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What to Expect?

● Introduction to Pratham

● What is TaRL? An Overview

● TaRL experiences from India and Nepal 
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About Pratham
Pratham means first or primary in several Indian languages. Established in
1995 to provide education to children in the slums of Mumbai, Pratham has
grown in both scope and scale across the country.

Pratham facilitates India’s well-known nation wide Annual Status of Education
Report (ASER) in every rural district in India since 2005. Sample of over half a
million children in each survey.

For the past two decades and more, Pratham has developed high-impact, low-
cost interventions that help children acquire foundational skills like reading and
arithmetic.

Pratham's Teaching at the Right Level (TaRL) approach has demonstrated
proven impact on children's learning outcomes and is now being adapted to
contexts outside India as well.

In recent years, Pratham has also started vocational skilling programs to
enable young people to get a good start in their working life.

Impacting Millions

Team of ~6000 each full 
time & part time staff 

Identification of gaps & 
creation of local solutions

Measurement & Evidence 
core to approach

Presence in 20+ major 
states of India
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Teaching at the Right Level: An Overview
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Problem: Even after 3 years or more of schooling, children are
unable to read simple text or perform basic math operations

ASER 2018: % Children at different reading levels 
All children : All India (rural) 

Level Beginner Letter Word Para Story 

Grade
Cannot 

recognize 
letters as yet  

Can 
recognize 
letters but 
not read 
words

Can read 
words but 

not 
sentences 

Can read 
sentences 
at Grade I 

level 

Can read text 
at Grade II 

level or higher

III 12.1 22.6 20.8 17.3 27.2
IV 7.6 15.9 16.6 19.3 40.7
V 5.9 11.7 13.0 19.1 50.3

▪ In Grade III, less than 30% are
at grade level for reading.

▪ In each grade, wide distribution
of learning levels.

▪ Only half of all children in Grade
V have achieved Grade II
learning levels.

▪ Math levels are often worse.

Who should the teacher teach?
What should she teach whom?

TaRL tries to address this
problem.

Note: ASER model of assessment is currently used in 14
countries in Asia, Africa & Latin America and recognized
globally as an innovative approach to assessment for
understanding basic issues in children’s learning. 5



Exa m p le : A t yp ic a l s c h o o l 

Gra d e
/Le ve l Be g Le t t e r W ord  P a ra  St o ry To t a l 

III 4 9 8 6 13 4 0
IV 3 6 6 8 18 4 1
V 3 6 6 8 20 4 3

In  a  u s u a l s c h o o l:
▪ Ch ild re n  a re  o rg a n ize d  b y a g e  a n d  g ra d e  

(a s  sh o w n  b y ro w s in  t h e  t a b le  a b o ve ).
▪ Assu m e  o n e  t e a ch e r t e a ch e s e a ch  g ra d e .
▪ Ea ch  t e a ch e r h a s a b o u t  4 0  ch ild re n  b u t  a t  

m a n y d iffe re n t  le ve ls .
▪ Sh e  t e a ch e s fro m  g ra d e  le ve l t e xt b o o k.
▪ Bu t  in  re a lit y sh e  s t ru g g le s  w it h  t h e  w id e  

ra n g e  o f le a rn in g  le ve ls  in  h e r c la ss . 

Exa m p le : Se s s io n  o rg a n ize d  fo r  Ta RL 
Gra d e /
Le ve l Be g Le t t e r W ord  P a ra  St o ry 

III 4 9 8 6 13
IV 3 6 6 8 18
V 3 6 6 8 20

To t a l 31 4 2 51

In  a  Ta RL s e s s io n :
▪ Ch ild re n  a re  o rg a n ize d  b y t h e ir cu rre n t  

le a rn in g  le ve l (a s  sh o w n  b y co lu m n s in  t h e  
t a b le  a b o ve ).

▪ On e  t e a ch e r t e a ch e s 1-2 g ro u p s.
▪ Ea ch  t e a ch e r h a s a b o u t  4 0  ch ild re n  b u t  

ch ild re n  a re  a t  m o re  o r le ss  s im ila r le ve ls .
▪ Sh e  u se s a c t ivit ie s  & m a t e ria ls  a p p ro p ria t e  

fo r t h e  ch ild re n ’s  le ve l. 

P o s s ib le  So lu t io n : Ta RL m o ve s  a w a y fro m  a g e -g ra d e  t e a c h in g  t o  
fo c u s in g  o n  c h ild re n ’s  c u rre n t  le a rn in g  le ve ls
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In the classroom, TaRL unfolds through a simple process
involving key elements

Assessment
Simple one-on-one 
assessment done to 
group children by level 
instead of by grade for 
instruction 

Appropriate activities & materials
For each group, there are a set of activities and 
materials for reading and arithmetic that are 
appropriate for that group and than enable 
children to progress.

Big groups-small groups 
Children do activities in groups 
and also individually.
Children progress quickly and 
move into the next level group. 

Tracking progress 
Similar assessments are 
used for tracking 
children’s progress and 
formalizing grouping.
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Ta RL t ra n s fo rm s  p ra c t ic e  in  m a n y w a ys , a n d  h e lp s  s h ift  t h e  
s ys t e m  fro m  s c h o o lin g  fo r  a ll t o w a rd s  le a rn in g  fo r  a ll
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Bu s in e s s  a s  u s u a l Te a c h in g  a t  t h e  Rig h t  Le ve l (Ta RL)

GOAL Go a l is  t o  co m p le t e  t h e  
g ra d e  le ve l t e xt b o o k.

Cle a r ly  a r t ic u la t e d  g o a ls  fo r b a s ic  re a d in g  a n d  a rit h m e t ic . Go a l is  t o  
e n su re  b a s ic  fo u n d a t io n a l s k ills  fo r  a ll.

ASSESSMENT –
MEASUREMENT 

P e n -p a p e r g ra d e  le ve l 
t e s t  d o n e  a t  t h e  
b e g in n in g  o f a  p h a se  a n d  
a t  t h e  e n d .

Sim p le  q u ick o n e -o n -o n e  o ra l a s s e s s m e n t  u se d  a t  s t a rt  fo r 
g ro u p in g .  Sim ila r a sse ssm e n t  u se d  p e rio d ica lly t o  t ra ck p ro g re ss . 
Da t a  d iscu ss io n  a n d  re vie w  a t  a ll le ve ls . Ag g re g a t e  sch o o l o r c la ss-
le ve l d a t a  u se d  t o  p ro p e l p ro g ra m  n o t  ch ild -w ise  d a t a . 

GROUP ING Fu ll c la ss  t e a ch in g  a t  
g ra d e  le ve l.

Ch ild re n  g ro u p e d  b y le ve l ra t h e r t h a n  b y g ra d e  fo r in s t ru c t io n . 
Ch ild re n  m o ve  q u ickly fro m  o n e  g ro u p  t o  n e xt  a s  t h e y p ro g re ss . 
“Te a c h in g  a t  t h e  Rig h t  Le ve l”.

TEACHING & 
ACTIVITIES

“Ch a lk a n d  t a lk”.  
Te xt b o o k d rive n .

Sim p le  fra m e w o rk o f d a ily a c t ivit ie s  t h a t  ca n  b e  a d a p t e d  a s  ch ild re n  
p ro g re ss . (CAMa L – Co m b in e d  Ac t ivit ie s  fo r  Ma xim ize d  Le a rn in g ).  
Ac t ivit ie s  in  b ig  g ro u p s , sm a ll g ro u p s  a n d  in d ivid u a lly. Ch ild re n  le a rn  
t o  w o rk in  g ro u p s .

TRAINING & 
MENTORING

Re so u rce  p e rso n s  a s  
t ra in e rs . Ha rd ly a n y 
fo llo w  u p  a ft e r t ra in in g .

“Le a d e rs  o f p ra c t ic e ” c re a t e d  via  “le a rn in g  b y d o in g . Se le c t  
Go ve rn m e n t  c a d re  “p ra c t ice ” t h e  a p p ro a ch  fo r 20 -25 d a ys  a n d  t a s t e  
“su cce ss”, t h e n  t ra in  t e a ch e rs  a n d  p ro vid e  o n g o in g  o n -s it e  
m o n it o rin g  a n d  m e n t o rin g .  
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Who facilitates? Where? When? For how long?
School teachers In school During school hours Daily, 2 hours a day

School teachers In school Outside school hours Daily or intensive 
camps

Paid instructors In school During or outside 
school hours

Daily or intensive 
camps

Paid instructors In community spaces During or outside 
school hours

Daily or intensive 
camps

Volunteers In school During or outside 
school hours

Daily or intensive 
camps

Volunteers In community spaces During or outside 
school hours

Daily or intensive 
camps

Multiple models through RCTs in 6 Indian states over 13 years

Link to RCTs on various models: shorturl.at/AFKX1
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Has TaRL been adapted outside India?

TaRL began in India and has now spread to Africa, Latin America and 
other parts of Asia 10
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TaRL 
Experiences 
from India 
and Nepal
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Re a d in g  P e rfo rm a n c e  o ve r t h e  ye a rs  in  Ka rn a t a k a  

Substantial drops are visible in the ‘20-21 school year as compared to earlier years: 
● The % of children in Std III who can read a Std II text has decreased by 10 percentage points – half of 2018 level
● The % of children in Std V who can read at this level has declined by 15 percentage points over 2018 levels. Less 

than one-third students can read at Std II level.

● ASER 2020 was conducted in March 2021 with 18,000 children in 670 villages. 
● The table below shows proportion of children in govt schools who can read Std II level text (on right)
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Odu Karnataka 
TaRL based Govt Partnership in Karnataka, India 

Initiated in: 2016

Target group: Grades 4 and 5 

Scale: ~900,000 children in 52,000 schools across 34 cities 

Period of implementation: 2016-2022

Duration: 2 hrs/day | 10 weeks 

Role of Pratham: Content, training and monitoring support 

Role of the Government: Resources, Implementation, monitoring  
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P ro g ra m  Hig h lig h t s  

A cadre from the government is 
identified to lead the program, 
oversee key processes, monitor, 
review progress and plan ahead. 

The ‘LoP’ are trained on TaRL approach 
who in turn conduct practice classes(15 
days)for hands-on understanding 
Thereafter LoP in turn train the teachers  

Content and materials(low-cost and 
contextualised) in Kannada, 
Marathi, and Urdu were used 
depending on the medium of 
instruction. 

Lean data collection through GP App
& real-time access to monitoring and 
assessment data on the reporting 
dashboard

The intervention is monitored by 
leaders of practice from the 
government. Regular review 
meetings at block, district, and state-
level for due course-correction

Leaders of Practice within govt Low-Cost Material  

Monitoring Measurement 

Hands-on Training 
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Ke y Le a rn in g s  

● The program was effective in improving the learning levels of children at the same rate 
as in the previous years, even though this cohort of children had missed almost two 
years of schooling.

● Dedicated team appointed at the district & sub-district level for training, mentoring & 
review enabled smooth communication, coordination and course corrections.

● Continuous review of assessment and monitoring data through review meetings at 
block, district, and state level, helped in quick action for supporting progress. 

● Lean data collection & real-time access to monitoring and assessment data on the 
reporting dashboard

● Regular online content through the ‘Odu Karnataka’ YouTube channel provided 
continuous support to teachers during program implementation.
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P ro g ra m  Im p a c t  

● The program was implemented for 60 teaching days with 45 min dedicated to language and math each. 
● The data below, represents data from ~37,400 schools and ~878,000 children. 
● 31%age pt improvement in the ability to read a Std II level text and 36%age pt improvement in the ability to 

solve a 2 by 1 division problem
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Ta rg e t g ro u p : Gra d e s 4 a n d 5

Sc a le : ~2,50 0 ch ild re n in 64 p u b lic sch oo ls a c ross 3 loca l loca l g ove rn m e n t s

P e rio d o f im p le m e n t a t io n : De ce m b e r 20 21- Ma rch 20 22
(10 w e e ks) fo r a b ou t 2 - 3 h ou rs e ve ry d a y fo r b o t h re a d in g a n d m a t h in Ne p a li

Ke y s t a k e h o ld e rs : Min ist ry of Ed u ca t ion , Sc ie n ce a n d Te ch n o log y (Ne p a l), loca l
g ove rn m e n t s , St re e t Ch ild o f Ne p a l, Aa sm a n Ne p a l, P ra t h a m

Ma s t e r Tra in e rs : St re e t Ch ild o f Ne p a l
In s t ru c t o rs : P u b lic sch oo l t e a ch e rs + P a id In st ru c t o rs
Me n t o rs : Aa sm a n Ne p a l + Re t ire d He a d t e a ch e rs re com m e n d e d b y t h e loca l
g ove rn m e n t

Ro le o f t h e NGO: Im p le m e n t a t ion le a d , t ra in in g a n d p ilo t ove rsig h t
Ro le o f t h e Go ve rn m e n t : St ra t e g ic Orie n t a t ion | Fu n d e d b y: W orld Ba n k

Ove rvie w  o f t h e  Ta RL p ilo t  in  Ne p a l 
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Im p a c t

~80% children by endline were able to read at least
a simple paragraph (or grade 1 level text) in Nepali
as compared to 46% at baseline.

Reading Math 

~80% children were able to perform two digit
subtraction with borrowing by the end of the
intervention as compared to 33% at baseline.
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Hig h lig h t s  a n d  Ta k e a w a ys   
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Highlights 
● Political commitment towards learning recovery across levels 
● External mentoring cadre introduced to interact with the government system 
● Strong focus on capacity building of mentors on effective use of data in the 

classroom 
● Potential scale up of the intervention being explored 

Takeaways
● Variation in the program locations have to be kept in mind while planning the 

program design, content and strategy
● For an NGO led model - having dedicated teams that have practiced TaRL

themselves is important! 
● Quick and large gains can be made in a very short span of time!



Thank you!   www.pratham.org |  
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http://www.pratham.org/


Q. What does TaRL stand for? 

a) Teaching at the Random Level
b) Taught at Right Level 
c) Teaching at the Right Level 
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Poll Question (1 of 2)



Q. Do you think there is a need for an intervention like TaRL in your context?

a) Yes
b) No
c) Maybe

23

Poll Question (2 of 2)
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