and national challenges for mass higher education.

Three themes were then explored in more depth. These were:

> Vocational content in mass higher education: International perspectives and policy trends

> Responding to rapidly changing labour markets through new forms of knowledge production:
Organisational and epistemological shifts in higher education



> Knowledge producing partnerships and collaborative ventures between the academy and industry

Under the first theme Vocational content in mass higher education: International perspectives and policy
trends four papers from different countries and regions of the world were considered. These were:

> EU Policy Developments in HE and VET - the merging of the two worlds (Dr Georg Hanf, Federal
Institute of Vocational Education and Training (BIBB), Germany)

> The Changing Status of Vocational Higher Education in Contemporary Japan and South Korea (Dr.
Roger Goodman, St. Antony's College, University of Oxford, Dr. Terri Kim, Department of Education,
School of Sport and Education, Brunel University, and Dr. Sachi Hatakenaka, Nissan Institute of Modern
Japanese Studies, University of Oxford, UK)

> Technology Education: Threats or opportunities for university - technical and further education (TAFE)
collaboration in Australia (Dr. Margarita Pavlova, Griffith University, Australia)

> Vocational Content in Mass Higher Education: The Arab States Perspective (Dr. Munther W. Masti,
National Center for Human Resources Development, Jordan).

Under the second theme Responding to rapidly changing labour markets through new forms of knowledge pro-
duction: Organisational and epistemological shifts in higher education, questions about the nature of voca-
tional content in mass higher education and the implications and challenges for the higher education sector,
were raised. Issues such as internal organisation of institutions, staffing, ethics, the nature of learning and
epistemology, financing and marketisation of universities were all discussed. Two papers were offered. These
were:

> Dialogues between Vocational Education and Training and Higher Education (Dr. Madlen Serban,
National Centre for Vocational Education and Training, Ministry of Education and Research, Bucharest,
Romania)

> Vocationalism in Higher Education: A reflex on the stigmatisation of VET (Prof. Felix Rauner, University
of Bremen).

Under the third theme Knowledge producing partnerships and collaborative ventures between the academy
and industry, new emerging partnerships and questions about the nature of vocational content in mass hig-
her education were explored. Issues included: Who decides the skills mix, how it is met and who pays? Four
papers were offered. These were:

> Changes of the Labour Market and the Consequences for Vocational Training in Universities (Prof. Peter
Schulte, University of Applied Sciences, Gelsenkirchen)

> "E-Learning and Corporate Competence in Higher Education" (Prof. Tapio Varis, University of Tampere,
Finland)

> Employability of Bachelor Graduates from Professional Higher Education Institutions (Dr. Roland
Vermeesch, European Association of Institutions in Higher Education (EURASHE)

> Building Human Resource Highways through Vocational Training (Dr. Man-Gon Park, Colombo Plan
Staff College for Technician Education)

In the final session, the Rapporteur-General provided a summary of the issues discussed in the seminar, high-
lighted those questions that need further research and outlined a number of foci for further development.



Background to the seminar

In public policy, and indeed in the view of private enterprise, the role of higher education institutions (HEIs)
is seen to be that of providing graduates who can contribute to national economies and the labour market in
a new age of knowledge-based economies. But the world of work is rapidly changing and many question whet-
her the programmes offered in higher education are able to keep pace with the dynamism of the market place.

For some higher education institutions there is a debate about the extent to which the sector can respond
appropriately to the skills needs of a rapidly changing and dynamic labour market. Others are re-examining
their curricular and programme design and are making efforts to incorporate more fully a vocationally-orien-
ted content which prepares graduates for the world of work beyond academia. This vocational content takes
many forms, from work based learning (including internships and work placement schemes), to complemen-
tary IT, language, and management skills, in order to equip graduates with abilities supplementary to a solid
knowledge base in their future career paths. But what is an appropriate response to the challenges of the
workplace? More cynically, is higher education its own market, selling courses and programmes that are sug-
gestive of an entry into the workplace after graduation?

If there is to be a real link between supply side and demand side approaches to the question of learning and
vocations, then we must examine how synergies might be developed between higher education and the world
of work. What does this mean in practice? Does it imply co-operation that goes beyond organisational co-
ordination and advice (e.g. co-operation in working groups, employers' representatives in university commit-
tees) to include joint curricula design processes (e.g. joint analysis of current and future work roles in compa-
nies, etc.)? Thus, what kinds of institutional arrangements should there be between places of higher educa-
tion and the world of work?

A rethink of the 'goodness of fit' between what is offered and what is needed to sustain growth in modern
day economies has huge implications for the internal organisation of higher education institutions. What hap-
pens to its academic and support staff for example? Is it out with the old and in with the new? Does it imply
a radical reorientation in the way in which these organisations work, how they go about their business? What
are the financial and indeed political implications of remaking the higher education? These are no longer aca-
demic questions. There are countless international examples of academic restructuring.

It seemed appropriate therefore, to reflect upon these questions by learning from experiences elsewhere. The
advantages of this approach are both to learn from and to inform world-wide debates on higher education poli-
cy, but especially in societies with transitional and newly emerging economies, and those in the developing world.

To deliberate the questions raised above, the UNESCO European Centre for Higher Education (UNESCO-CEPES)
and the UNESCO-UNEVOC International Centre for Technical and Vocational Education and Training
(UNESCO-UNEVOC), in collaboration with the Centre for Comparative and International Studies in Education,
University of Oxford, organised an international seminar which was held in Bonn on the 8th to 10th of
September 2005.

2.1 Aims of the seminar

The seminar aimed to address the complex tension between the growing expressed need for vocational con-
tent in higher education [ostensibly to increase employability of higher education graduates] and the con-



text of mass higher education [which, in the opinion of some, is often less conducive to the organisation of
vocationally oriented study programmes].

A number of higher education and technical and vocational experts, practitioners and representatives of
international agencies were invited to share their experiences and examples of higher education systems
which are becoming more vocationally oriented, with those institutional and national decision-makers con-
sidering introducing or widening the vocational orientation of their study programmes.

Key questions

A number of key questions were defined in advance of the seminar and speakers were invited to address
these. These included:

> What do we mean by 'vocational content’ and how is this interpreted in higher education programmes?
> What form does the current vocational content in higher education take?

> How might we analyse demand side and supply side questions in the context of rapidly changing needs
of modern day economies?

> What synergies exist between higher education institutions and the labour market and what new forms
of cooperation are appropriate?

> How far do we remake higher education and what are the political and financial implications?

Anticipated Outcomes
The following outputs were anticipated:

> a publication arising from the seminar in which trends in the vocationalisation of the content of hig-
her education are highlighted and debated within various national contexts;

> a comprehensive reader and an extensive bibliography on the subject of mass higher education and
vocational content; and

> a set of conclusions and recommendations proposed by the international seminar aimed at national
and institutional policy makers.



Proceedings

In the Opening Session, Rupert Maclean, Director of UNESCO-UNEVOC, gave a welcome speech in which he
addressed the present status of vocational education. He elaborated on the policies of students' intake and
criteria of selection. Maclean emphasised that with the emergence of new technologies in the work place,
there is a need for a revised singular system that values intellectual abilities, rather than one which separa-
tes out low achievers into a vocational education track.

Jan Sadlak, Director of UNESCO-CEPES followed. He addressed changes taking place in Europe and stressed
that the key concerns were the improvement of the quality of education at higher education institutions,
adoption of an agreed credit system, emphasis on cultural integration, and the need for more foreign langua-
ge teaching. He also stressed the importance of knowledge sharing in the new knowledge economy.

Mpenga Kabundi, Director of the Skills & Employability Department of the International Labour Organisation
(ILO) then took the podium. He stressed the need to pay more attention to the life long skills approach. He
drew attention to questions concerning the returns to the investment for vocational education and emphasi-
sed that changes were needed to make the education system more responsive and more efficient. He empha-
sised the need for strategic partnerships in a global economy that is driven by knowledge and the need to
modernise the skill structure.

The new Assistant Director-General for Education of UNESCO, Peter Smith delivered a keynote speech. He
spoke a little about his own professional experience to illustrate the challenges faced by educational systems
to prepare people for the labour market. He outlined a number of different goals for education such as edu-
cating to solve problems, educating to be critical, helping learners to deal with the new emerging technolo-
gies, and avoiding the remedial trap. He made several points about the need to link conceptually, education
and work. He referred to the work place as a learning place.

The Rapporteur-General, David Johnson (Centre for Comparative and International Studies in Education, and
Fellow of St Anthony's College, University of Oxford) presented the background paper to the seminar. This was
organised around the following four themes:

> Globalisation and its effects on higher education
> The knowledge economy and the nature of knowledge
> The triple helix: an analytical model for researching partnerships in knowledge production and utilisation

> Work-based learning: promising possibilities for an infusion of new vocationalisation in mass higher
education

Vocational content in mass higher education: International perspectives
and policy trends

In his paper EU Policy Developments in HE and VET - The Merging of the Two Worlds Dr. Georg Hanf stressed
the diversity of concepts and structure and raised concerns about what he referred to as structural unemployment.

In the paper The Changing Status of Vocational Higher Education in Contemporary Japan and South Korea Dr.
Roger Goodman, Dr. Terri Kim and Dr. Sachi Hatakenaka drew attention to the growing status of vocational



higher education in Japan (senmongakko) and Korea (jeonmun daehack). The authors remark that 'the most
conspicuous feature of both Japanese and Korean tertiary education systems is the speed with which they
have grown. Both countries have 'mass higher education' systems..."' They suggest that economic, political and
demographic factors have encouraged 'hyper-competition between institutions' that have given rise to sen-
mongakko, Japan's two-year post secondary vocational schools. Almost exactly the same pattern appears to
be emerging in Korea. In general, there appears to be a division of functions in Japan between
universities/junior colleges that teach theories and principles and senshu gakko/senmongakko which teach
market-oriented skills. In Korea, higher education is dominated by four-year universities, but the two-year
Jjeonmun daehack produce marketable diplomas that are well received in the labour market. According to
Goodman, Kim and Hatakenaka, the employment rate of jeonmun daehack graduates in 2004 was over 20%
higher than that of four-year university graduates.

In her paper on Technologies Education: Threats or Opportunities for University - Technical and Further
Education (TAFE) Collaboration in Australia, Dr. Margarita Pavlova presented a case study of the developing
collaboration between a university Bachelor of Technology Education program and a TAFE (Technical and
Further Education) institution within the Australian context. Pavlova remarked that the collaboration needs to
be understood in terms of the interrelationships between the structure of educational qualifications and the
occupational structure of the labour force, on the one hand, and between education and social change, on the
other. The agreement between TAFE and the university is founded on the principle that aims to 'link teaching
and research with industry engagement and with communities.' The initiative, according to Pavlova, searches
for 'a productive balance between the human-oriented approach and the economy-oriented view of the rela-
tionship between university education and the labour market' and includes 'increased opportunities for stu-
dents to obtain socially valued qualifications and work that is personally and socially meaningful, and the
knowledge, skills and attributes they need to contribute to their workplace, profession and community', staff
development opportunities, and links between schools, employers and the community.

In his paper The Vocational Content in Mass Higher Education: The Arab States Perspective, Dr. Munther Masri
highlighted an important tension between what he called 'life vocation' and 'specific vocation'. He argued for
example that higher education is in itself a vocational education. Masri is particularly concerned about the
relevance dimensions of education and the fit-for-purpose of the competencies and skills produced. He argues
that there is a need for a better consideration of the skills and competencies required for the world of work.
He stressed that there is a demand-supply dilemma in Higher Education and that perhaps the focus should be
on on-the-job-training rather than on vocationalising higher education. This, Masri acknowledged will raise
questions about quality assurance in the system. He feels that in the Arab States, there is a misleading soci-
al demand for higher education and that young people have very little information about the market place
and the kinds of jobs that they might be able to access with their degrees.

Responding to rapidly changing labour markets through new forms
of knowledge production: Organisational and epistemological shifts
in higher education

Dr. Madlen Serban delivered a paper entitled Dialogues between Vocational Education and Training and Higher
Education. Drawing upon the Copenhagen Declaration, she highlighted the challenges for TVET within a
European context. Serban argued that there are a number of similarities between TVET and Higher Education
and that the dialogue between them might be better framed within the language of life-long learning. She
remarks: 'TVET and Higher Education could be mentioned together if accepted they are part of one education
and training system..." However, she argues that there is a short-sightedness in Higher Education circles which



pays lip service to the notion of lifelong learning but does not go beyond the narrowness of its own courses.
She comments:

'While politicians and higher education representatives agree on the need to provide lifelong learning,
many higher education institutions - and in particular traditional universities - are reluctant to going
beyond the lip-service they are paying and to develop concrete activities. While they agree that lifelong
learning is important in the overall development of education and training, they hesitate to accept a cen-
tral role for higher education in it.’

Serban goes on to argue that both Higher Education and TVET are ultimately concerned with employability.
Part of this is seen as a joint responsibility to regional development, but also to national and international
development. She holds: The challenge of regional development on higher education remains the relevancy of
the education supply. Does a university educate only for a region within the context of globalisation and inter-
nationalisation? Maybe not, but its contribution to regional development is an important aim'.

In his paper on Vocationalism in Higher Education: A Reflex on the Stigmatisation of VET, Prof. Felix Rauner
argued that historically, universities were protected from 'vocationalisation'. He cited Wilhelm von Humboldt,
Prussian Minister for Culture and Schooling to make this point. Today however, universities are 'drifting’
towards TVET against the backdrop of prejudices about its academic and economic value. He shows how Hong
Kong was able to fight off the prejudices by establishing top-up degrees to improve the permeability between
TVET and Higher Education. In China, TVET is becoming very popular and instead of it being marginalised, it is
becoming an independent branch of the university sector. All of this according to Rauner points to the need
to rethink the organisation of TVET within Higher Education. He describes two scenarios. The first being a 'col-
lege for all' scenario in which he argues for a set of top ranking universities which are highly selective and a
second set of universities which are more inclusive, in which entry qualifications are relatively low. He argues:

'This scenario solves the fundamental contradiction between the programmatic formula "college for all"
with a corresponding educational policy on the one hand and the necessity to qualify two thirds of the
workforce for the intermediate sector on the other by means of an absorption and transformation of TVET
by the universities. Universities become institutions of vocational education and training, and the label
"higher vocational education” serves the purpose of image-making.’

The second scenario involves modern apprenticeships and top-up qualifications. Rauner argues that this calls
for a developed TVET system 'which offers attractive educational paths for those two thirds of employees wor-
king in the intermediate sector. This requires that the stigmatisation of technical and vocational education
and training is effectively opposed and that vocational qualifications give access to university education (top-
up approach).' Rauner concludes that it is only possible to escape the stigmatisation of vocational education
and training by integrating TVET into the academic system, with all the labels of university education. He
recognises that the economy of each country will dictate the extent to which his proposals can be realistical-
ly adopted.

Knowledge producing partnership and collaborative ventures between
the academy and industry

In the paper Changing of the Labour Market and the Consequences for Vocational Training in Universities, Prof.
Peter Schulte, remarks that it would be a mistake to harden the divide between theoretical knowledge and
vocational practice. He refers to a finding from a current empirical study of graduates in Germany which



points to the fact that some graduates are dismissed soon after they find work because of a lack of theoreti-
cal application to vocational problems. In Schulte's words:

"..graduates who have problems in finding a job and then after short time are dismissed. The reason
employers often mention is the fact that graduates are not able to implement their theoretical knowled-
ge in vocational practice.’

Schulte argues that the main challenge in creating a partnership between industry and the academy lies in
having a clear understanding of competencies. He suggests the following: professional competence, methods
expertise (the ability to implement knowledge for solving vocational tasks), social competence including team-
work, and individual competence that includes entrepreneurship and managerial abilities. But agreement on
competencies is hardly sufficient. Schulte argues that 'vocational competence is differently understood by uni-
versities as qualification providers and the industry as "buyer" of graduates' and as such, 'up-to-date vocatio-
nal challenges and medium-term developments of the labour market should be necessary contents of the cur-
ricula of study courses'. He concluded the paper by making a number of suggestions as to course design and
content.

The paper E-learning and Corporate Competence in Higher Education by Prof. Tapio Varis, also highlighted the
importance of defining knowledge. He argued that the mission of the university in this respect includes esta-
blishing global partnerships, community development, and he commented on the importance of E-learning,
and E-health care. The role of E-Learning in Higher Education includes 'Learning to learn; learning to work;
facilitating job opportunities; providing each citizen with skills and knowledge to live and work'. He questio-
ned whether the responsibility for learning rested with society or the learner.

The paper Employability of Bachelor Graduates from Professional Higher Education Institutes, by Dr. Roland
Vermeesch reflects on the Bologna Process and in particular on the question of the 'employability of gradua-
tes'. Vermeesch argued that the Bologna Process has had a positive effect on the notion of employability
because of a creation of an 'integrated two-cycle system' for all participating countries. Higher education is
booming with a 'proliferation of professional bachelor degrees'. But, while higher education in Europe is beco-
ming more diversified, 'there is a general awareness in most countries of a need for vocationally and profes-
sionally oriented courses (and education systems?), as may be seen from the new content of the restructured
bachelor and master programmes'. Vermeesch looked at the notion of professional higher education and revie-
wed the specific features of profession-orientated Higher Education Institutions across Europe. He then went
on to focus on the qualifications framework and quality assurance in higher education and life-long learning
before turning to some initial findings of an EURASHE study on the employability status of bachelor gradua-
tes. He concludes that 'Employability in the context of the Bologna process' points at the major 'recognition
problem' of the bachelor degree, both in the world of labour and in government positions. He provided some
emerging data for the Czech Republic, based on a survey on the Cooperation between HEls and production
and service companies:

> firms do not differentiate between a bachelor and a masters degree; graduates are perceived to be at
the same level;

> firms are often not prepared to take bachelors as tertiary education graduates; they regard them as
"better" secondary school graduates and their salary range reflects this fact;

> similarly, there is no corresponding salary class for bachelor's study graduates in the state institutions;

> an important percentage of the firms stated that they do not search graduates actively.



The final paper, Building Human Resource Highways through Vocational Training, was presented by Dr. Man-
Gon Park. Dr Park raised a number of points including that there needs to be a harmonisation and standardi-
sation between human resource development systems and the labour market. He argued that education is the
key to development and TVET is the master key for human resources development. Park provided a summary
of the status of TVET in Asia and the Pacific Region. He referred to demographic trends that show an increa-
sing Asian population but also an increasing aging population. There is also massive and rapid urbanisation
and a key challenge for human resource development in the region is 'Brain Drain". There are also still worry-
ing trends of disparity in educational access and quality. It is necessary therefore to look at the potential for
TVET for poverty alleviation through the provision skills. Park also highlighted the digital divide and space divi-
de in the region and argued for the potential of an e-highway as an answer to rapid human resource deve-
lopment and equity.



Conclusions

A number of important issues emerged from the various papers and the discussions that followed each paper.
Some of these issues were picked up in the final session by the Rapporteur-General. They are summarised as
follows:

There seems to be an emergent pattern in many of the countries considered, of a closer relationship between
higher education, the state and employers - the so-called triple helix - and how this influences the agenda
around mass higher education and vocational content economy.

There was much discussion around the Bologna Process and employment and employability of graduates. This
is a burning issue for European higher education and might require a more specific seminar with a more tar-
geted audience. Aligned with the debates around the Bologna Process are questions about modes of provi-
sions, regulation, and deregulation, but these do seem to have a certain generalisability if we look at the deba-
tes in Korea and Japan.

What counts as skills, competencies and learning dispositions, especially in a rapidly changing global econo-
my is another question that occupied the participants. It seems that while many papers allude to new skills
and different forms of knowledge required by graduates, very little is given in the way of what such skills are.
For example, does vocational content mean hard skills, i.e., technical abilities suited to a range of jobs? Or does
it mean softer, more transferable skills - a kind of "Learnability’. Many employers would argue that their com-
panies are more likely to recruit for adaptability and fresh ideas, away from specific skills and competencies
and towards employability skills such as participation, communication, teamwork and problem solving (Barlex,
2005). How this fits with notions of vocational content of higher education is unclear and it is such questions
that need further exploration.



Annexes

I: Programme for the meeting

Thursdav R.9.2005
Whole day Arrival of participants

from 16:00 Registration

18:00-20:00 Welcome Reception

Friday 9.9.2005

09:00 Welcome and Introduction
> Mr. Rupert Maclean, Director, UNESCO-UNEVOC
> Mr. Jan Sadlak, Director, UNESCO-CEPES
> Mr. Mpenga Kabundi, Director, Skills & Employability Department, I1LO

09:20 Keynote Address and Background Paper
Chairperson: Mr. Rupert Maclean, Director, UNESCO-UNEVOC

Keynote Address: "Workers as Learners/Learners as Workers: Why the Knowledge Society
needs a Thinking Work Force and how to get there."

> Mr. Peter Smith, Assistant Director-General for Education, UNESCO

Background Paper: "The Knowledge Economy and ‘New' Vocationalism: International and
National Challenges for Mass Higher Education."

> Dr. David Johnson, Centre for Comparative and International Studies in Education, and
Fellow of St Anthony's College, University of Oxford, UK [Rapporteur-General]

10:50 Group Photograph
11:00 Refreshment break
11:30 Session 1: Vocational Content in Mass Higher Education: International perspectives and

policy trends
Chairperson: Prof. Janos Bogardi, Director, UNU-EHS
"EU Policy Developments in HE and VET - The Merging of Two Worlds?"

> "Dr. Georg Hanf, Senior Researcher, Federal Institute for Vocational Education and
Training (BIBB), Germany

"The Changing Status of Vocational Higher Education in Contemporary Japan and South Korea"

> Dr. Roger Goodman, Nissan Professor of Modern Japanese Studies, University of
Oxford, Dr. Terri Kim, Research Lecturer, Department of Education, School of Sport and
Education, Brunel University, and Dr. Sachi Hatakenaka, Research Associate, Nissan
Institute of Modern Japanese Studies, University of Oxford, UK

Presentations followed by discussion.

13:00 Lunch break



14:30

16:00

16:30

Saturday

09:15

10:45

Session 2: Vocational Content in Mass Higher Education: International perspectives and
policy trends (continued)

Chairperson: Mr. Jan Sadlak, Director, UNESCO-CEPES

"Technology Education: Threats or Opportunities for University-Technical and Further
Education (TAFE) Collaboration in Australia."

> Dr. Margarita Pavlova, Senior Lecturer, Griffith University, Australia
"Vocational Content in Mass Higher Education: The Arab States Perspective."

> Dr. Munther W. Masri, President, National Center for Human Resources
Development, Jordan

Presentations followed by discussion.

Refreshment break

Session 3: Responding to rapidly changing labour markets through new forms of know-
ledge production: Organisational and epistemological shifts in higher education

Chairperson: Dr. John Simiyu, Head, Department of Technology Education, Moi University, Kenya
"Dialogues between Vocational Education and Training and Higher Education.”

> Dr. Madlen Serban, Director, National Centre for Vocational Education and Training,
Ministry of Education and Research, Bucharest, Romania

“"Vocationalism in Higher Education: A Reflex on the Stigmatisation of VET"

> Prof. Felix Rauner, Professor for Vocational Education and Electrotechnology,
University of Bremen, Germany

Presentations followed by discussion.
10.09.2005

Session 4: Knowledge producing partnerships and collaborative ventures between the
academy and industry

Chairperson: Mr. Lazar Vlasceanu, Programme Specialist, UNESCO-CEPES

"Changes of the Labour Market and the Consequences for Vocational Training in Universities."
> Prof. Peter Schulte, Rector, University of Applied Sciences, Gelsenkirchen, Germany

"E-Learning and Corporate Competence in Higher Education”

> Prof. Tapio Varis, UNESCO Chair in Global E-learning with Applications to Multiple
Domains, University of Tampere, Finland

Presentations followed by discussion.

Refreshment break



11:15

12:45

14:15

15:15

15:15

Session 5: Knowledge producing partnerships and collaborative ventures between the
academy and industry (continued)

Chairperson: Mr. Mpenga Kabundi, Director, Skills & Employability Department, ILO
"Employability of Bachelor Graduates from Professional Higher Education Institutions”

> Dr. Roland Vermeesch, President, European Association of Institutions in Higher
Education (EURASHE)

"Building Human Resource Highways through Vocational Training"

> Dr. Man-Gon Park, Director General & CEO, Colombo Plan Staff College for Technician
Education

Presentations followed by discussion.

Distribution of Seminar Evaluation Sheets

Lunch break

Closing Session: Summary, reflections and an agenda for further research and development
Chairperson: Prof. Klaus Hiifner, Chairperson of the UNESCO-CEPES Advisory Board
Report by the Rapporteur-General

> Dr. David Johnson, Centre for Comparative and International Studies in Education,
and Fellow of St Anthony's College, University of Oxford, UK

Report followed by discussion
Closing Comments

Collection of Seminar Evaluation Sheets

End of Seminar

Meeting of Conference Secretariat and Rapporteurs
Venue: UNESCO-UNEVOC International Centre, Room 215
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Ill: Evaluation

Consistent with good organisational practice an attempt was made to evaluate the seminar. We were inter-
ested in establishing whether the aims were clear, how relevant the seminar was to current concerns in hig-
her education and the employment sector and whether it met the expectations of participants. Further,
whether the organisation and logistics were satisfactory and finally, what participants thought of the sub-
ject content and the quality of the discussions.

An evaluation sheet was distributed to all the participants. OQut of 36 participants, 23 responded . The
responses are organised in three sections thus:

1. Aims, relevance and expectations
2. Logistics and organisation
3. Content and discussions

The responses are shown below.
1. Aims, relevance and expectations.

The majority of participants (14/22) rate the aim of the seminar to be excellent while the rest rate it as very
good or good. 12/22 rated as excellent the relevance and appropriateness of the seminar to their usual
areas of work. 10 saw it as very good or good while 1 thought that it was unremarkable. Only 6/22 rated as
excellent the extent to which the seminar met their expectations but 9/14 said it was very good and 7,
good. Figures 1-3 below show how participants rated the aims, relevance and expectations.

Figure 1: Aim of seminar

very poor

poor

unremarkable

good 4

very good 4

excellent |14

T A number of questions were only answered by 22 or 21 respondents



Figure 2: Importance to your area of work
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Figure 3: Degree of expectations met
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2. Logistics and organisation

On the whole participants were pleased with the organisation of the seminar. 9/22 rated as excellent the
helpfulness of the information sent out prior to the seminar. The rest (13/22) rated this as very good to
good. The majority of participants (17/22) rate the organisation, logistics and venue to be excellent. Six
thought it was very good to good. 11/22 rated the seminar time-table to be excellent while the other half
thought it was very good to good. Figures 4 - 6 below show how participants rated the organisation, logi-
stics and venue.

Figure 4: Helpfulness of information sent out before the seminar
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Figure 5: Organisation, logistics, venue
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Figure 6: Seminar time-table
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3. Content and discussions

111

On the whole participants thought that the quality of the content and discussions and the range of partici-
pants were good. 3/22 rated as excellent the quality of the papers, while 19 thought they were very good to
good. 4/22 rated as excellent the quality of the discussion while 18 thought that these were very good to
good. Six rated as excellent the range of participants while 16 thought that it was very good to good.
Figures 7 - 9 below show how participants rated the content, discussions and participants.

Quality of papers
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Quality of discussions
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Other Comments and Observations

A number of qualitative comments were made. These are given below:

(1) Great start for the discussion, need to continue.
(2) This is a good process and offers excellent opportunity for self-reflection.

(3) A very useful 2-day workshop. Good network of individuals and some very interesting papers. The
organisation of the workshop was excellent.

(4) Thank you so much for the excellent organisation of the seminar throughout the whole sessions.
(5) Wonderful arrangement & excellent participation. | have learned many things from seminar. Keep it up!

(6) | wish to thank Rupert for inspiring this seminar; also | wish to express appreciation for the hard
work of Astrid, Max, Lolo, Yael, Tabea. All arrangements were superb.

(7) Fantastic planning. The benefits of broader perspectives on Australia and SE Asia may have contri-
buted more to debate. The overview of Europe and Middle East were excellent.

(8) More time for discussions. (3)

(9) One or two of the case studies went to the micro level hence | am not sure they were representati-
ve of their country or region. Discussions marked down only because we needed more time - nearly
always. A professionally conducted seminar which addressed the agenda extremely well.



Suggestions for improvement

(1) The circulation of written papers before their presentation might have been good and helped us to
think trough some of their content before discussion. (3)

(2) Range of participants: could have been interesting to associate four participants from the industries
(employers) and the government (policies) to enrich the discussion from a policy perspective.

(3) With increase of time (days) more discussions, effective views, inputs and contributions could be
made.

(4) A follow up seminar with a specific theme /[ focus to address the question "How to vocationalise
the HE content? What would be the requirements for that? A module development maybe envisioned.

(5) Looking at mechanisms to share experience, i.e.
> Lessons learned, features: positive, negative, political, etc.
> Integration between both streams of TVET and Higher Education

> Industry participation may also be useful albeit selection and approach would need to be consi-
dered: WB etc. would also be good.

> Case studies of key WB and ADB project interventions in various parts of the world.

(6) At the conclusion of each session it may have assisted if there was an attempt to draw out 3 or 4
generally agreed themes especially given the attrition rate of attendees. We may have lost some of our
brain power for the last session. The closing session could have been used more productively using the
collective knowledge of the participants instead of the rather long summary by Dr. David Johnson alt-
hough this can be dealt with in the post seminar papers. Care needs to be taken to ensure that the
paper covers more than the University aspects. Also it should include TVET and schools. Many thanks
for an interesting seminar. Congratulations and thanks again.

(7) Improve organisation of commuting.



