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Retracing our (my) steps

* Has y(our) assessment experiences been ‘good enough’?
e Responses from the case of Singapore
 What’s next?

Grant me the peace of mind to accept the things | cannot change,
Courage to change the things | can,
And wisdom to know the difference.



Functions of Education (Biesta, 2009)

\
‘ Socialisation (into society)
\

‘ Qualification (of skills and knowledge)

/
‘ Subjectification (individual pursuits)
/


Presenter
Presentation Notes
Interesting frame to identify the functions of education, and how perhaps a certain culture of education is a result of emphasizing one function over the other. 

Biesta highlights tthat there are great overlaps between these functions. But I will put to you that, it is quite likely one or more of these functions are more prioritized than the other in different parts of the world. 

In thinking about the culture of testing in your respective country, I will invite you to consider which of this function has been more important and therefore explain the social-cultural values that you probably subscribe to more. 


Functions of Education (in East Asia)

e Respect of authority

e Strive for highest

e Learn for ‘exam




Some positive consequences (first)...

 Singularity of importance of * Tremendous motivation for
test/examination success as :> students to learn systematically
indicator of future success. for examination.

 Fair system of identifying good e Society values the importance of
performers in examination. j> examination to identify good
performers.

e Teachers pick up important
‘benchmarking’ skills.


Presenter
Presentation Notes
Extrinsic motivation to perform well in examination is not a bad thing,… preparing for exam takes discipline and tenacity… these are important learning orientations that can serve students for life…

Examinations are integral to both the education system and life, and teachers and students have accepted it as a valued part of learning and improvement. Thus, high-stakes examinations may not lose their importance in East Asia, even if countries such as Singapore are trying to reverse this trend (Ng, 2017) by introducing some aggressive policies.


Some negative consegquences

e Singularity of importance of e Learn/teach toward test
test/examination success as :> (narrowing of curriculum is very
indicator of future success. real).

* Well-being of students are
(increasingly?) compromised.

* Fair system of identifying good

performers in examination. e ‘Exam smart’ students may not
function well in an ‘uncertain
future’.

e Gap between the ‘top’ and ‘bottom
performers’ can widen.


Presenter
Presentation Notes
Might have been unintended when examination was first introduced… they are now  very real in the lives of students and teachers as widely reported including in the current report….

Narrowing of curriculum is problematic when students and teachers search for short cuts to ‘beat the system’ … so instead of trying to understand the concepts behind certain topics, students might just resort to rote learning, memorization of content and literally just regurgitate what they remember but they may not understand….




Case of Singapore
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Presenter
Presentation Notes
Since more than ten years ago the Ministry has already started some bold conversations on what teaching and learning should be about with this rather catchy slogan of ‘Teach Less, Learn More’… at the heart of this initiative is to get everyone in the Singaporean family to re-evaluate the purpose of education. 

Is it for e.,g. to just learn for the sake of doing well for exam… or is it better to appreciate learning in all its complex dimensions.
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Since more than ten years ago the Ministry has already started some bold conversations on what teaching and learning should be aboue 


Changing Classroom Assessment Practices

Introduce bite- Making use of
sized, age rubrics for
appropriate feedback for all
assessment tasks subjects

‘HolisticiAssessment in Singapore PrmarySchools

(2009-)

Support teachers System to assess
to design schools to

appropriate develop pupils in

assessment tasks holistic manner

Holistic Profile
of each student
for parents

Communication with Teacher’s Professional School Organisation/
parents Development Leadership
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Presentation Notes
a) Encourage schools to move away from an overly strong emphasis on examinations in Primary 1 and 2, and explore the use of a variety of bite-sized assessment to help build pupils’ confidence and desire to learn.  
 
 b) Place less importance on end of semester examinations in Primary 1 so as to smoothen pupils’ transition from pre-school to primary school.  Primary 2 pupils could be slowly eased into taking examinations. 
 
 c) Equip teachers to use rubrics to assess and provide pupils with richer and more holistic feedback on their development and skills acquisition in academic and non-academic areas.  
 
 d) Encourage primary schools to provide parents with a more comprehensive ‘‘Holistic Development Profile’’ that captures a fuller picture of their child’s progress and learning throughout the year.  
 
 e) Continue to provide clear guidelines for the learning outcomes for each subject at the end of every level, to facilitate teachers’ design of appropriate assessment tasks and ensure students’ continued mastery of foundational skills. 
 
 f) Develop a system to assess the schools’ ability to develop their pupils in academic and non-academic areas and to provide a more holistic education.



Further System Adjustment of School-based Assessment

Structures

From From
Currently 2019 2020 or 2021

@ L @ { . . )
) s e ¢ Learning for Life
Adjusting School-based Assessment Structures

this iz applicable
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in addition to other welghted
assessments throughouwt the year

/

enhancing

Refreshing the Holistic Development Profile (HDP) . N
holistic
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report students’ learning in all
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‘Assessing less for more...’

Recognition of wider
competencies

(not just ‘book
smart’)

Enhancing
formative
assessment

Scaling up of
alternative

assessment

‘Recalibration

of summative

assessment

I_C __________ |

reate more space for faculty
Ito provide timely, regular and
| constructive feedback that
I'students can use particularly in
I their final assessment (and
!beyond)
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Principles to remember: [if no time just say no 2 below]

Assessment needs to be align to teaching and learning.
We want to create more space for faculty to provide timely, regular and constructive feedback that students can use particularly in their final assessment. 
Assessment criteria should be clear and transparent.
If possible,  students should be given choices in their assessment.



What’s next?

e Can social-cultural values be changed over-night? No...

e Can our society recognize wider indicators of ‘success of learning’?
(beyond the conventional qualifications?) No, but we can do something...

* Do teachers, students and parents know enough of the value of
formative and alternative assessments? No, but we can do something...

e Can teachers be skillful enough to carry out formative and alternative
assessments? No, but we can do something...

e Can students be assisted to pick up self-regulation skills for test of
life? (rather than be discouraged by life of perpetual testing?) Yes!
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2… Showing enough pathways of success that need not be through doing well in tests and examinations…




Benefits of ‘testing’ Dangers of ‘over-testing’

Appropriate goal setting Unrealistic goal set

Monitoring toward the goal Lack of monitoring
Interpretation of feedback Unable to use feedback

Appropriate actions to Use wrong method to close
close gap gap (e.g. rote learning)

Adjustment of goals No update of goal



Assessment in 215 century that is ‘good enough’

 Beyond methodological and procedural correctness.
e Precision of ‘marking/grading’ is not necessary.

* Need to consider consequential validity —the social impacts and utility
of assessment for longer-term learning.

 Growing importance of formative and alternative assessment.

* Addressing ethical questions — provide help for students
systematically disadvantaged by a particular assessment regime.

e Differentiated and developmentally-appropriate assessment for different
students.


Presenter
Presentation Notes
Yes standardization and ensuring that summative assessment are well set will remain important, performing well in conventional exam and test is good, but they are only indicative of a limited dimension of learning, esp in the long term. There is therefore no need to overly-emphasise certain precision in getting certain marks right to the last decimal number for instance.
If we can recognize that wider set of competencies cannot be easily assessed in school-based or national examinations, that we will start to realise the importance of formative and alternative assessment that help students acquire and life-long learning orientations. How do we for instance help students to appreciate both their failures and strength of learning in day to day context, so that they will try to make the best use of learning opportunities even in the adversity of difficult tests and examinations.
 Which bring me to the last point that, we need to ask ourselves are systematically disadvantaging particular group of students by relying a particular type and standard of assessment type? There is room to research on differentiated and developmentally-appropriate assessment for different students. If we believe in student-centred teaching and learning, student-centred assessment will be 




The essential (classical view) of assessment

Assessment ~ the Latin root, assidere, means to sit beside.




Assessment is the 215t century skill

Preparing students for lifelong learning necessarily
involves preparing them for the tasks of making
complex judgments about their own work and that
of others and for making decisions in the uncertain
and unpredictable circumstances in which they will

find themselves in the future.
(Boud & Falchikov, 2006 p. 402)

Boud, D., & Falchikov, N. (2006). Aligning assessment
with long-term learning. Assessment & Evaluation in
Higher Education, 31(4), 399-413.
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